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In the present work, the problem of formation of Foreign Language Professional Communicative skills of
students of the specialty «International Law» is highlighted. Essential characteristics of such concepts as
communicative, foreign communicative, professional and foreign language professional communicative com-
petence are reviewed. The article analyzes the scientific and theoretical literary sources on the research prob-
lem, on the basis of which the author's definition of the notion of «foreign language professional communica-
tive competence» is given, its structural components are identified; The features of its formation using CLIL
technology are disclosed. The authors defined the basic principles, specific features, advantages of the use of
content and language integrated learning (CLIL) in the development of foreign language professional com-
municative skills of future international lawyers. Along with the advantages of using/CLIL technology, the
difficulties of implementing this technology in teaching students of non-linguistic specialties are noted. With-
in the framework of the problem, emphasizing the complexity of training a highly qualified specialist in the
field of international law, the authors conclude that for the formation of a foreign language professional
communicative competence, it is necessary to balance such components as. the level of professional
knowledge and a sufficient level of proficiency in a foreign language.
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Due to globalization processes the amount of international relations between countries of world com-
munity has grown dramatically. Successful international interaction among countries depends largely on
competent work and proficiency of specialists-in:different spheres. In this context, foreign language profi-
ciency becomes an essential part of training of competitive specialists for work in national and world labor
markets.

Foreign language fluency and accuracy of specialists in various fields of economics is of great signifi-
cance for establishing not only personal, scientific and cultural contacts with foreign partners, but also as an
instrument for providing professional relations for an effective exchange in future practical work and experi-
ence is noted in the Concept of the Development of Foreign Language Education in the Republic of Kazakh-
stan [1].

The progressive development of cultural, socio-economic, scientific and political relations between
countries is largely determined by the competence of specialists in international relations, whose professional
skills are the criteria of their successful work in the international arena.

An important role in the formation of a competent, competitive specialist with developed professional
knowledge and skills play his communicative abilities in the field of intercultural and interpersonal commu-
nication.

In this regard, we would like to consider the concept of communicative competence.

N. Chomsky considered competence as an ability necessary for communication in his native language
and defined it as «linguistic competence» [2]. Chomsky believed that a competent, fluently speaking person
should form or understand an unlimited number of proposals for models, and also have a judgment about the
utterance. [3; 119].

The term «communicative competence» is widely explored in the researches of Russian and foreign au-
thors. Opinions about its structure are different, there are many interpretations of its definition.

The concept of communicative competence was the result of an attempt to differnciate two notions-
cognitive (academic) and basic interpersonal communicative skills of a person [4; 98].

Based on the specifications of the Council of Europe, Jan Van Eck singles out the following compo-
nents of communicative competence:

— linguistic (knowledge of vocabulary, grammatical rules);

— sociolinguistic (the ability to use and interpret language forms in accordance with the context);
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— discourse competence (the ability to understand and logically construct separate utterances for the
purposes of semantic communication);

— socio-cultural (knowledge of the socio-cultural context);

— strategic (ability to use verbal and non-verbal strategies to compensate knowledge gaps);

— social competence (desire and willingness to interact with others, ability to manage the situation) [5].

Foreign scholars M.Canale and M. Swain believe that the term «communicative competence» refers to
knowledge and to the «skill of real communication», and distinguishes the following subcomputencies in the
structure of communicative competence:

— grammatical;

— sociolinguistic;

— discourse competence;

— strategic competence [6].

One of the scientists who made a significant contribution to the development of the notion of communi-
cative competence is S. Savignon, who considered communicative competence to be a dynamic.concept and
who presented a model of communicative competence in the form of an inverted pyramid, the edges of
which are grammatical, discourse, strategic and sociocultural competences [7].

ILA. Zimnyaya defines communicative competence as a person's ability adequately address the most di-
verse situations of communication and organize his speech activity in its productive/and receptive forms ap-
propriate to each specific situation and language means and techniques [8; 28].

The analysis of the models of communicative competence available. in-linguistics and linguodidactics
shows that researchers treat differently to its structural components.

Despite the diversity of views on the structural components of this phenomenon, scientists agree that
the main components of communicative competence are:

1) knowledge of the system of the language studied and the ability to apply it in communication (lin-
guistic competence);

2) the ability to understand and generate foreign language utterances (different types of discourses),
formed on the basis of linguistic knowledge and language skills, combine them within one act of communi-
cation in accordance with a specific communicative situation, a speech task and communicative intention
(discourse competence);

3) knowledge of the sociocultural specifics of the country of the studied language, as well as possessing
skills and abilities that allow to perform verbal and non-verbal communication with native speakers of the
language in accordance with this specificity and norms regulating verbal interaction in the corresponding
linguistic and cultural community (secio-cultural competence);

4) ability to use one's own verbal foreign language experience to compensate gaps in knowledge of the
language (strategic competence) [4;.101].

