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Peculiarities of formation of communicative-oriented grammatical
competence in students of higher education

This paper deals with the issue of communicative-oriented grammatical competence I students of higher
education in Kazakhstan an. The author tries to analyse the effective ways to build the communicative-
oriented grammatical skills and abilities suggested by different scientists and methodologists to be chosen as
appropriate and adaptive to the local environment. Then, the communicative approach or communicative
language teaching are considered to be the main effective tools to foster student's development of knowledge
and skill. Moreover, a set of didactic and methodological techniques and tools used in the educational process
aimed at achieving the difficult task of formation of communicative grammar skills are presented too.
Further, the most relevant techniques used for the development of communicative competence of the
grammar and listening for instance, the followings like the story, the elements of drama, informational
imbalance, games with problem-oriented tasks are highlighted as the most effective ones. Finally, the paper
suggests the practical ways and methods to be used in English classes to develop the mentioned skills and
abilities.

Keywords: communicative-oriented grammatical competency, skills, abilities, communicative approach,
communicative language teaching.

Introduction

According to M. Celce-Murcia and Sh. Hilles [1] the algorithm of formation communicative grammar
skills and abilities consists of four stages of practical work at the English language lesson: presentation,
formulation rules (language practice), an introduction to the context (communicative practice), control
(feedback).

The communicative approach (CA) or communicative language teaching (CLT) is the name which was
given to a set of beliefs which included not only a re-examination of what aspects of language to teach, but
also a shift in emphasis in how to teach. The «what to teach» aspect of the communicative approach stressed
the significance of language functions rather than focusing solely on grammar and vocabulary. A guiding
principle was to train students to use these language forms appropriately in a variety of contexts and for a
variety of purposes. The «how to teach» aspect of the communicative approach is closely related to the idea
that language learning will take care of itself, and that plentiful exposure to language in use and plenty of
opportunities to use it are vitally important for a student's development of knowledge and skill. Activities in
CLT typically involve students in real or realistic communication, where the accuracy of the language they
use is less important than successful achievement of the communicative task they are performing. Thus role-
play and simulation have become very popular in CLT, where students simulate a television programme or a
scene at an airport-or they might put together the simulated front page of a newspaper. Sometimes they have
to solve a puzzle and can only do so by sharing information. Sometimes they have to write a poem or
construct a story together.

The focus of these activities is to convince students to communicate with each other. They should have
a purpose forscommunicating focused on the content of what they are saying or writing rather than on a
particular language form. They try to use a variety of language rather than just one language structure. The
teacher will not intervene to stop the activity; and the materials he or she relies on will not dictate what
specific language forms the students use either. In other words such activities should attempt to replicate real
communication. They are at opposite ends of a communication continuum.

Not all activities occur at either extreme of the continuum, however. Some may be further towards the
communicative end, whereas some may be more non-communicative. An activity in which students have to
go round the class asking questions with a communicative purpose, but with some language restriction, may
be nearer the right-hand end of the continuum, whereas a game which forces the use of only one structure,
will come near the non-communicative end [2; 70-72].
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The main part

In this paper, we present a set of didactic and methodological techniques and tools used in the
educational process aimed at achieving the difficult task of formation of communicative grammar skills. So,
it is used different methods and means at different stages of formation of grammatical skills, moreover, the
choice of methods and means depends on the level of language proficiency. Among the most relevant
techniques used for the development of communicative competence of the grammar, it is possible to
highlight listening, and among the teaching tools name the following: the story, the elements of drama,
informational imbalance, games with problem-oriented tasks.

We pay special attention to the role and place of listening when teaching grammar. Listening is a way,
which is used during the presentation of grammatical structures. Many methodologists believe.that adults
learning foreign languages as children, should be able to have a pre-silent period. They believe that if adults
do not make utter and repeat phrases on a new language immediately, they better learn to.speak. But not all
students are ready and able to comply with this period of silent perception. Cultural need or practical
necessity may force them to interact on a verbal level. Therefore, it is advisable to find.a compromise, in
other words, take work on listening and understanding what he heard ration of the.lesson instead of the
standard «listening and repetition» [1; 150—152].

