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The influence of Al on the perception and assimilation
of knowledge by students in the process of independent work

This article examines the impact of artificial intelligence (Al) technologies on the perception and assimilation
of knowledge by students in the process of independent work. The conducted research included a survey of
students, an analysis of their level of trust in Al, experiments comparing texts written by students and created
with the help of AL as well as studying students’ dependence on intelligent algorithms. The results showed
that Al has a significant impact on the structure of the educational process, facilitating accessito information,
personalizing educational materials, and automating of routine tasks. However, excessivéweliance on Al can
lead to a decrease in students’ independent thinking, critical analysis, and decision-making ability without
technological support. Experiments have revealed that teachers have difficulty distinguishifg student papers
from Al-generated texts, which indicates the need to review the methods of che€kingywritten assignments. It
was also found that students who regularly use Al for educational purposes have difficulty performing analyt-
ical tasks without its support, which confirms the presence of an “addiction effect.” The article highlights the
importance of a balanced approach to integrating Al into the educational‘process.

Keywords: Artificial intelligence, independent work of students, cognitive®processes, critical thinking, auto-
mation of learning, digital literacy, Al technologies in educations

Introduction

Artificial intelligence (Al) is increasingly beingised in the field of education, offering new tools for
learning and assimilation of knowledge. Modetn intelligent systems analyze students’ individual needs,
adapt learning materials, provide personalized*recommendations, and automate knowledge verification pro-
cesses. Technologies such as adaptive,educational platforms, virtual mentors, and chatbots make the learning
process more flexible and accessible.

One of the most significant ar€asiof the educational process influenced by Al is the independent work
of students. Traditionally, students ‘independent work plays an important role in developing analytical skills,
critical thinking, and the abilityatomindependently find solutions. In the context of digitalization, students gain
access to a wide range of inteMigent tools that can facilitate the learning process. However, it is important to
understand exactly howpAltehanges the structure and nature of independent work: whether it enhances stu-
dents’ cognitive activity or;iconversely, reduces their initiative, simplifying cognitive processes.

However, along with'the benefits, a number of important issues arise. Does constant interaction with Al
affect the depth of knowledge acquisition? Does the use of algorithms contribute to the development of criti-
cal thinking, or, on the contrary, form students’ dependence on external intelligent systems? Is the way in-
formation is perceived and processed changing in the context of digital learning? These questions are espe-
cially relevant in the context of students’ independent work, where traditionally the skills of analysis, synthe-
sis, and independent search for solutions play a key role.

In addition, interaction with Al can change the motivation to learn. On the one hand, intelligent systems
make the process more interactive and exciting, reducing cognitive load and adapting the complexity of the
material to the student’s level. On the other hand, excessive automation can lead to a passive perception of
knowledge, a decrease in initiative and a weakening of the ability to comprehend information in depth.

The interaction of artificial intelligence and students’ independent work is an urgent topic for research.
The main research problem is to determine the influence of Al on the cognitive processes of students in the
process of independent work. It is important to understand how the use of intelligent technologies affects the
development of critical thinking, the ability to analyze and find solutions independently. In addition, it is
necessary to assess the potential risks associated with excessive reliance on Al and determine how these
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technologies can be effectively integrated into the educational environment without reducing the quality of
knowledge acquisition.

According to a study conducted at the University of the Balearic Islands, students, especially first- and
second-year law students, often rely on Al to complete academic assignments. This leads to a decrease in
critical thinking and independence, as about half of the surveyed students have difficulty understanding what
they read and depend on Al technologies for their studies [1]. According to a study by Xiaoming Zhai, the
key task of education remains the development of creativity and critical thinking, and not just mastering
technical skills of working with Al [2].

In 2021, UNESCO member states adopted a Recommendation on the Ethics of Artificial Intelligence,
which emphasizes the need for responsible use of Al in various fields, including education [3]. The docu-
ment focuses on ensuring inclusivity, respect for human rights, and prevention of digital inequality in the
implementation of Al technologies. In 2019, the Organization for Economic Cooperation and Development
(OECD) developed Principles on Al aimed at ensuring the reliability, sustainability and security of Al sys-
tems [4]. These principles recommend that participating countries create conditions for responsible develop-
ment and application of Al, paying special attention to its impact on education and professional training [5].

The heterogeneity of approaches to regulating the use of artificial intelligence (Al) in higher education
reflects different strategies for adapting technology in the academic environment. In the United States, lead-
ing universities such as Harvard, Stanford, and Yale set their own rules, focusing{n a“alance between tech-
nological progress and academic integrity. Harvard Business School allows thé\usevef generative Al, but re-
quires mandatory citation of sources. Stanford University equates generative Awith human assistance, pro-
hibiting its use for exams and assignments without disclosure. At Yale Uniwvefsity, teachers independently
determine whether Al tools are allowed in their courses, while theygare required to clearly explain the rea-
sons for the restrictions. In China, Al regulation in education is of @ different nature: new approaches are be-
ing tested at mid-level universities, which avoids possible reputational risks for the country’s leading univer-
sities. This cautious approach is aimed at minimizing the_negative consequences in case of unsuccessful
technology integration. Some universities have set limits¢0n the amount of text that can be generated using
Al (no more than 40 %) while other universities require'mandatory disclosure of information about the use of
generative Al, including the name of the model, software version and time of use. The Jiangxi Institute of
Applied Sciences and Technology has introduced separate regulations prohibiting students from using Al to
write analytical papers, but allowing it to be usedifor literature search, data processing, and supporting tasks.

