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The challenges and development paths of preschool educational environment

This article discusses challenges of designing a subject-spatial environment in the context of goals and objec-
tives of the preschool organizations in the Republic of Kazakhstan. The paper aims to address a role and an
importance of the educational environment in early childhood, and define the concept of «educational envi=
ronmenty». Research results are presented on the example of numerous preschool organizations of the Kara-
ganda region. The general issues such as leisure furniture shortage, special conditions for children with disa-
bilities, children’s personal, and free activity space have been highlighted. The article emphasizes the signi-
ficance of diagnosing the educational environment with an international «<ECERS-R». The use of scale indi-
cators helps to see weaknesses in the activities of preschool organizations and ways for improvement. The de-
signing stage of strategies for preschool environmental development has been presented, which helps to
bridge the gap between the real and ideal educational practice. The outlined strategies based on these «trou-
ble» zones will help teachers build an authentic educational environment, design «zones of developmental
opportunities» for children. The identified «trouble» zones and strategies for the development of the educa-
tional environment of preschool organizations can become the basis for changes in:the preschool educational
organizations of the country.

Keywords: preschool education and training, environmental approach, subject-spatial developmental envi-
ronment, international ECERS-R methodology, problem areas, development of preschool educational envi-
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Introduction

The most important strategy for the development of the quality of preschool education is to increase the
developmental effect of educational workwith preschool children. In preschool organizations, all necessary
conditions must be created for the formation and development of both child's collectivism and individualism.
It can be achieved by continuous improvement of the educational process, as well as creation of an environ-
ment which allows children to develop independence and encourages curiosity, provides support not only for
initiatives, but also for the creative activity of each child.

The issue of designing an environment that provides opportunities for the development of preschoolers
has gained much importance in recent years. The relevance of the topic has been propelled to the forefront in
numerous studies of the influence of the environment on the development of children [1,2]. It has been doc-
umented that concept of preschool development — an environment is called a «child’s third teacher» after
parents and an educator (Reggio Emilia).

Currently, the «environmental» approach has stepped over the boundaries of a separate educational
program and has become a powerful trend in the development of preschool education around the world.

Most researchers [4-6] note that the environmental approach is synthesizing, covering all the parame-
ters of the educational environment of preschool organizations, which are considered as generalized criteria
for the quality of education. At the same time, the environment, in the broad sense of the word, includes not
only the actual environmental conditions, but also the educational process with all the attendant conditions.

In our opinion, the advantage of the environmental approach is that it allows to focus on those environ-
mental conditions that significantly affect educational results and, in fact, become opportunities for achieving
the quality of education. This kind of approach has a great explanatory potential, as it creates the basis for
subsequent corrective influences on the educational system, both pedagogical and managerial.

The «environmenty is a multicomponent phenomenon; many scientists who study the educational envi-
ronment interpret this concept in different ways. As the review of scientific works of V.l. Slobodchikov,
J. Gibson, V.I. Panov, G.A. Kovalev, V.A. Yasvin, and many others, it shows the term «educational envi-
ronment» is defined ambiguously.
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Therefore, in the works of V.A. Yasvin and S.N. Rybinskaia [7], the educational environment is under-
stood as a territorial and event-limited set of influences and conditions for the formation of a personality, as
well as opportunities for its development that arise when a person interacts with his social and spatial-
objective environment. In their definition, the concept of «opportunity» acquires special methodological sig-
nificance for us, which assumes an active role of the personality itself (i.e., its subject position) in the devel-
opment of the developing resources of the environment. «Possibility» is determined equally by the specific
properties of the environment and the properties of the personality. At the same time, «influences» and
«conditions» presuppose the influence of the «active» environment on the «passive» person, that is, they
predetermine the object position of schoolchildren (in our case, pupils).

We see a similar approach in J. Gibson's theory of possibilities, in his idea of the environment as a set
of conditions and possibilities, which are in relation to complementarity to the needs and capabilities of the
individual. The environment is not the whole and not any set of spatial, social, and other relations and prop-
erties, in the environment of which the individual is. The environment is, first of all, those natural conditions
of human habitation as a biological species, which are directly perceived by him as the:space of his possibili-
ties for certain actions [8].