The sphere of professional activity of the future international lawyer is the legal support of national se-
curity and the problems of the legal regulation of the activities of the Republic of Kazakhstan, the develop-
ment of science-based practical recommendations on foreign economic and foreign policy activities of vari-
ous bodies of state.power and administration and other organizations of the Republic of Kazakhstan and the
legal settlement-of the problems of the development of world politics. Obviously, taking into account the
main field of activity of the future lawyer in the field of international law, along with the knowledge of the
norms of substantive law, knowledge of a foreign language is very important, since the activity itself is asso-
ciated with close interaction with representatives of other cultures and big amount of document circulation in
foreign language.

Qut of the eight key competencies allocated by the European Commission for Education, communica-
tion in a foreign language is second only to communication in the native language. Taking into account the
professional activity of a lawyer involves interaction with other people, i.e. interpersonal communication;
and if we take into account the specific nature of the work of a lawyer in the field of international law, due to
the professional need, who is in close contact with representatives of other cultures; then the formation of
foreign language professional communicative competence for such specialists is, in our opinion, one of the
most important components of the professional communicative competence of an international lawyer.

Thus, one of the indicators of proficiency of the future specialist in international affairs is a high level
of foreign language professional communicative competence, the formation of which is an important part of
the pedagogical process in the conditions of the university.
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What does the concept of foreign language professional communicative competence mean?

The interpretation of the concept of foreign language professional communicative competence is am-
biguous due to the versatility and complexity of the term. In the structure of foreign language professional
communicative competence, two components can be distinguished: foreign language communicative compe-
tence (knowledge and fluency in a foreign language) and professional competence (competence in a chosen
profession).

Researcher N.V. Lavrova correlates the concepts of communicative and professional competence. Thus,
in the structure of the component composition of communicative competence, she identifies the subject mat-
ter competence, which she regards as the ability to orientate in a meaningful communication plan, based on
knowledge of a certain sphere of activity in a given linguistic society [9; 110]. The researcher believes that
the basis of the subject matter competence is the person's terminology knowledge , which assumes both the
subject knowledge and understanding the essence of the mechanism of professional activity: Only in view of
the subject competence are defined «spheres, themes, situations of communication, communicative inten-
tions in speech actions» [10; 13] The social order of a modern society to teach and learn a foreign language
not only as a means of communication, but also as a way to form a competent specialist who is ready for in-
tercultural professional communication, caused the need of development of a professional component of the
foreign language communicative competence of future specialists.

In the context of the investigated problem, a certain interest is evoked by, the approach of
T.N. Astafurova, who considers professional oriented communicative competence and which she treats as
«the ability to interact effectively in professionally significant situations by means of the language studied,
taking into account the linguistic, psychosocial, behavioral, cultural characteristics of a foreign society which
presupposes «the ability to use vocabulary of business and professional spheres, i.e. adequately cover the
communicative intentions of foreign partners, as well as the skills of using the norms of speech etiquette,
social, real behavior in formal and informal situations of business communication, in which the knowledge
of the situational and sociocultural contexts of an other culture is actualized» [11; 17].

O. Iskandarov considers professional communicative . competence as a complex of personality proper-
ties, the commitment of which creates the best conditions for motivating the educational and cognitive pro-
cess, as it provides psychologically full interaction<n the process of professional communication in a foreign
language [12; 53].

Analysis of scientific and methodological literature shows that the foreign language professional com-
municative competence was interpreted as:'the ability of a specialist to carry out an effective communication
in the professional and business spheres in all kinds of foreign language speech activity [13; 48]; the readi-
ness and ability of a specialist who did not study a foreign language at the language department to the use
foreign languages' linguistic, cultural, scientific and subject knowledge to carry out an intercultural commu-
nication act in professional context to carry out real life intercultural communication by means of a foreign
language [14; 7, 8]; the ability of a future law graduate to interact as a linguistic personality in a profession-
al-oriented communicative situation with specialists of other countries; readiness to carry out intercultural
professional dialogue in a multicultural space in conditions of international mobility and integration [15; 35];
an integrated professional and personal language students' resource, ensuring the implementation of their
communication_in a specific speech situation and also enabling to regulate communicative behavior in the
professional sphere of communication [16; 8].