A study of 500 universities included insthe*Quacquarelli Symonds (QS) 2022 ranking showed that less
than a third of universities have implemented an official ChatGPT policy. Among the universities that have
developed regulations, two-thirds have allowed the use of ChatGPT in teaching and learning, while the num-
ber of universities that have complgtely banned it is significantly lower. At the same time, most universities
with a ban on generative neutal fetworks provide teachers with the opportunity to deviate from the general
policy and independently regulaté*the use of Al in the educational process. The evidence suggests that the
higher the academic reputatiomyof*a university, the higher the likelihood of regulations, but not a complete
ban on the use of Alf'A2024,study on the experience of leading Asian universities (Japan, Singapore, Hong
Kong) revealed similar trends in Al regulation. However, the situation is different in China: the use of
ChatGPT is officially prehibited there, but there are alternative national solutions in the field of generative
neural networks, such as Ernie from Baidu. This demonstrates that the policy of regulating Al in education is
shaped not only by academic considerations, but also by the national technology strategy. These studies em-
phasize that generative Al is increasingly becoming a part of the educational process, and even in universi-
ties where its use is formally limited, teachers are given the right to flexibly use technology. This confirms
the need to further study the impact of Al on students’ perception and assimilation of knowledge, as well as
to develop balanced approaches to its integration into the educational process.

In 2025, at the Global Artificial Intelligence Action Summit, representatives from various countries
emphasized the importance of international cooperation to develop common standards and guidelines in the
field of Al. This collaboration is aimed at harnessing the potential of Al to improve living conditions, stimu-
late a sustainable economy, and build inclusive societies [6].

Government initiatives aimed at digitalizing education and integrating artificial intelligence (Al) tech-
nologies into the educational process are being actively implemented in the Republic of Kazakhstan. These
efforts are supported by a number of regulatory documents and programs that emphasize the relevance of
studying the impact of Al on students’ perception and assimilation of knowledge in the process of independ-
ent work. In April 2024, the Government of the Republic of Kazakhstan approved the Concept of Artificial
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Intelligence Development for 2024-2029 [7]. The document is aimed at creating conditions for the develop-
ment and implementation of Al in various fields, including education. The concept provides for the devel-
opment of public policy and the creation of a regulatory framework for the effective use of Al. In December
2024, the Prime Minister of the Republic of Kazakhstan instructed the Ministry of Science and Higher
Education to develop educational programs and courses on artificial intelligence [8]. This initiative is aimed
at training qualified personnel who are able to effectively use and develop Al technologies in various
industries.

The purpose of this article is to investigate the influence of artificial intelligence (Al) on the perception
and assimilation of knowledge by students in the process of independent work.

Literary review.

Kan J.S., Park M.K. (2023) concluded that the use of Al-Adaptive Learning (Al-AL) in English lan-
guage teaching led to improved TOEIC test scores and increased student self-efficacy in the process of inde-
pendent learning. The study analyzed the exam results and diaries of students, which recorded changes in
their perception of their own learning abilities. The most frequent manifestations of independent learning
were “desire to learn” (96.4 %) and “self-reflection” (91.1 %) which indicate the positive impact of Al on the
development of self-education skills [9].

Wu D., Zhang S. (2024) found that generative Al promotes the development of Self-Directed Learning
(SDL) by adapting educational content, increasing motivation, and improving, stédentsnteraction with learn-
ing materials. Their study, which included a survey of 306 students, showed thatitheumain factors influencing
the perception of Al include teacher support, learning strategy, and technologysadoption. High self-efficacy
and positive experience of interacting with Al contributed to mote sueeessful learning educational
material [10].

Namjoo F., Liaghat E. (2023) revealed the positive impact ofyAlftogls on the involvement in the learn-
ing process and the material assimilation. During the interviewsswith the students, five key topics were iden-
tified: interaction with Al tools, educational outcomes, challenges and limitations, available support re-
sources, and the general perception of Al in education, Despitethe positive feedback about personalized rec-
ommendations and interactive Al features, students noted, teehnical difficulties, limited content, and data pri-
vacy issues [11]. Zhou J., Zhang H. (2024) found“that fagtors influencing the continued use of Al-assisted
tools include the perception of usefulness, student motivation, and the level of satisfaction with the learning
process. According to their study, satisfaction acts as a mediator between the perceived usefulness of Al and
the intention of students to continue using it I echigher the level of students’ autonomy and competence in
working with Al, the higher their desire to continue using it in the future [12]. Wang S., Yi Z. (2024) con-
ducted a 14-week randomized trial using\the=lZearnGuide Al assistant. As a result, the students who used this
tool showed significant improvemgnisin Critical thinking and self-assessment of knowledge. The average
score on the self-study scaledncreasedsy 4.15 points, and on the critical thinking test by 7.11 points. These
changes persisted throughout,the stady, confirming the effectiveness of Al in developing students’ analytical
and cognitive skills [13].

