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The necessity of ESL self-regulated strategies in remote education

The article deals with the problem of ESL self-regulated strategies in the context of remote education. The
authors provide full overviews of various interpretations of the ESL self-regulated strategies‘concept, their
advantages, and their impact on the learning process. The question of self-regulated strategies in‘the progess
of foreign language learning has been studied by foreign and Russian scientists. In the period efmemote,learn-
ing, self-regulated student learning has become more important than ever. Additionally, the relevance ‘of the
study is due to two more factors. Firstly, the amount of hours for students’ independentiwoik, as defined in
the legislative and regulatory framework of the Republic of Kazakhstan in the educatioh sector, hasfincreased.
Secondly, the research proves the need to familiarize students of the M. Kozybayev, Notth Kazakhstan Uni-
versity with self-regulated strategies in studying a foreign language. The reseafch was cartied out based on
M. Kozybayev North Kazakhstan University with as many as 134 people, the fitstéycarjand second-year stu-
dents were involved in the survey. Research results proved that there is a strong necessity to make students
familiar with more effective self-learning strategies focusing on hew todearn seme specific content.

Keywords: self-regulated strategies, ESL, remote education, universitystudents,) modern education, language
learning styles, language learning strategies, questionnaire.

lntroduction

When a student learns something new, he/she uges different methods of learning or strategies. There are
a great number of them, but not all of them are effectivéfor even appropriate for learning some specific con-
tent. We strongly believe that there is a necessity to make students familiar with more effective learning
strategies focusing on how to learn someéispecific content. Such belief originates from the following ideas,
which determine the relevance of the study:

— According to the State CompulsoryStandard for Higher Education, in-class academic hours are fol-
lowed by a certain number (amount) ‘of.individual students’ work [1; 16]; in total, the teacher-student contact
hours during lectures and pragcticaliglasses (seminars) are accompanied by 2 hours of students’ independent
work for each contact houf. Thus,,the number of students’ individual work hours is large. In other words, a
student learns a certain part of the’academic load on his/her own.

— The modernigurricular 1 built to teach the content of the subject by providing the theoretical material
but not to train sgudents on“how to acquire it effectively. The key point is “what” students learn but not
“how”. For promoting lifelong learning and boosting students learning, it is necessary to combine both
“what’’and “hew”’ components, i.¢., use the right learning strategy and background knowledge.

= Modem, textbooks about educational learning technologies do not cover them properly, i.e., some
omit ‘effective pnes, some do not provide adequate guidelines on how to use them, and some have limited
applicability ©Or are hardly beneficial. Moreover, teachers’ training is not devoted to teaching students effec-
tive learning strategies.

— The information about learning strategies is scarce. Especially the ones that can be used by teachers
without sacrificing too much class time. According to J. Dunlosky, “given the demands of day-to-day teach-
ing, teachers do not have time to figure out which strategies are the best” [2; 13].

— The skills of independent work in the organization of educational activities laid down in the learning
process will have a positive effect on further professional activity. According to I.L. Smagina, “despite the
fact that the issues of organizing students’ independent work are widely represented in the scientific litera-
ture, the issue of specific technologies and methods of organizing students’ independent work remains poorly
developed” [3; 4].
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Therefore, the implementation of a competence-based approach in the modern educational process im-
plies the training of an independent, active, creative specialist capable of self-development and self-
education throughout life. When a student or a young scientist is aware of what recommendations and meth-
ods to use while working with new materials (learning it by heart, studying, identifying key ideas, summariz-
ing, analyzing, or seeking new ideas or “insights”), it helps to:

—reduce frustration;

— increase understanding;

—hold focus;

— embed the materials more deeply;

— condense key ideas;

— prevent procrastination.

In this case, it becomes necessary to assist students in organizing their self-learning time_ and sttategies
in order to boost successful distance learning. Simple instructing students about any strategy willnet\solve
the problem. Students need to be taught to use these strategies, to rebuild the already established way of
working with new materials. Zimmerman argued that it is needed because the “initial optimism that teaching
students various learning strategies would lead to improved self-regulated learning has coeled with mounting
evidence that strategy use involves more than mere knowledge of a strategy” [4; 3]. This research is the start-
ing point in a series of studies on students’ self-learning strategies and the implementation of courses or
workshops to teach students to use these strategies.

