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A modern assessment of students in schools
in the education system of Kazakhstan

In this article is about a new system of assessment in Kazakhstan schools, it is proved that it is an important
part of the learning that allows you to define the causes of learning and non-learning. The modern assessment
system, based on the new programs, provides for the assessment of knowledge as a result of theformative,
summative criteria-based assessment of classroom learning in accordance with the types of tasks in the teach-
ing and its learning outcomes. The assessment system has also undergone radical changes and has been ana-
lyzed in a system of criteria-based assessment, with a clear set of predictive criteria for students' progress and
consistency, consistency and effectiveness. The importance of understanding the depth of knowledge, skills
and flexibility in evaluating the students' knowledge is emphasized. The new assessment.system has come to
the conclusion that it is possible to improve the educational society of teaching, to create the moral and spir-
itual qualities of the student, to comply with the content of the sections and the timing of the proposed topics,
to focus on social skills, and to actively participate in the learning process.

Keywords: assessment, quality, Criteria-based assessment, summative —assessment, self-assessment,
knowledge, skills, taxonomy, effective results, educational process, develop criteria, formulate assessment,
learning, curriculum, evaluate.

A contemporary education is specified by new trends and initiatives, scientific discoveries. The role and
importance of modern assessment, which is the one of great importance in the organizing and developing a
students’ academic work, collaborative work in the classroom should be fully transformed to ensure a new
role for the teacher as an educator, developer, supervisor and administrator.

In the National Encyclopedia, the concept.of «assessment», is the approach used to identify learning
outcomes is a factor that helps the learner to overcome deficiencies in learning the subject. Assessment is
often done by the synthesis of pricing. Also, school-based assessment is not limited to pricing; it is an im-
portant part of the learning that allows you to define the causes of learning and non-learning [1].

Assessment is also a term used to describe activities that are systematically summarized for purposes of
further learning.

In the case of introduction of result-oriented education, the educational process is carried out on the ba-
sis of the entity-subject between the participants. The students organize their activity in order to achieve cer-
tain successes as a subject in the educational process. Student achievement is determined by estimation of
quality of development of educational activities in the form of system of expected results. Expected result in
this regard is a description of various types of educational activities, which provide integration of subject
knowledge, skills, components of core and basic competences in a certain context. Estimated results demon-
strate their achievements in acquiring knowledge of the subject, knowledge, skills and ethical standards of
learners in-mastering behavioral approaches in the context of common human and national values. A student
achievementassessment tool is a graded and summative scoring system based on a rating score.

The ability to correctly apply the «pedagogy of assessment» is an important pedagogical art. It is not
only about the objectivity of assessment. Comprehensive consideration of the psychological effect of as-
sessment, the ability to use this effect for the purpose of influencing the student in a way desirable for the
teacher, taking into account the circumstances influencing the student, and his personality is another, no less
important aspect of this art. The most probable assessment periods are the initial assessment at the beginning
of the school year, further ongoing assessments during the school year, and final grades. In order for the as-
sessment to be most effective and to facilitate the success of the students in each assessment period in a giv-
en situation, the teacher is recommended to perform a series of mental and logical actions.

In recent times, the results of the research on different aspects of learning outcomes have been devel-
oped in a new system of rating systems that perform differentiated, summative, and monitoring activities in
the experience of individual creativity teachers. Until now, 5-point system is used in schools: 2 («unsatisfac-
tory»), 3 («satisfactory»), 4 («good»), 5 (excellent) and teacher attitudes, because the teacher when setting
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the mark is oriented on the student's level relative to a certain standard, to the class as a whole and to himself
in the previous period

Assessment of school practice is not only a prize, but also an important part of the learning that allows
you to identify the causes of learning and non-learning. In general, all types of assessment include the fol-
lowing:

Interpretation of collected information;

Control;

Summarize the solutions used to identify future actions.

