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On teaching of bases of real variable functions theory

The main aim of the work is one of the mathematics disciplines teaching methodology improving, namely the
real variable functions theory. The article outlines the theoretical material - basic concepts, statements in their
logical sequence. For practical lesson learning task is chosen, which implies the need for the student to.identi-
fy a particular something in common, as discussed in the lecture. The teacher guides the work of students ¢
through questions to encourage them to self-reasoning and active search for the right solutions. In this article
we present the test questions and tasks to determine the rate of formation of the competence of the student.
Thus, we believe that the study is transformed from a traditional discipline of study in cooperation-and con-
scious acquisition of knowledge. The paper presents one of the methods of presentation of theoretical materi-
al - basic concepts, statements in their logical sequence. For the practical sessions as the theme chosen this
learning task, which involves the need for the student to "touch" material, in particular to-ddentify common, as
discussed in the lecture. In the practical classes the teacher directs the work of students'c through questions to
encourage them to self-reasoning and active search for the right solutions. In this regard, we give control
questions and tasks to determine the rate of formation of the competence of the student. Thus; we believe that
the study is transformed from a traditional discipline of study in cooperation and conscious acquisition of
knowledge.

Keywords: problem educating, constructive educating, competence, interactive form of educating, continuity,
measurement of sets.

Elementary knowledge of real variable functions theory is the necessary part of mathematical culture of
future teacher. Discipline "Theory of real variable functions" refers to the cycle of fundamental mathematical
disciplines. The study of this discipline is based on.the "Mathematician" knowledge the students in frames of
high school, and also such mathematical disciplines as: "Analytical geometry", "Linear algebra", "Calculus".
Free possession is assumed also the basic concepts of Calculus, such as a limit, derivative, integrals and se-
ries. However, knowledge of these concepts in the volume of course of Calculus is not always enough for the
modern applied and theoretical tasks solution.

Therefore there is a necessity of knowledge expansion for the following: students’ structural thinking
development, mathematical knowledge forming for a successful capture by professional skills at necessary
scientific level. In addition, substantive provision of discipline "Theory of real variable functions" is founda-
tion of mathematical formation of the applied mathematician education, important for the successful study of
general mathematical and special disciplines.

The content of discipline supposes the study of the following questions: «Capacity of set», «Countable
and countless sets», «Structure of the closed and open sets on a numerical line», «Concept of metrical
space», «Complete metrical- spaces», «Measure of Lebesgue», «Sets and functionsy, «Measurable on Lebes-
guer, «Lebesgue integral», «Fourier seriesy.

For better understanding of course of real variable functions theory , for students’ creative indepen-
dence development, stressful analysis of basic concepts, methods and theorems of mathematical analysis
may serve the tasks of studying and scientific research character, because they have the direct exit on serious
mathematical research.

The solution of these tasks requires the independent mathematical reasoning, acquaintance and working of
scientific methodological literature, ability to process scientific information, make independent conclusions.

The theory of real variable functions is one of the most important studied subjects at physics and ma-
thematics faculties in pedagogical universities. A teacher constantly meets concepts of a set, real number,
function, limit, continuity, measurement of sets which form the maintenance of this subject during work. It is
impossible to conduct teaching any school course in mathematics at a relevant scientific level, without know-
ing the bases of the real variable functions theory, the ideas of which cover the whole areas of mathematics.

Psychologists assert that the source of the creative thinking and its beginning is the difficult situation,
both theoretical and practical, that requires the search of solution and, certainly, research. The educating
problem is a method, during that the serve of new material takes place through creation of problem situation
that is for a student intellectual difficulty.
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Traditionally, the lecturer delivers already prepared material, thus, giving the students the supposed an-
swers. Knowledge got in the process of lecture listening are percept almost always in the appropriate man-
ner. But that’s definitely the mechanical knowledge acquisition. Therefore the question: is there student’s
initiative in such knowledge receipt? Practically both methods (problem and traditional) educating are used
by teachers together, they complement each other. However the teacher‘s role here is not diminished, it is
increased instead.

Pedagogy gives an opportunity for enormous amount of methods and problem situation introduction va-
riants in the process of educating. They assist the variety in educating, i.e. possibilities to choose the variant
of material giving out.