An effective way is considered a teacher communication with students.only in the target language. The
experience of teaching foreign language shows that using only the target language for along time working
with students is the most promising policy. One possible explanation for the phenomenon of grammatical or
lexical unit in a foreign language will take much longer and will have to‘make several attempts, but each
attempt is a practice of listening foreign language used for communication purposes [3; 80—82].

Tasks based on listening perfect for a variety of purposes. First of all, they help students, even
beginners, to relate the meaning and form of the context. This connection allows you to hear and respond to
the student physically or verbally. The teacher uses pictures or any objects, for example presentation way of
Asbher, based on the actions of commenting on the words [4; 24, 25].

Effective technique borrowed from the natural approach S. Krashen and T.D. Terrell, when students
respond to teacher questions with just one word. Secondly, such tasks are consistent with the principle of
delayed speech. Students after silent perception speak more fluently and with better pronunciation than those
from whom was required to speak immediately."And, thirdly, even if the students need not take the time to
allow «silent» period of teaching, the integration of the practice of listening to the educational process can
significantly improve your language skills; including grammar [5; 20].

As tasks based on listening, can be simple or complex, they can be used with students of different levels
of formedness grammatical skills. For a higher level they may be part of the presentation, after which it is
possible to formulate a rule (using inductive reasoning). For beginning students, who do not have sufficient
knowledge of the language, these tasks can be used during the presentation and on a practical stage.

Using stories in modern methods of teaching foreign language contributes to the development of skills
of successful communication and expressive speech. Stories are used for entertainment, and also for
illustration the grammatical structures in the classroom.

The first involves inductive reasoning, while the second - deductive thinking. A good story is the ideal
context for the presentation of grammatical structures and discourse. Students can also write stories and their
characters to represent themselves. The stories should be played from 1 to 5 minutes. The more they hype
and oddities, the more likely students will remember those key moments, which they illustrate [1; 174].

Tasks that accompany the stories should be designed in such a way as to give students the opportunity
to practice communication in a foreign language class. The primary perception of students can read the story
yourself about yourself, keep reading teacher or one or two students. Questions after each story serve to
check the understanding and practice of the use of certain grammatical structures, as well as a springboard
for further interactive activities of students.

Our work with the issues may be different: they can be read aloud or silently, to respond to them, based
on the illustrations, text. Working in pairs or small groups is also effective during a conversation on the
content of the text. Students can work with one or more partners and take turns asking and answering
questions. This form of practice can serve as a transition to a discussion of the story by all group. Retelling
useful for recovery in the memory content of the text and grammatical structures that it contains.

The story can be the basis for a role-playing game where students perform the role of various heroes,
inventing their own replicas and playing situations, or to create their own original stories that can facilitate
the participation of all groups in dialogue.
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Students can tell their own stories or retell stories of their partners, while the others listen and ask
questions. Thus, grammar learning could be a dynamic, communicative and cheerful, with texts in different
stages of development of the grammatical structure [6; 188].

Using the elements of drama helps to establish a correspondence between the grammatical structure and
its social function. Methodologists often offer using tasks with the elements of drama, recognizing that these
tasks are an effective tool in teaching grammar [1; 144].

Referring to the results of the work with the students and his research on the development of dramatic
techniques in teaching foreign language, Stern believes that drama strengthens the motivation, empathy and
reduces the feeling of detachment. Stern argues that tasks with the elements of drama «health to the
confusion and delay of interest, which are often found in the study of a foreign language», because they
provide strong evidence of the need for language. Stern concludes that the drama demonstrates to learners of
foreign language, that they really have the ability to express themselves in real communication situations
[7; 80]. In other words, tasks with elements of drama can improve oral communication skills. According to
Stern, communication strategies used by students during the drama activities, help them «to adapt to the
status of the speaker in a foreign language and strive to become a part of their linguistic repertoire» [7; 86].

