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The development of professional competence of primary school teachers
on the refresher courses within the framework of updating
the content of education of the Republic of Kazakhstan

The author of the article analyzes the experience of working on the professional competence develgpment of
primary school teachers in advanced training courses in the advanced training courses curriculum fotteachers
in primary school subjects within the framework of training. The author connects the organization of this ac-
tivity with ensuring the success of the implementation of the State Obligatory Primary EducatigfmiStandard.
The author comes to the conclusion that in updating the curriculum on the subject, the ability to use pedagog-
ical approaches in accordance with the subjects’ curriculum, the understanding and application‘of the system
of criterial evaluation. Through the description of the actions of the trainer and listenefs during the”course
preparation and distribution with a five-component structure of the content offcompetence, confirming the
development of the professional competence of the initial courses teachers. A special rolefin achicving results
is given to active learning and competence approach. Attention is paid to théstructure and‘€ontent of the les-
son in the framework of training. In conclusion of the analytical study and analysis ofitSiposition in the learn-
ing process.

Keywords: advanced training, updating of the content of educatien; professional competence, active learning,
experience, reflection, competence approach.

In 2015, the Republic of Kazakhstan approved the€State Compulsory Standard of Primary Education
(hereinafter referred to as the Standard) [1], which detexmimed the beginning of the renewal process in the
country's education system.

The peculiarity of the Standard was its development/im the logic of the methodology of education, fo-
cused on the result. Therefore, for the first time inthe Standard, values — national and universal - have been
singled out, which are common to all levels of education‘and are designed to become the life guides of the
learner, motivating his behavior and activities [ ']}

These values allow you to detezmine the,educational outcomes at the «exit» from the school and the ed-
ucational areas. In the Standard, the firspresults are presented as broad-spectrum skills; the second results are
differentiated according to linguistic subjects in accordance with the four skills of speech activity, according
to the rest in accordance with the Bloom’s taxonomy.

Further steps in the development of the Standard are related to the definition of the content of education
for each level of education;jthéssystem for evaluating learning outcomes and the development of curricula
and subject plans.

The describéd aetionssbecame the answer of Kazakhstan to the global challenges connected with the re-
vision by different coumitries of their educational systems about what kind of education these systems provide
for future gefiesations.

Successful dimplementation of the Standard depends directly on the professional experience and compe-
teénce of the teagher. Therefore, in 2015, the Center for Pedagogical Excellence of JSC «Nazarbayev Intellec-
tual Sehools» has developed an educational program for advanced training courses for teachers in primary
school subjects in the framework of updating the content of secondary education in the Republic of Kazakh-
stan‘(hereinafter referred to as the Program) [2].

Courses of continuing education of primary school teachers under the Program are aimed at improving
the teacher's professionalism for the implementation of the updated content. The main characteristic and in-
dicator of the professionalism of the teacher is professional competence.

We adhere to the following definition of professional competence: «a characteristic that synthesizes the
professional and personal qualities of the teacher, reflecting the level of knowledge, skills, experience neces-
sary to solve professional problems, perform professional pedagogical functions in accordance with the
norms and standards accepted in the society at the moment» [3; 19].
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As O.1. Mezentseva and E.V. Kuznetsova point out [3], the development of professional competence is
a process that continues throughout the professional path, as well as the process of impact, presupposing
some standard on which the subject of influence is oriented, and the education and self-education of a spe-
cialist. In this process, pedagogical universities are responsible for transferring to future specialists «histori-
cally developed, established professional knowledge and skills», and for organizations of additional adult
education - «the development of relevant and innovative professional competencies» [3; 24].

Let us consider how the development of the professional competence of primary school teachers in the
system of higher and additional education in Kazakhstan is organized from the perspective of the corre-
spondence of competence to the requirements of renewal.

In the State Compulsory Standard of Higher Education of the Republic of Kazakhstan, the expected
learning outcomes are determined on the basis of Dublin descriptors of the first level (bachelor's degree) and
are expressed through competences.

Descriptors are presented as a description of the level and scope of knowledge, skills, skills and compe-
tencies acquired by students upon completion of an educational program at the appropriate leyel (level) of
higher and postgraduate education. They are based on the results of training, formed competeniciesyas well as
the total number of credits (credit units). In turn, competence - the ability of students tothe practical applica-
tion of acquired in the learning process, knowledge and skills in professional activiticsif4].

