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Development of foreign professional communicative competence  
of students of the specialty «International Law» 

In the present work, the problem of formation of Foreign Language Professional Communicative  skills of 
students of the specialty «International Law» is highlighted. Essential characteristics of such concepts as 
communicative, foreign communicative, professional and foreign language professional communicative com-
petence are reviewed. The article analyzes the scientific and theoretical literary sources on the research prob-
lem, on the basis of which the author's definition of the notion of «foreign language professional communica-
tive competence» is given, its structural components are identified; The features of its formation using CLIL 
technology are disclosed. The authors defined the basic principles, specific features, advantages of the use of 
content and language integrated learning (CLIL) in the development of foreign language professional com-
municative skills of future international lawyers. Along with the advantages of using CLIL technology, the 
difficulties of implementing this technology in teaching students of non-linguistic specialties are noted. With-
in the framework of the problem, emphasizing the complexity of training a highly qualified specialist in the 
field of international law, the authors conclude that for the formation of a foreign language professional 
communicative competence, it is necessary to balance such components as the level of professional 
knowledge and a sufficient level of proficiency in a foreign language. 
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Due to globalization processes the amount of international relations between countries of world com-
munity has grown dramatically. Successful international interaction among countries depends largely on 
competent work and proficiency of specialists in different spheres. In this context, foreign language profi-
ciency becomes an essential part of training of competitive specialists for work in national and world labor 
markets. 

Foreign language fluency and accuracy of specialists in various fields of economics is of great signifi-
cance for establishing not only personal, scientific and cultural contacts with foreign partners, but also as an 
instrument for providing professional relations for an effective exchange in future practical work and experi-
ence is noted in the Concept of the Development of Foreign Language Education in the Republic of Kazakh-
stan [1]. 

The progressive development of cultural, socio-economic, scientific and political relations between 
countries is largely determined by the competence of specialists in international relations, whose professional 
skills are the criteria of their successful work in the international arena. 

An important role in the formation of a competent, competitive specialist with developed professional 
knowledge and skills play his communicative abilities in the field of intercultural and interpersonal commu-
nication. 

In this regard, we would like to consider the concept of communicative competence. 
N. Chomsky considered competence as an ability necessary for communication in his native language 

and defined it as «linguistic competence» [2]. Chomsky believed that a competent, fluently speaking person 
should form or understand an unlimited number of proposals for models, and also have a judgment about the 
utterance. [3; 119]. 

The term «communicative competence» is widely explored in the researches of Russian and foreign au-
thors. Opinions about its structure are different, there are many interpretations of its definition. 

The concept of communicative competence was the result of an attempt to differnciate two notions- 
cognitive (academic) and basic interpersonal communicative skills of a person [4; 98]. 

Based on the specifications of the Council of Europe, Jan Van Eck singles out the following compo-
nents of communicative competence: 

– linguistic (knowledge of vocabulary, grammatical rules); 
– sociolinguistic (the ability to use and interpret language forms in accordance with the context); 
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– discourse competence (the ability to understand and logically construct separate utterances for the 
purposes of semantic communication); 

– socio-cultural (knowledge of the socio-cultural context); 
– strategic (ability to use verbal and non-verbal strategies to compensate knowledge gaps); 
– social competence (desire and willingness to interact with others, ability to manage the situation) [5]. 
Foreign scholars M.Canale and М. Swain believe that the term «communicative competence» refers to 

knowledge and to the «skill of real communication», and distinguishes the following subcomputencies in the 
structure of communicative competence: 

– grammatical; 
– sociolinguistic; 
– discourse competence; 
– strategic competence [6]. 
One of the scientists who made a significant contribution to the development of the notion of communi-

cative competence is S. Savignon, who considered communicative competence to be a dynamic concept and 
who presented a model of communicative competence in the form of an inverted pyramid, the edges of 
which are grammatical, discourse, strategic and sociocultural competences [7]. 

I.A. Zimnyaya defines communicative competence as a person's ability adequately address the most di-
verse situations of communication and organize his speech activity in its productive and receptive forms ap-
propriate to each specific situation and language means and techniques [8; 28]. 

The analysis of the models of communicative competence available in linguistics and linguodidactics 
shows that researchers treat differently to its structural components. 