There are many searches according to the system of education control. Such as N.A. Vasilyeva,
V. Nadelyaev, T.S. Kulikova, N.Yu. Korobova, S. Ershikov, V.E. Sosenko, G.N. Ushko, L.G. for Ustinova.
Radical researches are not limited to Kazakh methodologists. E.J. Smagulov, M: Esmukhan,
B.B. Baimukhanov, E. Medeuov, A.K. Kazbayeva, N.K. Akhmetov, A.S. Kenesh, AP. Mustafayev,
V.P. Dobritsa, B.K. Otejdjanova, E.A. Tuyakov's candidate researches. It does not only examine the specific
methods of knowledge testing and assessment, but also broaden the pedagogical thinking of students, the
general principles of the forms and methods of organization of educational activities./Knowledge check —
a broad concept. It covers such issues as the knowledge-based system of verification, identification of re-
quirements, organization and content structure [1].

To formulate assessment criteria, the expected results should be decomposed into simpler constituent
elements:

1.information (subject results) on integral semantic units

2.learning activities (meta-subject results) on the operation

Prior to the release of a new educational program, assessment of learning outcomes in each lesson is
carried out by defining the average arithmetic mean of studentren accumulated within the same class within
the targeted price scale, in accordance with the level of educational activity. To determine the mean arithme-
tic mean, students are used when performing educational activities on reproductive, productive tasks.

The assessment is divided into two categories: «assessment for learning» and «assessment of learningy.
It is worth noting that the assessment for learning is.aformative one, and assessment of learning is sumptu-
ous. Formative assessment during each lesson, in the classroom, all the actions of the student are evaluated
by their thinking, conception, and order. Controls, quizzes, quarters, summaries, aggregate price dimensions
at a definite period [2].

The formative assessment is a process carried out in each lesson. The objective of a formative assess-
ment is to get objective information on the learning material, timely detect the student's defects, and establish
feedback between the teacher and student. All activities in the classroom format are assessed by the student's
personal thinking, concepts and discipline, including the level of knowledge and skills. The main feature of
formative assessment is to evaluate students' ability to understand and cognitive progress in using analytical
tools and examples. The results of such assessment can be used to improve learning levels. One of the meth-
ods is used by the teacher in explaining lessons and exercises. Summative assessment or summative assess-
ment is a measure of the level of knowledge that can be seen during a test of knowledge by a student over a
certain period of time. Formation of this type of assessment is aimed at determining the price of a particular
students, their drawbacks in learning content and the most effective replenishment of their place of residence.
The teacher can accurately define the purpose of the subject by means of this assessment. It can help the stu-
dent to focus on past topics in a single way, by identifying appropriate methods of outcome control, and en-
couraging them to reach a higher level.

Another important component of the formative assessment, which has been effective in recent years, is
self-esteem and mutual assessment. Self-assessment is a type of valuation activity associated with non-self-
assessment, but associated with assessment activities. It is closely related to the description of the task execu-
tion process, its positive and negative aspects, especially scores. The teacher can offer the student the follow-
ing algorithm of self-assessment:

1. What should be done when performing the task? What was the purpose? What was the result?

2. Was it possible to get results? Did the solution find its answer?

3. Have your assignments been properly executed or made mistakes?

4. Is it fully fulfilled privately or by someone else's help?

5. What skills have been developed during the task? If not, what mistakes were made and what did the-
se difficulties arise?
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One of the major component of formative assessment is feedback. Feedback is carried out verbally and
in writing. No matter what this activity is, the facilitator should indicate what the teacher has done well. In
the event of errors, the teacher can provide specific recommendations for improving their work. Feedback is
the information that has been provided for specific recommendations that will help the learner to make pro-
gress in helping her realize personal accomplishments and learning gaps and make changes to their own be-
havior.

In a generalized, thematic and final assessment, the teacher takes into account all the levels of their ac-
tions. Types of assessment of students' educational achievements are current, periodic, intermediate.

Current - Assessment at grades 2-11. Thematic, every lesson;

Periodicity - Assessment at the end of the term, as well as half a year, academic year. Thematic, gener-
alized;

Graduation - after the completion of the study cycle, assessment after grades 2, 4, 8, 10, 11. Thematic,
generalized.