On the basis of analysis of the concepts of communicative competence, professional competence, for-
eign language professional communicative competence, we define foreign language professional communi-
cative competence of an international lawyer as the ability and willingness of a specialist in the field of in-
ternational law to communicate in a foreign language in the framework of the practical application of the
knowledge, habits and skills acquired in the training process for the successful conduct of professional ac-
tivities in the field of international law.

There is no consensus among researchers on the problem of the component structure of foreign lan-
guage professional communicative competence. So, A.S. Andrienko singles out linguistic, discourse, educa-
tional, strategic, sociocultural, social, linguistic, socio-information, socio-political, personal competencies
[17; 16].

V.N. Zykova includes 4 components in the structure of foreign language professional communicative
competence: linguistic, pragmatic, subject matter and strategic competencies. She treats linguistic compe-
tence, as the knowledge of lexical, grammatical, phonetic and graphic skills on the level of the English lan-
guage standard and the ability to use linguistic phenomena in the process of perception and generation of

36 BecTHuk KaparaHguHckoro yHusepcuTeTa



Development of foreign professional communicative competence...

foreign language speech in written and oral form. Pragmatic competence is understood as the ability to con-
struct and understand a statement in accordance with communicative tasks and situations of professional
communication. Subject-matter competence means the ability to perceive and produce statements adequate
in terms of content standards adopted in various areas of professional communication. Strategic competence
implies the ability to determine the purpose of professional communication, evaluate its results and plan its
tactics [13; 49].

V.V. Tarasenko divides competencies into three large blocks: basic competences, academic competenc-
es and professional ones. From the point of view of the researcher, the basic competences (personal and edu-
cational) are the base of foreign language professional competence. Competencies of the educational block
are formed further: socio-political, sociocultural, social-information and social. These competencies are a
transitional link to the block of professional competences: strategic, linguistic, linguistic, discourse, the for-
mation of which means the completion of the university training of a specialist [18; 10, 11].

The structure of foreign language professional communicative competence by V.A. Aitov includes the
following components: 1) Competences of the first group (linguistic and speech) he defines as the knowledge
and mastery of oral and written foreign-language communication; 2) The second group ©f competencies: the
competences of the sociolinguistic level are represented by socio-cultural competence and | linguocultural
competence, which is regarded as «the ability to communicate effectively in a foreign language on the basis
of authentic texts that reflect social and cultural concepts of a different social community, including back-
ground knowledge, equivalent vocabulary, rules of etiquette adopted in the country of'the studied language,
as well as samples of literature, song and poetic creativity» [14; 18]; 3) The third group, the group of compe-
tences of a pragmatic level includes the subject matter, informational and self-educational competence.

Despite the ambiguous views of researchers in determining the. components of foreign language profes-
sional communicative competence, we believe that the most significant components for the successful pro-
fessional work of future international lawyers are:

— Language competence, presupposing knowledge of lexical units and grammatical rules that convert
lexical units into meaningful utterance, and the ability to apply these rules in the process of expressing and
perceiving judgments in oral and written forms;

— Speech competence - knowledge of the rules of speech behavior, the choice of language forms and
means and their use, according to the goals, communicative situations and the social status of participants in
the process of socio-cultural and professional/communication;

— Discourse competence, allowing to establish the contextual meaning of a coherent text and logically
construct statements in the process of communication;

— Sociocultural competence is' characterized as the ability of communicators to adequately perceive,
understand and evaluate cultural.and scienctific achievements of other people in the process of intercultural,
professionally oriented communication;

— Linguistic professional (subject matter, special) competence - the ability to perceive and generate
texts in a specific professional sphere, language cliche for specific purposes, the ability to use in a proper
way scientific and professional vocabulary, analyze, critically conceptualize and present texts of profession-
al- oriented character;

— Socio-political competence - the ability to navigate in a linguistic multicultural space, taking into ac-
count the norms of civil law behavior of a country of a studied language;

— Intercultural competence - the ability to interact with the representatives of another culture, taking in-
to-consideration national values, norms and perceptions; to create a positive attitude for communication;
choose communicatively purposeful ways of verbal and non-verbal behavior [15; 35].

The issues of effective learning of English for specific purposes in the context of the development of
foreign language professional communicative competence of future specialists were the subject of research
of many scientists. One of the innovative approaches in the formation and development of the studied com-
petence of future international lawyers in the undergraduate program is CLIL technology (content and lan-
guage integrated learning), which is based on the policy of the European Union, which promotes bilingual
education as a way of convergence of European countries. CLIL technology is widely used in Europe within
the framework of the language policy on education [19]. The term was introduced into scientific practice by
David Marsh (University of Jyviskyla, Finland) in 1994. Many countries successfully use CLIL technology
In practice.
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The cognitive theory of J.Cummins bilingualism is the theoretical basis for an integrated study of a for-
eign language and subject content. It explains the interdependence between the cognitive ability and the de-
gree of individual bilingualism. J.Cummins concludes that the level of competence of the second language
depends on the degree of competence of the first language [20].

