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The Connectivist Model of a Foreign Language
Educational SMART Environment: from Design to Practice

The paper examines the development of the Connectivist model through the identification of key components
of the foreign-language SMART environment. The study is based on the methodology of structural modeling
for designing and developing a foreign-language SMART environment. The application @fithis methodology
to modeling educational environments is related to the studied phenomenon, whith, istbased on five funda-
mental components of the SMART domain: (Self-), (Media-), (Art-), (Re-), and (Trans-). ‘Ahalysis of the lit-
erature review, regulatory and legal documents, as well as labor market requirementsahelped to determine all
structural components of the model and their content. The target, theoretical, . and methodological components
present basic conceptual approaches and principles; the leading content, functional, and technological com-
ponents represent the conditions of operation of this model. The teachef and student are “divergent individu-
alities” and the main actors of the proposed model, which contributés to.itsgmplementation and integration
into the educational space. The article argues that the integrationsandtinteraction of all these model compo-
nents will contribute to achieving its goal and help create a sustaihablefearning environment.

Keywords: Connectivist model, SMART environmentgSMART €emponents, “lifelong learning”, framework,
Al in education, reflective practices, translation students;¥divergent individuality”, sustainable learning envi-
ronment.

Introduction

The Republic of Kazakhstan’s education System has changed a lot in the last ten years. The curriculum,
teaching methods, learning and child—reaging objectives, and the development of educational results (compe-
tencies) have all undergone signifigant'changes. The reality of the changed times has also changed the job of
the instructor, reflecting a changg in‘epinions on the SMART competency of a teacher in documents of state
and strategic importance of the'Republic of Kazakhstan, including in the framework of the Sustainable De-
velopment Goals (SDGs).awhich defines the relevance and timeliness of finding ways to solve it [1]; in the
UNESCO SDGs roadmap,imihe field of education, which advises, which states the need to transform every
teacher into a facilitator in order to support student self—expression [2]; and in the content of the Standard
Secondary School Currietla (grades 1-11) (SES), compiled with the support of the UNESCO Cluster Office
in Almaty for Kazakhstan, Kyrgyzstan, Tajikistan, and Uzbekistan, which prescribes the need to create inter-
disciplinary spaces and to include students in conversations and discussions on the topics under considera-
tion [3].

Our earlier research verified that the facilitator performs such roles as a leader, a citizen of the digital
community, an organizer of learning in collaboration and connectivism, a specialist in pedagogical design
and transmedia storytelling, and a strategist-analyst [4]. It also showed connectivism as a technological inno-
vation in teaching foreign languages in a mixed format [4; 70]. Simultaneously, we discovered that
connectivist technologies are quite underdeveloped in the Republic of Kazakhstan and that there are no edu-
cational initiatives grounded on connectivism whatsoever [5]. Also, the lack of sufficient local-level teachers
and facilitators poses a significant obstacle to achieving the SDGs in education and foreign language instruc-
tion. Furthermore, there is ongoing discussion about the integration of connectivist technologies and facilita-
tion strategies into Kazakhstan’s multi—level educational system. Thus, evaluating the possibilities of our
novel foreign language teaching SMART—environment model is the primary aim of this research.
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Methods and materials

The research methodology is based on the synthesis of theoretical analysis of scientific literature and
the design of our own model [6]. As a methodological basis for the research, the connectivist approach to
learning is used, which is based on the formation of knowledge through interaction with communities, digital
resources both in the network space and in the educational environment [7]. The connectivist approach is a
relatively new idea that uses connectivity for learning and acquiring new information and ideas. Connectivity
is an important concept in education for sharing our own knowledge and understanding. Educators may em-
ploy a connectivist approach, prompting learners to utilize the concept of “the wisdom of the crowd” for
problem-solving, decision-making, and enhancing their productive skills. Connectivist theory draws on com-
plexity theories to understand learning as a complex adaptive system in which students and teachers adapt to
changing conditions, seek relevant information, and make decisions based on feedback received from other
students.

Connectivism emphasizes social learning and collaboration in learning environments and networks.
Learners and educators are active actors in learning communities and on group work platforms, sharing ide-
as, engaging in collective meaning-making and ideation activities to enhance their cognitive abilities and ac-
cess relevant information.

The concept of connectivism emphasizes the need for learners to developkpowlédge search and filter-
ing skills to manage the vast amount of information available in the online"envigonment. Learners should
critically evaluate the validity, relevance, and reliability of information soureeshand manage their personal
learning networks to access high-quality information.

