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Using the methodology of subject-language integrated learning
in the process of teaching English in an innovative school

The article is focused on the consideration of the advantages of the technology of subject-language‘integrated
learning (CLIL) and the problems of its use in English lessons in an innovative school. Currently in Kazakh-
stan the most popular secondary educational institutions are schools with in-depth study of subjects in Eng-
lish, the essential difference of which is the attitude to educational innovations, the search for new.models of
education, the creation of fundamentally new educational information. An important role in this is played by
the choice of the optimal teaching method. In this capacity the generally recognized technology of integrated
teaching of a language and a subject, known as the CLIL technology, is used. This teaching method is the
study of a certain science using a second or third language, mastering the language in a subject, achieving
subject and language goals. In the course of applying CLIL, learning English becomes more focused, as it is
used to develop specific communicative and sociocultural competencies. In additions by working on various
topics, students learn specific terms, replenishing their vocabulary with subject terminology, which prepares
them for further study of subjects in English and successful dialogue in various fields of activity. An im-
portant place is occupied by the selection of educational material, which depends on the structure and specif-
ics of the subject, which, in turn, requires professionalism from the teacher and a constant search for new
methodological solutions. When compiling assignments, the teacher should take into account the specifics of
language forms, include exercises for the development of four types of speech activity (reading, listening,
writing, speaking), use various types of assessment to stimulate independent and creative activity of students,
as well as increase their motivation.

Keywords: subject-language integrated learning, English, innovative schools, technology, teaching material,
communicative competencies, language goals, four types of speech activity.

Introduction

Currently, a new education system is-being established in Kazakhstan, focused on entering the interna-
tional space. This process is-accompanied by significant changes in theory and practice of the pedagogical
process. “Today, the desire of an independent country is an educated generation”, the leader of the nation
N. Nazarbayev said, “The future of our country is in the hands of today's young generation, and the fate of
the younger generation is-in the hands of teachers” [1]. For this purpose innovative schools were opened.

An innovative educational institution is understood as an educational institution in which new models
of education and management are being searched for, new teaching and upbringing technologies are being
developed, the content and modern forms of organizing and stimulating labor are being improved. The main
factor in the effectiveness of the development of innovative susceptibility of an educational institution is
compliance with the technology of innovative design. One of the main trends in the development of an inno-
vative institution is focus on solving the most important problems of Kazakhstani society (social, economic,
spiritual, moral, etc.), which involves ensuring the social and professional mobility of the individual. Innova-
tive education is characterized by universality and complexity, which provides the basis for the modern
worldview of the unity of the noosphere, sociosphere and psychosphere. Currently in Kazakhstan the most
popular secondary educational institutions are schools with in-depth study of subjects in English, the essen-
tial difference of which is the attitude to educational innovations, the search for new models of education, the
creation of fundamentally new educational information. There are several innovative schools in Nur-Sultan,
Kazakhstan, such as NIS, Miras, Nurorda, English school, “Bilim-Innovation” lyceum etc.

In these innovative schools the choice of the best teaching method plays an important role, and the rec-
ognized technology of integrated language and subject teaching, known as CLIL technology, is implement-
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ed. This teaching method is the study of a certain science using a second or third language, mastering the
language in a subject, achieving subject and language goals.

Experimental

The study of various topics allows you to learn not only terms, but also certain language constructions,
which increases both the student's vocabulary and prepares him for the subsequent study and application of
new knowledge and skills. During such training, students can study geography, literature, biology, physics,
and even physical education in a foreign language. English teachers use the soft CLIL method, the task of
with is to teach a foreign language using topics from other subjects. CLIL is used in a variety of educational
systems, from kindergarten preparation to higher education.

As for the history of this concept, the term CLIL was first coined in 1994 by David Marsh. CLIL in
English Content and Language Integrated Learning can be considered as teaching subjects in a second or
third language (Kazakh, Russian or English). Subsequent research provides the following definition:
“CLIL is a didactic method that allows students to develop linguistic and communicative skills in a foreign
language”. Basically, CLIL has 2 goals: to study a subject in a foreign language and to master a foreign lan-
guage through the subject taught. Kazakhstan's trilingual policy is aimed at providingsschoolchildren with the
opportunity to learn a language while learning it. CLIL is conventionally divided into-two: Hard CLIL — a
more complex view that requires a good knowledge of the language and its practical application. Soft CLIL
— translated from English “soft” includes the use of simple elements in the classroom, in particular terms
and short expressions [2].

