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On the formation of foreign language written communicative competence of students
of language specialties based on a methodological system using social network services

This article presents a methodological system developed by the authors for forming foreign-language written

communicative competence of students of language specialties based on social services. In the methodglogy

of foreign language education, there is a tendency to an increasing role of written speech due to the soci

nomic needs of modern society. The formation and development of the ability to create writtep st

a foreign language remain problematic tasks at all levels of foreign language teaching. Mo

cation affects the expansion of educational technologies and electronic learning tools. MO&
a

and communication technologies provide additional opportunities for students to move

level of formation of foreign-language written communicative competence, which is unders
to carry out foreign-language written speech activity with the help of a complex of
speech skills and abilities to create a foreign-language written text in accordance
uation. Social network services Instagram, Twitter, and others, which allow usg
es, have a number of didactic properties and methodological functions with
foreign language educational process. The authors describe the main co
tem, the methodological conditions for the formation of a foreign ertte co
conducted experiment, and its results. The analysis of experime confirms the positive dynamics
of indicators of the degree of formation of foreign-language writteRjgommUtnicative competence of students
of language specialties in all aspects: possession of methods trugting a foreign-language written state-
ment adequately to the language situation, the formati cio-CUltural, sociolinguistic, linguistic compe-
tencies, high motivation, and adequate self-esteem.
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troduction
The modern stage of moderpizat informatization of education of Kazakhstan and science system
assumes accessibility for every y preschool education and school education, the opportunity to
acquire new professional skil e and university, and to develop research and creative competen-
cies [1].
The process of iz cation significantly influences the speedy progress of educational tech-

nologies and electronic
cive environment for At
tiontoam ncedplevel of foreign-language written communicative competence. Foreign language
i mpetence refers to students' proficiency in executing written speech activities in a
is proficiency relies on a combination of linguistic knowledge, speech skills, and the
ability to gel gfforeign-language written texts that align with specific communicative contexts.

Kaplich L. and Kudryashova O.V., renowned researchers focusing on the development of foreign
language written communicative competence among language specialty students, delineate its key compo-
nents as follows: linguistic, discursive, pragmatic, strategic, and socio-cultural competence.

Let's delve into these facets of foreign language written competence:

Linguistic Competence: This encompasses the precise use of linguistic elements within a language, en-
compassing an understanding of rules pertaining to phonology, morphology, syntax, and vocabulary.

Linguistic competence, when applied to written communication, grants the ability to adeptly utilize lan-
guage components to construct written statements that serve as effective means of communication.

Discursive Competence: This entails the mastery of various forms of discourse. It entails the skill to in-
terconnect statements logically in written communication. It includes knowledge of how to amalgamate
grammatical structures and semantic content to produce coherent oral or written texts across diverse genres
and communication scenarios [2]. Some scholars further perceive discursive competence as comprising ver-

ools. Modern information and communication technologies create a condu-
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bal, nonverbal, and paralinguistic knowledge that shapes the capacity to methodically structure the semantic
content of both oral and written expressions [3].

As Brown articulates, “Discursive competence involves the aptitude to merge sentences into fragments
of discourse and synthesize a semantic whole from a series of statements”. Drawing from foreign authors'
definitions, domestic scholars elucidate discursive competence as the capacity to weave individual sentences
into microtexts (paragraphs) using grammatical, logical, lexical, and figurative tools to forge a written text or
discourse that functions as a medium for written communication [4].

Pragmatic Competence: This pertains to the capability to attain communication objectives in both oral
and written exchanges, employing diverse techniques for acquiring and disseminating information. Accord-
ing to contemporary methodological literature, pragmatic competence is defined as the art of optimizing lin-
guistic resources to resolve communicative tasks effectively, ensuring accurate transmission of semantic con-
tent [5].