In this article we try to review another method of teaching to basic concepts of the point set theory.
Meantime, we want to examine various point sets, the sets and elements of which points either a numerical
straight line or a point of any n-dimensional Euclidean space.

As one-to-one correspondence between set of real numbers and all point sets of numerical straight line,
studying of linear dot sets that are point sets of a straight line determined is identical to studying of the sets
consisting of real numbers. While teaching this course, it is essential to introduce the definitions of the sim-
plest and most common point sets, segment, interval, semi-interval.

It is also necessary that students clearly understand due to one-to-one correspondence between the set of
all real numbers and the set of all points of the real line the segment definition, the/interval and interspaces
for them are identical to the definitions of numerical sets. Then the definition of contracting sequence of
segments and intervals are introduced [1].

The concepts of a segment and an interval extend in multidimensional spaces. Thus, under the segment
of two-dimensional space, i.e. in the plane we mean the set of all points (x, ¥) of plane, where each of the

coordinate values form a line segment, for example d<X <b. and €= y< d. So, the two-dimensional
segment is a set of all points of the plane which are inside and on the some parts of rectangle. We understand

a set of all points (x,y,z) for that we have @ <x< b, Cc < y <d ) k<z<l , as an interval of three-

dimensional space that is the three-dimensional interval'is a set of all points, containing in some parallele-
piped. Therefore, it is demandable to introduce definition of an n-dimensional segment, n-dimensional inter-
val and to show under what conditions sequence of n-dimensional segments will be constructed.

1-Theorem [2]. If the sequence of segments is being constructed, there is only one point belonging to all
segments.

The theorem can be proved both for a case of linear segments, and for the general case. It should be
noted that the theorem refers to a sequence of segments. That is a required condition. So, for example,
(O <x<1], (O <x<1/2],..., (0 < <1/n],... sequence of linear semi-intervals, by construction, but has no

common point.

Furthermore, the basic concepts of the point sets theory and its definition are introduced: bounded set,
neighborhood, the limit-point of the set, isolated point of the set and the theorem, which gives sufficient con-
ditions for the existence of a limit point of the set.

2-Theorem (Bolzano-Weierstrass) [2]. Every bounded infinite set has, at least, one limit point.

It should be noted that here the condition of limitation of a set is essential, without this condition theo-
rem is not true. Thus, the infinite unbounded set Z ={...,—2,—1,0,1,2,...} does not have any limit point. At

the same time, there are unlimited infinite sets, limit points. The set of all points, for example of a straight
line will be such. Consequently, limitation of a set is sufficient, but not necessary condition for the existence
of a limit set point.

Based on Bolzano-Weierstrass’s theorem the assertion of the statement concerning the infinite se-
quences is implied, so it is necessary to introduce the definition of point’s sequence of n-dimensional space,
a convergent sequence and subsequence.

Consequence. From every bounded sequence a convergent subsequence can be selected.

Further, the definitions of still number of important concepts of the point set theory are introduced: de-
rivative set, closed set, dense set in itself, perfect set, internal point of set, open set, closure of set. It should
be noted that the set can be at the same time both closed, and opened, and also it can be at the same time both
not closed, and not opened, i.e. concepts of the closed and open set are connected among themselves.

When the closed sets theorem is considered and introduced, the nature of the derived set of any set of
points is revealed.
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3-Theorem [2]. Arbitrary set G of any closed set D is the closed set.

The following two theorems show at which cases the operations of addition and intersection of sets will
not remove them from the class of closed sets. And sets about which there is a speech in these theorems,
consist of points of n-dimensional Euclidean space, particularly, can be linear.

4-Theorem [2]. Sum of a finite set of closed sets is the closed set.

It is necessary to pay attention that the sum of an infinite set of closed sets can not be the closed set.