Al has a significant_impact on students’ perception and assimilation of knowledge, especially in self-
study. Its use increases’student engagement, personalizes the educational process and promotes the develop-
ment of critical thinkingfResearch shows that Al tools enhance students’ autonomy, improve their educa-
tional outcomes, and promote the continued use of technology in learning. However, unresolved issues re-
main, such as technical limitations, ethical aspects, and the need to adapt Al platforms to the individual
needs of students. Further research in this area will make it possible to integrate Al more effectively into ed-
ucational strategies of the future.

Materials and methods

Within the framework of the research, several experimental and analytical works were conducted aimed
at studying the influence of artificial intelligence (Al) on the perception and assimilation of knowledge by
students in the process of independent work.

The first stage was a survey of students, consisting of five questions regarding the frequency of using
Al for educational purposes, the level of trust in its answers, the impact on independent thinking and the
convenience of working with such tools. Students of various courses took part in the survey, which made it
possible to identify a common attitude towards Al in educational activities, identify the main motives for its
use, and assess the degree of dependence on such technologies.
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1. What Al tools do you use when doing independent work? (You can select several options)

2. How often do you use Al when performing independent tasks?

3. What type of tasks do you perform with the help of Al in the process of independent work?

4. Do you think the use of Al affects your ability to think independently and analyze when performing
training tasks?

5. What is your attitude toward the use of Al in the process of independent work?

The second stage was the “Blind Reviewer” experiment, which aimed to identify differences between
texts created by students independently and with the help of Al. The students prepared essays on one topic,
while half of them wrote the texts manually, and the other half used Al tools. Then all the works were hand-
ed over to the teachers without attribution, and his task was to determine which of them were created by stu-
dents and which were generated by Al. The analysis of the results made it possible to identify the criteria by
which the teacher determined the affiliation of the texts, as well as to assess how modern artificial intelli-
gence models can imitate the style and argumentation of students.

The third stage was the “Dependency Effect” experiment, aimed at studying whether the constant use of
Al affects students’ ability to solve problems on their own. As part of the study, a group of students first
solved complex problems using Al tools, and after a while they were then asked to,complete similar tasks
without using artificial intelligence. Then a comparative analysis was carried out, duting which it was esti-
mated how much the students’ results declined and whether the work completionimetncreased. This exper-
iment allowed us to determine whether students experience a “calculator effect™in wihich'excessive use of Al
reduces their ability to solve problems without technological support.

The fourth stage was the psychological experiment “Do students taust Ad¢dmore than themselves?”, the
purpose of which was to study the level of students’ trust in artificial"intclligence responses compared with
their own knowledge. To do this, students were given a simple test, which they first performed on their own.
Then they were shown the Al’s answers, of which half were cerrect and half were incorrect. After that, the
students were asked if they wanted to change their initial answers.” The final analysis revealed how many
students trusted Al and changed correct answers to errongoustenes, and assessed the extent to which Al af-
fects students’ confidence in their knowledge.

The research conducted has provided a comprehensive understanding of how the use of Al affects the
process of knowledge acquisition, critical thinking, students’ independence, and their cognitive perception of
educational information. The results provide an‘epportunity to evaluate both positive and potentially prob-
lematic aspects of integrating Al into the educational process.

Results and discussions

A survey of students about theffrequency of using Al, the level of trust in its answers, and the impact on
independent thinking revealed seVeral key trends in the educational process. 47 students took part in the sur-
vey. The results showed that the,mest popular Al tools among students are ChatGPT (78 %), Copilot (46 %),
and Google Bard (41 %). A significant number of respondents also noted the use of Claude Al (34 %) and
QuillBot (32 %). Atsthersameime, only 15 % of students stated that they do not use Al when performing
independent tasks.

ChatGPT’s populagify is explained by its versatility: it helps in writing texts, structuring thoughts, ana-
lyzing sources, and even solving complex problems. Microsoft Copilot and Google Bard are used by students
as universal assistants for information retrieval and workflow automation. The high usage rate of Claude Al
indicates a growing interest in alternative models that offer a more analytical and detailed approach to con-
tent generation.