According to the theory of bilingual education, a model to be used in the given context is the model in
which the main stage of instruction in an educational institution takes place in the native language and the
integration of the second language occurs when the person's mental and linguistic skills have reached a suffi-
cient level of development. As a result, there is a kind of transfer of cognitive structures from the first to the
second language [21; 78].

The idea of a language-based integrated approach is also based on S. Krashens' theory of language as-
similation and based on the fact that a specially methodologically coordinated teaching of a subject discipline
and a foreign language (and in a foreign language) contributes not only to the successful assimilation of both
subjects, but also to a large extent develops the cognitive skills of students by establishing a variety of neural
connections in the brain [22; 110-118].

Numerous studies in the field of the effectiveness of the application of bilingual training programs have
shown that proper implementation of such programs in the learning process is an effective way of simultane-
ous learning a foreign language (also in foreign language) and academic disciplines.

Foreign methodologists D. Coyle, D. Marsh, F. Hood [23] single out the principles of CLIL technology
which are closely related to the tasks of development a foreign language professional communicative compe-
tence and contribute to the creation of a natural learning environment. They are:

— Authenticity of materials used in CLIL techology (reproduction of real life situations in international
law, such as the situation of legal advice, or in the situation of signing international agreements).

— Teaching is concentrated in several directions: the development of cognitive skills through the analy-
sis of the subject content; development of discussion and collaborative skills among students and also im-
provement of critical thinking skills.

— Students are actively involved in the educational process and involve other students in the project
evaluating each other.

— A safe learning environment is provided by creating a friendly atmosphere and equal conditions for
all students,

— Scaffolded instruction. Based on the concept of «zone of proximal development» by L.S. Vygotsky,
the idea of J. Bruner, who believed that'when children start to learn new concepts, they need help from
teachers and other adults in the form<of active support. He compared adult instruction to scaffolding that
supports the construction of a building. As building is being finished, scaffolding is gradually dismantled, so
is the adult/teacher instruction is«gradually desmantled with the acquisition of learning autonomy. Scaffolded
instruction is realized in CLIL:technology as a basis of methodological help of a teacher [24].

Since CLIL technology does not impose admission requirements on students' language skills, CLIL
programs do not have age-limits, which make them adaptable to different learning contexts. It is important to
note that CLIL technology presupposses that language is a goal and a means of forming subject matter and
foreign language competences among learners.

Having considered the principles and peculiarities of CLIL technology, we believe that this approach
has a number of advantages in training students professional foreign language and is more acceptable for the
formation‘of a foreign language professional communicative competence of students specializing in Interna-
tional-Law.<In the framework of the development of foreign language professional communicative skills,
students of the'specialty «International Law» first study the discipline «Foreign Language» and basic profes-
sional disciplines, and only then they study the disciplines «Professional-Oriented Foreign Language» and
profile disciplines.

Advantages of CLIL technology are:

oCLIL technology combines the subject area and the language. To improve foreign language profes-
sional communicative skills, a student should know both a foreign language and professional terminology.
Foreign language professional communicative competence in the framework of baccalaureate is formed
within the studied disciplines «Foreign Language», «Professional-Oriented foreign Language». However not
all higher educational institutions follow this sequence and the study of a foreign language often remains iso-
lated from other disciplines, including non-language disciplines, which is resulted in low efficiency of stu-
dents' education.
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oCLIL technology increases student motivation. Content and language integrated learning presupposes
the use of materials students are interested in as their subject area and so the student motivation is increased.

oCLIL technology creates natural authentic language environment. The use of various authentic materi-
als i.e. written, audio and video materials, allows students to immerse themselves in a professional language
environment and situations that are closest to real situations arising in the professional sphere.

oCLIL technology improves and develops cognitive abilities of students. Models of bilingual education
where foreign language acts as an instrument of obtaining special knowledge and self-education, intercultur-
al communication and polycultural upbringing lead to development and enhancement of man's cognitive
abilities.

oCLIL technology saves training time. The idea of using the principle of content and language integrat-
ed learning stemmed from increased requirements for a foreign language knowledge level with limited train-
ing time. Teachers worldwide face this problem.

oCLIL technology represents a broad cultural context, improves the awareness of learners about one's
own and other cultures, fosters tolerance towards other cultures.