Methods of using drama quite varied and designed to work with students with a high level of
formedness of grammatical skills, allowing to highlight those grammatical structures that require repetition
and refinement. Dramatic activity is the best way to do this.

The dramatized parody requires lengthy prearrangement: writing of roles, writing for the screen. During
the preparation foreign language is used for communication, so mistakes aremot corrected by the teacher
during the lesson, and then they are recorded for later analysis and practice. The next stage is the editorial
work of the teacher, and this work consists in that the roles were written idiomatically and grammatically
correct. Thus, drama situation becomes context for practicing grammar.

Effective, but require less additional training is a task which uses the recorded authentic dialogues
aimed at communicative practice when developing the automation of the grammatical structure of speech.
Such dialogues are used in practice, if it is necessary to pay attention to students on the discrepancy between
the normative grammar, and one that is used in everyday language by native speakers. Authentic language
material is an excellent tool to illustrate the perceived hard punches. Authentic dialogues can be particularly
useful at the stage of language practice, especially if they are accompanied by an audio illustration. Students
work out the dialogues in pairs, trying to imitate the pronunciation and intonation of native speakers. Then
given the opportunity to tape their own version of the dialogue and to compare with the original. Repeated
dialogue allows students to observe and to use the practiced grammatical structures. Such a grammar lesson
can combine different types of speech activities (if dialogue is written under dictation), reading, listening and
work on pronunciation, allowing multiple repetition of the being studied material. The final part of this work
is improvisation related to the communicative practice. Students can be given the task to create a dialogue
for this, but at the same time, the new situation, without limiting them to the linguistic means [8; 255].

Role play as one of the kinds of drama, used in the process of communicative teaching a foreign
language, F. Rosenzweig gives the following definition: «Role play is a dramatization of real life situations
in which students take on the role of its heroes. It poses in front of the students the problem, but instead to
come to an agreement to solve this problem within a group, the students develop their own solutiony»
[9; 111-115]. F. Rosenzweig argues that well-chosen role plays summarize the students to the typical
situations with-which they are most likely to face both inside and outside the classroom. Help of the teacher
provides them with a linguistic and cultural confidence, improving their ability to communicate effectively.
It is optimal reception for the communicative practice in the selection of structures due to social factors.

At the initial stage of role-playing game (problem statement, the distribution of roles and the division
into groups; an explanation of lexical items and grammatical structures which it is necessary to use; the
discussion and trial execution of roles) students are allowed free communication without an immediate
correction of mistakes, because mistakes are recorded for later grammar analysis. Then it is performed a role
play. After each act the teacher commented minor bugs. More serious mistakes remain for correction on
grammar. After the presentation of each group all discuss issues arising from the situation of communication:
different interpretations of the plot and the corresponding call responses from a linguistic and cultural point
of view. The final stage is a written essay based on role-playing games and related issues, followed by an
analysis of grammatical mistakes occurring in this task [10; 110].

An imaginary situation (simulation) in foreign language teaching is defined as «imitative, invented and
played by reproduction of interpersonal contacts, organized around a problem situation» [11;4,5].
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Compared with the role-playing games in imaginary situations strengthened problematical element of
conflict between the points of view, the positions of the participants. Simulations involve a broad discussion
of issues, events, decision-making, consensus-building. They are closest to the dialogue, provide a plausible
context of foreign speech and they are more predictable than role-playing games.

Participants of role-play exercise verbal interaction within the strictly prescribed role behavior imposed
by the «mask» of the hero. Rejection of the mask of the hero violates the logic of role interaction. Imaginary
situations require joint action during the discussion and decision-making in line with the strategy chosen by
the participants themselves.

Role plays can be attributed to the language grammar practice, during which students work out the
structure in a particular context, where many elements of reproduction of linguistic material, while the
imaginary situations are the most effective for the development of proper communication skills'and abilities,
and they are intended for students of higher levels of language proficiency, who are able to use their
language potential in close connection with the development of communicative competence.

