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Teaching a foreign language to primary school students
and CLIL technology

The present article, within the framework of the updated content of education, alongside emphasizing the im-
portance of close-knit teaching of receptive and productive skills that form the core of an English lessafifor
primary school students, focuses on theoretical and practical issues of using the technology of contént and
language integrated learning (CLIL). The didactic features of two learning and educational sets: “SmileZjrec-
ommended for general use in schools of Kazakhstan, and “Family and friends”, being often used in'the edugas
tional process, are identified. In the context of CLIL, the object of analysis is four componefits‘of textbooks:
content, communication, cognition, and culture. The views of experienced English language teachers as an
expert have been evaluated, and the advantages of compiling textbooks in the field of foteign Tanguage educa-
tion based on CLIL technology have also been described.
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Introduction

The modern world and globalization require learning Englishyin early childhood. In the context of mod-
ern language policy, the primary school education system“dictatesPusing a Communicative Approach that
aims broadly to establish communicative competence as the,aimyef teaching a foreign language.

One of our favorite depictions of teaching English as aforeign language is that of the classroom mosaic.
The classroom mosaic is woven from many strands, such ag'the characteristics of the teacher (e.g., personali-
ty, teaching style, beliefs about language learning, and prior experience), the learner (e.g., personality, learn-
ing style, language learning beliefs, and prior'experience), the setting (e.g., available resources, institutional
values, and cultural background), and thetelevant languages (e.g., ESL or EFL, as well as the native lan-
guage of the learner and that of the tgacher). All"of them together assemble a huge, powerful, attractive, and
colorful mosaic; the just-mentiened istrands must be interwoven in beneficial ways. For instance, the instruc-
tor’s teaching style must direct4he leaming style of the student, the learner must be involved in the learning
process as well as motivatedmand the setting must supply resources and values that strongly strengthen the
language teaching. However, if the strands are not connected together efficiently, the instructional loom is
likely to produce something'small, feeble, tattered, pale, and not perceptible as a mosaic at all. Apart from
the four strands mentioned above — teacher, learner, setting, and relevant languages, there are other crucial
strands that existdn the mosaic. In a practtical meaning, one of the most essential of these strands consists of
the four main,skillstef listening, reading, speaking, and writing. The strand also includes bound or related
skills, suichyas knowledge of vocabulary, spelling, pronunciation, syntax, meaning and usage. Optimum EFL
comfiunication 15“possible when all the skills are interwoven during instruction. The “skill strand” of the
mosaigyearries)prime EFL communication when the skills are interjoined with each other during teaching
guidance)This is recognized as the integrated-skill approach. We support a blend of task-based and theme-
based instruction in which tasks are united by coherent themes. Moreover, it is becoming trendy in EFL in-
struction today. In contrast to the purely segregated-skill approach, the integrated-skill approach exposes
EFL learners to authentic language and triggers them to interact naturalistically in the language. In the inte-
grated-skill approach, learners quickly acquire a real illustration of the richness and complexity of the Eng-
lish language as employed for communication. Furthermore, the approach emphasizes that English is not just
an object of academic interest nor merely a main tool for passing a test or an examination; instead, English
becomes a real means of interaction and distribution between teachers and students. This approach allows
teachers to monitor students’ progress in several skills simultaneously. Integrating the language skills also
stimulates the learning of real content, not just the dissection of language forms. Finally, the integrated-skill
approach (whether found in content-based or task-based language instruction or some hybrid form) can be
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strongly motivating, especially to junior students. In order to integrate the language skills in EFL teaching,
teachers should regard these steps as knowing more about the different ways to establish language skills in
the classroom (e.g., content-based, task-based, or a combination), reflecting on their existing approach and
assessing the stage to which the skills are integrated, choosing instructional materials, textbooks and tech-
nologies that facilitate the unification of listening, reading, speaking, and writing, as well as the associated
skills of syntax, vocabulary and so on. Teachers should not only remember that it is possible to integrate the
other language skills through suitable tasks even if the given course is labeled according to just one skill, but
also they ought to teach language learning strategies and emphasize that a given strategy can often support
performance in multiple skills. With careful reflection and detailed planning, any teacher can strengthen the
mosaic of language teaching and woven well, learners can use English effectively for communication [1].