Various studies claim that CLIL improved student content learning and cognition through a foreign lan-
guage. Niteo Moreno de Diexmas discovered young learners aged 9-10 developed their language compe-
tence and language skills by CLIL. Results confirmed that spoken production and interaction were positively
affected for the first language competence, although CLIL learners showed higher scores in reading and writ-
ing [3]. The application of this methodology considers the 4 main aspects of “C” in European countries.
They are: Content is the content of the discipline. Development of knowledge, skills and abilities in the field
of discipline. It is impossible to determine the content of teaching a foreign language without referring to
linguistic science, which deals with the study of languages as certain code systems that people use to com-
municate [4]. The methodology, on the other hand, studies the problems associated with teaching — the code
that is comprehensively studied in linguistics. So, linguistics describes the norm of language, that is, the ac-
cepted speech uses of linguistic means, a.set of rules that order the use of linguistic means in the speech of
individual. In the modern linguistics the-idea is'expressed that any use is correct if it clearly and accurately
conveys the intention of the speaker or writer, explores the stylistic means used in language, the sound, mor-
phological, syntactic, lexical aspects of the language, as well as the language of spoken and written speech.

e Focuses on teaching content using the target language

o Students learn and use the English language to talk about content topics.

Social studies Language art «

Many language learning programs focus on teaching vocabulary that is used every day communication.

Conversation activities in CLIL classes are very important to help students to develop the ability listen
and speak about the subject and use the subject-specific vocabulary along with key sentences structures and
other languages. Extensive use of foreign languages in the learning process. Communicativeness presuppos-
es he speech orientation of the educational process, which consists not so much in the fact that a practical
speech goal is pursued (in fact, all areas of the past and present set such a goal), but in the fact that the path
to this goal is the very practical use of the language. Practical speech orientation is not only a goal, but also a
means, where it is conditioned. Constant practical use of the language helps to overcome the dislike of the
majority of students for linguistic manipulation, makes learning attractive, because it is consistent with the
ultimate goal and thereby ensures the assimilation of speaking as a means of communication.

Cognition — thinking. Development of thinking and cognition. Thinking as a process of cognition re-
quires perfect mastery of the instrument of cognition — language. When teaching a foreign language at
school, thinking carries out its communicative function. And here it is inextricably linked with language,
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speech. It is necessary to support the thesis “in the lessons of a foreign language, one should be taught to
speak, not think. Consequently, any communicative task is essentially a speech-thinking task™ [5].

Culture — understanding of interdisciplinary communication and subject culture. A large role of a for-
eign language belongs to the broadening, raising students’ general culture. It is an introduction to the culture
of the people who created it, to their spiritual life. Through the language students get acquainted with tradi-
tions, geography, history, literature, education, art and many other aspects of the life of the peoples who
speak the target language.

Whenever possible all forms of speech activity should be present in the classroom (CLIL), but the pecu-
liarity of this method of teaching (CLIL) is that it takes up most of the study time. However the teacher can
plan the lesson, some material can be presented in the form of audio text, and the material can be understood
through dialogue and conversation through search methods of teaching. The audition can be combined with a
subscription (filling in tables, drawing diagrams, correcting deficiencies). When choosing teaching materials,
it is important to choose original texts of different styles that suit the age and level of language training of
students. Audio and video materials could alo be used. The study material should achieve two goals: theme
and language. Texts are divided into small parts, such as illustrations, diagrams, maps,‘and so.on, with are
well received when accompanied. Thus, conducting CLIL in English provides meta-disciplinary links and
allows to achieve practical results in the development of the principles of the new educational standard, in
particular, develops cultural awareness, internationalization, language competence, not only readiness to
learn, but also the ability to apply new knowledge and, accordingly, to increase the evidence of life, to
achieve the ultimate goal of success — the formation of professional competence of future graduates, in-
crease their mobility and ability to adapt to rapidly changing life situations.

Purpose of CLIL:

» Introduce students to new concepts and ideas related to the subject.

» Ensuring that students master both the subject and the language.

» Improving students' confidence in speaking a second language:

» Prioritize the content of the subject in the lesson.

