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The role of communicative situations in improvement
of students’ foreign language speaking skills

The article is devoted to the problem of using speech communicative situations for improvement of students
communicative skills at a foreign language lesson. The analysis of scientific and theoretical literature on the
problem under research was carried out. The article touches upon the issues of speech formation in the
framework of speech situations. Detailed and thorough classifications of speech situations are considered and
one of the most effective ways of teaching oral speech identified; on the basis of which, the authors empha-
size significant role of speech situations in enhancement of high-school students' communicative ability. The
authors conclude that mostly problem-solving situations play an important role in communicative skills im-
provement, because they create good opportunities for the development of students' thinking and analytical
skills. The specific features of development of problem-solving situations at foreign language lessons are
demonstrated. Different activities on the use of communicative situations at high- school classes are given in
the article.
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At the current stage of the society development and integration of Kazakhstan into the world communi-
ty, knowledge of foreign languages is a necessary condition for socio-economic, scientific, technical and
general cultural development of the state. Practical use of a foreign language as an instrument of internation-
al interaction has become the need of every educated person.

Within the framework of the humanistic concept, a fundamentally new methodological direction is
formed, on the basis of which reorientation of the ultimate goal in the study of a foreign language is carried
out, and it means not «learning a foreign language» but «a foreign language education» [1].

Thereby, communicative sphere becomes most important in achieving a reoriented goal in foreign lan-
guage mastery, in the framework of which oral speech and real life speech situations are determined, it will
help students achieve a certain level of foreign language knowledge and skills, and speed up the process of
language mastery at a high level. The process of mastery a foreign language usually begins by its study at
secondary schools. Therefore, in order to master a foreign language at a high level, it is necessary to develop
students’ interest, their skills'and abilities to the subjects from the school.

Communicative skills ‘are formed and improved in the process of communication. The problem of
communication is considered in'the scientific works of such psychologists and educators as B.F. Lomov [2],
V.N. Myasishchev [3], A.A. Bodalev [4], A.A. Leontiev [5], A.V. Mudrik [6], A.S. Makarenko [7] et al.

They defined communication as the main way of social interaction of people, a means of formation a
personality, a source of obtaining knowledge. Communication in the learning process is a means and condi-
tion of knowledge, self-awareness, and the ability of the individual to self-improvement. It is an extremely
complex phenomenon, and contains a wide range of interactions, interpersonal relationships, carried out in
various forms and with the help of various means. Communication is a set of connections and interactions of
people [8].

It is speech that takes an active part in human communication and due to it communication occurs
place. Speech is a kind of communicative activity of a person during which the language is used for commu-
nication with other members of a society. As a rule communication takes place within speech situations. The
concept of a speech situation is the basic concept of «linguopragmatics» - a science that studies how an indi-
vidual uses the language as an influence, directed to the interlocutor and his behavior in the process of
speech communication [8; 32].

There are special requirements for use of speech communicative situation at foreign language classes:

e They must follow real life communicative situations, in which the linguistic phenomenon is used;

e They should be clear for the students, i.e.:
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— clearly formulated speech task (what to learn from the interlocutor, what to tell, what or whom to ask,
what to prove, to refute);

— the lesson goal and its requirement should be clear for students: the use of specific language for task
performing(words, phrases, structures) and speech material that is learned(already-prepared speech units).

Moreover, students know what they will learn by completing exercises;

— Students know that communication will take place in favorable conditions with the benevolent atti-
tude of gpartners to each other, when each of them is interested in communication;

e They should stimulate and increase motivation for learning, arouse interest in the task and the desire
to participate and perform it as well.

Speech situation is predetermined by the teaching material, interpersonal relationships within the class
and has a three-component structure in accordance with the three-phase structure of activity:

— orientation phase — the formulation of the communicative task (the target -motivational and orienting
phase of speech activity, expressed by the teacher);

— the executive phase — the solution of the communicative task (students’ performance planning);

— control phase — control or self-control (interaction of the teacher with the students).