For the effective implementation of the above-mentioned issues, a foreign language teachegneeds to
have a carefully developed learning and educational sets. Integration of the modern educational space,
convergence and interpenetration of national cultures, renewal and adaptation to the challenges ofithe\global
world leads to fundamental reorganization of the educational process, to a reevaluation‘of,theimain aims and
objectives of teaching a foreign language, to the use of innovative methodological%and “pédagogical
technologies, as well as the revision of learning and educational facilities, textbooks, boeks, standard
curricula, and programs.

Therefore, a great deal of learning and educational sets have been published of late’to respond to the
demand of the society we live in. Teachers can face some problems duringgamgardueus teaching process re-
lated to choosing a suitable manual for performing their professional activitygwhich will correspond to all
the latest innovations and technologies in the educational process. Moreover, madern English textbooks are
expected to accomplish cross-subject integration, have tools foi deyeloping individuals, carry out a cultural
function; in addition, the most crucial requirement is implementing prin€iples of communicative language
teaching. Content and Language Integrated Learning (CLIL) issene ‘of the modern technologies that was pre-
viously utilized in teaching English to high school and uniyersity‘students and is now widely used in teach-
ing primary school children. An efficient approach for learning another language in and after primary school
age is the integration of a foreign language into a non-linguistie’subject. Meanwhile, the knowledge learned
in other non-linguistic lessons is reinforced in a foreign language lesson [2].

Content and language integrated learning (CLIE)wasfproposed by the European Commission as part of
the European Action Plan for Multilingual Education 2004—-2006. This method is designed to implement the
mastery of languages and subjects in other languages, which is one of the signs of the competitiveness of
school students in an era of constantly changing'globalization [3].

The CLIL method was introdugéd bysmultilingual education researcher David Marsh in 1994 as part of
coordinating research on the statesofilanguage education in Europe [4].

The CLIL method was defineéd by“imternational experts as follows:

— “a method that congider§ylanguage as a tool to be prepared for intercultural understanding, interna-
tional thinking and improvinggdu€ation in general”.

— “a method@imed at leaming a subject and learning a language through a subject” [5].

— “the study ofisubjeets,through a second or third language and the improvement of language skills
through the study ‘of subject areas, i.e. achievement of subject and linguistic goals at the same time” [6].

CLIL te€hnologyimpacts beneficially on the establishment of communication skills and reveals how
captiyating and amazing the educational process can be at the same time. Today, the most of acquired educa-
tiorfalsetsthavejalready carried out the CLIL methodology in their educational curriculum, and part of them
are completely based on the principle of introducing all components of this technology into the educational
process. Thi§'is called 4 “C”. Four main closely interrelated principles are:

1. Content. Students study the language not for the purpose of the language itself but for the sake of ac-
quiring certain knowledge. Language skills are developed not only in language classes but also in other sub-
ject fields. The curricular disciplines such as art, citizenship, classics, design and technology (DT), econom-
ics, environmental studies, geography, history, information and communication technology (ICT), literacy,
mathematics, music, physical education (PE), philosophy, politics, religious studies (RE), science, social sci-
ence and technology can be taught with CLIL technology.

2. Communication. With the development of four types of speech activity, teachers need to create an ac-
tive, communicative environment. Conscious communication develops while learning a language through
subject areas. Students must improve their communication skills to express thoughts about the content of the
subject and to work well together. They need to express and interpret functions (facts, data, thoughts, and
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feelings) both in written and oral form. Communication skills are crucial. Consequently, CLIL is intended
for STT (student talking time) and lessens TTT (teacher talking time). There are significant strategies that are
used by teachers to develop meaningful communication:

— brainstorming to start or finish a topic of study;

— open questions;

— discussions;

— peer feedback;

— group feedback;

— sharing ideas with a partner before and after writing;

— report back on information found on the Internet;

— preparing posters or PowerPoint presentations;

— project work;

—role-plays.