The teaching paradigm has changed. The content of education has been updated. In this regard, teachers
are tasked with constantly upgrading teaching methods and mastering new technologies and applying them
effectively. Basically, the updated education system is a program of competence and quality. The feature of
the updated educational program is the spiral principle. The assessment system also undergoes radical
changes and is transition to a system of criteria-based assessment. In assessing the criteria, students' progress
is measured by a set of predetermined criteria. Learners' progress in the subject/is assessed in two ways:
formative assessment and summative assessment [3].

The content of the system of criterial assessment is regulated by the following instructive and methodo-
logical documents:

State compulsory education standard;

Training program;

Education plan;

The order of criterial assessment of educational achievements of students in educational organizations
implementing general educational programs;

Guidelines for criterial assessment for primary school teachers;

Guidelines for criterial assessment for primary and general secondary school teachers;

Guidelines for regional and school coordinators;

Collections of tasks on formative assessment;

Methodological recommendationsfor summative assessment.

Criteria-based assessment is one of the new trends in education that has emerged on the basis of modern
requirements. It is a process based on comparisons of students' academic achievements with predetermined
criteria for all participants of the educational process, who are responsible for the formation of students' edu-
cational and cognitive skills/that are relevant to the purpose and content of education.

Criteria — a rule, justification and sign-on decision-making rule in accordance with the requirements.
There are discrepancies of each criterion, which gives a clear idea of the correctness of the outcome of the
assignment. Assessment of the syllabus determines whether the student achieves the goal set.

Formative (current) assessment is an assessment that defines the level of knowledge and skills acquired
on a daily basis. Formative assessment carries out closely the relationship between the student and the teach-
er in the educational process.

Internal Summative Assessment — Determining the level of formation and learning skills after reading
the block of learning information.

External Summative Assessment — Determines the level of formal education and learning, and is the ba-
sis for determining the final grade of the training reporting period.

In evaluating the criteria, student achievement is measured by a set of predetermined criteria (Glairer's
introduction, 1963). This type of assessment differs from the assessment based on the norm that is normally
evaluated for the performance of the students with the progress of their classmates. Formative assessment is
an integral part of the daily learning and learning process and is held regularly throughout the quarter. Regu-
lar assessment provides feedback between students and teachers continuously and lets you correct the learn-
ing process without score or rating. Teachers use it to measure reading and to plan future classes. The sum-
mative assessment is carried out by taking the points of the curriculum with the points and marks for obtain-
ing general information about the progress of the student who has completed a certain academic period. The
formative and total assessment is applied to all disciplines, but assessment methods may differ depending on
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the content and the specific content of the subject. Comprehensive Assessment Methods are reviewed in de-
tail in the Comprehensive assessment tools for grades. Teachers use the results of forming and summative
assessment to provide feedback to learners and provide parents with information in the learning process. All
types of assessment are based on the content of the curriculum in the subject. Formative Assessment Forma-
tive Assessment is an integral part of learning and learning that directly affects students' achievement and
advancement in learning, and provides feedback between learners and teachers [4].

In addition, the criteria-based assessment system differs from the previous assessment by the formative
and summative assessment. If a formative assessment is focused on identifying teaching, methods and oppor-
tunities for improving those opportunities, the summative assessment is needed to make the learning out-
comes for target marking and certification or promotion of learning progress.

Formative and total assessment is conducted on all disciplines. However, assessment routes vary ac-
cording to its content and type. Detailed instructions for your total assessment are provided in each method
and guidelines for a summary assessment of grades. Teachers use the results of forming and summative as-
sessment to give feedback to learners and provide parents with the information about the learning process.
All types of assessment are based on the content of the curriculum. In order to determine. the degree of
achievement of the curriculum in the reader's curriculum, the assessment criteria of B. Bloom's taxonomy of
learning objectives are regulated by the levels of thinking skills [5].