Control (the last phase) can be carried out in various forms: a student - group, the pair work, the micro
group - the class, and also the self-control: a student - the micro group, pair work <'the micro group, student -
student. The leading form of the control is final teacher’s evaluation [9].

Nowadays, there are many classifications of speech situations, in which the most-effective is the teach-
ing of foreign language oral communication. The problems of using speechrsituations at foreign language
classes are devoted to the works of such Russian and foreign authors as E.l. Passov [10], T.E. Sakharova
[11], R.P. Milrud [12], R.C.Scarcella, R.L. Oxford [13] who considered the use of the speech situation as a
key factor, which affords maximum orientation on speech communication in the educational process, at the
same time to ensure systematic work for development of students' oral speech skills. Due to speech situa-
tions pupils speech becomes more natural and characterized as real speech communication.

According to E.I. Passov and A.M. Stoyanovsky system-forming component of any communicative sit-
uation are relationships between interlocutors which can be determined by such main factors as: a) the social
status of a person and his role as a subject of communication; b) performing activities and moral criteria.

The typology of speech situations, proposed:by them are:

— Situations of social relationships (it is social status that determines the leadership position in the
communication process);

— Situations of the relationships (in speech situations, students act as representatives of the class, social
stratum, professional groups, age groups, etc. The role of the functional side of the status is that role of
communication takes place between communicants);

— Situations of activity relationships (on the basis of situations of activity relationships are the relation-
ships that are formed within/the activity, in the process of interaction between communicants);

— Situations of moral relationships (these situations contributes to the creation of the most effective
ways to stimulate communication. These relationships are integrative in the nature and have a key meaning
for creating situations) [14].

The given typology of speech situations indicates that people's relationships represent integrative unity
and depending on the dominance of any type of relationship, the situation of verbal communication can be
considered, as a situation of relations of joint activity.

Due to the orientation of teaching languages in close relation to culture, using speech communicative situa-
tions at foreigndanguage classes is becoming integral part of it. R.P.Milrud offers regional speech situations
for improvement of foreign language communicative skills:

» Informative;

». Analytical and comparative;

» Estimated;

» Behavioral [12; 55].

Let's consider regional situations within the framework of specific topics according to the program of
the senior classes, namely: «Education in Canada» and «Food Style of Russians and Canadians».

1. Informative situations: a Russian and a Canadian student are exchanging information about systems
of higher education in their countries;
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2. Analytic-comparative situations: analyze proverbial idiomatic values in Canada. Find out Canadians'
associations and values on the proverbs idioms suggested. Compare the difference in proverbial idiomatic
values in both cultures;

3. Estimated situations: exchange view points about the difference in men's and women's attitudes to
food and dieting. Is it different in Canada and in your country? Compare the differences and make your con-
clusions according to breakfast\dinner menu.

4. Behavioral situations: staying in Canada you want to book a table in a restaurant. Ask what they have
on their breakfast menu.

To develop foreign communication skills of students, E.A. Solovova offers the following speech situa-
tions:

¢ Real;

e Problem solving;

e Conditional [15].

Real situations in teaching and learning process are limited to the roles of a teacher and student. Basi-
cally, they are related by interpersonal communication with the teacher or the training group during the les-
son. Communication takes place in the form of a «following-up», for instance, asking of questions by a
teacher:

T:Where did you go on Summer?

S: I went to Spain.

T: Did you learn Spanish before you go there?

S: Yes, I did. I've been learning Spanish since 2013.

During the role playing of this situation, the teacher shows assincere interest to know where the pupil
was, what he did and so on, and in this way involves the students in the conversation and further work at the
lesson.

The real situations arise at every foreign language lesson and they are also its main part .
Educational problem solving situation has a more fruitful effect on the development of student's communi-
cation. It activates the thinking and speech activity of students in the classroom in the conditions of foreign
language speech and creates educational and cognitive motivation for the realization of this communication.
By participating in solutions of problem solving. task; students form their abilities to perceive and gain
knowledge, share knowledge with others. To create a problem-solving situation, it is necessary to ask a prob-
lem-solving question, which obviously implies. the possibility of various answers and a clash of opinions.
Students learn to interact with each other and find a common solution at the problem.