Connectivist theory thus offers a contemporary view of learning _thatrecognizes the transformative im-
pact of digital technologies and networks on the acquisition and dissemination of knowledge. Following
connectivist principles, educators can design curricula and courses, that“foster collaboration, creativity, and
adaptability in today’s digital society.

Thus, the key principles of connectivist theory were takeq o account when designing the Connectivist
Model of a Foreign Language Educational SMART-EAviroament.

In the first stage, the research literature is analyzed\wvhich meets the criteria for a certain topic. At the
same time, data collection should be as complete asypossible for the validity of the presentation of the re-
search findings [8]. Accordingly, scientific and methodological literature was searched in the following elec-
tronic databases: Springer, Scopus, and Google,Seholar, the three most frequently used in the field of foreign
language education according to criteria:

- Sources in the field of foreign language ducation that contain terms related to the topic

in the title, abstract, and keywaords.

- Empirical or theoretical researeh @xclusively from the last 10 years (2015-2025).

- Restriction on the age ofithe target group.

- Studies published in both English and Russian.

Keywords and temms%included “Design of learning environments”, “SMART framework”, “SMART
education”, “conneCtivist®practice”, “effective teaching approaches”, “effective teaching practices”, “21st
century competences yand various combinations of these keywords and terms. The articles were analyzed
and assessed for relevance. These concepts were systematically arranged into theoretical viewpoints that
form the foundation of the analytical framework presented in this article.

The second stage involves designing the connectivist model of a foreign language educational SMART
environment. At this stage of the research, the modeling method was applied, which is the basis for analyz-
ing theoretical data [9]. The concept of “model” is widely used in various fields of science. In the broadest
sense, a model is a sample, an ideal description of some object or system of objects. One of the main func-
tions of a model is not only to study and analyze various phenomena (objects) under study, but also to pre-
dict their development. The study is based on the methodology of structural modeling, which allowed us to
identify the structural components and elements of the foreign-language SMART environment and to estab-
lish the relationship between the components and elements. It is based on four key components that represent
the integrity of this model. Figure 1 shows the procedure we followed before designing The Connectivist
Model of a Foreign Language Educational SMART-Environment.

The next stage involved the design of The Connectivist Model of a Foreign Language Educational
SMART-Environment. Using modeling as a research tool, here is an example of the design process of our
proposed model based on the connectivist approach. The model design was not as easy as it looked and in-
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cluded several stages. The first stage included a thorough study of experience related to the phenomenon un-
der study and the analysis and generalization of this experience underlying the future model. The second
stage consisted of drawing up a plan for the model development and implementation in practice in accord-
ance with the developed plan. We made further adjustments based on practical experience. The third stage
involved the creation of the final version of the model. If at the second stage the research group offered vari-
ous versions of the constructed SMART model, at the third stage, on the basis of these variants, the final
model was designed, including all the processes, which were based on the connectivist approach.

The method of modeling opens up for pedagogical science the possibility of systematization of peda-
gogical processes. The application of modeling is most closely connected with the increasingly deep under-
standing of the essence of educational phenomena and processes and the deepening of the theoretical founda-
tions of research.

Designing The
Connectivist Model of
a Foreign Language
The concepts were Educational SMART-
arranged into Environment.
theoretical viewpoints
Sources were analyzed that form the
according to their foundation for Model
main findings and development
Literature search with structured into more
key words and specific concepts

specific terms
according to criteria

Figure 1. The procedure followed to reach to the Model comp@nents development

Results and discussion

In this section the connectivist model of a foreign language educational SMART environment is first
described. The designed model is focused on studying the structural features of the components, as well as its
integration and reproduction in new conditions. The,main;purpose of our research is to present fundamental
components for the integration of the connectivist medel of the foreign language SMART environment,
which will help to realize the ideas of modern foteign language education in the stakeholders’ interests, with
an emphasis on “lifelong learning”.

The designed model, presented in Figure 2, is based on the preliminary scientific literature analysis [10]
and generalization of our own pedagogical experience, as well as on the results of research conducted by Ka-
zakhstani and foreign scientists in thesfield of foreign language education. We emphasize the following key
components of the proposed model:

1. Target block describingythe=requirements of social demand, state, employers regarding the level of
foreign language training @f university graduates.