Despite the diversity of views on the structural components of this phenomenon, scientists agree that 
the main components of communicative competence are: 

1) knowledge of the system of the language studied and the ability to apply it in communication (lin-
guistic competence); 

2) the ability to understand and generate foreign language utterances (different types of discourses), 
formed on the basis of linguistic knowledge and language skills, combine them within one act of communi-
cation in accordance with a specific communicative situation, a speech task and communicative intention 
(discourse competence); 

3) knowledge of the sociocultural specifics of the country of the studied language, as well as possessing 
skills and abilities that allow to perform verbal and non-verbal communication with native speakers of the 
language in accordance with this specificity and norms regulating verbal interaction in the corresponding 
linguistic and cultural community (socio-cultural competence); 

4) ability to use one's own verbal foreign language experience to compensate gaps in knowledge of the 
language (strategic competence) [4; 101]. 

The sphere of professional activity of the future international lawyer is the legal support of national se-
curity and the problems of the legal regulation of the activities of the Republic of Kazakhstan, the develop-
ment of science-based practical recommendations on foreign economic and foreign policy activities of vari-
ous bodies of state power and administration and other organizations of the Republic of Kazakhstan and the 
legal settlement of the problems of the development of world politics. Obviously, taking into account the 
main field of activity of the future lawyer in the field of international law, along with the knowledge of the 
norms of substantive law, knowledge of a foreign language is very important, since the activity itself is asso-
ciated with close interaction with representatives of other cultures and big amount of document circulation in 
foreign language. 

Out of the eight key competencies allocated by the European Commission for Education, communica-
tion in a foreign language is second only to communication in the native language. Taking into account the 
professional activity of a lawyer involves interaction with other people, i.e. interpersonal communication; 
and if we take into account the specific nature of the work of a lawyer in the field of international law, due to 
the professional need, who is in close contact with representatives of other cultures; then the formation of 
foreign language professional communicative competence for such specialists is, in our opinion, one of the 
most important components of the professional communicative competence of an international lawyer. 

Thus, one of the indicators of proficiency of the future specialist in international affairs is a high level 
of foreign language professional communicative competence, the formation of which is an important part of 
the pedagogical process in the conditions of the university.  
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What does the concept of foreign language professional communicative competence mean? 
The interpretation of the concept of foreign language professional communicative competence is am-

biguous due to the versatility and complexity of the term. In the structure of foreign language professional 
communicative competence, two components can be distinguished: foreign language communicative compe-
tence (knowledge and fluency in a foreign language) and professional competence (competence in a chosen 
profession). 

Researcher N.V. Lavrova correlates the concepts of communicative and professional competence. Thus, 
in the structure of the component composition of communicative competence, she identifies the subject mat-
ter competence, which she regards as the ability to orientate in a meaningful communication plan, based on 
knowledge of a certain sphere of activity in a given linguistic society [9; 110]. The researcher believes that 
the basis of the subject matter competence is the person's terminology knowledge  , which assumes both the 
subject knowledge and understanding the essence of the mechanism of professional activity. Only in view of 
the subject competence are defined «spheres, themes, situations of communication, communicative inten-
tions in speech actions» [10; 13] The social order of a modern society to teach and learn a foreign language 
not only as a means of communication, but also as a way to form a competent specialist who is ready for in-
tercultural professional communication, caused the need of development of a professional component of the  
foreign language communicative competence of future specialists. 

In the context of the investigated problem, a certain interest is evoked by the approach of 
T.N. Astafurova, who considers professional oriented communicative competence and which she treats as 
«the ability to interact effectively in professionally significant situations by means of the language studied, 
taking into account the linguistic, psychosocial, behavioral, cultural characteristics of a foreign society which 
presupposes «the ability to use vocabulary of business and professional spheres, i.e. adequately cover the 
communicative intentions of foreign partners, as well as the skills of using the norms of speech etiquette, 
social, real behavior in formal and informal situations of business communication, in which the knowledge 
of the situational and sociocultural contexts of an other culture is actualized» [11; 17]. 

O. Iskandarov considers professional communicative competence as a complex of personality proper-
ties, the commitment of which creates the best conditions for motivating the educational and cognitive pro-
cess, as it provides psychologically full interaction in the process of professional communication in a foreign 
language [12; 53]. 

