mporpamMmmbel  «bomarrak»  gnms TOoro,  4roObl  00ECIEYWTH  OpraHM3alMd  00pa30BaHUS
KBATH(HUITIPOBAHHBIMHU aHTIIOS3BITHBIMU CIICITHAICTAMH [6].

Takum 00pa3oMm, SI3BIKOBAsl TIOJMTHUKA PACCMATPUBACTCS B KA4ECTBE OJTHOTO W3 MPUOPHTETHBIX
HaIpaBJIeHUH JTATBHEUIIETO0 Pa3BUTHS KAa3aXCTAHCKOTO OOIIEeCTBa, IIPU 3TOM HMHOCTPAHHBIN S3BIK, KaK U
POIHOM SI3BIK, W A3BIK MEKHAIMOHAJIBHOTO OOIICHHWS pPa3BUBAIOTCA BO B3aUMOJCHCTBMHM U
B3aMOOOOTAICHNH, CIOCOOCTBYS (hopMUPOBAHUIO HMHTEIICKTYaIbHBIX pecypcoB
KOHKYPEHTOCIIOCOOHOTO roCy1apCTBa.
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STAGES AND ASPECTS OF ENHANCEMENT OF FOREIGN LANGUAGE COMPETENCY
OF FUTURE PROFESSIONALS IN HIGHER EDUCATIONAL INSTITUTIONS

Abstract

In article there is given full description of language training process in higher educational

institutions. Authors analyzed works of scholars on a given issue, emphasized level of language

personality structure, levels of its ability to commit acts of speech. Article outlines four components which

are included in professional foreign language competence as the goal of education. On the basis of

research=based approaches to the formation of a flexible educational content and learning there have
been givenstages of professional foreign language competence of the specialist.

Keywords. Language training process, teaching foreign language, language competence of future
professionals, stages of language competence formation, enhancement of language training.

KiroueBbie cioBa: mporecc SI3BIKOBOH IOJITOTOBKH, OOy4YeHHWE HMHOCTPAaHHOMY SI3BIKY, SI3BIKOBAs
KOMIIETEHIXs OyIyINX CIEUaINCTOB, 3Tanbl (POPMUPOBAHUS HHOSI3BIYHOM KOMIIETCHLMH, OBBIILICHAE
SI3BIKOBOM ITOATOTOBKH.

According to the new social order of the state non-language faculties of high educational
institutions must give professional training today, which responds to all requirements of professionals in
the context of humanization of society. The solution to this problem is possible if there is clear defined
purpose of the professionals training in a given level including in a foreign language. As it is well known,
established in the currently communicative approach to teaching foreign language communication

~ 172 ~



considers mastering foreign language as the acquisition of foreign language competence by learners in
accordance with the basic provisions of the theory of speech activity. In this approach, foreign language
competence is understood as the use of the language system especially in the social and professional
activity (L.S.Vygotsky, A.L.Leontyev, E.F.Tarasov).

Special value is the contact of students with native speakers, who work as teachers in the
faculties. The opportunity of studying in the walls of his university with native speakers increases
motivation, extends the horizons of students. Organization of work with foreign teachers has its own
specifics, because their educational concepts and traditions of communication with the students is very
different from that to which our colleagues are accustomed. However, the authenticity of the
communication is invaluable for the students. And if the opportunity to travel abroad today is very real,
but it is often difficult for economic reasons, the opportunity to learn from the teacher<language is
available today for many. A positive factor in the reform of Higher education system is the ability of the
international cooperation. Many universities participate in international projects developed joint textbooks
and teaching aids, program usage telecommunications.

A large reserve of increasing motivation and improve learning its effectiveness lies in the
possibility of using means mass communication in a foreign language: news programs, feature films,
educational programs, music programs, the Internet, etc.

In different stages of learning process there are observed different levels of linguistic foreign
language competency, in other words different levels of willingness to create and receive the production
of speech of communication. Emphasize it, we can draw from G.I. Bogin’s work [1,112-114]. The author
distinguishes the following levels of language personality structure, levels of its ability to commit acts of
speech:

1. Level of correctness. Formedness of this level means that the person is able to use basic
vocabulary and rules word- and formusing of a given language.

2. Level of interiorization. Formedness of this level implies a speech in the producer holistic
view about the upcoming private utterance, hence, as a result, a good rate of speech.

3. Level of intension. At this level, thereris. widespread use of the language wealth. Lack of
primitivization vocabulary and syntax.

4. Level of adequate choice. Reaching this. level is not only a possession of a variety of means
of language, but also the ability to use them in the right proportion to the context, in particular not using
within a single sentence, the words and forms, related to different functional styles of speech.

5. Level of synthesis adequacy. "This level of linguistic personality development includes the
achievements and shortcomings in the production or in synthetic perception of a whole text with the
whole complex set as inherent means.of communications of discipline content, and inherent means of
expression of spiritual nature of the individual of communicant".