2. Theoretical andmethodological block includes methodological approaches and pedagogical princi-
ples aimed at the effeetive functioning of the connectivist model of foreign language SMART environment
in the Kazakhstani context and outlines the main approaches to learning used in its implementation, as well
as the principles of learning, according to which the learning process is organized. In pedagogical literature,
the concept of “approach” is used as a set of ideasand methods underlying the solution of problems. The term
“approach” is understood as an ideology and methodology of problem solving, and reveals its main idea.

3. Content, functional and technological blocks together with SMART components help to approach
this issue comprehensively and create mechanisms for the development and improvement of foreign lan-
guage SMART environment. The content component of the model determines the actual content of the edu-
cational process in which students’ professional competence is formed and includes learning tools, organiza-
tional forms and teaching methods used in the process of SMART environment formation. Pedagogical con-
ditions determine the mode in which the formation of professional competence will be effective.

4. Teacher and student roles are the main components and active participants in the construction and
implementation of the foreign language SMART environment. Both teacher and student are characterized by
their multifaceted nature with a set of key competencies to act as divergent individualities. The effectiveness
of the connectivist model of foreign language SMART environment implementation directly depends on
equal partnership interaction, which is aimed at mutual learning of both student and teacher.

120 BecTHuK KaparaHguHckoro yHuBepcuTeTa



The Connectivist Model of...

The core block that interacts and integrates into each of the components of the presented model is the
SMART component, so we will focus on its interpretation in more detail.

Target component

(The requirements of society, state, employers for the level of foreign I training of graduates)
Approaches Principles
Connectivist approach, explicit, competence-based; metadisciplinary approach; didactic (principle of activity; principle of accessibility and practicality; principle of
personal-activity and communicative-cognitive; Content-Based Instruction (CBI); awareness; principle of informatization of leaming); methodological (principle of
Self-organized learning; Demand High communicative focus; principle of differentiated approach; principle of visibility; principle
' .of novelty; principle of interactivity: principles of ipnovation; principles of multimodality.
Content component SMART Functional and !E:Lnglggigg! component
-Deve]npmem and selection of new content; components Learning tools Organizational forms Teaching methods
-Design of new trai_nj_ng programs; “ - - Digital resources and  --Facilitated sessions; -Case study:
c 5 3 . Self/ C sndividual ducational 7 - teaching; - Digital Storytelling;
-Establishment of exp-em‘{‘lemal e(?us:atlonal space; inej(mives auu-md( self- - Artificial intelligence;  -Team men(on:lg; - Forums;
-Development of motivational training o, - Networking: 5 - - Group work;
- Educational meta- -Open Space; - brainstorming;
Media-Mema— (media-AL- courses; -Flipped lgaming, - Scaffolding and feedback:
T ~ ~ . technologies); 3 - ~ .
Teacher Core Competencies Student Core Competencies
Facilitator Researcher Creator Art~/ Apro{ greative Researcher Innovator
-Implement divergent  -Has flexible -Generates ideas; BoPERC) -Continuity and autonomy in -Effective  communication
teaching style: thinking: -Creates and organizes a creative . P o
-Applies modern Al -Operaing under environment; Re-/ Pe-, [lepe (Reflection ! e o ] te<m<n.work' o
technologies; conditions of “Uses pedagogical improvisation in and active participation): -Search and effective use -Flexibility and adaptability
- Has a high degree uncertainty; teaching: - information; to new conditions;
of methodological -Design research -Being in constant search for new; =) Tmnklfr_ pa_Hc—l[m -Participation in progductivel), -Solving certain tasks and

creativity; projects; -Open to pedagogical innovations; transdissiplinazity) P
-Ready for -Develops new -Collaborative Pedagogy for Co- cnll.ab.mar_mn,
ontiomons pedngogiol coment_ sreation ~Willingness  to share
professional knowledge; experience;
development -Effective use of -Effective use of | ie:
artificial intelligence;
multisasking mods

Reflection, evaluation, analysis () Equal partnership !“""" learning Reflection, evaluation, analysis

— e T ission of ience; —
SMART-teacher (Facilitator - Researcher - Creator) r-a;n:::s::igz:l pﬁ:p;?:;ce U T-student (Researcher - Innovator)

- Advanced training;
-Joint creation ufedu::aliunalfd scientific content

g decisions;
bility to think objectively
creatively

Foreign Language Educational S vironment

Figure 2. The Connectivist Model of a Foreigmikanguage’Educational SMART -Environment
(Source: created b uthors)