» Plan according to the abilities of students in accordance with the second language curriculum.

» Assignment of tasks that increase students' ability to think differently.

» To support students in learning the language and.the subject at the same time.

CLIL includes general education, not multilingualism in the first place. Therefore, it is a feature of addi-
tional training [6].

— Training is based on 4 “C” aspects:

— Requires psychological balance during the lesson.

— During the explanation of the topic the teacher uses facial expressions, gestures, various pictures,

voices, etc.

Advantages:

* Students improve theirability to communicate with each other in a foreign language.

* Increases students' intercultural knowledge.

* Develops students' thinking and creativity.

* Increases the confidence and motivation of students.

* Increases interest in learning a foreign language and the importance of using it in different situations.

In addition to improving the quality of education through the CLIL method, it is possible to improve the
quality of €ducation by learning a second or third language by saving time.

Teachinga second language is based on four skills: listening, reading, writing and speaking. There are
many types of listening-based tasks. For example: listen to the text in the first language and recite it in the
second language. This task teaches students to listen to information in one language and speak it in another.
It also leads to quick thinking and systematic, informative delivery of information. Students are able to sepa-
rate the main information of the listened text from the additional information and say it on their own. Based
on this listening task, students can create a chart, comic, or mental map. It selects keywords from the listened
information and teaches them to group them correctly.

Improving students' reading skills can range from simple tasks to problem-based learning tasks. The
PISA international exam is held around the world to determine the level of functional literacy. Reading liter-
acy means ability to understand the texts given to the student, reflect on them and relate the content of the
given text to life. The main feature of reading skills is the ability to read comprehensibly, to study, to think
critically, to present arguments, to prove them and to review. One of the tasks based on reading skills is “Pe-
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riphrasis”. That is, students need to rewrite a given sentence in their own words. This task determines how
well students understand a sentence, as well as teaches them to compose grammatically correct sentences in a
second language. The task of reading information in the first language and telling it in the second language
through pictures, tables, diagrams is also very interesting for students. For example, they can give infor-
mation about the weather forecast that we use in everyday life through pictures and tell it in a second lan-

guage [7].

WEATHER FORECAST

'

Figure 1. Example: Weather forecast for March 22, 2021. Clear sky in Karaganda on Monday night, temperature will
drop by -2 degrees, atmospheric pressure 761 mm, wind speed from the north-west 3 m. s., humidity 69 %, etc.

i

Tasks like analyze, comment, write essay, etc. are based on writing skills. Students also perform crea-
tive work using storyboards. For example: “Write a letter to your friends or write information on a blog using
the picture provided”. When doing any written work, the student must remember to keep the consistent style
of writing. If it is a letter, the style of writing the letter, if it is a character, the style of official documents, etc.
One of the most important tasks in writing is to write an essay. Essay has its own writing system. It is a the-
sis, giving arguments according to the thesis,df necessary, giving contradictory arguments, reason, sugges-
tion and conclusion. Many people do not understand the difference between an essay and a work. However,
these two things are not the same. When writing an essay, the author's position, problem solving, summariz-
ing should be in the forefront.

Results and discussion

The first step in using the ' CLIL method is to implement a roadmap for the development of trilingual
education. Second, when the language competencies of teachers and students are developed, they are given
the opportunity to learn science in‘another language. Third, an interdisciplinary community develops, that is,
teachers work together to.plan, analyze, and jointly determine the expected outcome. Therefore this method
is very effective and relevant in the context of updated knowledge. So, this approach is widely used in
“Bilim-Innovation” high school for gifted girls in Nur-Sultan, Kazakhstan. A distinctive feature of the educa-
tional process of lyceums is the integration of the content of curricula of subjects of the natural and mathe-
matical cycleand interdisciplinary integration, extended program material due to the lyceum component, the
use of innovative technologies. The BIL curricula fully implement the State Educational Standard of the Re-
public of Kazakhstan. Due to the variable part and the lyceum component, the in-depth content is being as-
similated. Training is conducted in four languages: Kazakh, Russian, English, and Turkish. The subjects of
the natural and mathematical cycle are taught in English. In order to study the result of interdisciplinary inte-
gration we examined the working curricula of science subjects such as physics, chemistry, biology, algebra,
and geometry. All these subjects are successfully taught through the CLIL method. Teachers of the English
language and these subjects cooperate with each other.