Formation and development of professional foreign language competence of the specialist cannot
serve as the purpose of training, and mastering it does not happen immediately, but gradually. Therefore,
there should first select any the most significant sections of it, i.e. the components of the goal, and then
they are specified in the training facilities. The full list of them it is something that should be represented
in the program in foreign languages, distributed in the curriculum, work programs and embodied in
textbooks.

Auerbach provides a useful review of factors involved in the implementation of competency
based approach in teaching English, and identifies eight key features[2,411-430]:

1. A focus on successful functioning in society. The goal is to enable students to become
autonomous individuals capable of coping with the demands of the world.

2. A focus on life skills. Rather than reaching language in isolation, competency based learning
teaches language as a function of communication about concrete tasks. Students are taught just those
language form required by the situations in which they will function These forms are determined by
“empirical assessment of language required”

3. Task-or performance —centered orientation. What counts is what students can do as a result
of instruction. The emphasis is on overt behaviors rather than on knowledge or the ability to talk about
language and skills.

4. Modularized instructions. “language learning is broken down into manageable and
immediately meaningful chunks” Objectives are broken into narrowly focused subobjectives so that both
teachers and students can get a clear sense of progress.
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5. Outcomes that are made explicit a priori. Outcomes are public knowledge, known and agreed
upon by both learner and teacher. They are specified in terms of behavioral objectives so that students
know exactly what behaviors are expected of them.

6. Continuous and ongoing assessment. Students are pretested to determine what skills they
lack and posttested after instruction in that skill. If they do not achieve the desired level of mastery, they
continue to work on the objectives and are retested. Program evaluation is based on test results and, as
such, is considered objectively quantified.

7. Demonstrated mastery of performance objectives. Rather than the traditional paper-and-
pencil tests, assessment is based on the ability to demonstrate prespecified behaviors.

8. Individualized, student-centered instruction. In content, level and pace objectives are defined
in terms of individual needs: prior learning and achievement are taken into account in'developing
curricula. Instructions is not time-based: students progress at their own rates and concentrated on just
those areas in which they lack competence.

There are said to be several advantages of a competencies approach from the learner’s point of
view [3. 76-89]:

e The competencies are specific and practical and can be seen to relate to the learners needs and

interests.

e The learner can judge whether the competencies seem relevant and useful

e The competencies that will be taight and tested are specific ‘and public’— hence the learner

knows exactly what needs to be learned.

Assessing the willingness of students to distribute and receive the producing of foreign language
speech, we cannot ignore that perception of a holistic text, its'understanding is the process of extremely
complex. The phenomenon of understanding is itself characterized in the philosophical resource as
"universal category associated with the work of consciousness.in general," and means "the ability of
mastering cultural objects, and not only spiritual, but also material, with all that is not only given
biologically, but is formed and brought up in a culture".

In each lesson should be assimilated certain number of objects of linguo countryside, social,
vocational-oriented, pedagogic and psychological content. Such approach allows for the first time to do
training manageable. Professional foreign language competence as the goal of education includes four
components:

On the basis of research-based approaches to the formation of a flexible educational content and
learning in higher education, we have included in the developed model of professional foreign language
competence of the specialist following stages:

 Stage 1 - development of the structure of foreign language communicative activity of future
specialist, depending on the level of training (Bachelor, Specialist and Master);

» Stage 2 - the development of a unified program of foreign language training of specialist,
depending on the level of language proficiency (zero, basic, advanced, advanced);

* Stage 3 - Development of requirements for abilities and skills in mastering a foreign language
on the basis of representations about the model of communicative activity of each level and models of
foreign language training specialist;

» Stage 4 - the development of the content according to the level of training and the level of
language proficiency, specialization and training profiles;

 Stage 5 - content development of flexible work programs of all levels of education, training
(classroomrand extracurricular) and forms of control;

* Stage 6 - documenting educational complex (including its transfer to magnetic media).

Thus, it is clear that the level of mastery of a foreign language professional competence is not
directly proportional to the level of "practical" language skills, although it involves. To improve the
quality of language training future specialist language faculties - which means to equip its knowledge,
practical skills and abilities that allow him to use a foreign language as a means of information activities,
regular replenishment of their professional knowledge, professional communication and professional
culture as a whole.
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®YHKIIMOHUPOBAHUE AHTJIMMCKOI'O SI3bIKA BYCJIOBMSIX ET'O .
OOPMAJIN30BAHHOI'O YCBOEHMS B CTYJEHYECKOU MUKPOCOIIMAJIBHOU
OBIIHOCTH