Strategic Competence: As a constituent of foreign-language written competence, this defiotes the skill
to offset any deficiencies in linguistic resources during communication. It encompasses agarray of abilities
and communicative aptitudes that enable the selection and, if necessary, the adjusgmefit.o propriate
intercultural communication setting. This involves crafting a foreign-language model 6f.a Wgitten fext or dis-
course that aligns with the author's communicative intentions and intended seman@

c

Socio-Cultural Competence: This encompasses familiarity with the cultugal p, regional distinc-
tions, and general cultural knowledge specific to certain groups, reflecting t , lifestyle, traditions,
and customs. Socio-cultural competence implies awareness of the soci context of specific situa-
tions, the value systems of participants in foreign written communicatﬁnmunicative and speech eti-
quette, as well as linguistic and culturological aspects governing the d compositional structure of
foreign written statements [6]. *

One effective approach to enhancing students' foreign-lan% tten communicative competence is
through the integration and active utilization of informatig unication technologies (ICT) and as-
sociated tools in the educational process. Presently, al cational landscape, online services (in-
cluding social networking, email, and web 2. tons) Internet blogs, and wiki technologies are
deemed the most popular mediums for instructing§@reign language writing. These methods hold significant
promise, particularly in higher education, as they a dents to engage with professionals, experts, and
enthusiasts within their fields, both during clas§and beyond (as articulated by E. Wenger) [7].

The introduction of Web 2.0 technolaegi to educational practice is a relatively recent development.
the concept of “Education 2.0” embraces the potential of

Coined by Canadian scholar Downes S, 2
these technologies, fostering a new ed @ al approach. Education 2.0 is conceived as a collection of foun-
dational principles and correspo onal systems that align with the modern educational objective:

creating conditions that facili est realization of each student's potential, nurturing their entrepre-
neurial spirit, honing self-ed kills, and fostering the capacity to make informed decisions in a multi-

tude of situations [8].

Having analyzed devoted to Web 2.0 technologies in teaching aspects of language and types

of speech activity, w entify methodological conditions for the formation of foreign language written

icati etefige among students of language specialties based on social network services: for-

' etence in ICT, motivation of students to study in cooperation, the work of a teacher

dents' need for independent work, availability of technology or algorithm for working

with social ne services, the present in the methodology of tasks for working on the content, structure,
correct grammatical and spelling design of messages, and created written and speech works.

Insufficient development of practical methods for the formation of foreign-language written communi-
cative competence among students of language specialties using electronic learning tools, by which we mean
Internet blogs, online services, and social networks, made it necessary to develop and describe a methodo-
logical system for the formation of foreign-language written communicative competence among students of
language specialties based on social network services.

aimed at

Methods and materials

In the article, we describe a methodological system for the formation of foreign-language written com-
municative competence with the help of social network services that have firmly entered our lives. The
methodological system is an ordered and internally organized set of interrelated and forming unity of objects.
The components included in the system make up an integral complex and together allow you to model the
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process of education and upbringing. The main components of the methodological system are the goals, con-
tent, approaches, principles, methods, means, organizational forms of teaching, methodological conditions,
as well as the results, outcomes, and consequences of the transformation of the educational process with an
assessment of the quality of solving the problem.

The main goal of our methodological model is the formation of foreign language written communica-
tive competence of students based on social network services.

Achieving the goal of the described methodological system is possible when solving tasks aimed at the
formation and development of the following competencies: to express clearly and logically your thoughts in
writing and cover your views in detail, arguing your point of view, show agreement / disagreement in an ad-
equate and non-aggressive form, using the necessary linguistic means; to present complex problems in detail
in letters, essays, and reports, highlighting what seems to be the most important; to use the language style
corresponding to the intended addressee; to write articles and stories on social and professional topics; to
write essays of various types [9].

The theoretical basis of the methodological system includes approaches that should
mation of foreign written communicative competence, based on social network service ce-based,
personality-oriented, communicative-activity, communicative-cognitive [10, 11]; pringi teaching for-
eign languages by means of ICT: interactivity, informatization of learning; meth f ation of foreign

used in the for-

0

written communicative competence: communicative, interactive, informational control [12, 13].

The organizational forms of study that students are involved in while ingawith social network ser-
vices can be individual and group, classroom, and extracurricular.