B. Bloom's taxonomy is based on the 6 basic levels of thinking in the learning process and on the levels
of educational process:

1. Recognition, memorization, learning, memory;

2. Understand interpretation, self-expression;

3. Use the information in practice, use the information to succeed;

4. Division of knowledge into several parts for the purpose of knowledge acquisition;

5. Complete viewing of words or objects in order to obtain the most effective results;

6. Creating controversy, making decisions, evaluating.

The summative assessment supplements the results‘of the formal assessment, evaluating the results of
the knowledge gained and the skills gained by the students in accordance with the common themes and quar-
terly learning objectives. Information on the structure and duration of each test and how to manage them can
be found in the test specification on the subject.. The summary specification provides samples of questions
and assessment drawings so teachers can see how different skills are evaluated. Even if there are specific
benchmark criteria, marking is still a challenge, and teachers can comment on them. Moderation is used to
increase the reliability and validity of the grades that teachers have provided. Black and Others (2011) de-
scribe this process as two steps, standardization and moderation: «Standardization is based on a common set
of examples, and it is assumed that schools will be competent to apply common standards and criteria in their
work. The requirements for moderation are so stringent that it requires annual interschool and inter-school
meetings, setting the current realistic data. Moderation is an essential part of vocational training and involves
discussions about how practical the criteria are, helping teachers understand the standards that are relevant to
those criteria. Teachers can exchange ideas and methods to help their students improve their academic per-
formance to achieve learning goals. A professional dialogue with colleagues has proven that moderators have
a positive impact on both assessment and learning (Gardner et al., 2010), allowing teachers to clearly under-
stand students' performance in their own disciplines. The Criteria-based model of assessment and detailed
information on.how to use it in teaching is provided in the teaching guide for criteria-based assessment for
teachers of general education. The purpose of the criteria-based assessment is to provide students with all the
information needed to obtain objective information on student learning achievements and to improve the
learning process on the basis of assessment criteria.

Criteria-based assessment tasks:

1. Expand the range of activities and opportunities in the learning process;

2. Creating a systematic feedback to help students constantly improve themselves;

3. Assisting in the development of uniform standards, quality assessment tools and mechanisms;

4. Available, accurate, continuous.

The main feature of the Criteria-based assessment:

Predicted scale of estimation;

Clear, transparent;

Fairness of prices;

Possibility of student self-assessment.
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Criteria include clear, accurate indication of the correctness of the reading assignment, and the extent to
which the assessment is to determine the extent to which the student has reached the set goal. It is called
«Listening, Reading, Writing, Speaking» in language disciplines. Learning objectives are based on the de-
velopment of these skills in a student. Leading to active learning and group work in the classroom, motivat-
ing the student to learn, requires the teacher's professional skills. Creating a rational and constructive assess-
ment task would be a good result. Students here learn how to evaluate the results, learn to comprehend and
evaluate the criteria, evaluate themselves and their friends, apply their knowledge in performing specific
tasks, freely express ideas, and critically think. It does not matter how it should be read. «It allows the stu-
dent to study independently and learns better», said Peter Klein. During the lesson, group discussions, re-
search discourse, and open and closed questionnaires create a sense of self-interest and interest to the stu-
dent.

Criteria-based assessment principles:

Interrelationship between learning and assessment. Assessment is an integral part of learning, which is
directly related to the objectives of the curriculum and the expected results.

Truth, reliability and validity. The assessment provides accurate and reliable information. Applicable
criteria will make sure that tools will value the learning objectives and the expected outcomes.

Transparency and accessibility. The assessment provides clear and clear information; as well as en-
hances the interest and responsibility of all the learning process participants.

Continuity. The assessment is an ongoing process that enables the timely and systematic tracking of
schoolstudentren's progress.

Orientation for development. The assessment finds out and stimulates the development of students,
teachers, schools, and education.