For example [3], set [1, 1/2], [1/2, 1/3], [1/3; 1/4],...[1/1’1; 1/(n—|—1)],.. is closed like segments,

but their sum is semi-interval [1; 0) is not closed set, because point 0 is not contained in any of the compo-
nents, and therefore sum equals:
[ 0)=[L; 1/2]+[1/2; /3] +[1/3; /4] +.. +[1/ 1. V(+D)]+..
5-Theorem [2]. Intersection of any sets of closed sets is the closed set.
Note that the intersection of closed sets may be empty. For instance, two segments may not have any
common points. This does not contradict the proved theorem, since the empty set is closed.
6-Theorem (Borel) [2]. From any infinite system G of intervals ¢ covering the limited closed set F it is

possible to allocate the finite system D of intervals t which also covers a set F. It should be noted that theo-
rem conditions — isolation and limitation of this set — are essential. Suppose, for example, we have closed,

but not limited set N ={1,2,...,n,...}. Each point 7 € N will cover ¢ , such an interval that will not contain

other points M.
It is obvious that it is possible as all points of /V are isolated, then we will receive infinite system of in-
tervals N covering all set. Obviously, it is possible, as all points of N are isolated, and then we obtain an infi-

nite system of intervals G = {f,%,,...,Z,,... } ,covering all sets of N. It.is clear, that finite part G can't cover

all infinite set N, as in each interval f, only one point of a sét AV is contained. All this can be repeated for li-

mited, but not closed set E = {1, 1/2, ..., l/n,...}.
We notice that intersection of infinite set of Open sets cannot be the open set. So, for instance, if

1 1) .. . . \_ . . L
T :(——, 1+—], itis 7 as the interval, at any. /I = 1, 2, 3,--- is an open set. But intersection is the seg-

n n n n
ment [0, 1] that isn't an open set. For example, if it is, then the interval is an open set. But the intersection

ﬂ T =[0,1] is the interval [0, 1], which is not an open set. Because at a statement of the open sets theory, it

n=1

is necessary to formulate two theorems that establish connection between the closed and open sets. In these

theorems, as well as in previous ones, it is about space points sets of any number of n-measurements. And it

should previously underlined that if M — the n-dimensional Euclidean space of points set, through CM is de-

noted the complement to the set.M, that is a set of n-dimensional space’s all points that don’t belong to M.
7-Theorem [2]. If the set M is closed, then its complement CM is open.

Using the set theorems; we can easily discover at what cases the addition and intersection operations of
sets don’t bring them out from the class of open sets.

8-Theorem [2]. The sum of any set of open sets is the open set.

9-Theorem [2]. The intersection of a finite set of open sets is the open set.

A teacher has the possibility to spend more time for analysis of difficult themes and for the newest
achievements in the expounded problem. Thus, a lecture transforms from a traditional lecture to the collabo-
ration of lecture and conscious knowledge receipt, based on the already acquired student’s experience.

Getting theoretical knowledge, a student has the opportunity to apply them for the solution of the tasks.
A teacher directs the students’ working process with the help of special questions, directing them to the in-
dependent reasoning and active search of right answer (decisions). These are the typical questions:

1. Prove that if set A\B is equivalent to the set B\A, then sets A and B are equivalent;

Prove the equivalence of segment and interval;

What is the capacity of the set of rational numbers and set of algebraic numbers?
What is the capacity of the set of irrational and transcendent numbers?

What is the capacity of the set of all polynomials with rational coefficients?
What is the capacity of the set of all imaginaries?

ANl
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7. What is the capacity of the set of all eventual decimal fractions?

8. What is the capacity of the set of in pairs not intersecting segments is on a numerical line?

9. Will the set of rational numbers be measurable? If yes, then what is its measure of Lebesgue?
10. Why any open set and any closed set on the numerical line is measured?

11. Whether can be equal to zero measure of set that contains at least one internal point?

12. Is the function y =sin+ x2 +1 measurable on the domain of definition? If yes, then why?
13. Let Z(x) is a characteristic function of set of rational numbers. Prove that its action on any numeri-
cal function is measurable function;

14. Prove that if function f 3 s measurable, then function f is also measurable;
15. If function | f | is measurable, then is it necessary for function f to be measurable?

16. Suppose that 4 and E are measurable sets and 4 € £ . Calculate the Lebesgue integral I x.du,
E

where J , is a characteristic function of set A.

Practical employment is a basic interactive form of organization of educational process, additional to
theoretical course or lecture part of educational discipline and called to help student.to getused to the studied
discipline and independently operate with theoretical knowledge on conerete educational material.

We will give the task for determination of coefficient of formed competence.