More than 60 % of students use Al at least once a week, which indicates a high degree of inclusion of
these technologies in the educational process. A significant proportion (29 %) uses Al on a daily basis, which
may indicate both its effectiveness and the possible dependence of students on algorithms when completing
tasks. On the other hand, 10 % of respondents do not use Al at all, which may be due to a preference for tra-
ditional learning methods or a lack of trust in artificial intelligence. Al is most popular as a tool for finding
information and structuring thoughts (Fig. 1). This confirms the hypothesis that students use Al not only to
get ready-made answers, but also to use it as an auxiliary tool for working with texts. Interestingly, 40 % of
respondents use Al to solve problems in the exact sciences, which indicates that algorithms are in demand in
STEM disciplines.
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| hardly use it.
Translation and paraphrasing of texts

Programming and writing code

Solving mathematical and technical problems

Checking and editing texts

Generation of ideas

Information retrieval and processing

0% 20% 40% 60% 80%

Figure 1. Reasons for using Al

Most students do not believe that Al negatively affects their ability to i
mation. However, 19 % of respondents admitted that the use of Al reduces
and 5% stated a complete suppression of critical thinking. This suggests I
become addicted to technology, which requires the development of met %
teaching (Fig. 2).

ently analyze infor-
ependence in learning,
e cases, students may
the conscious use of Al in

2
M Promotes the development of \skills

Lt M It has almost no effect

Sometimes it simplifiegthe pracess of thinking, but it does not reduce its quality
Makes you less independ n learning
W Completely su sses the ability to think critically

Figure 2. Th

28%

Al on students' ability to think independently

wp;

%) perceive Al as a useful tool, but 42 % of them believe that its use
should be regulated so as notyto“undermine traditional principles of education. Only 5 % of students hold a
negative opinion, pointing out 1ts potentially harmful effect on the development of independent thinking.

The survey re at Al has firmly entered students’ independent work processes. It is actively
used to search for in ion, create texts, solve problems, and check the structure of written works. De-
spite the positive perception of technology, some students note that Al can reduce their learning independ-
ence. The findings highlight the need for a balanced approach to integrating Al into education so that stu-
dents can use it as a tool without losing their skills in independent analysis and critical thinking.

The “Blind Reviewer” experiment involved 20 students, of whom 10 wrote their essays manually, and
10 used ChatGPT. All participants wrote essays on the same topic, after which the papers were handed over
to two teachers, who had to determine which of the texts were created by students and which were generated
by artificial intelligence.

The topic chosen for the research was “The role of students’ independent work in the formation of criti-
cal thinking in the context of the digital transformation of education.” The topic was chosen considering the
relevance of the issue of introducing Al into the educational process and its possible impact on students’
cognitive abilities.

The structure of the essay:

e Introduction (relevance of the topic, problem statement)

e Main body (arguments in favor of the importance of independent work, analysis of the impact of dig-
ital technologies)

The majority of studen
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e Conclusion (conclusions regarding the need for a balanced approach to the use of Al)
e Literature (if applicable)
Students who wrote their essays manually could use any sources, but had to formulate their thoughts on
their own. Those who used Al could use it to generate text, but had to make minimal edits to make the mate-

rial look academic (Fig. 3).

ChatGPT 40

Hanuim 3cce Ha Temy «Pojib CaMOCTOATENBHOM paboThl CTyAeHTOR
B QOPMMPOBaHWM KPUTMUECKOTO MBILWAEHUA B YCNOBUAX
umdpoBoii TpaHchopmaumn obpasosaHuas,

< 272

Ponb camoctoaTensHoli paboTbl cTyAeHTOB B GOPMUPOBAHUM KPUTMUECKOTO

MbllWAEHUA B ycnoBuAX uugposoii TpaHcpopmaymn o6paszosanna

BeepeHne

B 3n0xy UMPPOEOA TPaHCHOPMALIMKM OBPAsOBAHNE NEPEXMBAET 3HAUNTENBHBIE NIMEHEHUA, EVAIOLLME
KaK Ha MeTOAbl NPENoAABaHNA, TaK U Ha cnocobbl 0CEOSHNA 3HaHNEA. B sTamMkoHTEKEEe
CaMOCTOATENEHAA PaboTa CTYAEHTOB CTAHOBWTCA He NPOCTO BAXHbLIM KAMMNOHEHTOM yueBloro
NpouUecca, a KNKUEELIM GakTopoM GOPMUPOBaHWA KPUTUUECKOTO MBIUNEHI]. CEFOAHA AOCTYN K
3HAHWAM CTaN NPaKTUYECKK BE3rPaHUuHbIM, HO BMECTE € 3TUM BBIDOCAEINEOOX0ANMOCTD
aHaNWM3MPOBaTh, CPBHMBATL M OUEHMBATE MHOOPMAaLNKO. IMEHHO NQ3TOMY KPWTMUYECKO® MbllAEHWE —
cnocoBHOCT 06BEKTMEHO PacCyxaaTh, CTAEWTh MO COMHEHWEMAHHBIE U AENaTh B3EELIEHHBIE BIEOAbI

— BBIXOAWT Ha NEPEbIA NAaH.