Additionally, R.L. Oxford considers that “language learning styles andgstrategies are among the main
factors that help determine how — and how well — the students learn) a ‘seeeftid or foreign language” [5;
271]. The scholar highlights differences between learning stylés andstrategies: “learning styles are the gen-
eral approaches, global or analytic, auditory or visual, that students useim acquiring a new language or in
learning any other subject ... these styles are the overall patterns, thatygive general direction to learning be-
haviour” [5; 272]; whereas “learning strategies are spéeifictactionsybehaviours, steps, or techniques — such
as seeking out conversation partners, or giving oneself eficouragement to tackle a difficult language task —
used by students to enhance their own learning”{5; 272]. A\learning style is a set of biologically and devel-
opmentally driven characteristics that make the same,learning strategy great for some and terrible for others.
When a learner deliberately chooses strategies that suttthis or her learning style and a second language task,
these strategies become useful tools for active,conscious, and purposeful self-regulation of learning. We fo-
cus on learning strategies, choosing the most universal, suitable for each student.

Thus, the goal of the research is tesstudy How Kozybaev University students organize their self-learning
time and what strategies they use to learn new materials in ESL classes during remote learning.

Experimental

For research practiceffwe.€onducted a survey among 134 students from Kozybaev University using
anonymous Google forms.(Ihe research experiment took place among students of the first and second year.
There were following questions:

—Is it difficult for youtterstart doing homework (learning new material)?

— If you find itidiffieult to start doing your homework, briefly explain why;

— How mueh time)per day (on average) do you spend on independent study work (on your home task)?

£ How.eften'do you work independently on assignments that you need to complete during the semester?

<Have you ever postponed doing tasks that should be completed immediately?

— Whengpreparing for practical classes, you use (choose from the given variants);

— Do you find it difficult to learn new materials by heart (for example, vocabulary for individual read-
ing or new definitions);

— How do you learn new material? More than one answer is possible (choose from the given variants
and write your own variant);

— How do you usually take lecture notes? More than one answer is possible (choose from the given var-
iants and write your own variant);

— How do you usually check what you have learned?

— Would you like to take a short course on how to learn new materials effectively and how to organize
your self-learning time properly?
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These questions are closely related to the process of learning a foreign language, but they also have an
impact on other subjects. The answers to the questions allow us to identify what styles and strategies students
use to memorize new materials, take notes of lectures, organize study time, as well as to plan and perform
independent work. Moreover, correct strategies help to build self-regulated learning in the remote format of
education.

Results and Discussion

The results of the research showed that 40.3 % of students have difficulties with their homework,
41.8 % of students struggle to start homework, and only 17.9 % of students enjoy doing their homework. To
the question “Why is it difficult for you to start doing your homework?” students gave the following answers
(the most frequent responses are listed below):

— I am a procrastinator;

— Il am too lazy;

— Procrastination;

— Because it is hard to stop watching or doing something else;

— Sometimes, tasks are simply very difficult;

— I do not have any motivation and desire to do the task;

— There are too many tasks in different subjects, and I do not know how to distributetime properly;

— My laziness does not let me do that;

— I do not know what to start with and whether I will be able to do as well as imy A-groupmates;

— I think that I can spend a lot of time on work but not get the gradeithat Texpect;

Considering the results and responses of the students, we can dfaw the first conclusions about the con-
tent of the program on learning strategies. Thus, the very first learning strategy to take note of is how to out-
do procrastination. This strategy is rather broad-to-use and can beyjadapted by almost all students. The second
point to be aware of is the difficulty of tasks, consequéntly, Wwe are'to show some effective strategies to man-
age such tasks and put away the cognitive block of “tasks’ difficulty”. Motivation is a great issue too. If a
student is not motivated enough, it influences this or her‘academic performance. Thus, alongside overall
learning strategies, there should be some motivational aspects to make the learning process more interesting
or challenging for a student. Another thing ig “time management”; it is important to show students how to
plan their work effectively to balance study and personal life. The very last thing is the focus on the result
rather than on the process, which can be theygreatest block for students to start doing their home task. Conse-
quently, we should take into consideratiomall these factors when preparing a program for ESL learning strat-
egies.

As for the time students usvally spend doing their homework, we have got the following results:

— 6 % — less than an hous;

— 16,4 % — an hour or soj

-31,3 % — 42 hours;

- 17,9 % — 3heurs;

— 19,4 % —@morethan 3 hours;

— 1,5 % #— about,7—8 hours a day;

1,59% —it depends;

= 1,5(% = 1-4 hours;

—1.5 % + always different depending on the subject. It can take up to 30 minutes, and sometimes all
day;

— 1,5 % — it can be different, for some subjects, [ permanently spend at least 3 or more hours, but some
of the subjects take no more than half an hour;

— 1,5 % — it depends on which subjects I need to do and on a certain task.

The results show that the average time that students spend on their assignments per day varies from an
hour to 3 hours for the majority of them. Additionally, there are 47,8 % of students who complete their home
task in free time and only 26,9 % — as assignments arrive, 25,4 % — just before the class. Almost 62 % of
students postponed the tasks that should have been completed immediately. It proves the need to familiarize
students with such learning strategy as “time management”.