3. Cognition. The integration of subjects can be used as one of the means of incre@sing the,cognitive
operation of students. The study of subject areas in the second and third languages cemntributes to the devel-
opment of metacognitive and metalinguistic skills, which corresponds to cognitive or eriti¢al skills, such as
reasoning, abstract thinking, hypothising, creative thinking, analysis, synthesis, evaluating and so on.

4. Culture. An integral part of subject-language integrated learning is a_comprehension of the value of
the culture of the native country and respect for the culture of countries whose language is being studied [7].
Culture is at the core of CLIL methodology (Coyle, 2007). CLIL gives an opportunity to present an extensive
range of cultural contexts to assist students in improving positive attitudes and becoming aware of the re-
sponsibilities of global and local citizenship [8].

Experimental

A special feature of the CLIL methodology is thatyproficiency'in a foreign language is transformed into
a means of studying a particular subject. The key principles ofithe approach under discussion are focused on
two main concepts of language and integration’d€LIL is ‘Conventionally divided into hard CLIL and soft
CLIL. Hard CLIL means that any school subject camybe taught in English. During a lesson, students explore
geography, literature, biology, maths, music, or even sports games in a foreign language. The task of English
teachers who use soft CLIL is the opposite. Itiis to teach topics and materials from other subjects in the for-
eign language lesson. Meanwhile, attenti®myis concentrated not only on the contents of the tasks themselves
but also on the necessary vocabularyeléments associated with the topic being addressed. This benefits from
well-thought-out textbooks that teach the language as a whole, not only within the framework of a specific
subject but also by using various grammatical structures and lexical units, specific types of skills (listening,
speaking, writing, and reading). The stages of working with pictures, visual materials can contain various
creative and individual assignments, such as describing given pictures, comparing given information, asking
questions, doing a project, et€. Thus, we will conduct a comparative analysis of learning and educational sets
in English for younger schoolchildren within-subject and language integrated learning framework by coping
with the concept of CEIL technology.

A large selection of teaching materials for teaching primary school English is presented these days.
Howevergin oug educational system, Kazakhstan edition textbooks entitled ‘Smiles’ by Virginia Evans and
Jenny Booley,anduFamily and Friends” by Tamzin Thompson and Naomi Simmons are widely used. We
have teviéwed and analyzed these books.