Ludposan TpaHchopmaliua U camocToaTensHan paBora cTyaeHToR

CoBpemMeHHbIe TeXHONOrMI NPeACCTaBAMOT CTYIRHTAN HOBbIE MHCTPYMEHTLI ANA CAMOCTOATENbHOIO

0byueHus: oHNaliH-KypCbl, 3NeKTpoHHble DMBAMoTEKY, MHTEPaKTWBHbIE NNATGOPMbI, CUCTEMBI

WCKYCCTBEHHOTO MHTENeKIa ANfaHann3a@aHHeix u MHoroe Apyroe. O4Hako HannuWe Takux pecypoos

He rapaHTupyeT ux 3GdekTBHO Mo WENe1b306aHKUA. CaMocToRTebHaA paboTa npeanonaraeT He TOAbKO

YMEHME HaX0aWTh YHDODMaUMAHO W E€N0COBHOCTE KDMTUYECKM CLEHNBATL B€ 10CTOBEDHOCTh.

+ Monckl  +++
2N

Riguread«Student’s work in ChatGPT

Two teachers acted as reviewers:
Teacher A is a specialist'in pedagogy and digital technologies
Teacher B is a teacher dfjhumanities
Both reviewers dig,not,know which texts were written by Al and which by students. They evaluated the
essays according tod¢he following criteria:
Depth of analysiss—gpresence of independent conclusions, examples, and interpretations.
Writing style — academic character of the text, the presence of subjective reasoning
Use of sources — originality and validity of citation
The results of the teachers’ determination of the text affiliation are shown in Table 1.

Results of teachers’ identification of text affiliation

ChatGPT moser fomycxars owwbki. Pekomenayen NPOBEpATs BaXHYI0 HHGOPMALUio

Table 1

Category Teachel_’ A Teacher B_ N Average accuracy
(correct definition) (correctness of definition) percentage
Human texts 7 out of 10 (70 %) 6 out of 10 (60 %) 65 %
Texts created by Al 6 out of 10 (60 %) 5 out of 10 (50 %) 55 %
Overall accuracy level 65 % 55 % 60 %
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Teachers were able to correctly identify 65 % of student texts, and 55% of Al texts. This confirms that
human texts are slightly easier to recognize, but the difference is not critical. Errors were more often made
when identifying Al texts (45 % of cases), which indicates a high degree of adaptation of generative algo-
rithms to the academic style. Key distinguishing characteristics observed by teachers included:

1. Logical coherence — The Al texts were consistent, but sometimes too straightforward.

2. Originality of arguments — students’ papers contained more personal examples and non-standard
reasoning.

3. Errors and stylistic deviations — The Al texts were stylistically smooth, but without typical spelling
errors.

The experiment showed that modern Al models can successfully mimic the scientific style, creating
texts that teachers find difficult to distinguish from students’ work. This highlights the need for new ap-
proaches to evaluating written assignments, and increases the relevance of developing methods to verify the
originality of student papers in the digital learning era.

The “Dependency Effect” experiment was aimed at studying the impact of the constant use of Al on
students’ ability to independently perform critical text analysis. The study involved 20 students who were
asked to first complete tasks using Al, and then solve similar tasks without its help.

Students were offered a fragment of an analytical text (a scientific article) and were asked to perform
three stages of analysis:

- Identification of the author’s key arguments

- Search for logical inconsistencies in the text

- Formulation of an alternative point of view

The students performed text analysis using ChatGPT. Next, they*were,asked to complete similar tasks,
but without Al. After completing each stage, they were evaluated:

1. The accuracy of the selected arguments was measured by,how correctly the student identified the key
ideas of the text.

2. The depth of analysis was measured by how detailed the,student identified logical inconsistencies.

3. The originality of the alternative point of view was measured by how independent the student’s con-
clusions were.

Task completion time was how fast the student coped with the task.

The results of the tasks are shown in Table 2,

Table 2
Task completion results
Parameter With Al W'XIIOUt Difference (%)
Average score for text analysis (out of 100) 87,1 64,95 125%
Average execution timeg(in minutes) 15 min 31 min 1107 %
Correctness of the highlighted arguments (out of 10) 9,2 6,5 129%
Number of logical errors found in the text (out of 5) 4.4 2,8 136%
Originality of an alternative point of view (out of 10) 7,8 53 132%

A t-test for dependent samples was used to test the significance of differences in the results of tasks per-
formed with and without Al.
The t-test formula for dependent samples (paired t-test) (1):

D

NN

t

(1)

Where:

D is the average difference between the results with and without Al
S, is the standard deviation of the difference

n is the number of students
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Average difference between results (with and without Al):

D =87,1-64,95=22.15
S, =1,39
n=20

__2215 71,42
1,39/420

p=147x 102

Since p < 0.05, the difference is statistically significant, which confirms the significant influence of Al
on the performance of critical text analysis. Without Al, students identified 2.7 fewer key arguments on av-
erage than when using Al (9.2 vs. 6.5 out of 10). This indicates that Al helps to organize the material and
facilitates the structuring of the text.