Analysis of scientific and methodological literature shows that the foreign language professional com-
municative competence was interpreted as: the ability of a specialist to carry out an effective communication 
in the professional and business spheres in all kinds of foreign language speech activity [13;  48]; the readi-
ness and ability of a specialist who did not study a foreign language at the language department to the use 
foreign languages' linguistic, cultural, scientific and subject knowledge to carry out an intercultural commu-
nication act in professional context to carry out real life intercultural communication by means of a foreign 
language  [14; 7, 8]; the ability of a future law graduate to interact as a linguistic personality in a profession-
al-oriented communicative situation with specialists of other countries; readiness to carry out intercultural 
professional dialogue in a multicultural space in conditions of international mobility and integration [15; 35]; 
an integrated professional and personal language students' resource, ensuring the implementation of their 
communication in a specific speech situation and also enabling to regulate communicative behavior in the 
professional sphere of communication [16; 8]. 

On the basis of analysis of the concepts of communicative competence, professional competence, for-
eign language professional communicative competence, we define foreign language professional communi-
cative competence of an international lawyer as the ability and willingness of a specialist in the field of in-
ternational law to communicate in a foreign language in the framework of the practical application of the 
knowledge, habits and skills acquired in the training process for the successful conduct of professional ac-
tivities in the field of international law. 

There is no consensus among researchers  on the problem of the component structure of foreign lan-
guage professional communicative competence. So, A.S. Andrienko singles out linguistic, discourse, educa-
tional, strategic, sociocultural, social, linguistic, socio-information, socio-political, personal competencies 
[17; 16]. 

V.N. Zykova includes 4 components in the structure of foreign language professional communicative 
competence: linguistic, pragmatic, subject matter and strategic competencies. She treats linguistic compe-
tence, as the knowledge of lexical, grammatical, phonetic and graphic skills on the level of the English lan-
guage standard and the ability to use linguistic phenomena in the process of perception and generation of 

Ре
по
зи
то
ри
й К
ар
ГУ



Development of foreign professional communicative competence… 

Серия «Педагогика». № 2(90)/2018 37 

foreign language speech in written and oral form. Pragmatic competence is understood as the ability to con-
struct and understand a statement in accordance with communicative tasks and situations of professional 
communication. Subject-matter competence means the ability to perceive and produce statements adequate 
in terms of content standards adopted in various areas of professional communication. Strategic competence 
implies the ability to determine the purpose of professional communication, evaluate its results and plan its 
tactics [13; 49]. 

V.V. Tarasenko divides competencies into three large blocks: basic competences, academic competenc-
es and professional ones. From the point of view of the researcher, the basic competences (personal and edu-
cational) are the base of foreign language professional competence. Competencies of the educational block 
are formed further: socio-political, sociocultural, social-information and social. These competencies are a 
transitional link to the block of professional competences: strategic, linguistic, linguistic, discourse, the for-
mation of which means the completion of the university training of a specialist [18; 10, 11]. 

The structure of foreign language professional communicative competence by V.A. Aitov includes the 
following components: 1) Competences of the first group (linguistic and speech) he defines as the knowledge 
and mastery of oral and written foreign-language communication; 2) The second group of competencies: the 
competences of the sociolinguistic level are represented by socio-cultural competence and linguocultural 
competence, which is regarded as «the ability to communicate effectively in a foreign language on the basis 
of authentic texts that reflect social and cultural concepts of a different social community, including back-
ground knowledge, equivalent vocabulary, rules of etiquette adopted in the country of the studied language, 
as well as samples of literature, song and poetic creativity» [14; 18]; 3) The third group, the group of compe-
tences of a pragmatic level includes the subject matter, informational and self-educational competence. 

Despite the ambiguous views of researchers in determining the components of foreign language profes-
sional communicative competence, we believe that the most significant components for the successful pro-
fessional work of future international lawyers are: 

 Language competence, presupposing knowledge of lexical units and grammatical rules that convert 
lexical units into meaningful utterance, and the ability to apply these rules in the process of expressing and 
perceiving judgments in oral and written forms; 

 Speech competence - knowledge of the rules of speech behavior, the choice of language forms and 
means and their use, according to the goals, communicative situations and the social status of participants in 
the process of socio-cultural and professional communication; 

 Discourse competence, allowing to establish the contextual meaning of a coherent text and logically 
construct statements in the process of communication; 

 Sociocultural competence is characterized as the ability of communicators to adequately perceive, 
understand and evaluate cultural and scienctific achievements of other people in the process of intercultural, 
professionally oriented communication; 

 Linguistic professional (subject matter, special) competence - the ability to perceive and generate 
texts in a specific professional sphere, language cliche for specific purposes, the ability to use in a proper 
way scientific and professional vocabulary, analyze, critically conceptualize and present texts of profession-
al- oriented character; 

 Socio-political competence - the ability to navigate in a linguistic multicultural space, taking into ac-
count the norms of civil law behavior of a country of a studied language; 

 Intercultural competence - the ability to interact with the representatives of another culture, taking in-
to consideration  national values, norms and perceptions; to create a positive attitude for communication; 
choose communicatively purposeful ways of verbal and non-verbal behavior [15; 35]. 