Thus, the dramatic technique can be used to identify the grammatical structures caused by social
factors. In addition, tasks with the dramatic elements provide contexts to help you integrate receptive and
productive kinds of speech activity, focusing on the rules of grammar in speech. Special instructional
technique we call information imbalance in other words the difference in the amount of information for
communication of potential partners [12; 54, 55].

Games which are designed to provoke communication between students frequently depend on an
information gaps put things in the right order.

Let’s consider the ways of encouraging discussion which could be providing activities which force
students to reach a decision or a consensus, often as a result of cheosing between specific alternatives. An
example of this kind of activity is where students consider a scenario in which an invigilator during a public
exam catches a student copying from hidden notes.

A popular kind of activity is the prepared talk where a student makes a presentation on a topic of their
own choice. Such talks are not designed for informal spontaneous. conversation; because they are prepared,
they are more writing like than this. However, if possible, students should speak from notes rather than from
a script.

Prepared talks represent a defined and useful speaking genre, and if properly organized, can be
extremely interesting for both speaker and listeners. Just.as in process writing the development of the talk,
from original ideas to finished work will be of vital importance.

Questionnaires are useful, because, by being pre-planned, they ensure that both questioner and
respondent have something to say to each other. Depending upon how tightly designed they are, they may
well encourage the natural use of certain repetitive language patterns and thus be situated in the middle of
our communication continuum.

Students can design questionnaires on any topic that is appropriate. As they do so the teacher can act as
a resource, helping them in the design process. The results obtained from questionnaires can then form the
basis for written work, discussions, or prepared talks.

Many students derive great benefit from simulation and role-play. Students simulate a real-life
encounter as if they were'doing so in the real world, either as themselves in that meeting or aeroplane, or
taking on the role of a character different from themselves or with thoughts and feelings they do not
necessarily share. Simulation and role-play can be used to encourage general oral fluency, or to train students
for specific situations especially where they are studying ESP.

For a simulation to work it must, according to Ken Jones [13] have the following characteristics:

= Reality of function: the students must not think of themselves as students, but as real participants in
the situation.

— A simulated environment: the teacher says that the classroom is an airport check-in area, for example.
Structure: students must see how the activity is constructed and they must be given the necessary information
to carry out the simulation effectively.

In a role-play we add the element of giving the participants information about who they are, and what
they think and feel.

Role-plays are effective when they are open-ended, so that different people have different views of
what the outcome should be and a consensus has to be reached. That way there is a dynamic movement as
the role-play progresses, with people clearly motivated to say as much or as little as they need to achieve
their aims. In one such intermediate level activity.

18 BecTHuk KaparaHgmHckoro yHusepcurteTa



Peculiarities of formation of communicative-oriented...

In a different kind of a role-playing activity, students write the kind of questions they might ask
anybody when they meet them first. Students are then given paintings by Goya, for example, and are asked
to answer those questions as if they were characters from the painting. The same kind of imaginative
interview role-play could be based around people in dramatic photographs.

Simulation and role-play went through a period of relative unpopularity, yet this is a pity since they
have three distinct advantages. In the first place they can be good fun and thus motivating. Second, they
allow hesitant students to be more forthright in their opinions and behavior than they might be when
speaking for themselves, since they do not have to take the same responsibility for what they are saying.
Third, by broadening the world of the classroom to include the world outside, they allow students to use a
much wider range of language than some more task-centred activities may do [2; 272-274].

It is implemented in a variety of communicative tasks, which are characterized by the'focusen the
content of communication in terms of pair and group educational interaction. This method is based on the
characteristic feature of the natural communication: at the beginning of communication the interlocutors
speak only part of the information, as a result of speech interaction everyone gets a more comprehensive
amount of information.