A Smileés’ textbook by Jenny Dooley, containing four levels, is designed for primary-aged students.
The learning and the educational set consists of Pupil’s Book, Activity Book, Teacher’s Book, Pupil’s Multi-
ROM (Pupil’s CD/DVD), Picture Flashcards, Vocabulary & Grammar Practice and is suitable both for indi-
vidual lessons at home and for group lessons at the primary stage of instruction. This course focuses on
teaching children correct pronunciation, vocabulary, some structures of English grammar, and the develop-
ment of listening and speaking skills. We conclude that the textbook ‘Smiles’ is fully accomplished in all
aspects of CLIL methodology (cognition, communication, content, and culture) after analyzing the textbook,
which is aimed to recognize the implementation of CLIL technology in it. The textbook fully corresponds to
the cognition point, as itcould be acomplex of different formative assignments pointed at the all-
around advancement of the child. There are plenty of tasks with matching information, filling in the blanks,
answering multiple-choice questions for enriching vocabulary and teaching grammar. As for the content of
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the textbook, we can outline that the design of the textbook corresponds to the psychological characteristics
of the age group under discussion. For the primary school, the page of the textbook is divided into four parts
and one turn is a whole lesson. So, the schoolchild is not distracted by classes from turning the page. The
book corresponds fully to the graphics, which is appropriate for the modern generation as they are visual
learners mostly. Vocabulary bank harmoniously combined with images; moreover, graphic elements are used
actively. Along with the pictures, photographs are used so that the student can adequately correlate infor-
mation from the textbook with the surrounding animals and the floral world. The vital case that students need
to learn is to respect and regard with reverence the diversity of cultures and opinions. Also, there is a necessi-
ty to improve students’ interpersonal and intercultural competencies, basic forms of speech behavior em-
braced in Kazakhstan and in the countries of the language being studied as part of the educational process in
the classroom. Moreover, the textbook includes a national component in the form of visual and meaningful
information, which affects positively to evoke patriotic feelings of the students, respect for the Matherland
and home cultural heritage. Also, this component helps to form awareness about Kazakhstam at'the level of
intersubject relations (natural science, art, science, literature, etc.) and aids in learning EnglishijNevertheless,
there is no denying that the application degree of ‘communication’ and ‘culture’ depends mastly en the
teacher, too, on his professional knowledge, skills, and communicative competencedn generah, A teacher is
able to use new additional materials to enrich the knowledge of students and expandsinterdisciplinary con-
nections in the field of regional studies. The textbook is compiled with the viewiof forming an image of the
English language in the child’s mind through numerous listening activities gsingingygrammatical structures,
and various everyday conversational formulas. As a result, students are able to'chioose appropriate language
and speech tools for the successful solution of a basic communicative taskMost/lessons are held in a musi-
cal and game-like format during which learning takes place. Maseoyer, the textbook complies with the aspect
of ‘cognition’ as students predict the content of the text by title, illustrations, and hints given before the read-
ing. There are various methods of revealing the meaning of agword:{hey can improve skills of independent
performance of tasks due to understanding of the given instrictiong,to them, including tasks using a comput-
er (a smart board, an electronic textbook) and to perfotm creative tasks with English language instructions
for working in a pattern of individual learning, pair work and greup work.

‘Family and friends’ is a colorful six-level ‘¢ourse with many illustrations. For students it comprises
Class Book with Online Play, Workbook with or witheutfOnline Practice, Grammar Friends, Readers, Ox-
ford Primary Skills: Reading and Writing. At¢eacher’s disposal are Teacher’s Book Plus with Fluency DVD,
Online Practice and Teacher’s Resource Center, Classroom Presentation Tool, Class Audio CDs, Teacher’s
Resource Pack with Story Posters, Phonics ‘@aids and Flashcards. The course contains many different tasks,
such as reading comprehension withfvarious stories, fairytales and stories of kids, dialogues, songs, games,
and videos. The course is structured in such a way that it allows an English teacher to immerse the child in
the language environment due t0 genuine€ircumstances which are similar in interests and life experiences of
children of this age category®The courSe authors declare that the textbook is fully developed according to the
principles of CLIL methodelogy since teaching and learning English is carried out in a cross-subject context.
All games, exerciges, 10le-playing tasks and video are in English. The student uses language as a mean of
communication and'i,iSsthe, significant purpose of this educational resources course. All activities and exer-
cises are intendedifor the diversified development of school students. School students understand their own
culture and the, culture, of another country due to the acquaintance of children with the main characters from
England and theifurther integration of the curriculum with the discipline of “regional studies”. All four com-
ponénts of CEIL techniques fully reflected in multilevel resources ‘Family and friends’ are shown certainly
in the'analysis: The course is aimed at an animated story with texts, videos and cartoons with their storyline
which atttaef children’s attention. Many additional informational colorful materials are carried out in this
educational resource. Schoolchildren are involved in educational process due to playing games, singing
songs, watching videos, warm-ups, drawing and making up their own stories using crafts and handmade ma-
terials. The textbook offers children useful age-appropriate vocabulary, basic simple speech patterns, and
provides the chance to the improvement of reading and writing skills. We agree with expert assessments and
the professional opinion of the pedagogical professional society that an educational resources ‘Family and
friends’ at hand is a good example of the implementation of the CLIL methodology in teaching and learning
process. Relations between studies subjects help children master the material in the most efficient mean,
games of all kind; funny characters are fascinated by their integrity and show students an exciting world of
the English language. This is one of the motivations for learning a foreign language.
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Results and Discussion

We conducted a survey among primary school teachers to identify objective opinion of teachers — ex-
perts who teach English in primary grades about the proper presence of educational material in integrated
teaching of four types of speech activity, as well as the presence in the content of textbooks of all compo-
nents of CLIL technology called “4 C” — “content”, “communication”, “cognition”, and “culture”.