The process of formation of foreign language written communi petence among students of
language specialties based on social network services includes 4 stages: izational, preparatory (tech-
nical), processual, and evaluational [14]. *

Summing up the above, the methodological system for thema of foreign language written com-
municative competence of students of language specialtie hephelp of social network services can be

presented as follows (Fig. 1):

TARGET
BLOCK

Formation of foreign langu
competence of students of lang
of electronic learning tdlls (Intemet blogs, social network services

ricativeness, situational-thematic
. autonomy, personal goal-setting of the student,
oh of interactivity, informatization of learning

ONAL FORMS: individual, group, curricular, extracurricular B
: communicative, interactive, informational-receptive, control method

G TOOLS: TMC, social network services, electronic educational services
PES: organizational, preparatory, processual, evaluational j

ormation of ICT competence among students; B °
The motivation of students to take parl in leaming in cooperation:

The teacher's directed work 1s aimed at creating prereguisites for the emergence

of students' need for independent learning activities;

Availability of technology or learning algorithms with social services;

Inclusion in the methodology of tasks for working on the content, structure,
grammatical and spelling correctness of messages and produced works. /

CRITERIA for the formation of writing skills based on social services:
student activity on Instagram/Twitter project, the content of a written work, |
exical aspect of written speech, grammatical side of written speech,
document structure, style, eritical thinking

The formation of foreign language written communicative competence: the ability
10 use wrillen language means Lo present personal information about yourself;
writing retellings, reports and messages, summaries, plans; writing reviews:

the ability to argue your point of view, express an opinion,

show agreement/disagreement in a non-aggressive form; writing articles and stories

Figure 1. Components of the methodological system
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Results and discussion

In the course of the experimental work, the effectiveness of the technology being developed was tested,
as well as the reliability and conditionality of the methodological system for the formation of foreign-
language written communicative competence of students of language specialties based on social network
services.

In order to confirm the effectiveness of the proposed methodological system, experimental teaching was
organized in practice, in which took part 30 4th—year students of the Foreign Language Faculty of the spe-
cialties 5B011900 — “Foreign language: two foreign languages”, 5B021000 — “Foreign Philology”,
5B020700 — “Translation” of Buketov University, studying French as a second foreign language. The level
of proficiency in French as a second foreign language in 4 courses corresponds to the level B1 — threshold or
B1.2 — threshold, in accordance with the European scale of foreign language proficiency (Common European
Framework of Reference, CEFR, Strasbourg, 2001).

The students of the experimental group (EG — 15 people) and the control group (CG — 1
ied according to the textbooks of the French language: Catherine Dollez, Sylvie Pons. . Méthode
de francais (B1), Hachette FLE, 2013; Michel Guilloux, Edith Turbide Alter eg(’%p gogique,

ité

Hachette FLE, 2013; Emmanuelle Daill, Pascale Trévisiol. Alter ego 3. Cahier d’ac achette FLE,

2013; Claire Miquel Vite et Bien 2 (B1). Méthode rapide pour adultes, CLE intergati 09; Popova LN.,

Kazakova J.A. Grammar of the French language (practical course). M.: “Nest emaic Publishers”, 2000.
Students' writing papers in social networks was carried out in practical classes and individual works.

S

In the 7th semester, 4th-year students study 7 topics. The followi work are carried out on

these topics:
1. Writing a film review; *
2. Writing a short story; \

3. Writing a short article on a socially acute topic;
4. Writing a message or report;
5. Writing the final summary on the topic.
ed"a 4-point scale: “1”, 0,75, “0,5”, and “0”.

To assess the performance of each writing €kill, we

‘51, (13

The grade “excellent” for written work was encode good” corresponded to “0.75”; “satisfactory” —

“0.5”; “unsatisfactory” — “0”.
Figure 2 shows a comparison of the indicators of the formation of foreign-language written communica-
tive competence of students of CG and EG Is at the ascertaining stage of the experiment.

26, 6 30,396 ,g5

EG
cG

Figure 2. Comparative analysis of the levels of formation of foreign language written communicative competence of
students of CG and EG (in % of students) at the ascertaining stage of the experiment

The obtained indicators give us reason to assert that the main part of the students of the two samples
(more than 80%) before performing experimental work had levels of formation of foreign language written
communicative competence from medium to low. Only 16% of CG students and 14% of EG students showed
high and medium-high levels. The average score of the papers is 0.5 points, which corresponds to 50% of the
task completion and marks the overall average-low level of formation of foreign language written communi-
cative competence among students.
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According to the developed algorithm, EG students received the teacher's recommendations in the
classroom on implementing a Twitter/Instagram project, discussed future work, and evaluated each student’s
participation in these projects. At the individual works, students searched for the necessary information, ana-
lyzed and selected the most suitable materials for the content of classes, and posted written works on the In-
ternet in accordance with the task, thereby forming and developing the skills of foreign language writing
based on social network services. The work was carried out individually, in pairs, or in groups of three stu-
dents.

