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On the issue of professional competence and competency
of the educational psychologist

In this article the authors from scientific-methodological position define the content and structure of the
professional competence of the educational psychologist. There is also pointed out that in today's pedagogy of
education, the key concepts are understood as «competence» and «competency». Based on this offer there are
different opinions of both as foreign and local scientists to understand these concepts. The study of scientific
material on this problem, experience in the European projects, participation in scientific seminars allowed the
authors to state that both competence and competency are based on knowledge, skills but competence
includes attitude to the results, subject, object, process of activity and tools. When talking about competent-
based approach there is a conception that expected results of learning will be the competencies and compe-
tence of students. In general, competence-based approach is an approach to the definition-as goals, selection
of content, organization of the educational process, the choice of educational technologies and evaluation of
results. Taking into account this opinion the authors reveal the content of professional competence of the edu-
cational psychologist.

Keywords: professional training of the educational psychologist, types of professional activity of the educa-
tional psychologist, higher education, educational process of the university, bachelor's training, professional
competencies, competence, professional competence, competence-based approach, professional activity

The new paradigm of education based on the competence approach, includes the concepts of «compe-
tence» and «competency» and their relationship to each other. The main reason for interpreting the result of
education in terms of competency/competence according to.the introduction of the competence-based ap-
proach is its dependence on the European and world trend of integration, globalization of the world economy
and particularly the steadily increasing processes of harmonization is «the structure of the European higher
education system» which is associated with Bologna process. It is significant that along with the universal
transformation in the field of degrees, training cycles (undergraduate and graduate); degree level for incom-
plete higher education; ensuring student'and teaching mobility; international recognition of degrees, educa-
tional loan system and their implementation, The Bologna process implies a certain terminological unifica-
tion that applies to terms such as competency/competence [1].

Russian scientist A.A. Verbitsky notes that the introduction of the competence-based approach changes
not only effective target basis of education conforming to its goals, criteria and procedures for diagnosing the
level of their real achievement,‘but also changes the type of training with different content that is adequate to
these goals, criteria and content-of the procedures, forms, methods, facilities, organization of an appropriate
educational environment and activities of students and trainees in it. The solution of this problem is connect-
ed with the modernization of the content of education, optimization of the methods and technologies of or-
ganizing the educational process, furthermore rethinking of the goal and result of education. The goal of ed-
ucation has-become correlated with the formation of key competencies/competence.

The ‘coneept «competence» appeared in 6070 years in the 20" century in the Western literature and in
the late 1980s in Russian literature. At this time begins special direction as a competence-based approach to
general and vocational education, possibilities of a competence-based approach to pedagogical activity are
being studied, the difference between the concepts of «competency» and «competence» is revealed and at-
tempts are being made to assess pedagogical activity on the basis of competencies.

According to the opinion of N.V. Kuzmina, L.M. Mitina that consider professional competencies of the
educator as following:

— the ability to act in accordance with limitations and requirements;

— knowledge, abilities, skills, methods and techniques;

— effective use of knowledge and skills;

— valuable orientations, motive, relationships;

— knowledge and experience in a particular area;

— awareness in terms of issues;
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— level of professionalism, creativity;

— qualities providing problems to solve [2, 3].

Competence is considered as a general readiness to establish a link between knowledge and a situation,
to formulate a procedure for solving a problem. Some educators understand by competence a certain alienat-
ed, pre-set requirement for the student’s educational preparation and by competence his personal quality
(characteristic) that has already taken place.

I.G. Agapov and S.E. Shshov sees competence as «a general ability and willingness of an individual to
work based on knowledge and experience that acquired through training which focuses on the independent
participation of the individual in the learning and cognitive process. They are aimed at its successful integra-
tion into the activity» [4; 59].

I.A. Zimnya understands competence as «some internal, potential, hidden psychological neoplasm, rep-
resenting knowledge, ideas, programs (algorithms) of actions, value systems and relationships which are then
revealed in human competence» [1; 35].

G.K. Selevko notes that «competence focuses education on the creation of conditions for mastering the
complex of competencies necessary for a graduate to survive and sustain life in modern conditions» [5; 26].

A.V. Hutorsky considers competence as «a pre-set requirement for the graduate’s educational prepara-
tion, something that he must master after completing his education at a certain level» [6; 60].

According to U.V. Vardanyan competence is manifested in an individual person as «the willingness and
ability of an individual to use theoretical knowledge and practical experience to solve certain tasks» [7; 36].