Task Competence
What is the capacity of the set of all The concept of the capacity of the set is known;
polynomials with rational coefficients? | Ability to apply it in a concrete situation.
The concept of the closure of the set is known;
Ability to findthe maximum points of set and its closure.
Prove the immeasurability of Dirichlet | Determination of function is known;
function on [0,1] Ability to apply it in a concrete situation.
The method of calculation of Lebesgue integral from everywhere
broken functions is known;
Ability to apply it in a concrete situation.

Find the closure of the set of rationals.

Calculate the integral from Dirichlet
function on [0, 1]

The change of social role of knowledge (in particular, mathematical) and creative possibilities of perso-
nality in a modern period of development of society inevitably puts questions about optimal correlation of
technological and humanistic orientations in organization of educating to mathematics in pedagogical institu-
tion of higher education, conditioning for the independent mastering of new experience.

Thus, it is necessary substantially to reconstruct a structure and maintenance of mathematical prepara-
tion of students on the/basis of psychology-pedagogical analysis and integration near an innovative pedagog-
ical process taking into account experience of preceding researches.

References

1" Iskakova A.; Khanzharova B. About another method of teaching to basic concepts of point sets theory. International Confe-
rence: Science and Education in XXI century. December 1, 2014. Bozeman, Montana, USA. — P. 117-119.

2 Hamancon U.I1. Teopus neficTBUTENbHBIX epeMeHHbIX. — M.: Hayka, 1974. — C. 340.
3. Iypsuy A., Kypaum P. Teopus ¢pynxunii. — M.: Hayka, 1968. — C. 560.

Cepus «lMeparoruka». Ne 1(85)/2017 79



A.lskakova, B.Khanzharova, A.Kokazhayeva

A .Uckakosa, b.Xamxaposa, A.KokaxxaeBa

HakTb! aiiHbIMaJIbl QyHKIUSVIAP TeOPHUSICHIHBIH HeTi3epiH OKbITY TypaJbl

Makasana HaKThl alHbIMAJbl (HYHKLHSIAP TEOPUSICHl MAaTEMAaTHKANIBIK IOH[I OKBITY OMICTEpiH KETUIIipy
Mocerelnepi KapacTeIpbuiasl. COHBIH IMIIHE AOPICTEpl, IPAKTHKAIBIK cabaKTap/Abl XKYprisy, CTyJCHTTEpIIH
O31HIIK JKYMBICTApBIH YHBIMIACTHIPY Ke3iHIe KOHCTPYKTHBTI TYpJe OKBITY Mocenenepi. IIpobnemarbik
OKBITY OiTiM aJylIbIIapAbIH i37I€HIC JKOHE IIbIFAPMAIIbUIBIK KbI3MET AaFAbUIAPBIH  KaJbINTACTBIPYFa
MYMKiHZIIK Oepeni, COHBIMEH KaTap, JOCTYpii OKBITYFa KaparaHia, KeOipeK yakbIT KaXkeT erce A€, OKY
ypaiciMeH Gipre OiTiM anmyIIbIHBIH OKyFa J€reH Ke3KapachblHa OH HOTIXKe Oepeai. ABTOpJap TEOPHUSUIIBIK
MaTepuaasl OasHAaynslH Oip ofici JIOTHKANBIK perTiririMeH kenTipinre. IlpakTtukanblk cabakTapabIH
TaKBIPBIITAPbl PETIHAE OPICTE KApaCTBHIPBUIFAH Kbl KOPBITBHIHABI jKacayFa MYMKIiHIIK OEpeTiH OKBITY.
Mocesieci Ko#buiabl. IIpakTuKaiblk cabakrapia OKBITYIIBI OLTIM alylibUIapibl Cypak-Kayar apKbUIbl
onapiblH 63 OeTiHIIe TYXKBIPHIM >KacayFa >oHe OJNCeHAlI TypAe i3JeHyre MYMKIHAIK TyFBI3aThIH
JKyMbIcTapbiHa OarbiT Oepinm oTbipagbl. OcbiFaH OailaHBICTHI OUTIM ANyHIBLIAPIABIH  KY3BIPETTUIKTEPiH
KaJIBINTACThIPy KO3((GHUIUCHTIH aHBIKTayFa MYMKIHIIK GepeTiH Oakpliay cypakrapbl kearipingi. CoHbIMEH,
6131iH OWBIMBI3IIIA, TPOOIEMANBIK OKBITY apKbUIBI MIOH/I OKBIN YHPEHY caHalbl OiTiM any TypiHe aifHanabl.