Criteria include clear, accurate indication of correctness of the reading assignment, and the same indica-
tor - to determine the extent to which the student has reached.the set goal: During the criteria validation, stu-
dents will be able to express their views on how to express their thoughts, stories and talk about their dreams,
expectations and plans, listening to conversations and audiovisual material; To make a concise conclusion
and analysis of literary and non-literary texts; learns-the ability to use the necessary and interesting infor-
mation in writing short-term texts. This is still a problem that needs to be clarified.

Using a criteria-based assessment system, we focus on the personality of the student in an active posi-
tion, define the level of training and growth, and see the student's confidence in the assessment system.

The level of achievement or advancement of learning objectives in order to determine the level of un-
derstanding of students for effective teaching and learning should be monitored. For each student, the
achievement of the learning objective can be summarized in a portfolio showing student progress and can be
used for formulating assessment. Portfolio can contain many data, including:

Written works (for example, workbooks, register, homework assignments, student notes);

Photos or video evidence (for example, art works, classroom presentations, models, presentations, mu-
sical presentations with students and events involving students);

Electronic records (for example, presentations, documents, animations);

Teacher notes. or class oversight notes;

Parents' opinions.

The nature of the evidence suggests that the traditional test allows evaluating skills that are difficult to
identify. Darling-Hammond and Pecheon (2010) describe this method as «empowering and displaying high-
level thinking skills such as finding and organizing information for researchers, researching and conducting
research, analyzing and assembling data, and applying these new ones in new situations» [4].

Finally, the advantage of the new assessment system is that it promotes creativity and science by devel-
oping a student's thinking abilities. Formative Assessment is an integral part of the daily learning and learn-
ing process, conducted throughout the quarter. The formative and summative assessment applies to all disci-
plines.

We know that the implementation of the system of criterial evaluation will be carried out according to
the schedule of transition to the updated content of education compiled and approved by the Ministry of Ed-
ucation and Science of the Republic of Kazakhstan:

Since September 1, 2016 - 1st grades

From 1 September 2017 - 1st, 2nd, 5th, 7th grades

From September 1, 2018 - the 1st, 2nd, 3rd, 5th, 6th, 7th, 8th, 10th grades

Since September 1, 2019 - all classes.
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Compared with traditional education, peculiarities of functioning of the curriculum, spherical principles
of the content of the subject, hierarchy of learning objectives on Bloom's taxonomy, the provision of com-
mon themes for the implementation of interdisciplinary communication, the medium-term plan and short-
term plan modeling on the basis of the long-term plan, the ability to form the moral and spiritual qualities of
the student, the content of the sections and the offered salary comply with the requirements of the time, the
focus on social skills, students will be active participation in the learning process.

Each teacher needs a reflection in the classroom to assess the impact of the course at the end of each
lesson, and to formulate a formal assessment by expressing its own ideas, essays, and methods. It is also im-
portant that school practice has a personal diary that evaluates the individual's daily activities by descending.
This diary provides a lot of information on the development and growth of adult learners.

Prior to this, reading and subscribing is of importance, and in the context of new educational content,
we see that listening and speaking is primarily due to public needs. The focus here is thatthe oral, written
language of the learner is interconnected and, therefore, requires that the work be reflected in oral or written
form. On the basis of this, we can educate healthy and creative young generation of language.

So, we think that the objective is to be objective, objectiveness should be derived/from the equality of
education and pedagogical, sociological and psychological functions. Consolidation of equation and co - ex-
istence of functions in the objective assessment of the teaching - learning process.

Thus we have come to the conclusion that criteria-based assessment performs a‘feedback function when
the student receives information about his successes and failures. At the. same time, even the most unsatisfac-
tory results of intermediate work are perceived by the student only as recommendations for improving their
own results.

Before that, reading and writing are of paramount importance, and in the context of the new educational
content, we see that listening and speaking are primarily related to public needs. The main attention is paid to
the fact that the oral, written language of the student is interconnected and that the work should be expressed
verbally, in writing. Based on this, we can educate a healthy and creative young generation of the language.