Students working without Al found 36 % fewer logical errors. This confirms that without automatic
analysis, students have difficulty critically comprehending the text. The osiginality of the conclusions de-
creased by 32 %. Students working without Al were more likely to repeat‘idéas from the source text rather
than offer their own interpretations. This indicates a decrease in the level, of‘independent thinking with fre-
quent use of Al. When working without Al, students spent twicg ag much time (31 minutes versus 15
minutes). This means that Al not only facilitates analysis, but also‘signifiCantly speeds it up. The experiment
showed that the constant use of Al leads to a decrease in indepgndeqt analytical skills.

Students who are used to working with Al:

- Analyze text faster

- Identify key arguments more easily

- Identify more logical inconsistencies

However, without Al:

- Lose the ability to structure text quickly:

- Have more difficulty finding logical/€rrers

- Show less independent critical thinking

Al does make text analysis easief, But its constant use leads to cognitive laziness — students begin to
rely on algorithms rather than their lown analytical abilities.

The experiment “Do students triist Al more than they trust themselves?” was aimed at examining the
level of students’ trust in AINtesponses compared to their own knowledge. The study involved 20 students
who were offered a 10-gquéstion test.

The first stagedThe'students answered the questions on their own.

The second stages, They were shown Al responses, of which 50 % were correct and 50 % incorrect.

The third stage: Students had the opportunity to change their answers after reviewing the AI’s answers.

The final stage: It analyzed how many students changed correct answers to erroneous ones and how of-
ten they trusted the Al even in the case of contradictions with their initial answers.

The results of the experiment “Do students trust artificial intelligence more than they trust themselves?”
are shown in Table 3.

Table 3
Results of the experiment “Do students trust AI more than themselves?”
Category Number of students (out of 20) Percentage (%)
Changed the correct answers
to erroneous ones after viewing 12 60 %

the Al responses

They kept their correct answers,

0,
despite the contradiction with Al 5 25 %
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Continuation of Table 3

Category Number of students (out of 20) Percentage (%0)
Have you chang_ed your wrong 10 50 %
answers to the right ones thanks to Al
We left all our original answers 3 15 %

unchanged

60 % of the students changed their correct answers to incorrect ones after watching the AIl’s responses.
This indicates a high level of students’ trust in Al, even when their initial answer was correct. Only 5 out of
20 students (25 %) kept their correct answers, despite the contradiction with Al. This may indicate that stu-
dents are not confident in their ability to analyze information on their own, especially if Al offers an alterna-
tive option. 50 % of the students corrected their mistakes, relying on the correct Al answers. This confirms
that Al can be a useful tool when its answers are truly accurate. A small group of students (15 %) fully re-
tained their initial answers. These students are probably either confident in their knowledge or skeptical of
the information provided by Al.

The experiment showed that students tend to trust Al more than their own knowledge, even if it leads to
mistakes.

- Al can have a strong influence on students’ decisions, reducing their confidenge in'their own answers.

- Although Al helps to correct mistakes, it is also capable of being misleading i¥it contains incorrect data.

- It is necessary to be careful when using Al in teaching so that students,de not lose their critical think-
ing skills and the ability to independently analyze information.

The conducted research has shown that the use of artificial intelligence (Al) has a significant impact on
students’ independent work, their cognitive abilities, critical thinking, and confidence in their own
knowledge. A survey of students confirmed that Al is widelyaused”in educational activities, especially for
information retrieval, structuring thoughts and writing texts. Agthe same time, students are aware of both the
advantages and risks of excessive use of technology. The “Blind Reviewer” experiment revealed that teach-
ers have difficulty distinguishing texts written by“students from those generated by Al. This confirms the
ability of modern algorithms to mimic academic stylewwhich requires a revision of approaches to checking
written papers. The Dependency Effect experiment showed that the constant use of Al reduces students’ abil-
ity to independently analyze texts, find logicalinconsistencies, and formulate arguments. The experiment
“Do students trust Al more than they trust themselves?”” confirmed the high level of students’ trust in Al an-
swers, which in some cases led to the replacement of correct answers with erroneous ones.

These results indicate the need for a Balanced approach to the implementation of Al in the educational
process, so that it remains an duxiliargy tool and does not replace the analytical and critical abilities of
students.

Conclusions

The results of thesStudy emphasize the dual role of Al in the educational process. On the one hand, Al
technologies help automate routine tasks, personalize learning, and help students work with large amounts of
information. On the other hand, their excessive use can lead to cognitive laziness, decreased critical thinking,
and dependence on algorithms.

For effective implementation of Al in students' independent work, it is recommended:

- Include digital literacy courses in the curricula that teach students critical analysis of information re-
ceived from Al.

- Emphasize the importance of verifying the accuracy of information proposed by algorithms.

- Encourage the performance of tasks without Al, especially in disciplines that require in-depth analysis
and argumentation.