Kazakhstan scientist-educators Taubaeva Sh.N. and Laktionova S:N./through competence understand
those personalities that characterize the willingness and ability to integrate the knowledge and skills acquired
in life experience to achieve the goal in a specific context. Competence is the ability to carry out activities
with quality providing professional tasks, the achievement of goals and results. But competency is the ability
to carry out activities with quality of relevant standards and public expectations [8; 24-26].

Participation in the EDUCA-TEMPUS project allowed to be introduced with the opinion of professors
of the Otto-fon-Gerike (Germany), University of Alicante (Spain), Lithuanian University of Pedagogical
Sciences, University of Columbia (UK) on the concepts. of competence and competence-based approach.
Most of them believe that competencies in the frame of the Bologna process perform as:

— characterization of the ability of the individuality to realize their knowledge and experience in suc-
cessful activity with a high degree of self-regulation, self-esteem and quick, flexible and adaptive response to
the dynamics of circumstances and environment;

— one of the distinguishing features of qualifications (degrees, steps, levels);

— compliance with qualified requirements taking into account regional needs and demands of labor
markets;

— the ability to perform.specific kinds of activities and works depending on the tasks and situational
problems.

In their opinion the-development of competencies is the goal of educational programs, competencies are
formed in different course units and evaluated at different stages. «Competencies can be subdivided into sub-
ject area (reflecting the specific areas of study)’ and universal (common to all degrees). Competencies in-
clude knowledge and understanding, knowledge how to act, knowledge how to be. In the framework of Bo-
logna process competencies act as one of the main reference points of the characteristics (descriptions) of
qualifications (degrees, steps, levels» [9].

Competencies have positive meaning for:

— ensuring the further transparency of academic and professional degree profiles (educational programs)
and strengthening the emphasis on results;

— the development of a new paradigm of student-centered education;

—increasing the employability of graduates and their civil culture;

— the formation of a more adequate language for consultation with stakeholders.

In the pan-European project TUNING were formulated the results of educating in subjects through
competencies which ensures transparency and efficiency when comparing training. In the TUNING project
the concept of competence includes knowledge and understanding (theoretical knowledge of an academic
field, ability to know and understand), knowledge of how to understand (practical and operational applica-
tion of knowledge to specific situations), knowledge of how to be(values as an internal part of the way of
perception and life with others in a social context) [10].
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Within the framework of the competence-based approach education and training become integrated,
multifactorial. Educated students are transferred not only knowledge and skills and not all the knowledge and
skills , but only those that are needed to develop the necessary competencies. Psychological preparation is
also being developed, concrete algorithm of effective activity are being accumulated. A competence-based
approach to learning and education is very targeted by nature. Not just a general practitioner is trained but a
person who will be well able to perform a very specific circle of work.

This approach to the definition of core competencies is consistent with the understanding of the funda-
mental goals of education set forth in UNESCO documents:

— educate to gain knowledge (educate to learn);

— educate to work and earn (teaching for labor);

— educate to live (teaching for being);

— educate to live together (teaching for living together).

Analysis of the scientific literature has shown that:

1. Competence is a paradigm of practical activity.

2. Competence is the level of mastering productive activities.

3. Competence is the testing objects of individual qualification.

4. Competence is the specific strategy of successful activities that provide for solving problems, over-
coming obstacles and achieving goals.

Professional competence is an integrated personal resource that ensures successful activity due to
learned effective strategies. Professional competence consists of competency which is provided by compe-
tences and is found in competencies. In Table we showed the basic approaches to the definition of the term
«professional competence of an educational psychologist» existing in pedagogical science and defined the
components of professional competence, that is professional competency.

Table
Approaches of various authors to the definition of «professional competence of the educational psychologist»