The issues of effective learning of English for specific purposes in the context of the development of 
foreign language professional communicative competence of future specialists were the subject of research 
of many scientists. One of the innovative approaches in the formation and development of the studied com-
petence of future international lawyers in the undergraduate program is CLIL technology (content and lan-
guage integrated learning), which is based on the policy of the European Union, which promotes bilingual 
education as a way of convergence of European countries. CLIL technology is widely used in Europe within 
the framework of the language policy on education [19]. The term was introduced into scientific practice by 
David Marsh (University of Jyväskylä, Finland) in 1994. Many countries successfully use CLIL technology 
in practice. 
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The cognitive theory of J.Cummins bilingualism is the theoretical basis for an integrated study of a for-
eign language and subject content. It explains the interdependence between the cognitive ability and the de-
gree of individual bilingualism. J.Cummins concludes that the level of competence of the second language 
depends on the degree of competence of the first language [20]. 

According to the theory of bilingual education, a model to be used in the given context is the model in 
which the main stage of instruction in an educational institution takes place in the native language and the 
integration of the second language occurs when the person's mental and linguistic skills have reached a suffi-
cient level of development. As a result, there is a kind of transfer of cognitive structures from the first to the 
second language [21; 78]. 

The idea of a language-based integrated approach is also based on S. Krashens' theory of language as-
similation and based on the fact that a specially methodologically coordinated teaching of a subject discipline 
and a foreign language (and in a foreign language) contributes not only to the successful assimilation of both 
subjects, but also to a large extent develops the cognitive skills of students by establishing a variety of neural 
connections in the brain [22; 110-118]. 

Numerous studies in the field of the effectiveness of the application of bilingual training programs have 
shown that proper implementation of such programs in the learning process is an effective way of simultane-
ous learning a foreign language (also in foreign language) and academic disciplines. 

Foreign methodologists D. Coyle, D. Marsh, F. Hood [23] single out the principles of CLIL technology 
which are closely related to the tasks of development a foreign language professional communicative compe-
tence and contribute to the creation of a natural learning environment. They are: 

 Authenticity of materials used in CLIL techology (reproduction of real life situations in international 
law, such as the situation of legal advice, or in the situation of signing international agreements). 

 Teaching is concentrated in several directions: the development of cognitive skills through the analy-
sis of the subject content; development of discussion and collaborative skills among students and also im-
provement of critical thinking skills. 

 Students are actively involved in the educational process and involve other students in the project 
evaluating each other. 

 A safe learning environment is provided by creating a friendly atmosphere and equal conditions for 
all students, 

 Scaffolded instruction. Based on the concept of «zone of proximal development» by L.S. Vygotsky, 
the idea of J. Bruner, who believed that when children start to learn new concepts, they need help from 
teachers and other adults in the form of active support. He compared adult instruction to scaffolding that 
supports the construction of a building. As building is being finished, scaffolding is gradually dismantled, so 
is the adult/teacher instruction is gradually desmantled with the acquisition of learning autonomy. Scaffolded 
instruction is realized in CLIL technology as a basis of  methodological help of a teacher [24]. 

Since CLIL technology does not impose admission requirements on students' language skills, CLIL 
programs do not have age limits, which make them adaptable to different learning contexts. It is important to 
note that CLIL technology presupposses that language is a goal and a means of forming subject matter and 
foreign language competences among learners. 

Having considered the principles and peculiarities of CLIL technology, we believe that this approach 
has a number of advantages in training students professional foreign language and is more acceptable for the 
formation of a foreign language professional communicative competence of students specializing in Interna-
tional Law. In the framework of the development of foreign language professional communicative skills, 
students of the specialty «International Law» first study the discipline «Foreign Language» and basic profes-
sional disciplines, and only then they study the disciplines «Professional-Oriented Foreign Language» and 
profile disciplines. 