- Introduce practices that allow students to combine the use of Al with traditional methods of finding
solutions.

- Develop strategies to identify Al-generated texts and encourage self-formulation of thoughts.

- Introduce tasks that require students to understand the material in depth, use personal experience and
creative approaches.

- Use Al as an auxiliary tool rather than the main learning method.
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- Develop customized learning strategies that not only consider the capabilities of Al, but also strength-
en students’ analytical and cognitive skills.

The use of these approaches will minimize the risks of excessive dependence on Al and ensure the de-
velopment of key competencies necessary for students to work independently in digital education.
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M.M. baii6ekoBa, K.T. Myparosa

KacaHabl HHTEJUIEKTIH CTYIeHTTEPAIH 63iH/IiK JKYMbIC
npouecinae Ol1iMai KadbLIIaybl MeH Urepyine dcepi

Maxkanana sxacannsl uHTEWIeKT (JKV) TeXHONOTHSIApBIHBIH CTYISHTTEPIIH ©3IHIIK JXYMBIC MPOIeCciHIe
OimiMaepiH KaObULIaybl MEH MIepyiHe acepi KapacThIpbUIFaH. 3epTTey CTYICHTTepre cayaiHama Kypridymi,
ONIapIbIH JKacaH/Ibl MHTEJICKTKE NEereH CeHIMAUTIK AeHreWiH Tanmayasl, CTyAeHTTep »kasraH jxoHe KU
apKBUIBI XKacalFaH MOTIHACP/I CANBICTHIPYFa apHAJFaH SKCIEPUMEHTTEP/Ii JKOHE CTYACHTTEPAIH HHTEIICKTY-
Bl AMTOPUTMIEPI KOaHyFa TOYEIIUIIriH 3epTTeyai kKamteiapl. Hotmkenep KU Ginim Gepy mporiecinin
KYPBUIBIMBIHA aifTapiIbIKTall ocep eTeTiHiH, aKmapaTrka KOJ JKeTKi3y[i KeHIIIETEeTiHIH, OKY MaTepHaliapblH
JKEKEJICH IIPETIHIH XKoHe KYHJEIKTI TarchlpMaiap s aBTOMAaTTaHABIPYFa BIKIIAN €TEeTiHiH KkepceTTi. Araiina,
KU mamaziaH ThIC TOYEIIUIIK OHIAyIbIH, CBIHH TATJAaY/IbIH KOHE CTYICHTTEPAIH TeXHOJIOTHSUIIBIK KOJIIAayChI3
mremivM Kabbuiiay KabOijeTiHiH TeMmeHzeyiHe okenyi MyMKiH. Toxipubenep KepceTkeHAel, MyFramimiepre
CTYIEHTTIK )KYMBICTbI JKaCaH/Ibl HHTEIUICKT TY/BIPFaH MOTIHACP/ICH aKbIpaTy KUbIHFA COFaibl, Oy ska3barua
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M.M. Baibekova, K.T. Muratova

TarchpMaIapasl TeKcepy dicTepiH KailTa Kapay KakerTimirin kepcereni. CoHaai-ak, »acaHabl HHTEIUICKTI
6imiM Gepy MaKcaTbIHAAa YHEMI KOJAAHATBIH CTYIECHTTEpP aHATUTHUKANBIK TAalChIpMalap/bl KONIAyChl3 OPbIH-
Jaya KUbIHABIKTapFa Tal OOJaThIHBI aHBIKTANBI, Oy «TIyeNAiTiK acepiHiHy» OoiyblH pacTaiiasl. Makanana
KU 6inim Gepy mpouecine GipikTipyre TEHAECTIPIIreH KO3KapacThIH MaHBI3IBUIBIFEI KepceTinreH. VHTen-
JIEKTYyaJIAbl TEXHOJIOTAsUIap Al THIMAI Konany yiuin JKU kemeki Kypai peTiHze KoJgaHyFa FaHa eMec, COo-
HBIMEH KaTap CHIHH TYPFBIIAH Oiay, aKmapaTThl TalAay jKoHE ToyeJci3 IIeIIiM KaOblilay CHUSIKTHI HETi3Ti
KY3BIpETTEep/li CaKTayFa BIKNAI eTETIH CTpaTeTHsIapAbl d3ipiiey KakeT. ¥ CHIHBUIFAH TACUIIEpAi KOJIaHy
JKH-re mamanaH ThIC TOYENIUTIK KayIliH OapbIHIIA a3alTyFa jkoHE CTYICHTTEepAiH IUPIBIK OiiM Oepyne o3
OeTiHILe KYMBIC icTeyi YIIiH KaKeTTi HEeTi3r1 Ky3bIpeTTepAiH JaMyblH KaMTaMachl3 eTyre MyMKiHIIK Oepexni.