J. Gibson, introducing the concept of the spatial environment as a complex of possibilities, writes about
the possibility of what already exists (reflected in the consciousness of the individual).or can be reflected (or
may not be reflected) by the individual as a space of certain possibilities. In this case, the observer and his
habitat (as a set of possibilities for the observer's actions) are in a relationship of complementarity and form
the «individual — habitat» system. The definition of the environment as «opportunities» emphasizes the be-
ginning of the subject, mastering the living environment («ecological world»). Possibility is determined both
by the properties of the environment and the properties of the subject itself. Consequently, the analysis of the
possibilities of the social and subject-spatial environment in assessing the quality of education should be
aimed at enriching the conditions for the development of the child's personality.

The conducted analysis allows us to state that most definitions boil down to the statement that the edu-
cational environment is a set of conditions, influences, development opportunities in the socio-cultural and
spatial-subject environment of the subjects of education (in our case, pupils, educators, parents).

At the same time, there are several equilibrium concepts: the subject-play environment, the subject en-
vironment (N.N. Poddyakov), developing the subject environment of childhood (S.L. Novoselova), the sub-
ject-spatial environment (V.A. Petrovsky), developing the subject environment (A.G. Asmolov), and others.

In the state compulsory standard of preschool education and training in the Republic of Kazakhstan, the
subject-spatial developmental environment is understood as a system of conditions that ensure the personal,
emotional, social and intellectual development of preschool children [9].

In order to create the necessary conditions for the development of preschoolers, it is necessary to deter-
mine the components of the subject-spatial developmental environment for design. Currently, science is de-
veloping approaches to the study of the educational environment, studying its structure, components, charac-
teristics.

It has been established that'the developmental effect of the environment is achieved through a set of op-
portunities for the development (self-development) of all subjects of the educational space. This complex,
according to V.A. Yasvin, includes three structural components that can be considered as the main compo-
nents of the educational environment [10].

Social component (O):

— the nature of the relationship of all subjects of the educational process (children, teachers, parents,
administrators,€tc.);

— psychological climate, psychological attitude, social and psychological environment, «spirit» of the
organization;

— personal characteristics and level of knowledge of children, changes in personal and interpersonal
space depending on the conditions of a particular educational organization;

— gender, age and national characteristics, distribution of statuses and roles of children and teachers.

Subject-spatial component (E):

— architecture of kindergarten, group and other premises;

— degree of openness-closeness of internal design structures;

— accessibility, size and spatial structure of premises, ease of their spatial transformation when neces-
sary.
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Technological component (T):

— training and educational programs;

— technologies, methods and techniques, actual children's activities, etc.

In accordance with these components, it is possible to isolate and diagnose environmental conditions,
understood as a set of opportunities for the development of a child. At the same time, the components of the
educational environment (VV.A. Yasvin) can be considered as design objects that make it possible to construct
environmental opportunities that are heterochronous to the child's development.

We agree that special requirements are imposed on the educational environment of the kindergarten,
since it includes diverse conditions for the socialization and development of preschool children:

— spatio-temporal (flexibility and transformability of the subject space);

— social (forms of cooperation and communication, role and interpersonal relationships of all partici-
pants in the educational process, including teachers, children, parents, administration);

— activity (the availability and variety of activities that correspond to the age characteristics of pre-
schoolers, the tasks of development and socialization).

In recent decades, the principle of an enriched subject-spatial developmental environment has been put
forward. Its essence lies in the fact that the environment was saturated with various elements: various «spac-
es», materials, and other objects that create the conditions necessary for the manifestation of child's subjec-
tivity.

The correct organization of the environment should allow the child to be active and make choices,
thereby providing the basis for his best development. Each child should be able to freely choose their part-
ners in the game, the content of the game itself and the necessary materials: There should be enough materi-
als and equipment to create conditions for children to choose activities and partners, and their quality should
be such that they allow complex types of cultural actions (for example;.for drawing there should be different
kinds of paints, crayons, pastels, etc., for the construction of a sufficient number of high-quality cubes and
the allotted space for creating a large building and deploying a long game).

Children need a variety of «spaces» that take into account their basic needs for communication, move-
ment and relaxation, play and education. Therefore, the environment of a preschool organization should be
rich and accessible for free use by children. The creation of an enriched environment leads to the fact that the
preschooler's involuntariness, his field behavior, «distraction» from a traditional obstacle to the education of
children becomes his ally [11].