When elaborating on the research study, we ai to determine the growing potential of the unique
model of the SMART foreign language educational environment we present. The acronym “SMART” now
refers to the development of SMART ncies in both teachers and students using universal
connectivist technologies. This appr @to promote lifelong learning and cultivate SMART teachers
and learners in a digital global conte 0&

Previously, the term “SMAR jective) has been defined as “smart”, but it is also an abbreviation
that may be viewed from t S es: managerial [11] or technical [12-13]. We interpret the structure
of the “SMART” concept fr al perspective, reflecting a significantly advanced level of research. It
reveals a collection of integconnected traits of personality in both teachers and students, as well as promising
directions for their , particularly when they engage in connectivism (Table 1).

Table 1

The essence of the “SMART?” concept

i Our Global
Managerlz.ll Technological understanding SRS
understanding understanding

* Specific

« Achievable * Motivated / Mitigating

« Relevant * Anywhere / Accountable « Re—

« Timed * Resource enriched / Resilient « Trans—

* Technology embedded/ Traceable

(Source: created by the authors)
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Table 1 shows several models for “SMART”. One could argue that connectivist technology enables
students and teachers to acquire global competence. Teachers and students apply global (SMART) compe-
tencies for self-awareness, self-development, self-education, and positive social experiences. This fosters
community relationships by including all members in joint decision-making and the execution of important
decisions. For example, it becomes possible to develop academic writing skills using digital tools such as
“Quiz, Quiz Trade” or “Rally Coach” [14].

What’s more, the media handling practices of all educational participants help foster media literacy, and
freedom in online communities. For example, the creation of multimodal texts during the collaboration of a
teacher and a student enables multimodal and transmedia content creation and improves speaking
skills [15].

Additionally, teachers can construct and enhance an educational environment by learning from each
other how to employ varied, adaptive, and promising arts pedagogy strategies if students assist in generating
authentic educational resources. For example, it was the constructive feedback of first-year students about
the content of museum podcasts during the experimental recording of their voices that forced us to complete-
ly rework all transcripts, which significantly improved the quality of both the final audio files and the educa-
tional part: the dialogue of the speakers became authentic and interactive, and there were facilitation scenari-
os for each episode [16].

Next, the connectivist approach enables the integration of transdisciplinagy,techinologies, bringing to-
gether seemingly disparate fields such as paleontology and English [17].

Finally, the use of connectivist mobile technologies fosters transculturality, by bringing together stu-
dents from various countries to build strategic routes [18], allowing them.ta.shate their perspectives on each
other's countries and leverage collective wisdom to enhance individual*potefitial and educational outcomes
through collaboration.

Therefore, the suggested solutions related to the worldwide initerpretation of “SMART” focus on foster-
ing professional and personal growth in the SMART network envireanment, where teachers and students can
teach and learn from each other.

Here, we will thoroughly analyze each of these edompaenents within the framework of developing
connectivist competence in teachers and learners. Additienally, we will present specific examples of how our
model can be implemented in the Intercultural Communication, Translation Theory, and Basics of Research
courses when training translation students (Table 2).

Table 2
Interpretationyof the “SMART” components

This component encouragessall¥participants in the educational process (teachers and students) to self-
manage and evaluate theik pfogress. As educators, we actively engage first- and second-year translation
students to choose #gsearchiepics that match their personal interests, personality types and hobbies within
the framework of sueh diseiplines as Intercultural Communication, Translation Theory, Translation and
Interpreting Practicey The choice of topics is discussed in the course Basic of Research, where students
learn to identify aresearch problem, choose appropriate research methods and find relevant scientific arti-
cles on their topic. We have given students the freedom to choose the specific types of texts they wish to
translate, taking into account their intended professional field.

Self —

This component includes the use of various technologies in education to make learning more effective.
Students and teachers actively use online forums, podcasts, video blogs, etc. to improve communication
Media — | and teamwork. We find that the use of various tools in the classroom increases students’ interest and en-
gagement in the educational process and contributes to the development of their digital and media litera-

cy.

The creative approach in teaching is focused on maintaining and developing the creative potential of all
participants of the educational process. Within different disciplines, we motivated students to develop
Art — | creative thinking through digital storytelling, cartoon or movie voice-over, questionnaires for research,
tutorials and others. We were able to organize co-collaboration, co-cooperation and co-creation, which
contributed to the students’ global competencies development.