Its accumulation, in other words overcoming the information imbalance can occur when transcoding
one form of information presentation to another, for example, if you select both verbal and non-verbal forms
of communication. Verbal forms include the variety of oral and written texts, which differ in their functional-
communicative purpose, scope and degree of information curl. Non-verbal forms can be iconic (pictures) or
graphics (tables, charts, diagrams) [14; 103].

Tasks for recoding information from nonverbal to verbal forms are effective in professionally - directed
learning foreign language speaking, so it is advisable to use a higherlevel of proficiency.

Games with problem-oriented tasks, encourage students to use the language to solve the problem of
speech, along with the desire to properly arrange verbal expression. This peculiarity makes it ideal for such
tasks grammatically oriented practice when the students' attention was previously focused on the respective
structures. The successful completion of this condition, to. decision the problem in the course of the game
contributes to the connection of the grammatical formrand discourse, as each form is found naturally within
the extended discursive context created problematie task [8; 245].

Using games with problem-oriented tasks,.it is known to students that the teacher must be sure that the
vocabulary and grammatical structures needed tasks to perform. Before performing the tasks carried out their
activation on short simple exercises.

Since the games with problem tasks are a sort of «exercises» with «open ending» and are quite
complex, they are more suitable forstudents who already have the required grammar and vocabulary skills.
Experience has shown if tasks take into account the professional orientation of students, their ages and
experience that well-designed games can contribute to the development and improvement of existing
grammatical skills.

Problem tasks have a high value of the index in most areas of communicative techniques. Although
these jobs provide an excellent ‘opportunity for language practice, quite difficult to constantly pay attention to
students for one .or'two structures with the simultaneous implementation of the priority pragmatic
installation. Thus, as.a means of teaching grammar, troublesome task requires the teacher's ability to focus
students on selected grammatical structures. Communicative practice aimed at solving the speech problem
should naturally focus trained a small number of structures [1; 133—136].

Games with problem-oriented tasks contain an element of competition. It can negatively affect on
speech activity of weak students who are in a constant competition «lose». However, if the students have
about'the same level of formedness grammatical and communication skills if they are ambitious, then these
tasks will be all the more effective the more they are focused on competition [15; 123].

When a task is explained and students are ready to implement it, the teacher closely monitors the
working atmosphere in the group, since any problems, questions or conflicts should be resolved at the time
of the assignment. To enhance communication and spontaneous speech production during the game, the
teacher as little as possible corrects mistakes and intervene when there is a lack of understanding or
communication is interrupted unnecessarily. Fixed mistakes are analyzed by the teacher after the tasks.
Results of the analysis methods used for teaching communicative grammar, tabulated and reflect the ratio of
the levels of language proficiency and the stages of formation of grammatical skills [1; 101-105].
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Conclusion

The conclusion is that learning a foreign language in non - language high schools as a means of
intercultural communication has become urgent due to changes in the international situation in the direction
of integration, as well as the increasing demand for specialists in various fields of professional activity.
Methodological approaches in the process of teaching a foreign language for a long time, did not provide
conditions sufficient for the formation of the communicative competence of students for the following
reasons:

1) within one approaches emphasis on the structural organization of the language, thus slowing down
the process of mastering its content side;

2) other approaches, by contrast, reduced to a minimum learning grammar or completelyrignored the
formal aspect of the language;

3) the third approach does not take into account such an important principle as awareness activities in
the learning process, reducing it to a mechanical repetition and memorization.

Learning a foreign language can meet the modern requirements of formation of.the communicative
competence of students, if the measure of the level of training will be the effectiveness of the program of
study, which provides a communicative approach to the educational process. The communicative approach
aims at learning the mastery of language as a means of communication, using simulation of real life
situations as the main receiving training.

Language category based on the formation of which is the motion of the'relative similarity of
correlations between the facts of different languages reflect both linguistic and extralinguistic information
accumulated experience philological language high school students. For them, it is important to agree with
the content of the relevant categories of language and select the-appropriate means of expression. This allows
the use of conscious-comparative approach in teaching communicative grammar as well.