The first question, “Does the content of the coursebook correspond to the age and psychological charac-
teristics of primary school students?”, is answered that the educational set “Family and Friends” corresponds
fully only by 50 % of teachers, the remaining 50 % of respondents answered that it corresponded sufficient-
ly. Regarding “Smiles”, responders agreed that it fully corresponded to the age and psychological character-

istics of primary school students (Figure 1).

FAMILY AND FRIENDS yes, SMILES *
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yes, fully ds
compliant sufficientl _—
30% y
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E) respondent's answer
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A) yes, to the full B) yes, to the C) yes, but not intrasubject and =~ E) respondent's

extent sufficient extent enough intersubject answer
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OCHOBHOM OCHOBHOM OCHOBHOM
EFa Friends OCHOBHOM OCHOBHOM OCHOBHOM OCcHOBHOH

Figure 2. The results of the third question

The second question to be considered was “Is the gender approach reflected in the texts of different
genres and the illustrations of the textbook?”. 30 % of respondents answered that the interests and hobbies of
boys and girls are clearly observed in the textbook, they are represented proportionally in various life situa-
tions. The majority, at 70 %, is of the opinion that there is a balanced ratio of characters of different ages and
gender in the textbook.
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Figure 2 represents the results of the third question.

According to fourth and fifth questions, most teachers argue that the style of the material presentation is
consistent sufficiently with the age group for which the textbook is intended, the design of the textbook is
colorful, the illustrations are of high quality, which allow students to realize, comprehend and learn the edu-
cational material, moreover, there is a variety of visual and illustrative material.

Figure 3 demonstrates the results of sixth question “How much does the information in the textbook en-
able schoolchildren at the primary stage of instruction to develop cross-culture awareness?”’.

Family and Friends Smiles

OcHOoBHOM

OcHOBHO

>

B to the full extent m to the full extent

B to the sufficient extent H to the sufficie

B to the insufficient extent ® to the insfiffic extent
does not have cultural —?o S ultural
information n atio

Figure 3. The result

t@tion
iomyin the course book help pupils look at their own

worldview from a different perspective? (empath nce)”, the majority, 40 %, claimed that it does
not develop fairly the individual intercultural experie the student, 30 % — helps to sufficiently see the
similarities and differences between cultures,20 % — the socio-cultural information in the textbook contrib-
utes to the familiarization of the individual with the culture of the country of the target language, and also
allows the student to gain new knowledge is unique ethno-culture, 10 % — the textbook does not re-
flect someone else’s linguistic cul

Concerning eighth and ni ! s, the major expert teachers claim that critical thinking develops at
a sufficient level (as a result, st S the assistance of a teacher can comprehend the content, search for

To the next question “How much does the i

an appropriate answer to a nalifask) and the textbook contains tasks that allow students to acquire cer-
tain strategies for worki the English language, as well as the section “Revise” is included with tasks
for consolidating eri red to develop skills and abilities.

According to
logue, dialogue) coxer
sufficient level(ther

uestion of the questionnaire “How far are the activities for speaking (mono-
in the course book?” opinions were divided between “speech exercises used on a
a tangible result)” and “exercises are not targeted enough and motivated (revision is

sis of eleventh and twelfth questions, it was noted that students could adequately (partially)
es, and speech patterns from the textbook in the classroom and in real communication, and

needed.