Descriptors of the first level assume the following abilities:

1) demonstrate knowledge and understanding in the area studieds, including ‘elemients of the most ad-
vanced knowledge in this field;

2) apply this knowledge and understanding at the professional level,

3) formulate arguments and solve problems in the area under study;

4) to collect and interpret information for the formation of judgments, taking into account social, ethical
and scientific considerations;

5) communicate information, ideas, problems and solutignsyto both specialists and non-specialists [4].

Analysis of the Model Curriculum on Higher Edueation“$B010200 - Pedagogy and methodology
of primary education [5] shows that the list of disciplifies of the mandatory component meets the require-
ments for updating the content of education. Graduates of the specialty will be ready to implement the
Standard.

For graduates of the specialty of early years -\already working teachers of primary classes - the envi-
ronment for the development of professional competence creates a system of professional development. Let's
return to the Program of advanced traigingycourses for teachers in primary school subjects in the framework
of updating the content of secondary{education in the Republic of Kazakhstan.

The goal of the Program is o improxe teachers' pedagogical skills in the context of updating the curric-
ulum in primary school subjegts,andyintroducing a system of criterial evaluation [2, 4].

Learning outcomes that megetstheupdate requirements:

—knowledge and understanding by teachers of the purpose, objectives, structure and content of the cur-
riculum in subjects;

— the ability of teachers to use pedagogical approaches, teaching materials in accordance with the cur-
riculum in subjg€ts;

—understanding and application by the teachers of the system of criterial evaluation to achieve the aims
of education aceording to the curriculum in subjects;

Possession of the skills and skills necessary for the implementation of the renewed educational program
for primary ¢elasses [2, 5].

Knowledge of the updated curriculum on the subject, the ability to use pedagogical approaches in ac-
cordance with the curriculum in subjects, the understanding and application of the system of criterial evalua-
tion censtitute the current and innovative content of professional competence.

On the first day, an introduction to the updated curriculum is expected. The most important issues are a
review of the contents of the updated educational program and the structure of the curriculum and curricula.
Learning outcomes: ability to find and highlight key points of the Program, related terminology; knowledge
and understanding of the contents of Study Program and curricula; Assist in understanding the update of
program content; understanding the need for new strategies in learning and teaching; understanding of the
spiral educational program.
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Teachers are invited to study the general sections of the educational program and the types of curricula.
They compare all the programs in the subjects in order to distinguish the structure of the educational pro-
gram. When examining curricula, the content of each section is determined. The coach instructs the teachers
to think about the proposed program and explain how the learning and teaching will change in accordance
with the updated program. The discussion is organized in an active mode, so that colleagues make as many
suggestions and comments as possible [6; 16-19].

According to the curriculum of the Program [6], the theme of the second day of the first week is «Effec-
tive Learning and Teaching». The day is devoted to the study of the characteristics of effective teaching
and learning, the use of active forms of teaching in the teaching process, organizational requiréments
for the learning environment. This day is very important for realizing that one of the characteristics
of effective teaching and learning is active learning, which is represented as learning from onel$ owinexperi-
ence.

Students are invited to discuss what active learning is, what are the consequences / problems of ag€tive
learning, what distinguishes the active teacher and active student, to show and describe the basic principles
of active learning, to give examples from personal experience. At one of the sessions, the coach‘determines
the purpose of the lesson and directs the activities of the teachers. The activity of teachers should be aimed
at the achievement of the goal, and not just on the performance of the task or tzdining. Teachers in groups
should explain how they will perform assignments, give feedback on their gwn ideasfandydiscuss elements of
active learning that should be included in teaching in such a development|scenario. At the end of the day,
teachers should know the characteristics of effective teaching and learning,/bemable to organize active learn-
ing, understand the active learning process, incorporate the principles of active learning in their own teaching
practice, understand that learning is goal-oriented, not oriented/towards the férm of studies, to develop an
interactive learning environment [6; 22-25].

The third day is devoted to the study of criteria-based assessment.“During the school day, students be-
come acquainted with the valuation principles, the model of eniteria-based assessment, formative and sum-
mative assessment. The coach is working on the formatiofjef:

1) understanding of assessment objectives, pringiples, purpose and model of criterial evaluation;

2) understanding the structure and model of asséssment based on criteria;

3) knowledge and understanding of the pringiplesyof innternal summative assessment;

4) knowledge and understanding of the preparation‘of reporting results;

5) the ability to determine the eviden€e Of achievement of selected learning objectives, to take into ac-
count the needs of individual students;

6) the ability to implement thednterrelationship between teaching and learning, provide constant feed-
back to teachers and students;

7) skills of drawing up assessment criteria.