Thus criteria-based assessment allows teachers to develop criteria that facilitate the production of quali-
ty results, having operational information to analyze and:plan your activities. To improve the quality of train-
ing, to build an individual way of training for each student, taking into account his individual abilities and
characteristics, to use a variety of approaches.and assessment tools, to make proposals for improving the
content of normative and methodological documents.

Students can use a variety of learning styles, types of thinking activity and abilities to express their un-
derstanding, To know and understand.-the criteria-based assessment for predicting their own learning out-
comes and understanding success, to anticipate in reflection, assessing themselves and their peers, to use
knowledge to solve real problems, to express different point of view, think critically.

And parents obtain objective evidence of the level of their student's training, to monitor progress in
teaching the student, to provide the student with support in the learning process, to establish feedback from
teachers and school administration, to be confident and calm for the comfort of the student in the classroom
and school.
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Ka3zakcran Ol1im Oepy :KyileciHaeri MekTen OKyIbLJIAPBIH KaHAIIA 0araJjiay Maceseci

Makanana Ka3akCTaHIBIK MEKTENTepJe OKBITY MEH YHpeTyHiH ceOenTepiH aHBIKTayFa MYMKIHAIK OeperiH
JKOHE OHBIH MaHBI3ABI Oeuliri OoJbII TaOBUTATHIH OaranaymblH KaHA >Kyieci Moceneci KapacTHIPHUIFaH.
ABTOpIap CHIHBINTAaFbl Oaranay eIIIeMi HeTi3iHAe KaJbIITACKaH, KOPBITBIHABI OuTiMIi Oaramayabl
KaMTaMachl3 eTeTiH jkaHa Oarfapiamanapipl OacIIbUIBIKKA aja OTHIPBIN,  OKBITYJaFbl MiHICTTEpiH
TYpJepiHe COMKec >KOHE OHBIH HOTIIKENICPiH Oaranay/blH 3aMaHayl yHeciH kepceTkeH. OKyIIbUIap.IbIH
O3BIKTBIFBI JKOHE ASHEKTINIr, OJapIblH KEeTICYIIiTiri MeH THIMIIIT YIIiH O0DKaMABIK JIIeMIepIiH HaKThl
JKMHAFBl HeTi3iHge OaranmayzblH Kyitecine tanmay »acaimran. OKyHIbUIapablH OiniMiH Oaranay GapbIChIHAA
MalIBIKTaHybl, HKeMALTIr oHe OLTiM JeHrediH TYCiHYAIH MaHbBI3IBUIBIFBI aTal OTiIreH. ABTOpIIapMEH
OKYIIBUIAp/BIH OUTiMI MEH ICKepJITiH aHaFypibIM camajbl JKoHe ol Oaranaynsl KaMTaMachl3 - eTeTiH
onicreme OeitHenenreH. bynan 6acka, MEKTeN OKYIIBICHIHEIH 63 XYMBICHIH colikec OaKpuIay jkoHE Oaranayra,
TYBIHIAUTBIH KUBIHIBIKTAp ce0e0l MEH oapipl XKOIOABI 63 ajlJblHAa aHBIKTAHTHIH KaOileTTepili JaMbITy
JKyleci kepceTiiareH. ABTOpIap OKBITYIAFsl OLTiM Oepyre apHaiFaH KOFaM/IbI XKeTUAIpyre OOTaTHIHBIEBIHA,
OKYIIBIHBIH MOPAIBAIK JKOHE PYXaHH CalachlH KaJIbINTACTBIPY, TapayJaapAblH Ma3MYHBIH jKOHE YChIHbUIFAH
TaKBIPBIITAP MEP3iMiH YCTaHY, 9JI€yMETTIK MaIlIbIKTaHyFa KOHIJI TOKTATy JKOHE OKBITY y/epiciHe OelceHi
KaTbICY KEPEKTIriH KOPBITHIHIbLIANIBL.