To conclude, the effectiveness of the process of learning a foreign language is dependent on the
realization of personal factors and individual psychological characteristics of students, the ratio of the motive
and purpose of the activity of learning conditions in particular in a multinational audience.

References

1 Celce-Murcia M. Techniques and Resources in Teaching Grammar / M. Celce-Murcia, Sh. Hilles. — Oxford: Oxford
University Press, 1988.

2 Harmer J. The Practice of English Language Teaching. Pearson Education Limited / J. Harmer. — 2001.

3 Banjar M. The Effect of a Listening Comprehension Component on Saudi secondary Students' EFL Skills. Master's thesis in
TESL / M. Banjar. University of California, L.os Angeles, 1981.

4 Asher J. Learning Another Language Through Actions: The Complete Teacher's Guidebook / J. Asher. Los Gatos, CA: Sky
Oaks Publicationsm 1977.

5 TanbsckoBa H./I. Teopusi.00ydeHusi ”HOCTpaHHBIM si3bikaM. JIuHrBoguaaktuka u meroauka / H.J[. TanbckoBa, HW. T'e3. —
M.: Akanemus, 2004. — 336 c.

6 Molinsky S.J. Line by Line / S.J. Molinsky, B. Bliss. Prentice Hall Regents, Englewood Cliffs, 1983.

7 Stern S.L. Drama in Second Language Learning from a Psycholinguistic Perspective / S.L. Stern. Language Learning. —
1980. — 30:1, 100.

8 O'Malley. J.M. Learning Strategies in Second Language Acciuisition / JM. O'Malley, A.U. Chamot. — Cambridge:
Cambridge Universitv Press, 1990.

9 Rosensweig F. Improving Communicative Competence of Advanced ESL Students. Master's thesis / F. Rosensweig.
University of California, Los Angeles, 1974.

10/ JIuBunrcroyn K. Ponesbie urper B 00y4ernn nHoctpaHHbiM si3bikaM / K. JIuBunrcroyn. — M.: Beicur. mik., 1988.

11 Enyxuna H.B. YctHOE oOmenne Ha ypoke, cpeicTBa U npueMsl ero opranmsanuu / H.B. Exyxuna // IHOCTpaHHBIE S3BIKH B
mkone. — 1995. — Ne 4. — 10 c.

12 Morrow K. Principles of Communicative Methodology / K. Morrow, K. Johnson. — New York and London, 1981.

13 Jones K. Simulations in language teaching / K. Jones. — Cambridge: Cambridge University Press, 2002.

14 Littlewood W. Comminicative Language Teaching / W. Littlewood. — Cambridge: Cambridge University Press, 1994.
15 Lee W.R. Language Teaching Games and Contests / W.R. Lee. — New York: Oxford University Press, 1979.

20 BecTHuk KaparaHgmHckoro yHusepcurteTa



Peculiarities of formation of communicative-oriented...