A key aspect of this component is engaging and providing feedback. By applying various mechanisms for
organizing student-student, student-teacher(facilitator), teacher(facilitator)-teacher feedback, which in-
Re — | cluded comments, evaluations, recommendations, reviews, online discussion forums, etc. we saw stu-
dents’ interest in receiving feedback and their involvement in giving their feedback to other students. This
approach stimulated students’ ability for self-reflection, self-improvement, and critical thinking.
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Continuation of Table 2

When planning a lesson, we included information from several scientific fields, ensuring
transdisciplinarity. This approach significantly motivated students to find interdisciplinary connections,
encouraging students and teachers to find non-standard solutions and develop divergent thinking. Within
Trans — | the Translation Theory course, we assigned students the task of translating materials from many domains
of expertise, including law, medicine, commerce, tourism, and more. We instructed students in the Basics
of Scientific Research course to utilize diverse ideas and concepts from various disciplines to evaluate
their research findings.

Figure 3 shows the relevance of one student’s research topic in terms of the above—mentioned concept.
Consequently, we established a networked SMART space that fostered the growth of connectivist proficien-
cy in both educators and learners, thereby enhancing the caliber and pertinence of their research. The study
confirms the effectiveness of the proposed SMART concept, as evidenced by previous research [19] where
the examples of assignments and assessment procedures were presented.

* Reevaluatidh
andé@dustiio
voice Qgting

is3Mes

* Voice acting
and academic
research

talent transfer

« Media * Character art
voice

modulation

* Self-

determination of representation

acting talent

Figure 3. How student’s research topic concerning voicing fJodo’s'Bizarre Adventure”
relates to the SMART concept (Source: created'y the authors)

Since the proposed model is currently being piloted, theneffectiveness of its implementation is being
tested. However, there was an analysis of the results and dynamics of pretest and posttest scores. The pretest
and posttest results, which serve as indications of students” progress in language competence, were analyzed
and compared using the Wilcoxon Signed-Rank Test. Begause it can be used for qualitative data measured
on an ordinal scale, this approach is versatile. The vartable in our study has at least three levels, which meets
all the requirements for using this test. According to the CEFR, we employed the following levels of English
language proficiency: Al-1, A2-2, B1-3, B2:4,"€%-5. The following methods were used to acquire data. We
tested participants’ reading, grammar,,and vocabulary at the beginning of the experiment to assess their level
of English competence.

Then, throughout the term, thefstudents concentrated on applying SMART components to develop their
language skills in a practicalg step-by=step manner. A pretest and a posttest were given before and after the
experiment, respectively. Afterthatpwe determined how much each student's scores had changed from be-
fore the experiment to after. Ahsolute values were used to rank the differences. The ranks of the positive and
negative differencesavere thepadded up separately. The critical value of the criterion was compared with the
smaller sum of the ragks that were obtained.

The descriptive statistics revealed that the mean posttest score (M = 4.1) was higher than the mean pre-
test score (M = 3.4), indicating an improvement in language proficiency after the experiment. The results of
the Wilcoxon Signed-Rank Test, as seen in Table 3 below confirmed a statistically significant difference be-
tween the pretest and posttest scores (Z = -3.56, p < .05).

Table 3
Result of the Wilcoxon-Singed Rank Test for the language proficiency Scores

Strategic_Post — Strategic_Pre

z -3.561
Asymp. Sig. (2-tailed) .000

Thus, statistical significance was achieved, the first null hypothesis was rejected, confirming that the
suggested model had a significant positive impact on learners’ language productive skills.
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Our experience allowed us to define the core aspects to consider when creating connectivist models of a
foreign language educational SMART environment based on blended forms of foreign language learning.
Firstly, interaction and collaboration between topic areas and specialists are needed to establish training pro-
grams and assignments that incorporate linguistics, pedagogy, culture, and other subjects. Secondly, materi-
als and assignments that represent other cultures and help students build cross-cultural competency will al-
low students to share experiences and appreciate cultural differences. Thirdly, community involvement in
language learning, collaborative meetings, discussions, and activities to discuss SMART environment objec-
tives and principles can assist in building a helpful and dynamic environment for learners. Additionally, the
SMART environment will remain relevant and successful by actively monitoring foreign language teaching
technology and research. Finally, periodic evaluation and review of the model developed and its effective-
ness, comparing learners’ results and achievements with set goals, and feedback from learners, facilitators,
and other stakeholders will help improve the model.

