binim 6epy canaceiana 613 6anaHbiH embip Kexeprici3 OuTiM amybiHa KoMeK Oepemis, Oipakra GaaHbIH
TICUXOJIOTHSIJIBIK JICHCAYJIBIFBI OHBIH MCHXHKAJIBIK KYHIHE TICUXOJOTHSIIBIK KOJIZay KOpceTy Kepek. ©Opoip
KUBIH/IBIKTBI IIIEIICTIH Kypan 0oyica, apT-Tepamusi ilKi KUBIHABIKTAPJbI IICNIyTe KOMEKTECETIH «alThIH
Kypai Jiece apThIK eMec. bana emipiHie Kusut MaHbI3IbI porecc. Kusim apKpuThl Oana ofiar, Kusiiamn KaHa
KOMMaiipl, 63 OoJyaliarblH, apMaHblH, OaFbIHIBIpAp OelecTepiH aHbIKTainbl. Kusur - Oyn kKaHat cexii.
BanaHbIH KaHATHIHBIH KaKKaHBIH KaJIaCaHbI3, JIep Ke3iH/Ie KUBIHILIKTAPbIHA MOH OCpiHi3.
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THE FLIPPED CLASSROOM AS AN EFFECTIVE TECHNOLOGY OF HIGH SCHOOL
STUDENTS’ FOREIGN LANGUAGE SKILLS IMPROVEMENT

With the introduction of the updated content of education in Kazakhstan, more and more attention is
paid to personality-oriented learning, which, in turn, requires the development of independent and critical
thinking skills of students. One of the most effective ways to implement personality-oriented learning and
meet these requirements is the "flipped classroom" technology.

This model was first used in practice by American highischool teachers Jonathan Bergmann and Aaron
Sams in 2000[1]. The introduction of this model possessed the absence of students in the classroom; to
compensate the lessons in which students were absent, teachers began to record videos of their lessons. Soon,
they realized that if all students were able to watch the lessons at home, in libraries, in places with a
computer and Internet access; then they did not need to explain the educational material at school. Thus the
"flipped classroom" technology, was born. Lessons in the school were henceforth intended for practicing the
material studied at home, discussing and completing tasks with the teacher. We should mention that the
theoretical basis of this model was created in the year when Alison King published her book "From Sage on
the Stage to Guide on the Side" in which she focused on the importance of the use of class time for the
construction of meaningrather than information transmission [2]. Due to the fact that this model of learning
is relatively new, scientists give different definitions of this term and also consider it in different ways.
According to J. Bergmann and A. Sams, flipped classroom technology is a teaching technique where “what
was usually done in classroom, under these conditions is performed at home, and what was previously done
at home is-now performed in the classroom”[1]. Professor R. Tolbert defined flipped classroom concept as a
pedagogical approach when first contact with new material is shifted from group educational space to
personal space in the form of structured assignments, and as a result, group space is transformed into a
dynamic, interactive educational environment where leader guides students as they apply acquired
knowledge and involves them in an active educational process[3]. In some scientific works flipped classroom
technology is defined as a learning strategy [4]; the blended learning model [5] and approach [6]. However,
all definitions have one thing in common: "a flipped classroom is defined as a pedagogical model in which
work in the classroom and at home are reversed."

Modern education requires more and more new approaches to learning, and traditional learning is being
replaced by the most effective technologies that have more advantages in teaching students. During the
coronavirus pandemic, the term "distance learning" became more relevant than ever before, which allowed
teachers and students from all over the world to use information and digital technologies in teaching. In this
report, we would like to share our experience of using the "flipped classroom" model in distance learning and
offer a new look at this concept. According to the generally accepted concept, "flipped classroom" is
supposed to mean working in the classroom and getting acquainted with the educational material outside of it
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[71, [8], [9]. From my own experience, I consider a flipped classroom as a blended learning model that does
not require lessons in school, that is, the implementation of this model may occur online. The analysis and
the study of the essence of the concept of "flipped classroom" allowed us to give the following definition of
this concept: "The flipped classroom is a model of blended learning, focused on increasing student
engagement by independent understanding and mastering the material being studied with the teacher's
guiding and advising function."

There are a number of advantages of this model:

1. Time productivity and flexibility; if in the traditional classroom most of the time is spent on
presentation and less time on practice, this model requires students and teachers to spend more time on
practice. Students are in control of their own progress and move at their own pace;

2. The opportunity for students to discuss questions relevant for them; since the video is viewed at
home, students have more opportunities to discuss the difficult questions that have arisen on the video of the
lesson. Moreover, in the process of discussing these questions with the teacher and other students, students
get profound knowledge on a particular topic;

3. Independence; within the framework of this model, high school students have the opportunity to
study and analyze new material independently, thereby developing their critical thinking and meeting the
requirements of personality-oriented learning;

4. Since this technology involves independent study of the main content of the educational material,
students who were absent from the lessons can view the material, relying on the with detailed information
necessary for completing the tasks;

5. This technology is based on the taxonomy of B. Bloom [10], and assumes familiarization with the
content of the material at home, whereas discussion, analysis, synthesis and application is conducted in the
classroom and which positively affects the emotional state of students.