Authors Definition of concept ‘professional Components of professional competence
competence’ (professional competencies)
1 2 3
Professionalism (connects the concepts of pro-
fessionalism and competence) - is'a set of psy-
g cho-physiological, psychological and personal
A phy A% PSY & , — cognitive;
& changes occurring in the teacher’s process of . )
& . — emotional and valuable;
' mastering and long-term performance of ac- tical (activit
5’ tivities providing a qualitatively new, more — practical (activity)
effective level of solving complex professional
problems in special conditions
Professionally competent is such work of an
educator win” which pedagogical activity and
pedagogical communication are carried out at | _ professional  (objectively necessary)
a sufficient high level, the personality of a edagogical knowledge (Gnostic com-
teacher of pre-school education is realized in poneit)“?’ g
which good results are achieved in the training | professi’onal edacogical positions. ed-
g and education of children. A.K.Markova iden- p . pedagog P9 L
S . . . ucator’s installations required in his
-4 tifies the dominant block of professional com- . .
S . . profession (valuable — semantic compo-
= petence of the educator — the personality which nent):
v highlights in the structure: 1) personality moti- f > 1 biectivel
< vation (orientation of the personality and its | pr(:i ess1qnal k'(lcl) Jec t{Vt?ty necessarty )
types); 2) properties (pedagogical abilities, pe ago%lc?l SKILS (ag 1V1Kcomponenh),
character and his features, psychological pro- | ~ Persona cfaract:‘ter{stlcsl i[(nat elnzure t g
cesses and state of the individual); 3) integral me.lstery ol protessional knowledge an
characteristics of the personality (pedagogical skills (personality component)
self-consciousness, individual style, creativity
as a creative potential)
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1 2 3

S The concept «pedagogical competence» in-

R= cludes knowledge, skills, abilities as well as | — Activity

2 methods and techniques for their implementa- | — Communicative

2 tion in activities, communication, development | — Social

— (self-development) of personality

Special and professional competence

in the field of the educating discipline.

S The ability of the educator is to transform the Methodological competence in' the

= specialty into the means of forming a student’s | field of methods forming student’s

N personality, taking into account the restrictions | knowledge and skills.

M and prescriptions imposed on the educational Social-psychological  competence”in

> process by the requirements of the pedagogical | the field of communication processes.

z standard in which it is carried out Auto psychological competence in
the field of advantages of their own activi-
ties and personality

The analysis of scientific literatures shows that scientists studying the problem of educator’s compe-
tence use in their investigation the term «professional competence» (B.S. Gershunsky, T.V. Dobudko,
A K. Markova) or the term «pedagogical competence» (L.M. Mitina), or use both terms (N.N. Lobanova).
Sometimes these terms are combined by analog with professional and pedagogical activity as «professional
and pedagogical competence» (Yu.N. Kulyutkin, G.S. Sukhobskaya) [11].

In this way the main features of the competence-based approach to the training of specialists are:

— society general and personal significance of the formed knowledge, skills, abilities, qualities and ways
of productive activity»;

— a clear definition of the goals of professional.and personal development, expressed in behavioral and
evaluative terms;

— identification of certain competencies, which are also the goals of personal development;

— the formation of competencies as a set of semantic orientations based on the comprehension of the na-
tional and universal culture;

— the presence of a clear system of measurement criteria that can be processed by statistical methods;

— offering pedagogical support to forming personality and creation for it «a zone of success»;

— individualization of the strategy selection program to achieve the goal;

— creating situations for-complex testing the skills of practical use of knowledge and the acquisition of
valuable life experience;

— integrative characteristics.for manifestations of the personality, associated with its ability to improve
existing knowledge, skills and ways of activity as socialization and accumulation of life experience .

In the State/Compulsory Standard of Higher Professional Education it is noted that Bachelors in
the specialty 5B010300 — Pedagogy and Psychology [12] can perform the following types of professional
activities:

— organizational and technological;

— production and management;

— projecting;

— scientific research;

— educational.

Basing on these student should have professional competencies corresponding to the main types of pro-
fessional activity as organization of the process of training and education based secondary institutions; in any
type of scientific research organizations, modeling and implementation of scientific research projects, as well
as teaching Pedagogy and Psychology, training and retraining of stuff, interaction and ability to maintain a
«subject-subject» relationship. Namely the content of the professional activity of an educator-psychologist
includes the organization of psychological and pedagogical process at the level of the requirements of peda-
gogical science and practice, working with parents of students, communication with extracurricular educa-
tional institutions, scientific-methodological communication with extracurricular educational institutions,
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scientific-methodological communication with colleges, implementation of the goal and objectives of the
Concepts for the Development of Education of the Republic of Kazakhstan.

Basing on these student should have professional competencies corresponding to the main types of pro-
fessional activity as organization of the process of training and education based on pedagogical technology;
modeling of education in secondary schools and special secondary institutions; in any type of scientific re-
search organizations, modeling and implementation of scientific research projects, as well as teaching Peda-
gogy and Psychology, training and retraining of stuff, interaction and ability to maintain a «subject-subject»
relationship. Namely the content of the professional activity of an educator-psychologist includes the organi-
zation of psychological and pedagogical process at the level of the requirements of pedagogical science and
practice, working with parents of students, communication with extracurricular educational institutions, sci-
entific-methodological communication with colleagues, implementation of the goal and objectives:of the
Concepts for the Development of Education of the Republic of Kazakhstan.