Success criteria:

— Can identify issues raised in the text.

— Can formulate ideas on the issues raised.

— Independent and joint types of subscription skills are used. All students are actively involved in the
work, and each group completes and defends the task assigned to them.
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Figure 2. Core CLIL activators

1. Manage language:

» carefully choose language used to present content;

» use the same language repeatedly and consistently;

» minimize the use of language.

2. Manage affective factors:

» maintain a positive, enthusiastic attitude;

» praise students often;

» use positive reinforcement and guide students to.correct responses.

3. Stretch thinking

» as time allows, expand on topics to encourage more conversation and deeper thinking.

4. Engage students:

» make it interesting;

» adjust to student’s abilities and interests;

» change activities frequently anduse a variety of activities.

5. Make it real:

» apply to real-life situations;

» apply to students’ experiences.

6. Discuss progress with students:

» praise students, mention specific ways they are doing well in;

» at the end of class tell each student what they did;

> fill out class feedback form.

7. Cooperation:

» communicate with teachers to learn effective approaches and make suggestions.

8. Reflect on practice:

» review teaching effectiveness;

> use self-evaluation checklist;

» consider ways to improve and plan improvement.

9. Systemize Integration:

» familiarize yourself with the ABC Time systemizes approach of presenting, providing practice op-
portunities and encouraging students to demonstrate new language skills through production activities.

In addition, working on various topics, students of the mentioned innovative school learn specific terms,
replenishing their vocabulary with subject terminology, which prepares them for further study of subjects in
English and successful dialogue in various fields of activity. An important place is occupied by the selection
of educational material, which depends on the structure and specifics of the subject, which, in turn, requires
professionalism from the teacher and a constant search for new methodological solutions. When compiling
assignments, the English teacher of this school takes into account the specifics of language forms, includes
exercises for the development of four types of speech activity (reading, listening, writing, speaking), uses
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various types of assessment to stimulate independent and creative activity of students, as well as increase
their motivation.

Thus, expected learning outcomes using the CLIL method are:

—a multicultural personality is brought up;

— language competence develops;

— quality of education increases;

— functional literacy develops;

— an interdisciplinary community is formed.

Conclusions

The main goal of education is to develop students' thinking skills, to teach them to speak fluently, to
express themselves openly and fully, to broaden their horizons, and to teach each student to acquire
knowledge and skills to the best of their ability. To achieve this goal CLIL is an effective way to.implement
a trilingual education program in connection with the updated learning process. The method is very popular
in schools in a number of countries and significantly increases students' interest in learning languages. In
classes where CLIL technology is applied, learning a foreign language becomes notjust a task, but a means
for learning a new subject. The student processes a fairly large amount of language material, which results in
immersion in the natural language environment.

The educational technology under consideration is especially actively used in our country in innovative
schools teaching a number of subjects in English, where the process of foreign language acquisition is inex-
tricably linked with the achievements of science and technology in general. In particular, in the course of
applying the CLIL method in English classes, language learning becomes more focused since it is used to
develop specific communicative and sociocultural competencies:
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3. Maxur, JI. A6nanks3bl, A.b. Capcembaena

NHHOBAIMAJIBIK MEKTeNTe aFbLIIIbIH TiJIIH OKBITY12
MOHAIK-TIJAIK KipiKTIpiJIreH OKbITY dIicTEMECiH KOJJIaHy