AnHomauus
B oannou cmamve paccmampusaemcsi 60npoc OYHKYUOHUPOBAHUSL AHSAUNCKO20 S3bIKA 8
CMYOeHuecKol MUKPOCOYUATbHOU 0OWHOCMU HA npumepe (aKyibmema uHOCmMpanHvix a3vikoe Kapl'V
um. E.A. Byxemosa, 6 uacmnocmu, npobnema nepexknioueHuss k0008 Ha npumepe pasHOCMpyKmypHbix
A3bIKOB, MAKUX KAK PYCCKULL U AH2AUUCKULL A3bIKU, 20€ PYCCKUL A3bIK bICIYNAem 8 Kavecmae pooHozo. B
cmamve  onpedeneHvl  0COOEHHOCU  (DYHKYUOHUPOBAHUS AHIIUUCKO20 A3bIKA 6 YCI0BUAX €20
@opmanuzosannozo yceoenus cmyoenmamu. Cneyupura pyccko-anenuickux K0O08bIX nepekmodeHull u
UX CMpYKmMypHwlX 0COOeHHOCHmel Obliu UCCAe008AHbL NO 00beMy NEePeKIiouaemMo20 Ce2MeHmd Ha
UHOCIMPAHHOM A3bIKE 8 peuls CmyO0eHmo8 U npenoodasameret haxyivmema.

KnroueBble cioBa: (yHKIMOHMpPOBAHHE AaHTIMHCKOTO $3bIKA, OOpa3oBaTeslbHas Cpeaa, KOJOBBIC
HEePEKIIIOUCHHS, TEPEKITI0YAeMbIi CEIMEHT, COLMOINHTBUCTHKA

Keywords: functioning of the English language, learning environment, code-switchings, switching
segment, sociolinguistics

B Hacrosiiee BpeMsi aHMIMUCKHIA SI3bIK TIPHOOpeTaeT BCE OONBIIYIO TOMYJISPHOCTh BO BCEM MHpPE
1 BcE yale BHICTYIAET B KaUSCTBE S3bIKa MEKAYHAPOAHOTO OOMICHHA. Y CHIICHHE 03U aHTITUICKOTO
SI3bIKa OOYCIIOBIICHO TPOLIECCOM TIIOOATU3AIMH: PACTIPOCTPAHEHHIO aHTJIMHCKOTO SI3bIKa CIIOCOOCTBYET
pacmupsronieecs  IIONATHYECKOE, OSKOHOMHYECKOE, CTpaTeruueckoe, KyJabTypHOE U  Hay4dHOe
COTPYIHHYECTBO HA  MEXIOCYIapCTBEHHOM, MEKKOHTMHEHTAIBHOM  ypoBHsAX. HeoOxoanmo
KOHCTAaTHUPOBaTh TOT ()aKT, YTO CETOAHS AHTIUMCKUN S3bIK BCTPEYaeTCsl MPaKTHYECKH BO BcexX cdepax
YeJIOBEYECKOH ( ICSITENFHOCTH W OXBAaThIBA€T pa3fiMdHble CIOM oOmiecTBa. BoIpocel, cBs3aHHBIE C
pacipocTpaHeHHEM aHIJIMICKOrO S3bIKa, €r0 CTaTyCOM M POJIBI0 B MEXKYJIBTYPHOH M MEXITHUYECKOU
KOMMYHHKALlUH, OCOOEHHOCTSMH €ro (pyHKIHMOHMPOBAaHHA B S3BIKOBOM KOHTHHYYME COBPEMEHHOTO
MHUpa, MOMajalT B chepy HWHTEPECOB COIMOIHUHTBUCTUKHA H, TEM CaMbIM, CTAHOBSTCS MPEIMETOM
COIUOJIMHTBUCTUYECKUX MCCIIEOBAHUH.

Kak wu3BECTHO, COLMOJIMHIBUCTUYECKHE HCCIIEAOBAHUSA TPOBOIATCS B pycie HHTETPaTHUBHOMN
CBSI3U C PA3TUYHBIMU CMEKHBIMHU JUCUHUILIMHAMY, TAKUMHU Kak QuiIocodus, ICHXOIOTHsI, COIUOIOTHS,
TIparMaThKa, UCCIEeIOBaHUA B 00JIACTH KOMMYHHUKawu U ap. [lo MHEeHMI0 HeMmenkoro JuHTBHCTa H.
Hurrtmapa (Norbert Dittmar, Soziolinguistik. Exemplarische und kritische Darstellung der Theorie,
Empirie und Anwendung. 1973) «upeamerHast 007acTh, KOTOPYIO COLIMOJMHTBUCTHKA OIMHUCHIBACT U
OOBSCHSIET C MOMOIIBIO KOMIUIEKCHOTO NMPUMEHEHHS JTMHTBHUCTUYECKHX M COIMOJOTHYECKUX METOJIOB,
MOJKET OBITh BBIpaXKEHa CIECIYIOLUIMM BOIpocoM: KTo 4To M Kak TOBOPHT, C KEM U Ha KaKOM SI3bIKE, IPU
KaKUX COIMAIBbHBIX 00CTOSTENhCTBAX, C KAKMMH HAMEPEHUSIMH | mocieacTBusamMu?» [1, 21].
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