Due to the fact that thefmatezial'of the third day of the Program is new for most teachers, the coach uses
this form of work as a lecture. Then/the teachers receive a number of tasks for group work that allow them to
identify the difference§ between™ormative and cumulative assessment, find the components of good assess-
ment, observe the learning objectives in the Study Program, curriculum and the collection of assignments for
formative evaluationy plafi®and conduct a formal assessment of students, practice drawing up criteria and
feedback on thetassessment [6; 26-38].

The miaterial‘of the three days is systematized and tested in the authentic situations of the fourth day,
deyeted to planding for the updated educational program. Then, according to the principle of helicity, this
material is'updated when studying the features of teaching subjects in the next two weeks of training.

Thus, it is possible to see how the professional competence of primary school teachers develops at the
advianced training courses in the framework of updating the content of the education in RK, as it is evidenced
by theypresence of a five-component structure of competence content according to [.A. Zimnaya:

— cognitive aspect — knowledge, for example, of the characteristics of effective teaching and teaching,
the essence of active learning, the principles of active learning;

— behavioral aspect — the experience of organizing active learning on the example of a specific goal or
conducting a formal assessment of students;

— value-semantic aspect — the relation to the content of competence and the object of its application,
which manifests itself in the discussion of changes in learning and teaching in accordance with the updated
program or the creation of the image of an active teacher and an active student;
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— Regulatory aspect — emotionally-volitional regulation of the process and the result of the manifesta-
tion of competence, visible in the process of group work, when teachers discuss active learning scenarios,
constitute criteria and feedback on evaluation;

— the motivational aspect — readiness to display competence [7; 70].

The last component is the most complex in the formation, which is caused by a number of psychologi-
cal factors [3]:

1. Teaching employees, getting into the learning situation, undergo stressful conditions.

2. Teachers of different age categories at different rates absorb the relevant knowledge, have different
motivation to achieve the goal, etc.

3. The mastering of the new role of the trainee by the educator-listener of the center of additional educa-
tion potentially contains threats to status and self-esteem, causes shifts in the most «adult» hierarchy*efisocial
roles, which is connected with the «return» to some child's social role of the student, «lademswith individual
psychological experiences and settings.

4. The new system of educational communications can potentially also violate the psychelogical well-
being of an adult, especially if relations with teachers are built around the school opfion‘®asymmetrical,
emotionally-evaluative, unconstructive or conflictual.

Thus, «when organizing the process of adult education, it is necessary to spécially‘design a favorable
social situation as an adult development situation, offering new positive @ppottuniticsisafeyfor status and
self-esteem, expanding, enriching, and not deforming the space of its life activity»\[3499]. We believe that
through the design of such a situation, conditions are effectively creatcdyforathe, formation of readiness for
the manifestation of competence.

This will be possible when implementing a competence approach in the®ystem of professional devel-
opment of teaching staff with the transfer of the listener from the passive consumer of knowledge to the ac-
tive creator of knowledge, who knows how to formulate the problem, to analyze the ways of solving it, to
find the optimal result and to prove its correctness [3; 122].

The main condition is the organization of the proceSsyofitraihing in the courses of raising the qualifica-
tion of the Program is organized as active with the shiftsef eémphasis from professional knowledge to profes-
sional competence and subjective position of theqt€acheriiin the implementation of professional activities.
Training becomes not just active, situational-positionahtraiiting, which is characterized by:

a) the principle of reflexivity, involving the comprehension of the teacher's own experience, the discov-
ery of professional-personal senses (comprehension) of educational activity and reflecting the semantic level
of understanding of the teacher in proféssional life, the activity aspect of the formation of the professional
position of the teacher (emphasis is on the reflection of innovative experience);

b) the principle of interactiyity @sseciated with the formation of value orientations of professional and
pedagogical activity and reflectingjthe level of professional self-understanding of the teacher, the formation
of his professional self-esteein;

c) the principle of projectivity, which implies the development of professional self-awareness, the asser-
tion of one's professiofal positidoi'in the activity;

d) the principle of productivity associated with the formation of professional growth of the teacher's
personality, expréssed in‘internal and external products of educational activity [8].