Makasna moHIIK-KipikTipiireH oKbiTy TexHonoruschiHsl, (CLIL)  apTHIKUIBUIBIKTAPBIH JKOHE OHBI
MHHOBAIMSUIBIK MEKTENTE aFbUIIBIH TiNi cabaFblHIa KOJJaHy Mocenenepine apHanrad. Kasipri yakeitTa
Kazakcranna en TansIMan opra OuriM 6epy MekeMelepi MOHAEP/l aFbUIIIBIH TiTiHAE TEPEHETIN OKBITAThIH
MeKkTenTep OOoJbIT TaOBUIAABI, OJAPIBIH MaHBI3IBl albIPMANIBUIBIFEL OUTIM OepyaiH >KaHAIIBUIIBIKTapbIHA
JIeTeH Ke3Kapac, OiiM GepyaiH >kaHa MOJENbEpiH i3/1ey, MPUHIUITHAIIB JkaHa OLTiM Oepy aKmapaTelH Kypy.
MyH/a OKBITYIBIH OHTAIIBI /IICIH TaHgay MaHbI3/AbI pei atkapaasl. byn Genrini CLIL TeXHOJIOTHUs CHAKTHI
TiJI MEH HOH/I KIpIKTIPIIreH OKBITYABIH JKANIbIFa TaHBUIFAH TEXHOJIOTHSCHI PETIHJAC jKacaiFaH. ATanraH
OKBITY 9ffici — Oenrini Gip FeUIBIMAA EKiHIN HeMece YIIHII Tifgl KOJIaHy, MoH OOWBIHIIA T MEHIrepy,
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MOH/IIK XKSHE TIAIK MakcarTapra Koi ketkizy. CLIL-ai konany OapbIChIHIa aFbUILIBIH TiTiH YHPEHyre Ko
KOHLT OemiHeni, eiiTkeHi on Oenrimi OGip KOMMYHHKATHBTI JKOHE SJI€YyMETTIK-MOACHH KY3BIPETTLTIKTEep.i
JaMbITy YIIiH KojnaHbuiagbl. COHBIMEH Kartap, OpTYpJ TakbIpblnTap OOMBIHIIA XKYMBIC Xacail OTBIPHII,
cTyAeHTTep Oenrimi Oip TepMHHICPAI MEHTEpEeadi, OJIAPIBIH CO3IIK KOPBIH MOHIIK TEPMHHOJIOTHIMEH
TOJIBIKTHIPa/Ibl, OYJI ONapbl MOHACPAL opi Kapai aFbUILIbIH TUNIHIEC OKBII YHPEHYre )KOHE 9PTYpIi KbI3MET
cajaJiapbIH/ia COTTI THANIOT JKYprisyre naibiHaaiiapl. OKy MaTepHalblH TaHJady MaHbBI3Ibl OPbIH anajpl, Oy
MIOHHIH KYPBUIBIMBI MEH epeKIIeTiKTepine OaiIaHBICTHI, OYJI 03 Ke3eTriHae MyFaliMHEH KociOW meOepIikTi
JKOHE jKaHa dJicTeMeNiK HIemimMaepAi yHemi i3geyni tamam ereni. TarmceipManapibl KypacTeIpy Ke3iHe
MYFaliM TIIIIK popManapabiH epeKIIeniKTepiH ecKepill, coiiey opeKeTiHiH TOpT TYpiH (OKY, THIHIAY, JKa3y,
ceiliiey) JaMBITy JKaTTBIFYJApblH KaMTybl KEpeK, OKYLIbUIAPIbIH ©3iHAIK JKOHE MIBFapMAIlbUIBIK
OeJICEH/IINIH BIHTANAHIBIPY YIIIH OaFanay/AblH OPTYPIH KOJIaHY KaKeT, COHJal-aK OJNapiblH BIHTACBIH
apTTHIPY KEpex.

Kinm ce3dep: MoHMIK-TINAIK KipIKTIPUIT€H OKBITY, aFBUIIIBIH Tili, MHHOBAIVSUIBIK MEKTENTep, TeXHOJIOTHS,
OKy MaTepHaibl, KOMMYHUKATUBTI KY3BIPETTIIIK, TUIIIK MaKcaT, Coiiey apeKeTiHiH TopT Typi.

3. Maxur, JI. A6nanke3bl, A.b. Capcembaena

Hcnosib30BaHne METOAUKH MPEAMETHO-A3BIKOBOI0 HHTETPUPOBAHHOLO 00y4YeHM s
B Ipollecce MpPenoJaBaHus AaHIJIHICKOro si3bIKa B MHHOBAMOHHOM IIIKOJIE