Advantages of CLIL technology are: 
 CLIL technology combines the subject area and the language. To improve foreign language profes-

sional communicative skills, a student should know both a foreign language and professional terminology. 
Foreign language professional communicative competence in the framework of  baccalaureate is formed 
within the studied disciplines «Foreign Language», «Professional-Oriented foreign Language». However not 
all higher educational institutions follow this sequence and the study of a foreign language often remains iso-
lated from other disciplines, including non-language disciplines, which is resulted in low efficiency of stu-
dents' education. 
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 CLIL technology increases student motivation. Content and language integrated learning presupposes 
the use of materials students are interested in as their subject area and so the student motivation is increased. 

 CLIL technology creates natural authentic language environment. The use of various authentic materi-
als i.e. written, audio and video materials, allows students to immerse themselves in a professional language 
environment and situations that are closest to real situations arising in the professional sphere. 

 CLIL technology improves and develops cognitive abilities of students. Models of bilingual education 
where foreign language acts as an instrument of obtaining special knowledge and self-education, intercultur-
al communication and polycultural upbringing lead to development and enhancement of man's cognitive 
abilities. 

 CLIL technology saves training time. The idea of using the principle of content and language integrat-
ed learning stemmed from increased requirements for a foreign language knowledge level with limited train-
ing time. Teachers worldwide face this problem.  

 CLIL technology represents a broad cultural context, improves the awareness of learners about one's 
own and other cultures, fosters tolerance towards other cultures. 

 CLIL technology develops students' communicative skills. 
 CLIL technology reduces stress level in learning process because this technology primary focuses 

more on smoothness and fluency of the speech than its grammatical or lexical accuracy. Nevertheless, there 
are a number of factors that need to be taken into account when using CLIL technology in teaching and 
learning process: 

1. The use of this educational technology is time consuming for a teacher.  Teachers are not always 
willing to support such innovations because it leads to increased preparation time. 

2. A small number of programs and workshops for training specialists in the field of CLIL. 
3. A small number of hours provided for the training of a competent specialist who has a good com-

mand of a professional foreign language does not always lead to a productive result. 
4. Insufficient level of students foreign language knowledge can reduce the quality of learning 

the subject. 
As a result of our study, we conclude that training of a highly qualified specialist in the field of interna-

tional law is a complex process in which it is important to follow a balance of the components, such as level 
of knowledge in their professional field, as well as the level of foreign language proficiency. The develop-
ment of foreign language professional communicative competence is undoubtedly an important part of train-
ing competitive specialists in the international labor market, for which the use of CLIL technology plays an 
important role as an innovative approach to teaching professional foreign language. Despite the difficulties 
of introducing the CLIL technology into the learning process, it meets modern requirements in the training 
professionals with a high level of foreign language proficiency and along with other pedagogical technolo-
gies, can contribute much to the development of a foreign language professional communicative competence 
of future lawyers in the field of international law. 

 
 

References 

1 Концепция развития иноязычного образования Республики Казахстан. — Алматы: Казахский ун-т междунар. отно-
шений и мировых языков им. Абылай хана, 2006. — 21с. 

2 Хомский Н. Аспекты теории синтаксиса [Текст] / Н. Хомский; под общ. ред. В.А. Звегинцева; Серия переводов. — 
Вып. I. — М.: Изд-во Моск. ун-та, 1972. — 233 с. 

3 Азимов Э.Г. Словарь методических терминов: теория и практика преподавания языков / Э.Г. Азимов, А.Н. Щукин. 
— СПб.: Златоуст, 1999. — 472 с 

4 Гальскова Н.Д. Теория обучения иностранным языкам. Лингводидактика и методика: учеб. пособие для студ. лингв. 
ун-тов и фак-тов ин. яз. высш. пед. учеб. заведений / Н.Д. Гальскова, Н.И. Гез. — 6-е изд., стер. — М.: Издат. центр «Акаде-
мия», 2009. — 336 с. 

5 Невирко Л.И. Формирование коммуникативной компетенции в рамках новой модели подготовки учителей англий-
ского языка // Педагогика развития: становление компетентности и результаты образования в различных подходах: мате-
риалы X науч.-практ. конф. — Красноярск, 2003. — С. 51–58. 

6 Canale M. Theoretical Basis of Communicative Approaches to Second Language Teaching and Testing [Text] / M. Canale, 
M. Swain // Applied Linguistics, 1980. — Vol. 1. — P. 1–47. 181 

7 Savignon S. J. Communicative competence: Theory and Classroom Practice / Sandra J / Savignon. 2nd ed. — New York: 
McGraw-Hill, 1997. — 272 p. 