C.O. MeiipamoBa

7Koraprbl OKY OPBIHAAPBI CTYAEHTTEPiHiH KOMMYHHMKATHBTI-ITPaMMATHKAJIBIK
KY3bIPETTUIINH KAJBINTACTBHIPY epeKuIeiKTepi

Maxkanana Ka3akcTaHHBIH JKOFaprbl OKY OpBIHIAPBI CTYACHTTEPiHIH KOMMYHHKATHBTi-rpaMMaTHKAJIbIK,
KY3BIPETTUNIN KapacThIPbULABL. ABTOp OpTYpJi FaubIMOap MEH OfiCHamajaap YCBIHATBIH, JKEPriliKTi
Karaaitnapra GelliMaenyre TaHAQTYbl THIC KOMMYHHKAaTHBTIK OaFbITTalfaH rpaMMaTHKAaJbIK AaFAblIap MEH
KalineTTep KypyablH THIMII JKOJAApbIH Tandayra Thipbicanbl. OmaH opi KOMMYHHKaTHBTIK TOCLN, Hemece
TINAIK OKBITYABIH KOMMYHHKATHBTIK OJICi, CTYHEHTTepAiH OiTiMiH JKOHE NaFAbUIapblH IaMBITYFa BIKIIAI
eTeTiH Heri3ri TuiMai Kypan Ooxemm caHamansl. COHBIMEH KaTap TpaMMAaTHKaHBIH KOMMYHHKATHBTIK
JaFIbUIApBIH  KAJIBINTACTEIPYABIH KYpAENl MIHJETTepiHe KOJDKETKi3yre OarbITTanFaH OKy YyHAepiciHnae
KOJIIAaHBUIATHIH UJIAKTUKAJBIK JKOHE OIICTEMENK oJicTep MeH Kypainmap YCHIHbDIamsl. bynan’ Oacka,
rpaMMaTiKa MeH TBHIHJAJIbIMJa KOMMYHHKATHBTI KY3BIPETTUIIKTI JAaMBITY VIIIH KOJIAQHBIIATHIH ‘€H THIMIL
QJIicTep pETIHIE SHTIMeNey, ApamMalbIK AIEMEHTTEp, aKMapaTThIK TEHe-TeHIIK, MPOOIeMaNbIK MiHICTTEpl 6ap
oiipIHAap aram etijeni. KophITHIHIABLIAN Keje, aBTOp OCHl JaFdpulap MeH KaOlneTTepAl AaMmbITy YILiH
aFpUIIIBIH  TUTIHOE OKYPTri3iieTiH cabakrapia KOJNAAaHBUIATBIH MPAaKTHKAIBIK TACUIIEp MEH oicTep
JKMBIHTBIFBIH YCBIH/IBI.

Kinm coe30ep: KOMMYHHKAaTHBTIK OaFbITTajJfaH TIpaMMaTHKaJbIK KY3BIPETTUIIK, Aafmbuiap, Kabinerrep,
KOMMYHHKATHBTIK TOCLJI, KOMMYHHKATHBTIK TUIAEP/i OKBITY.

C.A. MeiipamoBa

OcobenHocTn (popMUPOBAHNS KOMMYHUKATHBHO-OPHMEHTHPOBAHHOM
rpaMMaTH4eCKOil KOMIIETEHIMH Y CTY/IeHTOB BbICIIUX Y4eOHbIX 3aBeleHu

B craTtbe paccMOTpeH BOIIPOC KOMMYHUKAaTUBHO-OPHEHTHPOBAHHOM FPaMMaTHUECKON KOMIIETCHIIUM CTYCH-
TOB BEICIIUX y4eOHBIX 3aBefileHni Ka3axcTana. ABTOp IBITAETCS IPOAHAH3UPOBATEH () (HEKTUBHEIE CIIOCOOBI
TIOCTPOCHUSI KOMMYHHUKaTHBHO-OPHEHTHPOBAHHBIX TPAMMATHYECKIX HABBIKOB M CIIOCOOHOCTEH, TIPEIoKeH-
HBIX Pa3IMYHBIMH yYEHBIMH U METOMOJIOTUSIMHU, KOTOPBIE TOJDKHBI OBITH MOJJOOPAaHBI B COOTBETCTBUY C aJiall-
Tanuel K MECTHBIM ycnoBusiM. KOMMyHHKaTUBHBIN MOAXOMA, MM KOMMYHHUKaTUBHBIH METOJ MPENOaBaHUs
A3bIKa, CYNTAETCSI OCHOBHBIM 3()(DEKTUBHBIM HMHCTPYMEHTOM, CIIOCOOCTBYIOIIUM Pa3BUTHIO 3HAHUH M HaBbI-
KoB oOyuaromuxcs. Kpome Toro, npeactasieH psj AUJAKTHYECKUX M METOHOIOTMYECKHX METOJIOB U MHCT-
PYMEHTOB, HCIOJIb3YEMbIX B y4eOHOM MPOLIECCe, HATIPABICHHBIX Ha JOCTHKEHHE KOMIUIEKCHOW 3a1a4u Gop-
MHPOBaHUsT KOMMYHHKAaTHBHBIX HAaBBIKOB rpamMMaruki. Kpome Toro, Hamboiee peieBaHTHBIE METOABI HC-
TIOJIB3YIOTCSI ISl Pa3BUTHSI KOMMYHHUKAaTHBHOM KOMIIETEHTHOCTH B 00JIACTH TPaMMAaTHKHU M ayAupoBaHus. Ta-
KHe 33/IaHus, KaK, HallpuMep, pacckas, 3JIEMEeHTHI ApaMbl, HHYOPMAIMOHHOE PaBHOBECHE, HIPHI C MPoOIIeM-
HBIMH 33/1a4aMH, BBIISISIOTCS Kak Hambosiee s QekTuBHBIe. B cTaThe MpeioxKeHbl NPakTHIeCKUue IyTH U
METO/IbI, KOTOPbIe OYAyT MCIOIB30BaThCS MO 3aHATHAX HA aHTTIMHCKOMY SI3BIKY AT PAa3BUTHUS YIOMSHYTBIX
BBIIIIE HABBIKOB U CIOCOOHOCTEH.