It is the enriched environment in preschool education that acts as powerful means of creating conditions
for the formation of child subjectivity.

However, in practice, there is a serious contradiction between the need for a subject-spatial develop-
mental environment and the impossibility of creating it — on the basis of an objective assessment of the
guality of the conditions existing inthe preschool organization.

The search for ways to‘overcome this contradiction made it possible to identify the issue and formulate
ways of developing the educational environment based on its assessment.

Experimental

In 2017-2019, a study was conducted to assess the quality of education in 31 preschool organizations of
the Karaganda region. Five sub-samples of the study were identified on the following grounds: types of pre-
school organizations, their administrative-territorial affiliation and status (innovative / general type). Pre-
school organizations took part in the study on a voluntary basis.

The levelof «good» quality is ascertained in innovative preschool organizations, urban preschool or-
ganizations and preschool organizations of public-private partnerships are referred to the level of quality
above the «minimumy, the level of «minimal» quality is demonstrated by rural preschool organizations and
mini-centers.

The obtained results indicate that the characteristics of the types of preschool organizations, the social
situation of development and the social status of the research participants affect the quality of the preschool
educational environment.

The Early Childhood Environment Rating Scale, Revised (ECERS-R) technique was developed in 1980
(North Carolina, USA) by a team of authors (Telman Harms, Richard M. Clifford, Debbie Cryer) [12]. This
methodology is an international valid tool, designed for a comprehensive assessment of the quality of the
activities of organizations that implement preschool education programs for children from 2.5 to 5 years old.
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ECERS-R is in line with Developmentally Appropriate Practice and covers the entire range of condi-
tions that a child finds in kindergarten. The authors of the methodology use the formula «spirit of ECERS»,
interpreted as the value of an environment that contains conditions for the emotional well-being of children,
as well as the development of arbitrariness, which allows one to actively start at school [13]. By the educa-
tional environment, the creators of ECERS understand the organization of space (furniture, furnishings,
equipment, etc.), time (daily routine, the ratio of regulated and free activities) and interaction (the nature of
interaction between children and adults, as well as relationships in the children's group and adults with each
other).

The assessment of the quality of education was carried out using the international «kECERS-R», which
includes the following 7 subscales:

— subject-spatial environment;

— babysitting and caring;

— speech and thinking;

— types of children's activities;

— interaction;

— structuring the program;

— parents and staff.

Each subscale contains a number of indicators, 43 in total. For ease of use, indicators have specific in-
dicators, a detailed description with explanations and examples. Each metric is rated on a scale of 1 to 7,
from minimum requirements to ideal [14].

Results and Discussion

In the course of the study, experts observed educational, play and.communication processes, interviews
with teachers and kindergarten staff, and then put marks on the presence or absence of certain elements of
the environment (indicators) in the assessment forms. Based on the assessment results, «education quality
profiles» were constructed. Thus, the quality of preschool education was measured indirectly — the fixation
of a set of conditions, understood as a set of environmental opportunities for a child's development.

According to the research results of the 31 surveyed preschool organizations which include in total of
362 preschool groups, an average value of the preschool educational environment quality in Karaganda re-
gion was 3.93 on a seven-point scale (Figure 1).
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Figure 1. Average values for all scale indicators

This value, according to the results of the pilot testing, occupies a borderline value between the assess-
ments of «minimum quality» and «good quality».

Mathematical and statistical analysis of the results of assessing the quality of preschool education made
it possible to identify common problematic areas for all preschool educational institutions that made up the
sample of the Karaganda region, regardless of their type and administrative-territorial affiliation. The analy-
sis of the identified challenges made it possible to outline the development paths of the preschool educational
environment (Table 1).
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Table 1

Challenges and development paths of the preschool educational environment

Problematic areas
(according to ECERS-R subscales)

Ways of developing a preschool educational environment

Types of activities

o A shift in emphasis from productive forms of ed-
ucation to reproductive forms of «transfer» of
knowledge.

e «Depleted» subject-spatial environment, not satu-
rated with incentives for self-organization of children.

o Insufficient equipment of the ICT environment
with gadgets.

e Underestimation of gender and cultural differ-
ences in educational practice, intercultural sensitivity.