Conditional situations are the way of stimulating real communicative situations, allowing to cover vari-
ous types of speech behavior and contributing to enrich the students' social experience by expanding the
range of communicative role plays [16].

Nowadays, in accordance with the self-oriented paradigm of education, special emphasis is placed on
developing students' creative potential, independence, and improving critical and analytical thinking skills.
Problem-solving speech situations play a special role in improving the personality of student. Let us consider
in detail problem-solving situations. What are problem-solving situations and how to use them at a foreign
language classes?

Emphasizing above mentioned, we note that a problem-solving speech situation is a combination of a
number of conditions that stimulate students to perform a speech utterance. The problem-solving situation at
foreign language classes should contain elements of novelty in terms of content, include an obstacle in
achieving the.goal, as well as unknown components. At the same time, situations should correspond the
abilities of pupils, their life experience and background knowledge. The structure of the lesson should in-
clude such important stages as updating the previous knowledge, their application in new situations; assimi-
lation of new knowledge; formation of skills. At the lesson, devoted to the solution of the problem, the
teacher acts as a coordinator and a partner, he helps the students ask questions, formulate their thoughts, de-
fend their point of view and remove fear of mistakes when speaking. The teacher's task is to teach pupils to
think and analyze in a foreign language, to use the received knowledge in new speech situations. Particularly
important is the work on lexical material.

Every problem-solving situation should be formulated by the teacher in the process of indicating the
students’ reasons for their failure to fulfill the practical training task or impossibility of explaining it to them.
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Creation of a problem-solving situation in the process of an oral monologue statement requires:

— Giving in the course of discussion examples from real life situations, practical experience;

— Development of various situations in speech to create the necessary semantic supports and the ar-
rangement of accents; orientation to the perception of listeners;

— Familiarization of listeners with the facts, suggesting explanations, assumptions, formulations of hy-
potheses;

— Appeal to the listener's personality; use of his cognitive, social, professional, personal motives;

— The use of empathy, identification with the feelings and thoughts of listeners;

— The question-answer form of conducting lectures;

— Playing different operational and situational roles by participants, enabling them to show visually the
process of problem solution.

Let’s practice the situation using the topic «Internet». High- grade students are asked.to choose one of
the giving themes within the given topic for oral discussion:

» Internet becomes more and more popular. People prefer Internet to books, TV or radio. Give reasons

to defend your opinion.

» How is our life changed after the invention of Internet? What was people life without Internet in the

past?

» Discussion of the topic: «The influence of Internet».

Below, examples of the use of problem-solving activities at foreign language classes are given:

1. One of your friends writes very slowly. He doesn’t manage to cope with.a task during examination
testing.

2. 1It’s resulted in low level score. How will you help him improve his writing speed?

— You noticed some students troubling elderly citizens in the bus. Discuss with your partner:

— What should be done to prevent them from disturbing other passengers?

— What can be done to make teenagers more compassionate towards elderly people?

3. Some students misbehave in the school yard. Discuss with your friends:

— How could you solve this problem?

Group activities help students develop and improve their speaking skill. Such tasks as debates, discus-
sions, role-plays etc are effective, because they.are used-and realized in speech communicative situations.
We give an example of the role-play:

A class is divided into two or more teams. A teacher has «Pockets», each filled with a different prob-
lem. The team that «pulls the pocket» answers first. Teams then alternate pocket pulling. Teams get points
for quickly provided «good» possible solutions. Elements of competitiveness, ability to defend and reason
one’s point of view should be taken into.account in determining the best response. The presence of experts,
responsible for the choice of the group with the best answer is important. All teams should be involved in the
process of giving solutions. Here are given game requirements:

» Teams choose pocket in turns, read situations.

» Same solutions can notbe repeated twice;

» Only 60 seconds are given for solving a problem.

After introducing a problem-solving situation, students should express their own point of view on the
given situation, reasoning all details and giving examples. They may have different opinions. All of them
should be listened, after which students discuss all view points on the given topic.