Two types of control were used in experimental teaching:

1. The teacher conducted a control during the experimental teaching to check whether all students par-
ticipate in-group discussions of projects and writing individually written works through social network ser-
vices and at the end of the experimental teaching in the form of a general discussion.

2. The teacher conducted a control on each of the writing skills before and after the experimental teach-
ing.

The evaluation of student written works was carried out according to the following criteriagwhich were
used in the process of experimental teaching: *

- conciseness (max. 130 characters), but taking into account the content of the written ment;

- the ability to find relevant information to the topic; \

- analysis, and synthesis of the received information;

- the ability to classify publications by emotional and factual content;

- placement of links to related resources;

- use of abbreviations that are understandable to the rest of the pr '@ipants;

- publication of questions, and explanations;

- activity in posting messages on the Internet, searching aﬁ\ new content in accordance with the
topic;

- the ability to give comments, and express their view: rréet and non-aggressive way;

- implementation of work on Instagram/Twitter prejectiin acC@rdance with the theme and content;

- compliance with the specified text format;

- grammatical, lexical, and stylistic correctne

In Figure 3, we present a comparative analys e obtained results of the formation of foreign-
language written communicative competence f students of CG and EG by levels after experimental teach-

ing.

203
aCG
EG
0
\5’&

Figure 3. Comparative analysis of the levels of formation of foreign language written communicative competence of
students of CG and EG (in % of students) at the control stage (after teaching)

These data make it possible to conclude that most EG students demonstrated a sufficiently high level of
formation of foreign-language written communicative competence (from medium to high) after performing
experimental work. At the control stage, the level of formation of foreign-language written communicative
competence was from medium to low for the majority of students of the CG.
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According to all criteria, EG students showed an average score of 0.75, which corresponds to 75% of
the completion of tasks, and the overall average-high level of formation of a foreign language is written
communicative competence. The average score of CG students according to all criteria was at the level of 0.5
points, i.e. corresponded to 50% of the completion of tasks and the overall average-low level of formation of
foreign-language written communicative competence.

Based on the results obtained, it can be concluded that EG students have a higher level of formation of
foreign-language written communicative competence according to all criteria compared to students of CG.

Conclusion

Based on the above, we can draw the following conclusions:

- The content of teaching writing to students of language specialties based on social network services
includes the following components: lexical-grammatical, spelling and punctuation, stylistic, structural-
organizational, informative, and socio-cultural.

- Analysis of modern regulatory educational documents, as well as taking into account thedfeatures and
functions of social network services such as Twitter and Instagram, allowed us to highlight t iting com-
petencies formed by students when working with social networks

- The described methodological system for the formation of foreign-langu \n communicative
competence of students of language specialties using a set of electronic learni %hlch are understood
as Internet blogs, online services, and social networks, will be effective if the f@llowiag/Criteria are met:

- taking into account the features of social network services: brevit ity, linearity, hypertextuali-
ty, contextuality, and research potential.

- the presence of lexical-grammatical, spelling, punctuation, stylistic; ural-organizational, substan-
tive, socio-cultural, and psychological components in the 6on teaching foreign-language written
speech;

communicative competence of students using social n&two
- organization of teaching in 4 stages: organizatio aratory (technical), processual, and evalua-
tional.

- compliance with specific methodological conditio@ormaﬁon of foreign language written
p
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OJIeyMeTTIK KbI3MeTTep/i NaiajaHa OThIPbII, dAiCTeMeJIiK Kyiie Heri3iHae
TiJ1 MAMaHABIKTAPBI CTYICHTTEPiHIH 1IeTe TiJi Ka30a11a KOMMYHHKATHBTIK
KY3bIPETTUIIMNH KAJBINTACTHIPY TYPAJIbI

Makanaza oleyMeTTiK KbI3MET KOPCeTy HeTi31HAE Tl MaMaHIBIKTaphl CTYACHTTEPiHIH MeTel TUTIHIH
I1a KOMMYHUKATHBTIK KY3bIPETTUIITH KaJbIITACTHIPY YILiH aBTOpJIAp J3ipJiereH 9icTeMEIK Xyiie Oepi
IleTen TLMIH OKBITY 9iCTEMeECiHIE Ka30alla CoNIeyaiH peliHiH apTybl TeHASHIMACH OalKa
KOFaMHBIH QJIEyMETTiK-9KOHOMUKAIIBIK KakeTTinikTepine Oaitnansictel. lerenmik >1<a36a§a ieMe
JKacay KaOlIeTiH KalbINTaCThIPY OHE JIAMBITY IIET TiJIH OKBITYABIH OapJIbIK JCHIeHiHAe TPOBicM Mi.