Kinm ce30ep: mnpoOnemanbl OKBITY, KOHCTPYKTHBTI OKBITY, KY3BIPETTUIK, XHBIH eJIIeMIepi, HaKTbI
alfHBIMANEl QYHKIUSIIAP, TEOPEMa, OKBITY, TaJlay.

A.MckakoBa, b. Xanxaposa, A.Kokaxaera

O npenogaBaHUM OCHOB TeopUU PYHKIMA 1eliCTBUTEILHOI0 MIEPEMEHHOT 0

PaccMOTpeHBI BOIIPOCH! COBEPIIEHCTBOBAHMS METOJOB MPEIOJaBaHMsI OJHON M3 MaTeMaTHYECKHX AUCIUII-
JIMH — TeOopuH (QYHKIHH JISHCTBUTEIEHOTO IEPEMEHHOT0. DTO OJIWH M3 METOAOB aKTUBHOTO 00y4eHHs, CIIo-
COOCTBYIOIINI OpraHM3alMi MOUCKOBOI AEATENBHOCTH 00y4arouuxesi, pOpMHUPOBAHUIO HABBIKOB TBOpYE-
CKOTO M3y4eHHUS IUCLUILIMHBL. OTMEYeHO, YTO NpoOIeMHOE 00y4eHHE TIOJOKUTEIBHO CKa3bIBAaeTCA KaK Ha
nporecce 0o0y4eHus, Tak ¥ Ha OTHOIIEHHH 00y4aeMOro K caMOMy Mpolieccy, XOTS U 3aHMMaeT Oosee mpo-
JIOJDKUTEIBHOE BpeMs IIPH 10/laue HOBOTO MaTepHalia, HeXEI! TPaJMLMOHHBIH MeToa. B cTaTbe npuBeneHsl
OJIH M3 METOJIOB M3JIOKEHHSI TEOPETHYECKOT0 MaTepHalia, OCHOBHBIC MOHSTHS, YTBEPXKICHUS B UX JIOTHYe-
CKO TocIeZIoBaTeIbHOCTH. J{JIst IPaKTHUECKOTO 3aHATHS B KauecTBE TEMBI BEIOpaHa Takas ydeOHas 3amada,
KOTOpasi MPEeANoJIaraeT MoTpeOHOCTh 00yJaloIIerocs: «HOTpPOraTh» MaTepHall, OIO3HAaTh B KOHKPETHOM TO
ob1ee, 0 YeM TOBOPHIIOCH Ha JIEKIMH. [Ioka3aHo, 4TO0 Ha MPAKTUUECKUX 3aHATHUSX MIPEIo1aBaTelb HallPaBIIs-
eT paboTy o0ydaromuxcs ¢ MOMOLIBIO BOIPOCOB, NOOYKIAIOIIMX X K CAMOCTOSATEILHOMY PACCYKACHHUIO U
aKTUBHOMY IOMCKY TIPAaBHJIBHOTO peliieHus. B CBSA3M ¢ 3TUM NpHBEEHBI KOHTPOJIbHBIE BOIIPOCHI, a TAKKE 3a-
JaHus Ul ompezeneHus KodbduieHTa chopMUPOBAHHOCTH KOMIIETCHIIMU oOydaromierocs. Takum obpa-
30M, aBTOPbI CUMTAIOT, YTO U3YyYCHHE JUCLUIUINHBI IPEBPALIACTCS U3 TPAULIMOHHON GOpMBI 00yHeHHs B CO-
TPYAHHYECTBO U CO3HATEIHLHOE NPUOOPETEeHHE 3HAHUH.

Kniouesvie croea: mpodaeMHOe 00yUeHIE, KOMIICTCHIHS, HHTEpaKTUBHAsS (hopMa 00ydeHuUs, PyHKIHS JeHCT-
BHTEITbHBIX TIEPEMEHHBIX, U3MEPEHIE MHOXKECTB, TEOpEMa, aHAITU3.
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