Solution of such a non-standard problematic issue develops students' initiative, imagination and their
ability to analyze the situation logically and make a prompt decision. Consideration of a problem-solving
situation causes intense internal speech activity, regardless of the fact if it is realized in external speech . In
such conditions, the students ‘spontaneous speech is trained and developed in an effective way. In perform-
ing such tasks, students learn to work in a team and take part in group communication; participants of a dis-
cussion should show interpersonal respect and support friendly atmosphere, they should not shout and inter-
rupt each other

It should be noted that the use of problem-solving situations at foreign language classes also performs
psychological functions and effectively influences the atmosphere and relationship between students and a
teacher and students themselves.

Summarizing all above mentioned, we conclude:

» Speech situations play an important role in formation of students’ foreign language competence, be-

cause in their framework, foreign language communicative skills are developed.
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» According to a personal-oriented paradigm, development of students’ cognitive independence and
their creative potential are essential goals of education. That is why, along with the development of
students foreign language communicative ability, the teacher’s task is improvement of their thinking
and analytical skills. In this regard, problem-solving speech situations should be widely used at the
given stage, i.e. they create good opportunities for enhancement of students’ foreign language com-
municative skills.
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V.. Kenmxacaposa, E.A. CapBanuau, A.K. Maxarosa

CryneHTTepAiH MIeTe I TUIiHIeri coiiey OiJIriH 1aMbITyaaFbl
KAPbIM-KATbIHAC KAFAAATTAPbIHBIH POJIi

Makanana feTes Tl cabakTapblHIa CTYASHTTEPIIH KOMMYHUKATUBTIK JIaFAbUIapbIH XKETUIAIpyre apHaIFaH
ceiiiecy JKarJadTTapblH HaiifanaHy Moceneci KapacThIpbULIBL. 3epTTEINII XKaTKaH Mocele OOMbIHIIA FBUIBIMU
JKOHE TEOPHMSUIBIK, ofeOuerTepiai Tanjay JKymbicTapsl kyprisinren. Ceiiney KarqasTTapblHBIH HETI3Ti
JKIKTeMeCl KapacThIPbUIFaH JKOHE aybI3llia COMNieyre OKBITYIbIH ©H THIMAI omicTepiHiH Oipi aHBIKTaIBL
Cabakra_ce3 ceiiey *arAasaTTapblH YHBIMIACTHIPY €peKLIeNiKTepi MEeH 3aHIbUIBIKTaphl 3epTTenre. Lleren
TiTi cabaFbIHAa KOJINAHBUIATHIH TAINChIPMANapAbIH MBICAIIAphl KENTipUIreH. 3epTTey TakKbIpHIObI OOMBIHIIA
KOPBITBIHIBLIAD JKacajfaH. ABTOpiap CTYICHTTEPAIH KOMMYHHKATHBTI JaF[bUIApbIH JKETUIIIpy/Ae IIeT
TiTIHAE KUBIH XKaFAaiiaap/pl MIeyae MaHbI3abl POJ aTkapajsl JIen Oiaiasl, cebebi mpobdieManbIk sxarFmai
CTYISHTTEPJIH aHAINTHKAJIBIK OWIAYBIH JaMBITY VIIIH JKakChl MYMKiHAikTep Oepeni. AtanMblin
HpoOIeManbIK JKaFaiapl ey IeTea Tili cadaKTapblHAA MaHBI3/BI POJI aTKApabl, SIFHU MPOOIEMaIIbIK
JKaFJaibl Menly CTyJCHTTEpAIH Oiay MYMKIHIIKTEPiH AaMbITy YIIiH MaHbI3bl 30p. Makaiaaa KelaTipijreH
ceillley JKarJasTTapblHBIH CaH ajllyaH TYpJepiH KOJJaHa OTBIPBI, MLIeTeN Tilni cabaKrapbiHaa
KOMMYHHKAaTHBTIK XKaFAainap/bl icke acklpyFa MYMKIH/IK TYFbI3aJIbl.