There are some difficulties in implementing the "flipped classroom" technology:

1. Lack of motivation; teachers will have a hard time motivating students who are used to the traditional
learning format;

2. The need for additional time for the "so busy" teacher to organize and adapt students to work within
the framework of this technology;

3. Technical problems; working within the framework of this technology requires full access of students
to a personal computer and Internet;

The successful implementation of the "flipped classroom" technology at foreign language lessons is
possible if the following conditions are met:

1. Correspondence of the level of knowledge of the English language of students educational standards;

2. Proficiency, methodological literacy and information culture of the teacher;

3. Availability and quality”of the information as well as the functionality of communication
technologies.

In order to justify the advantages of using the technology of "flipped classroom" for the development of
students' independence, a practical part of our research is offered. Before implementing this technology,
students were introduced to thesstructure, content, requirements and rules of work. Then the first survey of
high school students was ‘conducted to determine the problems they face during the traditional format of
education and to assess the level of independence. The questions in the questionnaire were as follows:

1. How do you rate your independence in a percentage?

2 How well ean'you work independently?

3. Do'you have any problems with the traditional learning format?

4. Do you experience difficulties and stress while doing homework? Do you have any questions while
doing your homework?

5. How well do you understand the material presented in the video format?

According to the results of the initial survey (table 1), the students noted a low level of independence
and inability to do such work, when asked about the problems they often face, the students noted the lack of
time for understanding and practice, noise and lack of concentration in the classroom, the inability to "get
ahead" with excellent mastery of the material and the dependence of the overall class work on the other
students. Also, most of the students said that they experience problems with homework and sometimes a
depressed emotional state and fear. The students also pointed out that they sometimes forget some elements
of the new educational material, which, in turn, prevent them to successfully cope with the tasks. The last
question of the questionnaire, almost all students answered positively, referring to various video tutorials on
English in social networks, which they remember and understand faster.
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Question 1: How do you rate your independence in a percentage?

Question 2: How well can you work independently?

Question 3: Do you have any problems with the traditional learning format?

Question 4: Do you experience difficulties and stress while doing homework? Do you have any
questions while doing your homework?

Question 5: How well do you understand the material presented in the video format?

Table 1
Number of | 1¥ question 2" question 3™ question 4™ question 5™ question
students
asked
37 15% - the | 83% -not well | 89% - yes 93% - yes, | 90% - understands
average rate 8% - well 11% -no often better
9% - can’t 5% -no 8% - «doesn’t watch
answer 2% - always | often
different 2% - understands
badly

The “flipped classroom” technology was tested in the educational process of 8th.grade students on the
topic: "Environmental problems". Students were previously sent a list of words for self-study, and were also
offered tasks on the content of the video material they saw:

1. What environmental problems do people face worldwide?

2. What cause "global warming"?

3. How is the problem being dealt with in our country and in America?

Further discussion of this topic was carried out in the classroom.

After the introduction and practicing the "flipped classtoom" technology, another survey was conducted
to identify the students' attitude to this model and the changes that occurred with the implementation. Thus,
according to the results of the second survey, the students rated their independent work higher than before,
and noted the absence of questions when completing tasks, since their work is directed by the teacher, and
the students noted the longer time allotted for practice, which allowed them to assimilate the material better.
At the same time, we would like to note the increased activity of students in the classroom and the
improvement in academic performance atthe end of the quarter. The results of the survey after introduction
and practicing “flipped classroom” technology are shown in the table 2.

Question 1: How do you rate your independence in a percentage?

Question 2: How well can you work independently?

Question 4: Do you experience difficulties and stress while doing homework? Do you have any
questions while doing your homework?

Table 2
Number of | 1* question 2™ question 3" question 4™ question 5™ question
students asked
37 67% » - the | 78% - well - 89% of students | -
average rate 18 % - not well answered that they
4% - can’t don’t have
answer problems with the
homework
anymore.

Thus, the practical application of the "flipped classroom" technology in the form of an experiment
showed the effectiveness of its use and its role in the development of students ' independence.
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PA3PABOTKA IIPOTPAMMMPOBAHHOI'O TPEHAKEPA 11O HEOPTAHUYECKOM
XUMHUHA U UCCJIEJOBAHHUE EI'O SOPEKTUBHOCTHU

« Yuumobcst Haoo 6cro dHcusnb, 00 nocieone20 Ovixanus!y
Cronb-y3ul

E>xenHeBHO MBI 3aMedaeM M3MEHEHHUS B HallleM COBPEMEHHOM MHpe. MHOTHE JIFOIH, TPEIIPHSTHS,
OpraHM3aliy, B TOM YHCIIE ¥ cucTeMa o0pa3oBaHus, cienyeT HHpopMamoHHoMy nporpeccy. Co BpemeHeM
BCE OTPACII OCBAUBAIOT I1E€PEX0]] HA AaBTOMATU3UPOBAHHBIN MPOIIECC OPraHU3AIMHU JIESITEILHOCTH.