The lessonyis orgamized in the following order: active start (introduction to the problem, definition of
own goalsgofieducational activity) - discussion of the problem (comprehension of the teacher's own experi-
ence, solution ofthe problem) - group work (creation of new knowledge) - practical activity (solution of au-
thentic professional tasks in accordance with the requirements of updating) - reflection (self-esteem, state-
mentof professional position). The principle of subjectivity acquires the status of a leader: learning refers to
thefexisting experience of the formation of the individual professional practice of the teacher and the organi-
zatiomyof its reflexive analysis on the basis of the use of scientific knowledge and the construction of innova-
tive models and it is being built taking into account the ways and characteristics of building its’ activities
[3; 103]. The choice of approach to the implementation of reflection depends on the style of work, the skills
of the trainer and the needs of the listeners [9].

In addition, the lesson is saturated with all the elements studied that meet the requirements of the Stand-
ard: the forms of effective teaching and learning, the methods of formative evaluation, the ways of differen-
tiation, which allows students to learn new and assess the application possibilities in the classroom in ac-
cordance with the own capabilities and capabilities of the whole class.
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Summarizing the abovementioned, we conclude that the development of professional competence of
teachers in the system of additional adult education is impossible without understanding their experience,
highlighting the problems in it, and organizing the process of training teachers in such a way that they are
active participants in it.
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M.II. Kymnup, C. Ky3nenosa

Ka3zakcran PeémyOskacnl opra 0i1iM Ma3MYHBIH KaHAPTY leHOepinaeri
neaaror KaApJaapabiH OiTIKTIJICIH apTTRIPY KypCbIHAAa OacTaybIll
CBIHBIT MYFAJIM/IEePiHIiH KICi0OM KY3bIPETTUIIrH JaMBbITY

Maxanana ‘Kazakcran PecmyOnukacel opra OimiM Ma3MyHBIH JXaHApTy IIeHOepiHAe OacTaybINl CHIHBII
mongfiepif OoiibiHIIA Memaror KaapiapAblH OUTIKTINICIH apTThIpy KypChIHBIH Oimim Oepy Oarmapramach
ASICBIH/IA OacTaybIII CHIHBII MYFATIMCPiHIH KOCiOM KY3BIPETTUINH JaMBITY JKOHIHIETT KYMBIC TOKipudeci
Tanfangpl. ABroprnap Oy ic-opeKeTTi YHBIMAACTBIpYAbl OacTaybiin OiTiM OepydiH MEMICKETTIK JKalmbIFa
MIHIETTI CTaHAAPTBIH IKy3ere acelpyMeH OaitmanesicThipagpl. COHABIKTAH Ka3ipri yakpITTa KOFamaa
KaOBbUIIaHFaH HOpMalap MEH CTaHIapTTapra COMKec KociOM MenarorukaibiK (yHKUMSIApAbl OPbIHAAY MEH
KociOM MiHIETTepAl IIemryre KaKeTTi kociOm OumiM, marapuiap, ToXipuOe KociOM Ky3BIPETTLNIKTIH ©3€KTi
aCIIeKTINIepiH aHBIKTaraH >koHe cumartan OepreH. ConbelMeH Katap Kazakcran PecmyGmukacermars! Gitim
Ma3MYHBIH JKaHapTy OoJbIl HOH OOMBIHIIA JKaHAPTHUIFAH OKy OaF;apiiamMaiapblH Oily JXKOHE OCHI
GarapraManapra ColKec MeiarorHKaNIBIK TOCUIAepAl KoJaHy, KpUTepHalas! Oaraay KyHeciH TyCiHy MeH
KOJIJIaHy AETreH KOPBIThIH/bIFA KelreH. JKaTThIKTIPYIIbUIAD MEH ThIHAAYLIbUIAPABIH KypcapaiblK Ke3eHIerl
ic-opeKkeTTepiH OasHmay JKOHE KY3BIPETTUIIKTIH Ma3MyHBIHIAFbl 0EC KOMIIOHEHTIK KYPBUIBIM apKbUIbI
GacTaybIlll CHIHBIIT MyFaTiMICPiHIH KOCiOM Ky3BIPETTINITiHIH JaMyblH aHbIKTaabl. KyTineTiH HoTwkenepre
JKETYAe KY3BIPETTINIK TACiI MeH OenceHai OKbpITyFa epekiie pen Oepingi. OKpITY asichlHAa cabakThIH
KYPBUIBIMBIHA JKOHE TONBIKTHIFbIHA KOHIN ayaapbuiabl. COHBIHAQ OKBITY YAEPICiHIE THIHIAYIIBLIAP/IBIH
KaciOn ToxipubenepiH TYCiHy MaHBI3IBUIBIFEI KOHE OJIAPJBIH KO3KapachIHBIH ©3Tepyi Typaibl KOPTBHIHIBI
JKACAIIBL.
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Kinm ce30ep: GIMIKTIMIKTI apTTHIPY, Ma3MyHBIH XaHAPTy, OiliM Oepy, KociOM Ky3BIPETTiNIriH XKOFapary,
OeceHIi OKpITY, TOKIpHOe, KOPiHiC, KY3BIPETTUIIK TACIII.