Kinm ceo30ep: Oaranay, cama, KpuTepuillik Oaramay, >KHBIHTHIK Oarajiay, ©3iH-e31 Oaramay, Oimimuaep,
JaFIblIap, TAKCOHOMHS, THIMJI HOTIDKENEp, OKy IIpoleci, KpPUTCpHiiepli| KalblITacThIpy, Oarajiayibl
KaJIBIITACTBIPY, OKBITY, OKY JKOCTaphl, Oaranay.

P K. UckakoBa, C.K. Axxurcuona, 2K.3eHrun

HoBas cucteMa olleHUBaHHUS INKOJbHUKOB B CHCTEME 06p33OBaHI/IH Ka3axcrana

B cratbe paccMOTpEHBI BOIPOCHI O HOBOH CHCTEME OLICHKM B Ka3aXCTaHCKHX ILIKOJAX, KOTOpas SBISETCS
BR)XKHOW YacThi0 OOyYeHHMS M IIO3BOJIIET ONpENCIUTh NPUYMHBI OOY4YEeHUs M HeoOydeHHs. ABTOpaMu
BBIZIEJIEHA COBPEMEHHAs CHCTeMa OIEHKH, OCHOBAaHHAsI Ha HOBBIX IIPOrpaMMax, KOTopast oOecriednBaeT OLeH-
Ky 3HaHHH B pe3ynbTaTe (OpMHpYIOUIeH, UTOTOBOH OLEHKHM Ha OCHOBE KpPHTEpHEB OOydeHHs B KJlacce
B COOTBETCTBHU C THIIAMH 3a/iad B 00y4CHUH M pe3yibTaraMu oOydenus. [IpoananmusupoBana cucreMa OIeH-
KM Ha OCHOBE KpHUTEPHEB C YETKMM Ha0OpPOM IIPOTHOCTHYECKMX KpPUTEpHUEB Ui  IIporpecca
U TIOCJIE/I0BATEIBHOCTH Y4aIlUXCs, HX COrJacoBaHHOCTH U d(dexTuBHocTH. [ToguepkuBaeTcss BaXKHOCTH 110-
HHMMaHUS TJIyOUHbI 3HAHUH, HABBIKOB M 'MOKOCTH HIPH OLICHKE 3HAHUH y4aluxcs. ABTOpaMH OIHCaHa METO-
JIMKa, KOTopas 00ecreynBaeT 3HaYUTENbHO 00Jiee KaueCTBEHHOE U 0OOBEKTHBHOE OLICHUBAHNE 3HAHUH U yMe-
Huil ydammxcs. KpoMe Toro, nokasaHa clCTeMa pa3BUTHS y IIKOJILHUKOB CHOCOOHOCTH aJIeKBaTHO KOHTPO-
JIMPOBAaTh U OLEHMBATH CBOIO PA0OTYy, CaMOCTOSITENHHO BBHIABISATH HMPUYUHBI BO3ZHHUKAIONIMX TPYJHOCTEH
M YCTPaHATh MX. ABTOPHI NPHILIA K BEIBOJY, YTO MOXKHO YIIYYIIMTh 00pa3oBaTeIbHOE OOLIECTBO Mperoja-
BaHUS, CO3JaTh MOPAJIBHBIC W JYXOBHBIC Ka4eCTBa yJallerocs, COONONaTh COAep)KaHUe Pa3IenoB M CPOKU
HpeUIaraeéMbIX TeM, COCPEIOTOUNTECS Ha COIMAIBHBIX HABBIKAX M aKTHBHO yJacTBOBATH B Ipoliecce o0yde-
HHS.

Kniouesgvie cnosa: oreHka, KadyecTBO, OLICHKa Ha OCHOBE KPHTEPUEB, CyMMapHas OLIEHKa, CAMOOLICHKa, 3Ha-
HM$1, HaBbIKU, TAKCOHOMMS, 3 PEKTUBHBIC PE3yJIbTaThI, 00pa30BaTENbHbIN HpoLece, pa3paboTka KPUTEPHEB,
(bopmyaMpoBaHKE OIICHKH, 00y4YeHNe, yueOHas mporpamMma, OLEeHKa.
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