Conclusion

The study identified structural components of the Connectivist model of a foreign language SMART
environment. The theoretical and methodological literature review and the analysis of pedagogical experi-
ence allowed us to reveal the lack of complex pedagogical models of development in the foreign language
SMART environment of the university. At the same time, Kazakhstani pedagogi€al Seience and educational
practice have accumulated sufficient experience of pedagogical modeling, whieh allews for highlighting the
appropriate teaching methods, organizational forms and learning tools for efficienttintegration and the condi-
tions for its implementation.

The blocks of the Connectivist model developed by the authorss(target, theoretical and methodological
components, content, and functional and technological components)sfeflect pedagogical approaches, meth-
ods, didactic principles, and pedagogical conditions for its development and integration into the university
space.

The proposed model addresses key pedagogical challenges eoncerning the requirements of society, the
state, and employers for the level of foreign language training of graduates by categorizing learning princi-
ples and approaches, clearly defining teacher and student roles, and designating specific SMART spaces for
diverse activities. The suggested principles and approaehes, supported by teacher and learner roles, aim to
create a more efficient, learner-teacher-centric system that enhances engagementand collaborative learning.
The implementation of a detailed model demonsteates how these components can be compatible and interop-
erable within the university foreign language SMART environment.

Future research will focus on the“gomplex validation of the proposed model in practice and then the
analysis of the model’s effectivengsswhen organizing teacher and student team interaction within foreign
language training.
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T.1O. llenecroBa, A.H. Kammkanosa, JK.A. bynukosa, T.B. Om, U.C. KapabaeBa

et Tingik 0isimM 6epy Smart-opTracbIHbIH KOHHEKTHBHCTIK MOJeJi:
sk00ajIayJaH MPAKTHKAJBIK iCKe acbIpyFa JeiliH

Makana mer Tingik OumiM Oepy Smart-opTachblH aHBIKTAHTBIH HETI3r1 KOMITOHEHTTEpl aiKbIHIAY apKbLIbI
KOHHEKTHBHCTIK MOJIENB/II 93ipiieyre apHanFaH. 3epTTey IeT TULAIK OiiM Oepy Smart-opTacslH Kypy JKoHE
JAMBITY YIIiH KYPBUIBIMIBIK MOJETBICY 9IiCTeMeciHe HeriznmenreH. by omicreme Oinmim Oepy opTaiapbiH
MoJieJIbIeyTe KOJIaHy 3epTTeNeTiH KYObUIBICTBIH OaFbIThIHA HerizaenreH jxoHe SMART-opraHbl JaMbITyFa
apHasFaH Oec Herisri koMmrnoneHnTke cyiieneni: (Self-), (Media-), (Art-), (Re-) sxone (Trans—). ©nebu miony-
IIbl, HOPMATHBTIK KYXKaTTap[bl, COHAail-ak €HOEK HapBIFBIHBIH TaJaNTapblH Tajgay MOJICIbIIH OapiibiK
KYPBUIBIMIBIK KOMIIOHEHTTEPIH TOJBIKTBIPYFA XKSHE OJIapIbIH Ma3MYHBIH aHBIKTayFa KOMEKTecTi. MoenbaiH
MAaKCaTThl, TEOPHSIIBIK-9/IICHAMAJIBIK KOMIIOHEHTTEPIH/E HETi3ri TYXKbIPbIMIaMaJIbIK TOCIIIEp MEH Karuaaiap
KOPCETUIreH, al Ma3MYHZBIK JKOHE YHbIMIACTBIPYILIBLIBIK-TEXHOJIOTHSIBIK KOMIIOHEHTTED OHBIH JKYMbIC
icTey mapTTapblH cUmaTTai sl OKBITYIIB MEH CTYICHT T€ OCBHI MOJIEIB/IIH HET13Ti OailIaHbICTRIPYIIBI OyBIH-
Japel, OJlap OHBI iCKe achIpyFa JKOHE OKy KeHICTIriHe WHTerpalsiiayFa KaTelcanusl jkoHe «divergent
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T.Yu. Shelestova, A.N. Kalizhanova, Zh.A. Budikova et all.

individualities» petinae xapacTbipbuiaasl. Makanana MOACIbIIH OapibIK KOMIIOHEHTTEPIHIH HHTETPaLUsIChI
MEH ©3apa dpeKeTTecyi FaHa OHBIH MaKCaTBhIHA JKETYre BIKHAN €TeTiHi )OHE TYPaKThl OKY OPTAaChIH KYpyFa
KOMEKTECETiHi aTal KepCeTireH.