¢ Organization of children's activities with an emphasis on
productive forms of education.

o Increasing the polyfunctionality of the environment
through the creation of stimuli for the child's activity.

o Saturation of the educational environment with modern
gadgets and encouraging staff to use them.

e Promoting children's self-identity by ensuring the continui-
ty of cultural traditions, fostering ethical standards.

Structuring the program

¢ Imbalance of organized educational and free ac-
tivities of children with a predominance of the former.

e Minimum conditions for the integration of chil-
dren with special educational needs.

e Ensuring a balance between organized educational and free
activities of children, safe living conditions.

o Creation of conditions for inclusion.of children with special
educational needs in an inclusive process.

Subject-spatial environment (SSE)

e Inconsistency of SSE with the principles of satura-
tion, availability, variability.

¢ SSE does not contain a system of incentives that
initiate the manifestation of individuality

e Minimal knowledge of psychological and didactic
principles of designing the space of a preschool group,
organizing «centers of children's activity».

o Lack of furniture for relaxation and comfort, places
for privacy.

e Organization of SSE, corresponding to the principles of
saturation, availability, variability.

Building a system of stimuli and symbols as conditions
and opportunities for the child's personal, intellectual, social,
and emotional development.

Creation of zones of personalization, relaxation, autono-
my of the educational environment.

Development of professional and personal competencies
of a teacher in the design of conditions and developmental op-
portunities for SSE.

Interaction

¢ Lack of informal interaction between teachers.and
children (emotional support, «I-statementsy).

e Rare interaction of teachers with the educational
environment to create conditions for «stress»
(V.1. Panov).

e Manifestations of conflict, aggressiveness, intoler-
lance, rejection in the child-adult community.

e Raising the level of psychological and pedagogical compe-
tencies of teachers in conducting a dialogue with children based
on an «eventful community».

¢ Organization of a complex of developmental stimuli and up-
bringing of the «aggregate, group» subject of the «tense» edu-
cational environment.

¢ Research, design, and implementation in educational practice
of effective strategies and skills of communication, behavior in
various life situations.

Speech and thinking

Weak self-stimulation and stimulation of chil-
dren's speech.interaction to expand the cognitive ca-
pabilities of the educational environment.

Inability of the teacher to take actions in the con-
text of «common life», to recognize their manifesta-
tions of «monologismy.

o Replenishment of the methodological arsenal of teachers
with speech educational practices that stimulate the cognitive
capabilities of children.

Development of a reflexive position among teachers as a
necessary condition for the formation of the subjectivity of the

educational environment.

Supervision and care

e Arbitrary execution by the educator of the basic

(regime-procedural) functional of the program.

o Formation of social skills and, cultural and hygienic habits
among teachers and children, a conscious attitude to their
health.

Parents and staff

e Lack of conditions for meeting personal and vital
needs of staff.

o Designing technological solutions to create conditions for
the personnel of preschool organizations that have structural

and architectural constraints.
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The implementation of the proposed solutions for the development of the environment among pre-
schoolers will improve the quality of education for them in following:

— a set of educational incentives (the spatial-object component of the environment, which activates the
channels of personal development: perceptual, cognitive, and practical);

— a number of conditions for the subjects’ activity of the educational environment (a technological
component of the environment that actualizes the psychological mechanisms of personal development: cog-
nitive processes, reflection, empathy, design, etc.);

— an interpersonal interaction of subjects in the educational process (social component of the environ-
ment, mediating the impact on the personality of the corresponding stimuli — in accordance with age, gen-
der, ethnic and other specific individual characteristics of the personality) [15].

Analysis of common challenges and issues of subject-spatial environment formation, identified during
the study of the quality of preschool education in Karaganda region, made it possible to develop strategies
for its transformation.

Let's consider specific recommendations for enriching the subject-spatial developmental environment in
accordance with the strategy — the organization of the subject-spatial developmental ‘€environment, corre-
sponding to the principles of saturation, accessibility, variability. The environment should be rich and acces-
sible for children to use freely. Equipment and materials should be sufficient to organize the educational pro-
cess, taking into account the individual abilities, inclinations, needs of children.and to provide support for the
initiative and the ability to make choices. The materials should be freely available to children.