Based on the theoretical principles we can identify a number of professional competencies of the future
educational psychologist allowing him to carry out the training and development of schoolchildren and stu-
dents of secondary special institutions:

a)social competence: the ability of personality to exchange information, to express his needs and inter-
ests, to show tolerance to other people and their opinions, to have a certain emotional stability, to be able to
provide various assistance to other people, to participate in a team work;

b) cognitive competencies: independently process information, concentrate on studies or work, transfer
learned methods of learning to new situations, find sources of information, independently process and struc-
ture information etc;

operational competencies:

¢) operational competencies: to determine goal and work procedures, to be able to deal with uncertainty
and lack of assurance, to be able to make and implement decisions, summarize the results of work, determine
the time for work;

d) special competencies are to plan methods for solving problems, to practice self-control, to have pro-
fessional activity, to adapt flexibly in new situationsytorevaluate and correct plans, to identify errors and to
find adequate ways to eliminate them [13, 14].

Professional competencies are the basis for.introduction of a competence-based approach into the peda-
gogical process, which allows the educational psychelogist of an educational institution to integrate
knowledge, skills, abilities and intellectual‘abilities in the implementation of innovative activities and practi-
cal application of modern education technologies [15].

The implementation of the competence-based approach in the system of advanced training allows con-
sidering the problem of the quality of training of specialists from a new approach. The basic criterion for as-
sessing the quality of education is professional competence as «the integral characteristic of a specialist»
which determines his ability to solve professional activity using knowledge and life experience, values and
inclinations. Ability in this case is understood not as a predisposition but as a skill [16, 17].

Professional competencies are formed in activities and always manifest themselves in organic unity
with human values, since only under the condition of a value attitude to activities and personal interest a high
professional result is achieved [18, 19].

In this way the educating profession is both transformed and governing. In order to manage the devel-
opment of personality everyone needs to be competent. The concept of professional competence and profes-
sional competency of an educational psychologist expresses the unity of his theoretical and practical readi-
ness for pedagogical activity and characterizes his professionalism. The professional competencies of the
future’ educational psychologist are a multy-factor phenomenon that includes the system of theoretical
knowledge of a teacher and how they are used in specific pedagogical situations, teacher’s value orientations
as well as integrative indicators of his culture (speech, style of communication and relation towards them-
selves and their activities, knowledge with related area etc).
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[II.M. MairensaueBa, JI.A. ApxabaeBa

IMexaror-ncuxoJ0rThiH KICi0OM KY3bIPETTUIIr MeH Ky3bIpeTi TypaJibl

Maxkana aBTOpJIapBl FEUIBIMH-0IiCHAMANIBIK TYPFBIIAH II€Jaror-CHXOJIOITEIH KociOn Ky3BIPEeTTUITiHIH
Ma3sMyHBl MEH KYpBUIBIMBIH KepceTim oTeIp. «byriHri kyHi OimiM OepyniH NemarormkachlHIa HeTisri
YFBIMJIAp — «KY3BIPET» JKOHE «KY3BIPETTUIK», — jen naitbiMaaiiasl asropiap. Cou cebenTeH onap aTajiraH
YFBIMIAP/ABI TYCIHY YIITH HICTENIIK )KoHE OTaHABIK FATBIMAAPABIH OPTYPIIi MiKipiaepin cypsinran Oepyzae. by
MOCEJIEH] KaH-KaKThl 3epTTeyre aBTOPJIAP/IbIH €YPONANIBIK *00aFa, FhUIBIMA CEMHHAPIIAPFa KAaThICYbI YJIKEH
koMeKk Oepzi. OcbiFaH opai, aBTOpiap KyY3bIpeT MEH KY3bIPETTUTK OilmiM MeH AaFabifa Heri3enreHiH
OinniperiH malbIMIansl, Oipak KY3BIPETTLTIK HOTHOKENepre, IIoHre, 00BEKTIre, NMpoIecKe >KoHe Kypajgapra
CYHEHeTiHIH KepceTinm oTeIp. Ky3bIpeTTisik Tocinmepi Typaisl aTKaH Ke3Je ojlap KYTUIETIH OKy HOTHXKeci
CTYICHITEpIIH KY3bIpeTi MEH KY3BIPETTUITI eKeHiH eckepeai. XKaimbl anraHna, Ky3bIpETTUIK Tocin — Oy
MaKcaTTapAbl aHBIKTAay, Ma3MyHIbI TaHJay, OKy HpOILEciH YHBIMIACTHIpY, OLTIM Oepy TEeXHOIOTHSIAphIH
TaHJay JKOHEe HOTIKenepi Garanmay Tocimi. Ockl MIKipAi ecKepe OTHIPBII, aBTOPJAP MeJaror-rcHX0IOTThIH
KOCi0M OUTIKTINITiHIH Ma3MYHBIH aHBIKTa/IbI.