Figure 4 illustrates the results of thirteenth question “How widely are exercises used in the textbook for
the development of all four types of speech activity (Reading, Writing, Speaking, Listening)?”.
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During the survey, we dec arify whether, at the end of each unit, the goal of foreign language
education is achieved — t 0 t of all four types of skills (listening, speaking, reading, and writing)
on an interconnected basis ”0 of teachers answered that it was achieved insufficiently, the result is a low
i speech activity on the topic covered (50—-60 % of students). One-third of

expert teachers, on , are sure that it is fully achieved, the result is that students are fluent in 4
types of speech activi the topic covered (90-100 % of students). One-tenth of respondents answered that
it was a icient extent, the result is that the students have a good command of 4 types of
spee it topic covered (70-80 % of students). The rest of the respondents, 10 %, answered that

) t achieved (less than 50 % of students).

@ experts in the survey could express their opinions about what addition they would make to
the conte this textbook. In their opinion, it is necessary to include educational material that reflects the
national and cultural specifics of Kazakhstan, as well as customs and traditions, modern attributes of the
country of the studied language (it is crucial to boost the level of cultural awareness), especially in such class
books as “Family and Friends”. By contrast, “Smiles” is an adapted version for our educational system,
where we can notice the cultural information of our country.

The results of the survey indicate that the refinement and detailing of each component of the CLIL
technology, in particular, the development of cultural knowledge, speech skills (monologue, dialogue), the
achievement and implementation of the main aim of foreign language teaching is the improvement of all four
skills on an interrelated basis.
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Conclusions

The content of integrated skills is to combine one language skill with another one. According to lan-
guage and methodology experts, skills integration has five advantages: firstly, it provides continuity in teach-
ing/program learning due to appropriate tasks are closely related to one another in this approach; secondly,
tasks in the integrated skills approach can be aimed to distribute input before output; thirdly, it provides real-
istic learning because skills integration allows for the improvement of four skills in addition to the connected
skills of syntax, vocabulary and so on within a realistic communicative framework; fourthly, it provides op-
portunities for pupils to know and redeploy the language they have acquired in the various contexts and
modes. It can also be beneficial and meaningful because it can assist with the recycling and revision of lan-
guages that have already been taught; fifthly, skills integration can boost the confidence of a weaker or less
confident student.

In the process of teaching a foreign language, the modern educational paradigm is aimedyat infra- and
interdisciplinary orientation, integration, and widespread use of CLIL technology. Specific attentioneught to
be paid to determining the correspondence of textbooks used in our country with the programsof the updated
content of education, as well as the quality level of didactic materials presented in thesanalyzed €ducational
and methodological resources for teaching language and culture within the foreigndanguage education
framework.

The advantage of compiling learning and educational sets based on CLIL technology is the reliance on
the main 4 “C”: content, communication, cognition, and culture. All thesefcomponents are in uninterrupted
ties with each other. These sets promote the expansion of the intercultuzdl knowledge of students. The
development of communication skills in a foreign language, the improvement of communicative compe-
tence, and their use in different spheres of life are thought to be"of Keynintetest.
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K. Karazbaes, K.A. Ecka3zunoBa, A.A. XKancynranosa, [.J)K. AnnabaeBa

Bacraypim MekTen OKyIbLIAPbIHA HIETeJI TiTiH
oKbITY 9He CLIL TexHoJsiorusichbl

Makana/ja sxaHapThuIFaH Oi1iM 6epy Ma3MyHBI asChIH/IA aFBUTILIBIH TiJli cabaFrbIHBIH HET131H KYpaiThH coiley
OpeKeTiHiH PELeNTUBTI JKoHEe OHIMII TYpJiepiH e3apa GainaHbICThI OKBITYAbI HETi3[ey JiH MaHbI3JbUIBIFBIMEH
Katap, OacTaypllll MEKTENTe Ma3MYH MeH TUIAI HMHTEerpalyisulanFaH OKeITy TexHomorusacein (CLIL)
KOJIIaHYJIbIH TEOPHSUIBIK JKOHE IMPaKTHKAIbIK Moceleiepi KapacThppurFaH. Ka3akcTaH MeKTenTepiHe
apHAJIBIN KYPacTHIPBUFaH «Smiley xoHe OiiM Oepy yaepicinae xwui maifnanansuiateia «Family and friends»
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aTThl €Ki OKy-o[MiCTEeMENiK KeIICHHIH IUIAKTUKAJbIK epeKIIeNikTepi aiikpiHmanbin, yceiaburan. CLIL
TYPFBICBIHAH OKYJIBIKTBIH Ma3MYH, KOMMYHHKAIHs, TAHBIM, MOJICHHET CHUSKTHI TOPT KOMIIOHEHTI Je Tanaay
HBICaHbI OobIll TaObuIanel. ToxkipuOeni aFbUILBIH T MYFaTIMIEPiHIH Ccapamibl peTiHAeri mikipiepi
capanrajibil, coHbiMeH KaTap, CLIL TeXHONOTWsCHl HEri3iHae ILIeT TUNACPIH OKBITY CallaChIHIAFbI
OKYJIBIKTap/Ibl JKacay/IbIH THIM/I KaKTapbl OasHIaIFaH.