8 Зимняя И.А. Психология обучения неродному языку (на материале русского языка как иностранного) / И.А. Зимняя. 
— М.: Рус. яз., 1989. — 219 с. 

Ре
по
зи
то
ри
й К
ар
ГУ



U.I. Kopzhasarova, N. Stanciu, А.S. Mustafina 

40 Вестник Карагандинского университета 

9 Лаврова Н.В. Тестирование как средство измерения сформированности коммуникативной компетенции в русском 
языке как иностранном в сфере профессионального общения: дис. ... канд. пед. наук: 13.00.02 «Теория и методика обучения 
и воспитания» / Н.В. Лаврова. — М., 1999. — 182 с. 

10 Аверина В.А. Обучение иностранных курсантов морских вузов России профессиональному общению на русском 
языке в условиях плавательной практики: дис. ... канд. пед. наук: 13.00.02 «Теория и методика обучения и воспитания» 
/ В.А. Аверина. — М., 1994. — 185 с. 

11 Астафурова Т.Н. Стратегии коммуникативного поведения в профессионально значимых ситуациях межкультурного 
общения: автореф. дис. … д-ра пед. наук: 13.00.02 «Теория и методика обучения и воспитания» / Т.Н. Астафурова. — М., 
1997. 

12 Искандаров О. Иноязычная профессиональная компетентность / О. Искандаров // Высшее образование в России. — 
1999. — № 6. — С. 53–54. 

13 Зыкова В.Н. Формирование иноязычной профессионально-коммуникативной компетенции студентов судоводитель-
ских факультетов: дис. ... канд. пед. наук: 13.00.02 «Теория и методика обучения и воспитания» / В.Н. Зыкова. — СПб., 
2002. — 145 с. 

14 Аитов В.Ф. Проблемно-проектный подход к формированию иноязычной профессиональной компетентности студен-
тов (на примере неязыковых факультетов педагогических вузов): автореф. дис. … д-ра пед. наук: / В.Ф. Аитов. — СПб., 
2007. — 18 с. 

15 Копжасарова У.И. Развитие иноязычной профессионально-коммуникативной компетенции студентов юридических 
специальностей на основе использования деловой игры на занятиях английского языка / У.И. Копжасарова, В. Надворник, 
Д.О. Реттих // Вестн. Караганд. ун-та. Сер. Педагогика. — 2016. — № 3. — С. 34–40. 

16 Жетписбаева Б.А. Компоненты иноязычной профессионально-коммуникативной компетенции студентов неязыко-
вых специальностей / Б.А. Жетписбаева, Ж.Г. Шайхызада, Е.А. Костина // Вестн. Караганд. ун-та. Сер. Педагогика. — 2015. 
— № 3. — С. 5–12. 

17 Андриенко А.С. Развитие иноязычной профессиональной коммуникативной компетентности студентов технического 
вуза (на основе кредитно-модульной  технологии обучения): автореф. дис. ... канд. пед. наук: 13.00.08 «Теория и методика 
профессионального образования» / А.С. Андриенко. — Чита, 2006. — 16 с. 

18 Тарасенко В.В. Обучение иноязычной профессионально ориентированной монологической речи студентов истори-
ческого факультета: автореф. дис. … канд. пед. наук: 13.00.02 «Теория и методика обучения и воспитания» / В.В. Тарасенко. 
— СПб., 2008.  

19 Common European Framework of Reference for Language Learning and Teaching [Text] / Draft 1 of a Framework proposal. 
— Strasbourg: Council of Europe (Council for Cultural Co—Operation), 1996. — 204 р. 

20 Cummins J. The Influence of Bilingualism on Cognitive Growth: A Synthesis of Research Findings and Explanatory Hy-
potheses / J. Cummins. — Comp. Microfilm. INtern. Corporation, 1976. — Working Papers on Bilingualism, No. 9. — 44 p. 

21 Григорьева К.С. Формирование у студентов технического вуза иноязычной компетенции в сфере профессиональной 
коммуникации на основе технологии CLIL: дис. … канд. пед. наук: 13.00.08 «Теория и методика профессионального обра-
зования» / К.С. Григорьева. — Казань, 2016. —189 с. 