Kinm co30ep: neaaror-ncuxoiorThlH KOCIOM AasipIIbIFbI, IEAaror-MCUXOIOITHH KACiON KBI3METIHIH TypJiepi,
JKOFaphl OLTIM Oepy, )KOFapFbl OKY OpPHBIHAAFBI OKY YAepici, 6akanaBpAbl HaiblHAaY, KSCIOH KY3BIPETTIIIK,
TYFBIP, KOCIOH KBI3MET.
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[II.M. MaiirensaueBa, JI.A. ApxabaeBa

K Bonpocy o npogeccnoHaIbHOI KOMIIETEHTHOCTH
U KOMIIETEHIIUH NeJarora-ncuxoJora

B crarse ¢ HayYHO-METOIOJIOTHIECKOH MO3MIMK PACKPBITHI COJCPIKAHUE M CTPYKTypa NMpodeccHnOoHaTIbHON
KOMIETEHTHOCTH TI€J]arora-rncuxosora. ABTOpsI MOAYEPKUBAIOT, YTO B IEAaroruke 00pa3oBaHUs KIIOYEBBI-
MH TOHSTHUSIMUA CETOAHS SIBIISTIOTCS TIOHSTUSI «KOMIIETEHIUS» U «KOMIETEHTHOCTB». Mcxoms u3 3Toro,
MpearaloT pa3IudHble MHEHHMS KaK 3apyOeKHBIX, TaK M OTEUECTBEHHBIX YUYEHBIX HA MOHMMAaHHUE 3THX
NOHATHH. V3ydeHne HaydyHOro MaTepuana o JaHHOH mpoOiiemMe, OmbIT paboThl B €BPOIEHCKUX MPOEKTaXx,
y4JacTHe B Hay9HBIX CEMHUHapax MO3BOJIMIIM aBTOPAaM CTaThbH KOHCTaTHPOBATh, YTO M KOMIETECHIIHS, H KOMIIe-
TEHTHOCTh OCHOBBIBAIOTCS HA 3HAHUSAX, YMECHHSAX, HABBIKAX, HO KOMIIETEHTHOCTh BKJIIOYAET M OTHOIICHHE K
pesyabTaTtaM, cyOBeKTy, 00BEKTY, IIPOIECCY ASSTENFHOCTH U OpyausaM Tpyaa. Korjga roBopst o KOMIIETeHT-
HOCTHOM IIOJIXOZIe, IMEIOT B BHJLY, YTO 0KHUIAEMBIMH pe3yJIbTaTaMH 00ydeHus! OyIyT KOMIECTCHI[UNA U KOM-
MIETEHTHOCTh O0yJaromuxcs. B 1eoM, KOMIIETEHTHOCTHBIH MOJX0J] — 3TO MOAXOM K ONPEJeNICHHIO: IeJIeH,
0TOOpPY cozep aHus, OpraHu3alMyi 00pa30BaTENFHOTO Mpoliecca, BEIOOPY 00pa30BaTEIbHBIX TEXHOJIOTHN 1
oleHKe pe3ysbraroB. C y4eToM JaHHOTO MHEHHs aBTOPBI PACKPBIBAIOT COJEpKaHHE MPO(ECCHOHANBHON
KOMIIETEHTHOCTH TI€/Iarora-rncuxoora.

Knioueswvie crosa: npodeccuoHanbHas OArOTOBKA MEarora-rncruxoora, BUAbl MpodecCHoHaNbHOM AesTeNb-
HOCTH IIe/Iarora-lcuxojiora, Beiciiee oOpa3oBaHWe, y4eOHBIN Mpolecc By3a, MOArOTOBKA - 0OaKaliaBpa,
npo¢ecCHOHATFHAS KOMIIETEHTHOCTD, KOMIIETEHTHOCTHBIH MOJIX0/T, MPOPeCcCHOHAIbHAS JEITCIEHOCTb.
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