The variability of the environment implies zoning of space, that is, the presence of various small spaces
(zones, areas, corners, sectors, centers, etc.) intended for various types of children's activities. The presence
of certain zones may be associated with a specific curriculum and opportunities, and some zones, within the
framework of a single multi-purpose architectural and design space, can be designed according to a gender
principle [16].

Zones can be transformed: changed, supplemented, and combined depending on the educational tasks
and individual characteristics of children. The zoning of the space should be organized considering the entire
time of the children’s stay in the preschool organization. Educators should ensure that the environment is
accessible to children with special educational needs.

In accordance with modern requirements for a subject-spatial developmental environment, a list of ad-
ditional zones for a full-fledged teaching and educational activity of a kindergarten has been formed. It is
recommended to equip the following zones:in the group room:

— for plot-based role-playing and directorial games (theatrical activities, «dressing up», the development
of social roles and professions, etc.);

— for cognitive activity (experimenting with various materials, development of speech, observation of
natural phenomena, the development of mathematical concepts, etc.);

— for independent activities of children (construction from various materials, artistic and productive ac-
tivities, familiarization with literature, an exhibition of children's creativity, a center of national traditions,
etc.);

— for physical activity (sports games, competitions, etc.);

— for board-printed and educational games (viewing illustrated material, didactic games, etc.);

— for experimentation and observation of natural phenomena (experimental laboratories, design centers,
creativity; nature calendar, centers for organizing various projects, etc.);

— for.relaxation (solitude, reading, individual lessons, etc.).

When creating or supplementing a subject-spatial development environment, it is necessary to remem-
ber that all'its elements must be decorated in a single aesthetic style to ensure a comfortable and cozy envi-
ronment. The design of a children's architectural environment must meet modern artistic, aesthetic, cultural
and civilizational requirements. This applies to windows, doors, furniture, and other interior elements, as
well as to the environmental contexts of figurative fields, spheres, zones of general synarchyotectonics of
space [17].

The light-color solution of the architectural environment is selected considering children's perception.
The interior of the group is designed in such a way that it is possible to «change the scenery» depending on
the tasks of the educational process, as well as on the season. This can be a change of stands, exhibitions and
even individual wall or ceiling elements. The presence of various scenarios of lighting and dimming (roller
blinds with an electric drive, sconces and ceiling chandeliers, floor lamps, etc.) is also of great importance.
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Architectural design can be associated both with the «seasonality» of the educational program, and with
the possibility of adding new functional areas and plot themes focused on holiday and future events. This can
be done in several technical and technological ways using sliding, transformable partitions, transformable
furniture, sectional, modular and free-standing furniture, which are combined into different structures. Such a
design ensures the rational use of space, the elimination of unused space in bedrooms, aisles, a reception area
with the transformation of such elements into useful rooms.

The flexibility of the proposed planning solutions in the design of the internal space will have a positive
effect on the creative abilities of children, contribute to their intellectual and emotional development.
Throughout the day, the child can alternately visit various play centers, zones, workshops, independently
moving from one to another, mastering all kinds of activities, while the teacher provides him with the neces-
sary assistance in using the play equipment.

Conclusions

Summing up, we can state that the information content of the ECERS-R methodology has been illus-
trated in terms of identifying challenges and specific characteristics of educational environments for making
strategic decisions to enrich and develop the educational environment.

The proposed strategy for organizing a subject-spatial developmental environment corresponding to the
principles of saturation, accessibility, variability, and implementation in educational practice sets in motion a
mechanism for improving the quality of education based on assessing the characteristics of the educational
environment. The identified common issues and strategies for the development of the educational environ-
ment can be used by specialists in the field of preschool education and ‘training to create a modern space,
child's subjectivity.
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H. Ma3zauoga, ['.K. M6parumoBa