22 Krashen S. Principles and Practice in Second Language Acquisition / S.Krashen. — Oxford, Pergamon Press, 1982.  
23 Coyle D. CLIL – A pedagogical approach from the European perspective. In N. van Deusen—Scholl & N. H. Hornberger 

(Eds.), Encyclopedia of language and education. — 2nd edition. — Vol. 4: Second and foreign language education. — P. 97–111. — 
New York: Springer, 2008. 

24 Bruner J.S. The ontogenesis of speech acts /J.S. Bruner // Journal of Child Language. — 1975. — No. 2. — Р. 1–10. 
 
 

У.И. Копжасарова, Н. Станчу, А.С. Мустафина 

«Халықаралық құқық» мамандығы студенттерінің шетелдік  
кəсіби коммуникативтік құзыреттілігін дамыту 

Мақалада шетелдік кəсіби қарым-қатынас дағдыларын «Халықаралық құқық» мамандығы 
студенттерінде қалыптастыру мəселесі қарастырылған. Коммуникативтік, шетелдік коммуникативтік, 
кəсіби жəне шетелдік кəсіби коммуникативтік құзыреттілік сияқты ұғымдардың негізгі сипаттамалары 
зерттелді. Авторлар «сыртқы кəсіби коммуникативті құзыреттілік» тұжырымдамасының авторлық 
ұғымын берген, оның құрылымдық компоненттерін анықтаған, ғылыми-теориялық əдеби көздерді 
зерттеу мəселесіне талдау жүргізген; CLIL технологиясы бойынша оның қалыптасу ерекшеліктері 
ашылған. Негізгі қағидалары, халықаралық заңгерлердің болашақ шет тілі кəсіби коммуникативтік 
қабілеттерін дамыту объектілі-тілдік кіріктірілген оқыту (CLIL) пайдалана отырып, нақты 
артықшылықтары анықталды. CLIL технологиясын қолдану артықшылықтарымен қатар, бұл 
технологияны тілдік емес мамандықтардың студенттеріне оқытуда қиындықтар байқалды. Зерттеу 
бөлігі ретінде проблема, халықаралық құқық саласында жоғары білікті мамандарды даярлау 
күрделілігін атап, авторлар кəсіби шет тілі қалыптастыру коммуникативтік құзыреттілік осындай 
кəсіби білім деңгейі мен тілін меңгеру деңгейін жеткілікті деңгейі ретінде компоненттерін сақтауға 
қажет деген қорытындыға келді. 
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Кілт сөздер: коммуникативті құзыреттілік, шетелдік кəсіби коммуникативтік құзыреттілік, CLIL 
технологиясы, пəндік-тілдік интеграцияланған оқыту, халықаралық заңгерлер, кəсіби қызмет, бəсекеге 
қабілетті маман. 

 

У.И. Копжасарова, Н. Станчу, А.С. Мустафина 

Развитие иноязычной профессиональной коммуникативной  
компетенции студентов специальности «Международное право» 

В настоящей работе освещается проблема формирования у студентов специальности «Международное 
право» иноязычных профессиональных коммуникативных умений. Рассмотрены сущностные характе-
ристики таких понятий, как «коммуникативная», «иноязычная коммуникативная», «профессиональная» 
и «иноязычная профессиональная коммуникативная» компетенции. В статье проделан анализ научно-
теоретических литературных источников по проблеме исследования, на основе чего дано авторское опре-
деление понятия «иноязычная профессиональная коммуникативная компетенция», выделены 
ее структурные компоненты; раскрыты особенности ее формирования с использованием технологии 
CLIL. Авторами определены основные принципы, специфика, преимущества использования предметно-
языкового интегрированного обучения (CLIL) в развитии иноязычных профессиональных коммуника-
тивных умений будущих юристов-международников. Наряду с преимуществами использования CLIL-
технологии отмечены сложности внедрения данной технологии в обучение студентов неязыковых спе-
циальностей. В рамках исследуемой проблемы, подчеркивая сложность подготовки высококвалифици-
рованного специалиста в области международного права, авторы приходят к заключению, что для фор-
мирования иноязычной профессиональной коммуникативной компетенции необходимо соблюдение ба-
ланса таких составляющих, как уровень профессиональных знаний и достаточный уровень владения 
иностранным языком. 

Ключевые слова: коммуникативная компетенция, иноязычная профессиональная коммуникативная 
компетенция, CLIL-технология, предметно-языковое интегрированное обучение, юристы-
международники, профессиональная деятельность, конкурентоспособный специалист. 
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