CraTbsd HOCBAIIEHA PACCMOTPEHHIO IPEUMYILECTB TEXHOJIOTMU IPEIAMETHO-A3bIKOBOIO UHTEIPHUPOBAHHOTO
obyuenns (CLIL) u mpoGiieM ee HCIIOIb30BaHUS Ha YpOKax aHIIIMHCKOTO s3bIKa B MHHOBAaIIMOHHOW IIIKOJIE.
B nacrosimee Bpemst B Kazaxcrane Hanboinee BOCTpeOOBAHHBIMU CPEHUMH YI€OHBIMH 3aBEJCHUSIMH SBIIS-
I0TCS LIKOJIBI C YIITyOJEHHBIM H3ydeHHEM MPEIMETOB Ha aHTIMHCKOM. SI3bIKE, CYIECTBEHHBIM OTIMYHEM KO-
TOPBIX SBJAETCS OTHOLIEHHE K 00pa30BaTeIbHBIM HOBAIMAM, OMCK HOBBIX-MOZiENEH 00pa3oBaHus, CO3JaHe
HPUHIUIHAIBLHO HOBOH yueOHOI MHpopMaruy. BaxkHylo posib IpH 3TOM MIPAeT BHIOOP ONTUMAIBHOTO Me-
Tofa oOydeHus. 1 B 3ToM KadecTBe BBICTYNaeT OOLICPU3HAHHAS TEXHOIOTHs HHTETPUPOBAHHOTO 00YUEHHUS
S3BIKY U IpeAMeTy, u3BecTHas Kak texuoyorus CLIL. JlaHHbIA MeToq 00ydeHns MpeACTaBisieT co00H u3y-
YCHUE OIPEETICHHON HayKU C MOMOIIBIO BTOPOIO MM TPETBEro A3bIKa, OBJIAJICHUE SA3BIKOM IO IPEIMETY,
JIOCTHKCHUE IIPEIMETHBIX M A3bIKOBBIX Lened. B xone mpumenenus CLIL u3ydeHue aHINIMICKOIO SI3bIKA
CTaHOBHTCS OoJiee IeJeHaNpaBICHHBIM, TaK KaK OHO MCIIOJIB3YEeTCs VISl PA3BUTHUSI KOHKPETHBIX KOMMYHHKA-
THUBHBIX U COLUOKYIbTYPHBIX KoMmneTeHIMiH. Kpome Toro, paboTas Ham pazIMYHBIMU TEMaMH, ydaIiuecs
ydar crenuduueckue TepMHHBI, TIONOJIHS CBOH CIOBapHBIN 3arac MpeIMETHOI TepPMHHOJIOTUEH, YTO TTOro-
TaBIMBAET UX K JaNbHEHIIEMy U3yUEHHIO IPEAMETOB Ha aHITIMHCKOM S3bIKE M YCIEIIHOMY BEJECHHIO AUaIora
1O pa3ianyuHbIM chepam aesrenbHocTH. HemanoBaxHoe MecTo 3aHMMaeT nog00p y4eOHOro MaTepuana, KoTo-
PBIH 3aBUCUT OT CTPYKTYPHI U CIICHU(HUKY IIPeAMETa, 4TO TpeOyeT, B CBOIO 04epe/ib, OT MPEIoIaBaTels MIpo-
(eccroHAIN3MA U TTOCTOSTHHOTO IMONCKA HOBBIX METOMYECKHX penreHui. [Ipu cocraBnennn 3aianuii npemno-
JlaBaTeNb JIOJDKEH YYUTHIBATh CICHU(UKY S3BIKOBEIX (JOPM, BKIFOUYATH YIPAKHEHUS IJISI Pa3BUTUS YETHIPEX
BHUJIOB PEUEBOH AEATENHFHOCTH (UTCHHUS; @y JUPOBAHS, THChMa, TOBOPEHUS), HCIIOJIB30BATh PA3INYHbIC BHIEI
OLICHUBAHUS I CTUMYJMPOBAHHUS CAMOCTOATENBHON U TBOPUYECKON aKTMBHOCTH yJaIUXCS, @ TAKXKE MOBBI-
MIEHNS UX MOTHBALIUH.

Kniouesvie cnosa: NPEAMETHO-A3BIKOBOEC UHTETPUPOBAHHOE 06yquHe, AHTTIUUCKUMA SA3bIK, HHHOBAITUOHHBIC
IIKOJIbI, TCXHOJIOTHA, y‘le6HbII>i MaTepuajl, KOMMYHUKATUBHBIC KOMIICTCHIIUH, A3BIKOBBIC 1IE€JIU, YETBIPE BUIA
peI{eBoﬁ JACATCIIBHOCTH.
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