Kinm cesodep: xacaHIpl UHTEIUIEKT, CTYAEHTTEPIIH ©31HAIK JKYMBICH, TAHBIMABIK HPOLECTEp, CBIHU OHIIay,
OKBITY/IbI aBTOMATTaHBIPY, HU(PIBIK cayaTThUIBIK, O11iM Oepyeri jkacaH bl HHTEJUIEKT TEXHOJIOTUsIaPhL.

M.M. baii6ekoBa, K.T. MyparoBa

BinsiHMe HCKYCCTBEHHOI0 MHTE/VIEKTA HA BOCIPUSITHE
U YCBOEHUE 3HAHUI{ CTy/IeHTaMU B MPoLiecce CaMOCTOSITeIbHOI padoThI

B nanHoif craThe paccMaTpuBaeTCsl BIMSHUE TEXHOJOTHI HCcKyccTBeHHOro nnTeiuiekta (UMW) Ha Bocnpusitue
1 yCBOGHHUE 3HAHUI CTYyJEHTAMH B IPOLIECCE CAMOCTOATENBHON paboThl. [IpoBeneHHOSMICCIeHOBaHNE BKITIO-
YaJjio ONpoc CTYJEHTOB, aHAJIU3 UX YpPOBHA noBepus K MU, skcriepuMeHThI IO CPaBHEHUIOEKCTOB, HAallUCaH-
HBIX CTYACHTaMHU U CO3IaHHBIX ¢ oMomibio MU, a Taroke u3ydeHne 3aBUCHMOCTW/ETYIEHTOB OT HCIIOIb30Ba-
HUSI MHTCIUIEKTYaJIbHBIX aJTOPUTMOB. Pe3ynbTaThl MOKa3aid, YTO MCKYCCTBEHHBIM \MHTEIUICKT OKa3bIBaeT
3HAYHUTENILHOE BIHMSHUE HAa CTPYKTYPY 00pa3oBaTEIBHOTO Mpoliecca, oonerdas no¢msyn Kk uHdopMaruu, mnep-
COHATM3UPYS YUYCOHbIC MaTepHabl U CIOCOOCTBYs aBTOMAaTH3alluH pyrAHEBIX\3anad. OMHAKO Ype3MepHast
3aBUCHUMOCTh OT UCKYCCTBEHHOT'O MHTEJIEKTa MOXET NMPUBECTU K CHUKSAHIO CaMOCTOSITEILHOCTH MBbIIILIe-
HUS, KPUTHYECKOTO aHalIn3a U CIIOCOOHOCTH CTYAEHTOB IPHHUMATH\ peliefins 0e3 TEeXHOJOTHYECKOH Iox-
JEPKKH. DKCHEPUMEHTHI TTOKa3aJld, YTO MPETONABATEISIM TPYJHO OWIWINTH CTyJCHYECKUE pabOThl OT TEK-
CTOB, CTEHEPHPOBAHHBIX UCKYCCTBEHHBIM HHTEIUIEKTOM, YTQgyKa3BIBaeT HA HEOOXOAUMOCTh IIEPECMOTpa Me-
TOJIOB MPOBEPKH MUCHMEHHBIX 3allaHui. Taxoke OBLII040OHAPYKEHO, UTO yUalluecs, peryIsipHO HCHOIb3YI0-
mme VU B 0Opa3oBaTenbHBIX IENAX, UCTIBITHIBAIOT TPYAHOCEH NPH BBHITIOJIHEHHN aHAIUTHYECKUX 3aJaHHUN
0e3 ero MoAACPIKKH, YTO MOATBEPKAaeT HATHINE %D dexTa 3aBucuMocti». B ctaThe moguepKuBacTCs Bax-
HOCTh COQIAHCHPOBAHHOTO MOJAX0/Aa K mHTerpanun WU B oOpasoBarenbHbiil mpotecc. s 3¢ dexkTHBHOTO
MPUMECHEHHS WHTCJUICKTYaJbHBIX TEXHOJIOTHIHEHEOOX0MMO pa3paboTaTh CTPATETHH, CIIOCOOCTBYIOIINE HE
TOJIKO HCIOJIb30BAHUIO HCKYCCTBEHHOTO MHTEIICKTa B KQUECTBE BCIIOMOTATEIbHOTO HHCTPYMEHTA, HO U CO-
XPaHEHUIO KITIOYEBBIX KOMITETCHIIUH, TAKHX, KAKKPUTHIECKOE MBIIIUICHHE, aHATH3 HHPOPMAIIUHA U HE3aBHCH-
MO€ MPUHATHE PEIICHUH.

Knoueswvie cnosa: PICKchTBeHHLIﬁ HHICIIICKT, CaMOCTOATCIbHAA pa60Ta CTYA€HTOB, KOTHUTUBHBIC ITPOLEC-
Cbl, KDpUTUYECKOC MBIIIJICHUEC, ABTOMATU3 AU 06y‘ICHI/I$I, un(bposaﬂ TPaMOTHOCTb, TEXHOJIOTUU UCKYCCTBCH-
HOI'0 HHTCJIJICKTA B 06p330BaHI/II/I.
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