JeTTepiH Oipi 6ombin Kana 6epeni. binim Gepyai *KaHFBIPTY OiliM Oepy TEXHOIOTHSI CH MCKTPOHIBI
OKBITY KYpaJIIapbIHBIH KEHEIOIHEe acep eTell. 3aMaHay! aKmapaTThIK-KOMMYHHUKAIHL orusiap Oi-
JIM anmynibUiapFa KOMMYHHKATUBTIK JKaFIaiiFa coiikec MIeT TiiHIeT! xKa30aia Msﬁi iH JIMHTBHUC-

,
a3

Oarmra ceiiney KbI3METIH JKy3ere achlpy KabijeTi peTiHae TYCIHIIeTiH WeT Tilj
TiK KY3BIPETTUTIKTIH KaJbIITACYbIHBIH HEFYPJIBIM JKETUIAIPUITeH OeHreHiHe
Oepeni. Konmanymbiapra xa3bama xabapnamanap xibepyre MyMKiHAL
T.6. oIIEyMETTIK KbI3METTEp LIETEN TiTiHAETI OKy mporecinae kdiias iHAICIMEH OipKaTap JUIaKTHKa-
JBIK KaCHETTEepre JKoHEe oJicTeMeNik (QyHKIMsIIapra ue. ABTOPI IC iK JKYHeHIH Heri3ri Kypamzaac
OeJtikTepiH, mIeTea TUTIHIH »a30ama KOMMYHHKAaTHBTIK i[H KaJIBINTACTBIPYABIH OIICTEMENiK
MIAPTTapbIH, YKCIIEPUMEHT JKOHE OHBIH HOTIDKENIePIiH, CHITAITaii 1B OKCIIEPUMEHTTIK OKBITYABl Tajnay Til
MaMaHJBIKTaphl CTYACHTTEPIHIH IIeT TiiHiH KXa30ara KaTHBTIK KY3BIPETTUIITIHIH KaJIBIIITacy AeH-
Teifi KOpCeTKIMTEPiHiH OH JHHAMHUKACHIH OapJIbL THINA PACTaNAbl: TUIMIK )KaFIasTKa colikec
CHIepy, JJICYMETTIK-MOJICHH, dJICyMETTIK JINH-
TBUCTHKAIIBIK, JITHTBUCTUKAIIBIK KY3bIPETTLIIK, KOF aITHs )KOHE aJIeKBaTTHI ©31H-631 Oaranay.

TUKAJIBIK OLTIM MEH ceiiyiey HarIplIapbl MCH JaFAbUIApBIHBIH KEIICHIH KOJIaHa OThb IIET TUTIHAET JKa3-
a KOMMYHHUKaTHB-
DCBHIMIIIA MYMKIHAIKTED

ﬂ
DIYTC
i stagram, Twitter sxoHe

Kinm ce30ep: xa3bamia ceiiney, Ky3bIpeTTi
KaJIBINTACTBIPY, dJICYMETTIK XKeJiiep, JKEIii

, IIeTeN TUTHIH jka30anra KOMMYHHKATHBTIK KY3BIPETTUIINiH
b3merTep, AKT, omicremenik xyiie, OKy Kypaianapsl, TiT Ma-

O ¢popmupoBanum
CTYAEHTOB SI3bIKOB

0il NMCbMEHHONH KOMMYHHMKATHBHON KOMIIETCHIMH
€lMATbLHOCTEH HA OCHOBE METOANYEeCKOM CHCTEMBI ¢
0/1b30BAHHEM COLMAJIbHBIX CEPBHCOB

JICTaBMIcHA pa3paboTaHHAas aBTOPAMH METOAMYECKas CcUCTeMa (POPMHUPOBAHUS HWHOS3BIYHOMN