Kniouesvie cnosa: KOMMYHUKATHUBHO-OPUECHTUPOBAHHAA rpaMMaTUYCCKasi KOMIIETCHIUSA, HaBbIKH, CII0COOHO-
CTH, KOMMyHI/IKaTI/IBHHﬁ rnoaxon, npernojaBaHue KOMMYHUKATHBHOT'O SA3BIKA.

References

I+ Celce-Murcia, M., & Hilles, Sh. (1988). Techniques and Resources in Teaching Grammar. Oxford: Oxford University Press.
2 Harmer;J:(2001). The Practice of English Language Teaching.Pearson Education Limited.

3 < Banjar, M. (1981). The Effect of a Listening Comprehension Component on Saudi secondary Students' EFL Skills. Master's
thesis in TESL; University of California, Los Angeles.

4 Asher, J. (1977). Learning Another Language Through Actions: The Complete Teacher's Guidebook. Los Gatos, CA: Sky
Oaks Publications.

5 Galskova, N.D., & Gez, N.I. (2004). Teoriia obucheniia inostrannym yazykam. Linhvodidaktika i metodika [The theory of
teaching foreign languages. Linhvodidactics and methods]. Moscow: Akademiia [in Russian].

6 Molinsky, S.J., & Bliss, B. (1983). Line by Line. Prentice Hall Regents, Englewood Cliffs.
7 Stern, S.L. (1980). Drama in Second Language Learning from a Psycholinguistic Perspective. Language Learning, 30:1, 100.

8 O'Malley, JM., & Chamot, A.U. (1990). Learning Strategies in Second Language Acciuisition. Cambridge: Cambridge
Universitv Press.

9 Rosensweig, F. (1974). Improving Communicative Competence of Advanced ESL Students. Master's thesis. University of
California, Los Angeles.

Cepus «lMeparoruka». Ne 3(91)/2018 21



S.A. Meiramova

10 Livingstone, C. (1988). Rolevye ihry v obuchenii inostrannym yazykam [Role Play in Language Learning]. Moscow:
Vysshaia shkola.

11 Eluhina, N.V. (1995). Ustnoe obshchenie na uroke, sredstva i priemy eho orhanizatsii [Oral communication at the lesson,
means and methods of echoing orhanization]. Inostrannye yazyiki v shkole — Foreign languages at school, 4, 10 [in Russian].

12 Morrow, K., & Johnson, K. (1981). Principles of Communicative Methodology. New York and London.
13 Jones, K. (2002). Simulations in language teaching. Cambridge: Cambridge University Press.

14 Littlewood, W. (1994). Comminicative Language Teaching. Cambridge: Cambridge University Press.
15 Lee, W.R. (1979). Language Teaching Games and Contests. New York: Oxford University Press.

22 BecTHuk KaparaHgmHckoro yHusepcurteTa