Kinm ce30ep: KOMMYHUKAaTUBTIK >Xarjai, KOMMYHHKATHUBTIK KY3BIPETTUIK, TUIIIK >KaTTBIFYJap, HAKTHI
JKaF[ail, apTTHI XKaFJal, IpoOIeMaIbIK JKaF/aid, MOTHBALIHS, ©31H/IK XKYMEIC.
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V.1. Komxacaposa, E.A. Capanunau, A.K. Maxarosa

Poib KOMMYHMKATHBHBIX CUTYalMii B COBEPIICHCTBOBAHUM
HHOA3BIYHOM YCTHOM pPeYd y4AluXCs

Cratbst NOCBsIIIIEHa IPOOJIeMe UCTIOIb30BaHMS PEUEBBHIX KOMMYHHUKATHBHBIX CHTYallUi Ha ypOKe MHOCTpPaH-
HOTO $3blKa, KOTOpHIE HANpaBJEeHbl HA COBEPIICHCTBOBAHHE Y YdYaIMXCd KOMMYHHUKATHUBHBIX yMEHUIl
U HaBbIKOB. IIpoBeleH aHalN3 HAayYHO-TEOPETUUECKUX U METOJMYECKHX JIUTEPATypHBIX HCTOYHHKOB
o uccieayemMoii npobiieme. B cratbe paccMaTpuBaroTCst BONPOCH! GOPMHUPOBAHUS PEUH B KOHTEKCTE pede-
BbIX cHTyauuid. ITonqpoOHO paccMOTpEHbI OCHOBHBIC KIACCH(HKALMU PEYEBBIX CUTYalWH, MX CYIIHOCTb
U pOJIb, KaK OJHOTO U3 Hamboiiee 3 (HEKTUBHBIX CpPeAcTB 0OydeHHs YCTHON pedr, Ha OCHOBAHHU KOTOPOTO
aBTOpaMH MOAYEPKUBACTCS 3HAUMMasl POJIb UCIIOIBb30BAHMS PEUEBBIX CUTYalli B MOBBIIICHHN KOMMYHHKa-
TUBHBIX CIIOCOOHOCTEH yJaIuXCsl CpeHHUX MIKOJ. PacKpHITH crienugpudeckue 0COOEHHOCTH U 3aKOHOMEPHO-
CTH UCIIOJIb30BAaHUS Pa3HBIX THIIOB PEUEBBIX CHTYAIMH, TAKUX KaK yCIOBHBIE, IPOOIEMHBIE U PEATLHBIC.
ABTOpBI PE3IOMUPYIOT, YTO PACCMOTPEHHE MMEHHO IPOOJIEMHBIX CHUTYallUii Ha ypOKEe HHOCTPAHHOTO S3bIKa
UTpaeT BayKHYIO POJIb B COBEPIICHCTBOBAHUM KOMMYHHUKATHBHBIX HAaBBIKOB yJaIlUXCsI, MOCKONBKY-IIPOOIEM-
HBIE CUTYaI[M CO3MAI0T ONTHUMANIbHbIE BO3MOXKHOCTH JUISl PAa3BUTHUSI KPUTUUECKOTO MBIILICHUS SBIISSICh HAU-
Jy4IIUM CPEACTBOM MOBBIIIEHUS] MOTUBALMK CPEI ydaluxcs. B craTbe mpuBeieHbI MPUMEpPhI PEYEBBIX YII-
pa’kHEHMH, HaIPaBIEHHBIX HA UCIIOIb30BAHHE KOMMYHMKATUBHBIX CHTyalluil Ha ypoKaX MHOCTPAHHOTO SI3bI-
ka. CrenaHbl BEIBOJBI ITO TEME UCCIIEIOBAHMSI.

Kniouesvie cnosa: KOMMYHUKATUBHAsA CUTyallusi, KOMMYHUKAaTHBHAas1 KOMIIETCHINWSA, PEUEBLIC YIIPAKHCHUA,
pCalbHbIC CUTYyalllH, YCJIOBHBIC CUTYyalluH, HpO6JIeMHbIe CUTYyalluu, aHAJINTUYCCKOC MBINUJICHUE, MOTHBAallu,
CaMOCTOsATECIIbHAsA pa60Ta.
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