YHUKATHUBHON KOMITETEHIIUU CTYACHTOB SI3bIKOBBIX CIELHUAIBHOCTEH Ha OCHOBE COLMAJIb-
pB. B MeToJMKke MHOS3BIYHOrO OOpa3oBaHMs HAMETWJIACch TEHJCHIMS K BO3pacTaloleil posiu
peun, 4To OOYCIOBICHO COIUATbHO-KOHOMUYECCKUMH MOTPEOHOCTAMH COBPEMEHHOTO OOIIle-

OITHOHM W3 MPOOJIEMHBIX 3a/1a4 Ha BCEX YPOBHIX 00y4eHHS WHOCTPAHHOMY SI3BIKY. MojepHu3amus odpa3oBa-
HUS BIMAET Ha PACIIUPEHHE BO3MOXKHOCTEH 00pa30BaTEIbHBIX TEXHOJIOTHH M 3JICKTPOHHBIX CPENCTB 00yde-
Hus. CoBpeMeHHbIEe HHPOPMAIIHOHHO-KOMMYHHKAIIOHHBIE TEXHOJIOTHH JAI0OT JTOTIOJIHUTEIHHBIE BO3MOXKHO-
CTH TepeiTH oOyJaronuMcsi Ha 0oJiee MPOABUHYTHIN YPOBEHb C(HOPMHUPOBAHHOCTH HHOS3BIYHON MUCHMEH-
HOM KOMMYHHKATHBHOW KOMIIETCHIMHU, KOTOpas IIOHUMAETCsI KaK CIIOCOOHOCTH K OCYIIECTBICHHIO HHOS3BIY-
HOW THCBMEHHOW pPEYeBOH NEATEIHLHOCTH C NMOMOUIbI0 KOMIUIEKCA JIMHTBUCTHUECKUX 3HAHUH W PEeueBBbIX
HaBBIKOB M YMEHHUH I CO3/1aHMUS MHOA3BIYHOTO MUCHMEHHOI'O TEKCTa B COOTBETCTBUM C KOMMYHHUKAaTUBHOU
curyanuei. ConnansHble cepBuckl MHcTarpaM, TBUTTEp U Ipyrue, MO3BOJISIONINE MOJIB30BATENSIM Mepeia-
BaTh MMHCHMEHHBIE COOOMICHNS, 00TaTaloT PSAIOM TUIAKTHYECKHX CBOHCTB M METOAMYECKUX (YHKIHU ¢ BO3-
MOKHOCTBIO HX HCTIOJIb30BaHUS B HHOS3EIYHOM 00pa30BaTeIbHOM IpoIiecce. ABTOPHI ONMCHIBAIOT OCHOBHBIE
KOMITOHEHTBI METOJJYECKON CHCTEMBI, METOJJMUYECKHE YCIOBHS Ul ()OPMUPOBAHUS MHOSI3BIYHOW MHCHMEH-
HOH KOMMYHMKATHBHOM KOMIIETEHIIMU. AHAJIM3 3KCIIEPUMEHTAJIBHOTO OOy4YeHHUS MOATBEP)KIAET IOJOXKH-
TENbHYIO0 JMHAMHUKY MOKa3aTeliei cTerneHd chOPMUPOBAHHOCTH WHOS3BIYHON MUCBMEHHOW KOMMYHHKATHB-
HOM KOMIIETCHIIMU CTYICHTOB S3bIKOBBIX CICLHANbHOCTEH 1O BCEM acIeKTaM: BIIAJICHHE CIIOCOOaMH KOH-
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CTPYHPOBAHUSI WHOS3BIYHOTO MHCHMEHHOTO BBICKA3bIBAHMS a[JCKBAaTHO SI3bIKOBOM CHTyauuH, copmMupoBaH-
HOCTb COLMOKYJIBTYPHOM, COLIMOIMHIBUCTUUECKOM, JIMHIBUCTUYECKON KOMIIETEHLIUH, BBICOKAss MOTUBALUS U
aJiIcKBaTHAsl CaMOOIICHKA.

Kniouesvie cnosa: macbMeHHas pedb, KOMIIETEHIHS, GopMHUpOBaHHE HHOSI3BIYHOM NMMCEMEHHOH KOMMYHHUKa-
THUBHOH KOMIIETEHIUH, CONUAIbHBIE CeTH, OHNaiH cepsuchl, KT, MeTomudeckas cucrema, cpencrsa oOyde-
HUS, CTYAEHTHI SI3BIKOBBIX CIICI[MAIbHOCTCH.
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