As for learning new materials, for instance, new words, definitions, rules which are crucial for some
subjects and the second language acquisition as well, we received the following results (Figure 1).
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@ yes, | have some difficulties
® sometimes
@ no, itis easy

1,5% @ ltis difficult for me

\ 4
Figure 1. Answers to the question “Do you find it difficult to learn new materials b ?
Figure 2 shows what strategies students use to learn new material. é

learn by heart before the class or
the night before the class

| divide the material into parts
and learn it for several days in...
| never learn word for word, | try
to retell it in my own words

I highlight the most important
information and learn only it

43,8 %
C 4

40,3 %
53,7 %

I'm trying to learn new material
during classes as much as pos...

20 30 40

Figure 2. Answers to the question “How de you learn new material?” (several answers are possible)

out 20 % of students use effective strategies, while 65.7 % have
fective strategies in learning new materials. Such strategies will
ransferred to long-term memory, and students will not be able to

difficulties and 43.3 % apply
not be useful, the new material
use the materials later.
questions focus on taking lecture notes and self-checking of the infor-
ented in Figures 3 and 4.

10,3 %

39%

hing word for word
after the lecturer

59,7 %

Figure 3. Ways students take notes during lectures

The results show that most students try to write the lecture word for word. This strategy is widespread
but considered ineffective because, during the perception of new materials, the brain must be in a focused
mode, i.e., think, solve problems, look for reasons, etc. In the process of writing down every single word, the
brain focuses on the writing process. The mechanical recording of information is beneficial and facilitates
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memorization. However, it should be borne in mind that the lecturer usually speaks and does not dictate;
therefore, it is not possible to write everything down as well as remember. Students often lose track of the
materials presented, get nervous or even lose interest in the lecture at all.

| write only what the lecturer says

0,
us to write down 10,3 %

I write only what | think is

: . 39%
interesting or necessary

| write everything word for word 59,7 %
after the lecturer '

L 2

Figure 4. Answers to the question “How do you usually check what you have learn

t3)

the students
9 students do not

We see good answers to the question on how to check the studied materials.
use the strategy of retelling the materials, 25.4 % of students use online tests,
test their knowledge at all.

Conclusions

Thus, the obtained results indicate the need to familiarize studentsiwi program of ESL learning
strategies. When planning the content of the program, the followi i hould be taken into account:
— motivation boosting;

— removing the cognitive block associated with fear of difficult tasks;
— focus on the process, not the result;
— effective time scheduling (self-regulation of learning);

— note-taking strategies;

— strategies for memorizing new materials and ifg it.

We believe that familiarization with spe¢ific strategies should be taught as a separate module within the
respective disciplines. Moreover, some strategies can be incorporated directly in the process of foreign lan-
guage classes by means of separate exerci next step in our research will be to describe specific strat-
egies for each of the directions and tg Op a program.
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A.B. CrapkoBa, O.M. BacunbeBa, A.b. ITucementox, T.M. Caposn

KambIkThIKTaH 0i1iM 0epyne ESL e3in-e3i perreiiTin
CTPATErusAJIAPbIHBIH KAMKeTTiJIiri

Makanaia KambIKTBIKTaH OiliM Oepy KOHTEKCTiHZETi e3iH-e31 perteiiTiH ESL crparerusuapsl mMaceneci
KapacTolpplirad. ABtopnap ESL  e3iH-e31 peTTeiTiH cTpaTrerus TYKBIPHIMIAMACHIHBIH  OpTYpIL
TYCIHAIpMETEpPiH, OJIapAbIH apThIKIIBUIBIKTAPEl MEH OKY MPOILECiHE 9cepiH erkeil-Terxkei cunarrarad. ller
TUTH YHpeHy IpoleciHAe ©3iH-e31 PeTTEHTIH cTpaTerusuiap Typajabl MOCENeHI IIETENIiK >KOHE pPeceimik
FanmpIMap 3epTTeli. KaulbIKThIKTaH OKBITY Ke3€HIHIE CTYIOCHTTEPAl ©31H-631 peTTeyre yipery OypbhIHFbIIaH
Ja MaHpI36l 6onel. COHBIMEH KaTtap, 3epTTCY/iH ©3CKTiIIr TaFbl eki (pakropra OaitmanbeicThl. BipiHmineH,
OimiM Oepy camaceiHna Kasakctan PecryOnuKkachlHBIH 3aHHAMAIBIK JKOHE HOPMATHBTIK —0a3achl
KQJIBIITACTHIPBUIFaH, OFAaH COMKeC CTYASHTTEPIIH ©3i1HAIK KYMBICHI VIIIH caraT caHbl apTThl. ExiHmminew,
M. Ko3zbibaeB ateiaarsl ConrycTik KasakcTaH yHUBEpCHTETIHIH CTYASHTTEpiHE IIET TiliH YHPEHyTiH ©8HH-
031 PeTTEHTIH CTPaTEerHsACHIMEH TAaHBICTBIPY KaKSTTUITIH IoJeigedTiH 3eprrey. JKorapbina, KepeeTinrer
3epTTey HoTIDKenepi Makaiama kentipinren. 3eprrey M. KoseibaeB artsiHmarsr Contycrik gKazakeran
YHUBEpPCUTETiHIH 0a3ackiHga | sxoHe 2 KypcrapiabiH 134 CTyAeHTIHIH KaThICybIMEH JKYPrizinal)3epTTey
HOTIDKEJIePl CTYACHTTEpre ©3iH-031 OKBITYBIH HEFYpJbIM THIMII CTpaTerdsuiapbiH Oenriji O1p Ma3MyHIbI
Kaslail YHpeHyre OarbITTaNFaHIbIFbIMEH TAHBICTBIPY KQKETTLIIT1 30p eKeHAITIH JoIeae i,