Kinm ce3odep.: xonHekTuBHCTIK Mosienb, SMART-opra, SMART-koMIIOHEHTTEPI, «OMip GOHEI OKBITY», O1TiM
6epyneri KU, pedrexcusiiblk Taxipubenep, ayJapMaIlbl-CTyIeHTTep, «IHBEPIeHTTI Japablk», TYPaKThl OKY
OpTacklL.

T.1O. lllenecroBa, A.H. Kammxkanosa, JK.A. bynukosa, T.B. Om, U.C. KapabaeBa

KoHHeKTHBHCTCKAsA MOAe/Ib HHOSA3BIYHOM 00pa3oBaTeIbHOM
SMART-cpeasbl: OT NPOEKTHPOBAHUS K NPAKTHYECKOH pean3auuun

CraTbs MOCBAIICHA pa3pabOTKe KOHHEKTUBUCTCKOM MOJIENN Yepe3 BBIIBICHHE KIIFOUEBBIX KOMIIOHEHTOB, OII-
penensIomuX HHOS3bIYHYI0 00pa3oBaTenbayio SMART-cpeny. B ocHOBe ucciaeoBaHus I€KUT METOIOTIOTHS
CTPYKTYPHOT'O MOJICIIMPOBAHUS JIJIs MOCTPOCHUS M Pa3BUTHS MHOSI3bIYHON 00pasoBatenbHOit SMART-cpenb.
IIpnmeHeHue 3TOI METOOJIOTHH K MOJISITMPOBAHUIO 00pa30BaTENbHBIX CPE CBSI3aHO C OpUEHTAIMel Ha n3y-
yaeMoe SIBJIGHUE, B OCHOBE KOTOPOMW JIKHT ISATh OCHOBHBIX KOMIOHEHTOB st pa3Butus SMART-cpensi:
(Self-), (Media—), (Art-), (Re-) u (Trans—). AHanu3 JUTEPaTypHOro 0030pa, HOPMATHBHO-TIPABOBBIX JOKY-
MEHTOB, a TaKkXke TpeOOBaHUH pBHIHKA TPyZAa MOMOTJIH 3allOJHUTH BCE CTPYKTYPHBIC KOMIOH@HTH MOIEITH U
OTIPENIeNTUTh UX COAEpKaHKe. B 1eneBoM U TeOpeTHKO-METOA0IOTHYECKOM KOMITOHEHTAX)IPEICTaBICHBI OC-
HOBHBIC KOHIICTITyaJIbHBIE MOAXOABl M NPUHIOMIBL BEOyHIHE COACPKATEIBHBIA W4 OpraHW3allOHHO-
TEXHOJIOTHIECKHI KOMIIOHEHTHI MPECTAaBIAI0T cO00H ycaoBus (QyHKIIMOHUPEBAHMS AaHHON Moznenu. Ilema-
TOT U CTY/ICHT TaK)Ke SIBIISIFOTCSI OCHOBHBIMY CBSI3YIOIINMH 3BEHBSIMH JTaHHOM MOJISMH, KOTOPHIE Y4acTBYIOT B
ee peayn3aliy U HHTETrpaluy B yueOGHOe IPOCTPaHCTBO U ABisItoTes “divergentindividualities”. B cratbe ro-
BOPHTCS, YTO TOJBKO MHTETpaIsl ¥ B3aHMOJCHCTBHE BCEX STHX KOMIIOHEHTOB MoJenH OyIeT crocoOCTBO-
BaThb JIOCTH)KEHHMIO €e LIEJIN ¥ IOMOXKET CO3JaTh YCTOHYNBYIO Cpey OOy ICHH.

Kniouesvie crosa: konnexTuBHCTCKag Moniennb, SMART-cpena, kommoreHTsl SMART, «oOyueHne B TeueHHE
Beeil xm3Hm», UM B 00pazoBanuy, pedaekCUBHBIC MPAKTUKY, ©TYASHTHI-TIEPEBOIUHNKH, «IHUBEPTeHTHAS WH-
JUBUIYaNTbHOCTBY, YCTONUHMBAs cpeaa 00yIeHHs.
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