Kinm ce30ep: Gacrayblll MEKTeI, arbUINIBIH TiNi Ca0arbl, CoHey OpEeKeTIHIH PELeNTHBTI >KoHE OHIMAl
typiiepi, CLIL TeXHOIOTHACHI, OKYy-9J[iCTEMEIiK KelIeH1ep, Ma3MYHBI, KATHICHIM, TAHBIM, MOICHHET.

K. Karazb6aes, XK. A. EckazunoBa, A.A. XXancynranona, ['.JK. Angabaesa

IIpenoxaBanne HHOCTPAHHOIO SI3bIKA YYAIIUMCH HAYAIbHOM
mkoJbl 1 CLIL TexHosoruu

B cratee, Hapsaay ¢ BaXHOCTHIO 0OOCHOBAHHMS B3aHMMOCBS3aHHOTO OOYUCHHS PELENTHBHBIM M IPOLYKTHB:
HBIM BHJaM pPEeYeBOU NEATEIBHOCTH, KOTOPHIE COCTAaBIIIOT OCHOBY ypOKa aHTTIMHCKOTO SI3BIKA(B paMKax 00-
HOBJICHHOTO COJEpKaHUsl 00pa30BaHuUsI, PACCMOTPEHBI TEOPETHUECKUE U MPAKTHIECKHE TPOOIeMBE HCITOI b
30BaHHs TEXHOJOTUH MHTETPUPOBAHHOTO 00yueHus cojaepkanuio u a3bIky (CLIL) B HauanmbHeMymKoje. BEI-
SIBJICHBI AUJAKTUYECKHe OCOOEHHOCTH JBYX Y4eOHO-METOIMUYECKHX KOMILUIEKCOB: «Smile)y, peKomMeHI0BaH-
HOTO /I IIMPOKOTO HCIONMb30BaHus B mKonax Kaszaxcrana, u «Family and friends», kK@TOpPBIH 4acTo Haxo-
JIUT TIpUMeHeHne B yueOHoM nporiecce. B konTekcre CLIL 00bexTOM aHanm3a sBISIOTES YeThPpegKOMITOHCH-
Ta y4eOHHKOB: COAEp)KaHHE, KOMMYHHKalus, ITO3HaHWE W KyJbTypa. BeuM IpoaHaTWBMpOBaHEI MHEHUS
OIBITHBIX y4HTEJeH aHTJIMHCKOTO sI3bIKa KaK IKCIIEPTOB, a TAKXKE OIMCAHBI MPENMYHIECTBA)CO3TaHNsT yueO-
HHUKOB B 00J1aCTH 00y4YeHHsI HHOCTPAHHBIM sI3bIKaM Ha ocHoBe TexHostoruu CLIL

Kurouegvie cnosa: HadanpHasl IKOJA, YPOK aHIVIMHCKOTO S3bIKA, PDELICITUBHBIE U TPOAYKTUBHBIE BUABI peue-
Boil nestensHOCTH, TexHoiorus CLIL, ydeOHO-MeToandeckue KOMITNIEKERI, \CoAepKaHUEe, KOMMYHHUKALHS,
MO3HaHKE, KYIbTypa.
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