MekTenke aeiiiHri 0i1iM 0epy OpTachIH JaMbITY MJceJesiepi MeH KOJIAaphI

Maxkanana Kazakcran Pecrmy0nmkachlHBIH MEKTeNKe ACHIHTT YHBIMOApABIH KBI3METIHIH MaKcaTTapbl MEH
MIHIETTepI KOHTEKCTIHIE MOHIIK-KEHICTIKTIK AaMBITYIIBI OpTaHBI >ko0anay Mocelenepi KapacTBIPBUIABL.
BananeiH namysiHnarel OiriM Oepy OpTAachHIHBIH MaHBI3IBUIBIFEI MEH pelli atam eTingi. Birim Oepy oprack
YFBIMBIHBIH MOHIHE TEOPHSUIBIK Tayjay KentipinreH. ABropiap KaparaHmpl oOJiBICBIHBIH MEKTEIKe NEeHiHT1
OimiM Oepy yHBIMIapbBIHIA XKYPri3UIreH MEKTeNKe JeHiHri OiniM Oepy OpTachlH 3€pTTeYyAHiH. HOTHXKeIepiH
YCHIHBII OTHIp. MekTenke pneifiHri OiniM Oepy OPTachIHBIH JKalIbl Ipo0iieMaiapsl . aTall KOpCETLITeH:
JeMallyFa JKOHE JKaWNbIIBIKKAa apHaiFaH jkuha3ibelH GosMaybl, )KeKe OTHIPBICKA apHAJIFaH OpBIHIAp, JKeKe
KEHICTIK, OananapablH epKiH KO3FalbIiC OEICEHIIIIr YINiH TONTHIPBUIMAFaH KEHICTIK, MYMKIHIITI [IEKTEYITi
Oanmanmapra apHamFaH skarmaimap. Makamaga «ECERS-R  mikamanmapbIHBIHY . CEHIMAI JKOHE BaJHITH
XaNBIKAPaIbIK KYpaJbIMEH MEKTENKe ICeHiHTi YHbIMIapAbIH OiiM. Oepy OpTachlH OUATHOCTHUKANAYIBIH
MaHB3ABUIBIFEI Oaca alTburraH. lllkama WHOWKATOpNApbIH NaigalaHy. MEKTenke AeiiHri Oimim Oepy
YHBIMIAPBIHBIH KBI3BMETIHIET] «aJICi3 JKepIIepAi» Kopyre >KoHe KYMBICTHI JKETUIIIpY YLIH KepceTKiuTepi
aHBIKTayFa MYMKIHOIK Oepeni. MekTenke naeiinri OiriM Oepy OPTACBIH IaMBITY CTpaTeTHsCHIH jkobaiay
Ke3eHI YCHIHBUIFAH, IIENIyml MIHIET — HakKThl JXoHe #Acanabl OiniM Oepy HpaKTHUKachl KEHICTIKTepi
apachIH/IaFbl AJIAKTHIKTHI JKOI0 YIIiH JKarmail jxacay. AHBIKTaIFaH «Ipo0JieMalblK» aiiMakTap Heri3iHIe
MEKTenke JeHiHri OimiM Oepy OpTachlH [OaMBITYOBIH OasHAAIFaH CTpAaTeTUsUIapbl IEAarorrepre
TEHTYIHYCKaIbI OiiM Oepy OpTachlH Kypyra, Oamamapra apHalFaH «IaMy MYMKIHIIKTepi aMaKTapbIH»
JKoOanayFa KeMeKTece . AHBIKTAFaH JKOHE erKe-TemKelli CHITaTTalFaH «Ipo0JieMalbIKy aiiMakTap MeH
MEKTeIKe JeHiHTi YHBIMAapAslH OiriM Oepy OpTachlH JaMBITY CTpaTeTHssIapbl MEMIIEKETTIH MEKTEeIKe
Jelinri 0iiM Oepy yiHBIMIapbIHIarsl ©3repicTep YIIiH Heri3 6oa anasl.

Kinm ce3dep: MexTenke NediHri TopOue KSHE OKBITY, OpPTa TACLI, MOHIIK-KEHICTIKTIK JaMbITYIIBl OpTa,
ECERS-R xanbikapaibIK o1icTeMeCi, mpobieMalbik aliMakrap, MEKTEIKe eiiHri OiliM Oepy OpTachlH JaMbl-
Ty, JaMy CTpaTerusuiapsl, OiliM Oepy opTachl.