3HaKOMCTBO C HOBBIMH HayYHO-TEXHHYCCKUMH TEXHOJIOTUSMH U IPUMEHEHHE HX B IIpoLiecce 00ydeHHUs
HOBBIM 3HaHHSM CTAHOBHUTCS OTJIMYNTETHHON YepTOil pa3BUTHS COBPEMEHHOTO OOIIECTBA.

O0pasoBatenbHbBIN Tporiece He Hekiodenue. [Iporecc oOyueHus exeTHeBHO 0OHOBIsIETCST U 00pasyeT
OrpOMHBIN TOTOK WH(popManuu. Takke MeHSeTCS H OTHOIICHHE K pPe3ylbTaTy 00pa30BaTeNbHOM
JESITEIbHOCTU: HY)KEH 4YeJIOBEK,  KOTOPBIH CIMOCOOEH CaMOCTOSITEIBHO OpPraHM30BaTh 00pa30BaTEIbHYIO
JeATeNIbHOCTD, IPUMEHSISI IPU ATOM pa3IMYHbIe TBOPUYECKHE U YIIPABIEHUECKHE ITOIXOIBI.

B Hacrosmiee BpeMs 10 CHX MOp NPUMEHSETCS yCTapeBllee METOAbl OOyuYeHHs B INeJarormdecKux
cucremax. CBOIO HECOCTOATENILHOCTH MTOKA3all TPaJULUMOHHAas cuctema o0yuenus emie B 60-e rogsr XX Beka
U y’K€ TOT/1a HA4aJIM [IONCK aTbTePHATUBHBIX CUCTEM O0YUCHHSI.

B ncuxonoro-nefarornueckux MCCIeJOBAaHUAX TPAAUIMOHHAS KJIACCHO-ypOYHAsl CHCTeMa OOydYeHus
SBJISICTCS. CaMOM TPOCTOW M HaJIe)KHOW B cucTeMe oOpaszoBaHus. Ha camoM Jene oHa cuuTaeTcs MJI0XO
YIPABISIEMON W MUHHUMAIILHO 3()(EKTUBHOI C TOUKHU 3PSHHUSI BCECTOPOHHETO Pa3BUTHSI TMYHOCTH YYCHUKOB.
[IporpamMmMupoBanHoe 00y4eHHe, H300peTeHHoe U pa3zpadoTanHoe B 50-60-¢ roapl XX-ro CTONETHS, MOKET
ObITh IIEHHBIM JUAAKTHYECKAM CPEACTBOM IIPU MPENOJaBaHUM JIIOOBIX mpeaMeToB. (OcoOeHHO
MEPCHEKTUBHBIM NPUEMOM NPOTPaMMHpPOBaHHOE OOydYeHHE CTalo C I[IHPOKHM PaclpoCTpaHEHHEM
MEPCOHANBHBIX KOMITBIOTEpOB. Llenmbio maHHOW paboThl Obula pa3paboTka KOHTEHTa W WHTepdelica
MPOrpaMMHOT0 TpeHaXEpa MO XUMHUM JUIA IIKOJIbHUKOB. CHcTeMa 3aaymaHa il M3YYCHHS IIKOJIBHOTO
Kypca XUMHHU CaMOCTOSITEITFHO WIIU TI0JT PYKOBOJICTBOM TPEIIOIaBaTes.

3a OCHOBY KOHTEHTa KOMIIBIOTEPHOT0 TpeHaXEpa ObUT MPHUHSAT Kiaccniecknii yueOnuk Henrsura U. u
COaBT. «XuUMHYeCKHi TpeHaxeép: [IporpamMmmupoBaHHOE MOCOOHME Ui CpeqHel MIKOJb), W3JIaHHBIA Ha
pycckoM si3pike B 1986r. ConmepkaHue ydeOHHMKA B II€JIOM COOTBETCTBYET COBPEMEHHOW INKOJIBHOM
nporpamMMe. AHaJIH3 CTPYKTYpBI 33/IaHHH TO3BOJISICT yCTAHOBUTH, YTO B Moaxoje HeHTBHra coderarorcs
JMHEHHBIN W Pa3BETBICHHBIN aJITOPUTMBI. DTO MO3BOJISET JOOUTHCS aJaNTHBHOCTH MaTepuana U MOITy4eHus
WHIVBHIYaJIbHBIX TPACKTOPHH KaKAbIM M3 oOydarommuxcs. Bmecte ¢ Tem, pasHooOpas3ue THUIIOB 3aJaHUi
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