M.IIL. Kymnup, C. Ky3nenosa

Pa3zButue npogeccMoOHATBLHOM KOMIIETEHTHOCTH YUUTEJIeH HAYAJIbHBIX KJIACCOB
HA Kypcax NOBbINIEHNS KBAJIU(UKAIUYA B pAMKAaX 00HOBJICHHUS
coaepxanus oopasosanus Pecnyoiuku Kazaxcran

B crarbe npoaHaan3MpoBaH OIBIT PadOTHI 10 PA3BUTHIO NPO(ECCHOHATBHOH KOMIIETEHTHOCTH YuuTelNei Has
YaJbHBIX KJIACCOB HA KypcaxX ITOBBIMICHUS KBATH(HUKAWN IEAarorHYeckKuX KaJpoB IO IIpeAMeTaM Hadaib-
HBIX KJIACCOB B paMKax OOHOBJIEHHS cozepaHus cpenHero oOpaszoBanusi PecnyOnuku Kaszaxcrauf ABTOpBI
CBSI3BIBAIOT OPTaHHM3AIMIO TOU ESITEILHOCTH ¢ 00eCIIeueHNeM YCIEIIHOCTH peain3alyi ['ocyrapcTBeHHOTO
0011e00513aTeNPHOTO  CTAaHAApTa HayadbHOTO oOpasoBaHus. [l03TOMy BBIIEISIOTCS M OMHCHIBAKICS
TE acIeKThl KOMIETEHTHOCTH I1€/1arora, KOTopble HEOOXOANMBI U1l PeaU3alMy IOCTABICHHbIX OOMIEeCTBOM
mepes MKOJIONH 3amad W (yHKIMHA B COOTBETCTBHM C YCTaHOBJIEHHBIMH B HACTOSINNA MOMEHT HOPMaMH
U CTaHAapTaMH. ABTOpaMH CIEJaH BBIBOJ O TOM, 4TO B yCJIOBHUSX OOHOBJIEHHS COJAEPKaHHs QOpa30BaHUs
B PecniyOimke Kasaxcran umu SIBISIIOTCS 3HaHHE OOHOBJICHHON y4eOHOW MpOrpaMMbl HO NPEEMETY, YMEHHE
UCIIOJIb30BaTh MEJArOTNYECKUe MOIXO0bI B COOTBETCTBHHU C ydeOHONW MpOrpaMMoN mo NpeaMeTam, ITQHuMa-
HHE U TIPUMEHEHHE CHCTEMBl KPHUTEPHAIBHOIO OleHWBaHWA. Yepes, ompeanne HNEHUCIBUII TpeHepa
U cyliaTened B MepHoa KypCOBOH HMOATOTOBKM M COOTHOIIEHHE MX C MATHKOMIOHEHTHOM CTPYKTYpOil co-
JepKaHUsT KOMIIETEHTHOCTH MOITBEPXKIACTCS Pa3BUTHE INPOQPECCHOHAIBHON, KOMIICTeHTHOCTH yduTemeit
HavyalnbHBIX KypcoB. Ocobasi ponb B IOCTIKEHHHM pPe3yJbTafoB OTBOAUTCHN aKTHBHOMY OOYUYEHHIO
M KOMITETEHTHOCTHOMY Hozaxoxy. Kpome Ttoro, BHMMaHMe yAEACHOLEIPYKType N HAINONHCHUIO 3aHATHS
B paMKax oOyueHusi. B 3akmodeHue clienaH BBIBOA O LIEHHOCTH OCMBICHCHMS CIIyIIATeIsIMU MpodecCHOHaNb-
HOTO OIIbITa ¥ N3MEHCHUH UX MO3UIMH B IIPOIecce O0yUeHUsL.

Knioueswie cnosa: noseliieHre KBanudukanny, oOHOBICHHE COAEPXKaHHMs 00pa3oBaHus, MpodecCHoHaNbHAs
KOMIIETEHTHOCTb, aKTUBHOE O0YUCHHUE, OIBIT, pedIeKcHs, KOMIETe HEHOCTHBIH IT0IX0/.
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