H. Mazauoga, I".K. M6parumona

IIpo0JieMbl 1 MyTH pa3BUTH AOLIKOJIbHOI 00pa30BaTe/IbHOM Cpeabl

B cratee paceMoTpeHBI TPoOIEMBI IPOSKTHPOBAHUS MPEIMETHO-IIPOCTPAHCTBEHHON Pa3BUBAIOIIEH CPeIbl B
KOHTEKCTEe LMW, M 3amad  (YHKIMOHHPOBAHUS JOLIKOJBHBIX opranm3auuii Pecnybmuku Kasaxcran.
OTMeueHbl 3HAYMMOCTh U pOJIb 00pa3oBaTelIbHON cpenbl B pa3BUTUHM pebeHka. [IpuBeneH Teopernueckuii
aHAJNN3 CYLIHOCTH MOHITHUS «00pa3oBaTebHas cpea». ABTOpaMH MPEICTaBICHbI Pe3yIIbTaThl HCCISIOBAHUS
JOIIKOJIBHON 00pa3oBaTeNbHOI Cpenbl, MPOBEACHHOIO B JOLIKONBHBIX OpraHu3aunusax obpaszoBanus Kapa-
TaHAWHCKON oOnacTh. Brimenens o0mue mpoOIeMsl JOMKOIBHONH 00pa30BaTeNIbHON CPebl: OTCYTCTBHE Me-
Oenu 111 OTABIXAa U KOM(OPTa, MECT IS YEUHEHUS], TNIHOTO IIPOCTPAHCTBA, HE3AIIOJHEHHOTO IIPOCTPAHCT-
Ba JJIs1 CBOOOJHOM IBHTAaTeILHOW aKTHUBHOCTHU JIETeH, YCIOBUS IS AeTel ¢ OTpaHNYEHHBIMH BO3MOXKHOCTSI-
mu. [ToggepkHyTa BaXKHOCTH TIPOBECHHS JTHATHOCTUKH 00pa30BaTeNbHOM Cpe/Ibl JOIIKONBHBIX OpraHM3aIii
BAJIMIHBIM U HaAKHBIM MeXTyHapoaHsiM nHcTpymMeHToM «lllkamoit ECERS-Ry. Vcnonp3oBanue MHIMKA-
TOPOB ILIKaJI O3BOJIMIIO YBHAETH «CIa0ble MecTa» B ACATENbHOCTH JOLIKOIBHBIX OpraHu3aluii 00pa3oBaHus
¥ ONIPECNUTD TT0Ka3aTes ! AJIs COBEpIICHCTBOBaHMs paboThl. [IpecTaBiieH Tan npoeKTHPOBAHHS CTPATETH
Pa3BUTHS JOIIKOJIBHON 00pa30BaTeNIbHOW CPe/ibl, PEIIAIONINi 3a/1a4y, — CO3JaHUE YCIOBHM Ul MPeoaoie-
HUS Pa3pblBa MEXAY MIPOCTPAHCTBAMH peajbHON M HealbHOH 00pa3oBaTenbHOI mpakTukoi. V3moskeHHbIE
CTpaTeTHH PAa3BUTHS JOIIKONBHON 00pa30BaTEeNbHON Cpelbl, HA OCHOBE BBISIBICHHBIX «IIPOOIEMHBIX» 30H,
MOMOTYT IeJIaroraM BBICTPANBATh AyTEHTHYHYIO 00pa30BaTEIbHYIO CPEdy, CIIPOEKTHPOBATh IS AETeH «30-
HBI Pa3BHUBAIONINX BO3MOXHOCTEH». BEIIBIEHHBIE W TTOAPOOHO ONMMCAHHBIE «IIPOOJIEMHEIE» 30HBI M CTpaTe-
THH pa3BUTUS 00pa30BaTEIbHON Cpelbl JOUIKOIBHBIX OpraHU3aluii MOT'YT CTaTh OCHOBOM /ISl H3MEHEHHUH B
JOIIKOJIBHBIX OPraHU3aIUAX 00pa30BaHuUsI CTPAHBI.
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Kniouegvie crosa: NOMKOIbHOE BOCIUTAHHUE U 00YYeHHUE, CPELOBOH MOAXOM, MPEAMETHO-IIPOCTPAHCTBECHHASL
2 o

pasBuBaromIas cpena, MexayHaponsas meroauka ECERS-R, nmpoGnemHbIe 30HBI, pa3BUTHE JOUIKOIBHON 00-

pa3oBaTeNbHOIT Cpelbl, CTPATEruy pa3BUTHs, 0Opa3oBaTeIbHas Cpela.
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