Kinm co30ep: e3iH-31 OackapatbiH crpaterusulap, ESL, KalIbIKTBIKTaH OLTIM{ @epy, SKOFapel OKy
OPBIHIAPBIHBIH CTYASHTTEpi, Kas3ipri 3aMaHfbl OUTIM, TIINI YHpeHy CTHII, Tl OKBITY CTPaTerHscChl,
cayaJlHama.

A.B. CrapxoBa, O.M. Bacunnesa, A.b. [lacementok, T.M. Caposin

Heo0xonumocTs camoperyaupyemsix expareruid ESL B
AUCTAHIMOHHOM 00Pa30BaHUH

B cratee paccmoTpena mpoGiieMa caMOperyIupyeMbIX cTpaferuii ESL B KOHTEKCTe JUCTaHIMOHHOTO 00pa-
30BaHUs. ABTOPHI OAPOOHO OMKCHIBAIOT Pa3INYHBIC HHTEPIIPETAIIMN KOHICIINH CaMOPETyINPyeMbIX CTpa-
teruit ESL, nx npenMyIecTBa v BINsHHE HA IPOIECE00yd€HNs. Bonpoc o caMoperynupyeMbIX CTpaTerusx
B IIpoLecce M3YYSHUS] MHOCTPAHHOTO S3bIKA M3Yy4YeH KaK 3apyOe)KHBIMH, TaK M POCCHHCKHMH YUCHBIMHU.
B nepnon aucTaHIMOHHOTO O0yYeHHs caMQperyimpyeMoe oOyueHHe CTYJSHTOB CTallo KaK HHMKOT/A BaX-
HBIM. KpoMe Toro, akTyaabHOCTh MCCII@AOBAHHS 00yCIOBIICHA elle AByMs (akTopamu. Bo-nepBeIx, copmu-
pOBaHa 3aKOHOJATENbHAs 1 HOpMaTUBHAs 6a3d Pecryoinku Kazaxcran B chepe 00pa3oBaHus, COTIIACHO KO-
TOPOH yBENMUYHIOCH KOTHIECTBQSMACOBMIISA CAMOCTOSITENIFHOM PaboThI CTYIEHTOB. Bo-BTOPHIX, HCCIenoBa-
HHE, KOTOPOE TOKa3bIBaeTHEOOXOIMMOCTh 03HaKOMIIeHUS cTyeHToB CeBepo-Kasaxcranckoro yHuBepcute-
ta uM. M. Ko3sibaeBa ¢ CaMOpEeRyupyeMbIMI CTPATeTHUsIMU W3ydEeHHsS MHOCTPAHHOTO SI3bIKA. Pe3ynbTaThl
YKa3aHHOTO BBIIIE MCCIIEAOBAHMS IPEACTaBIeHbl B craThe. MccinenoBanue nposoawioch Ha Oase CeBepo-
Kaszaxcranckoro yHugepcutera nM. M. Kosbibaesa ¢ yuactuem 134 crynentoB 1 u 2-ro KypcoB. Pe3ynbraTh
UCCIIeZIOBaHNH TTOKa3aud 9Td CyLIECTBYET OCTpasi HEOOXOAUMOCTb 03HAKOMUTH yuamuxcs ¢ bonee sddex-
TUBHBIMH €TpaTelTHsIMU CaMOOOYUeHHUs, COCPEOTOUSHHBIMU HA TOM, KaK YCBOUTDH OIIPE/ICNICHHBIH MaTepHall.

Kniouesvie cngsaicamoperynupyemsle ctparerun, ESL, muctannnonHoe 00pa3oBaHue, CTyAEHTHI By30B, CO-
BPEMEHHO00pa3eBaHNe, CTHIIN H3yUESHUS S3bIKa, CTPATETHN H3yIEHHS S3bIKa, AaHKETA.
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