¢CLIL technology develops students' communicative skills.

oCLIL technology reduces stress level in learning process because this technology primary focuses
more on smoothness and fluency of the speech than its grammatical or lexical accuracy. Nevertheless, there
are a number of factors that need to be taken into account when using CLIL technology in teaching and
learning process:

1. The use of this educational technology is time consuming for a teacher.  Teachers are not always
willing to support such innovations because it leads to increased preparation time.

2. A small number of programs and workshops for training'specialists in the field of CLIL.

3. A small number of hours provided for the training of a.competent specialist who has a good com-
mand of a professional foreign language does not always lead'to a productive result.

4. Insufficient level of students foreign language. knowledge can reduce the quality of learning
the subject.

As a result of our study, we conclude that training of a highly qualified specialist in the field of interna-
tional law is a complex process in which it is important to follow a balance of the components, such as level
of knowledge in their professional field, as well as. the level of foreign language proficiency. The develop-
ment of foreign language professional communicative competence is undoubtedly an important part of train-
ing competitive specialists in the international labor market, for which the use of CLIL technology plays an
important role as an innovative approach to teaching professional foreign language. Despite the difficulties
of introducing the CLIL technology into the learning process, it meets modern requirements in the training
professionals with a high level of foreign language proficiency and along with other pedagogical technolo-
gies, can contribute much to the development of a foreign language professional communicative competence
of future lawyers in the field of international law.
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V.. Komxkacaposa, H. Cranuy, A.C. Mycrapuna

«XaablKapalbIK KYKbIK» MAMAH/AbIFbI CTYACHTTEPIHIH HIeTe ik
KOCi0M KOMMYHMKATHBTIK KY3bIPETTIJIIriH JaMBbITY

Maxkajaga LICTeJAIK  KOCiOM  KapbIM-KaThlHAC —Jar[bUlapblH  «XajblKapajblK KYKbIK» MaMaH/BIFbI
CTYICHTTEpiH/Ie KAJIBITACTHIPy Maceseci KapacThIpsuraH. KoOMMyHUKATHBTIK, METENAIK KOMMYHUKATHBTIK,
KaCi0M KoHe MIeTeNiK KoCi0M KOMMYHHKATUBTIK KY3BIPETTUIIK CHSKTHI YFBIMAAPIBIH HETi3r1 CHITaTTaMalapbl
3epTTeNi. ABTOpIAp «CHIPTKBI KOCIOM KOMMYHHMKATHBTI KY3BIPETTUIIK» TY)KBIPHIMAAMACBhIHBIH aBTOPJIBIK
YFBIMBIH O€preH, OHbIH KYPBUIBIMIBIK KOMIIOHEHTTEPIH aHBIKTaFaH, FhUIBIMH-TEOPHUSIBIK o/e0u Ke3laepai
3epTTey MoceneciHe Tanpay kyprisreH; CLIL TexHomoruscol OOWBIHIIA OHBIH KAaJBIITACY epeKIIeTiKTepi
ambutrad. Herisri KaFumanapbl, XaJblKapaiblK 3aHrepiiepAiH Oonamak mieT Tl K9CiOM KOMMYHHKATHBTIK
KalOijgeTTepiH JaMbITy OOBEKTUN-TUImIK KipiktipinreH okpiTy (CLIL) malimanmana OTBIPBIN, HAKTHI
apTHIKIIBUTBIKTAph!  aHBIKTaNAbl. CLIL TEXHONOTHACHIH KOJIIaHy apTBIKIIBUIBIKTAPBIMEH KaTtap, Oy
TEXHOJIOTHSHBI TUINIK €MeC MaMaHABIKTapAbIH CTYJCHTTEpiHe OKbITyIa KUBIHIBIKTAp OalKaiabl. 3epTrey
Oemiri periHme npobieMa, XaabIKapaiblK KYKBIK cajlachlHIa J>KOFaphl OUIIKTI MaMaHAapAbl Jaspiay
KYPIENIriH araln, aBTopiap KociOM IIeT Tili KaJbINTacThIpy KOMMYHHKATHBTIK KY3BIPETTLIIK OCBHIHAAi
KociOu OimiM JeHreili MeH TUTIH MEHrepy JASHIeiiH JKeTKINIKTI JAeHredi peTiHae KOMIIOHEHTTEPiH caKTayra
Ka)KeT JIereH KOPBIThIH/IbIFa KeIJi.
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Development of foreign professional communicative competence...

Kinm ce30ep: KOMMYHHKATUBTI KY3BIPETTUIIK, LIETEIIIK KoCiOM KOMMYHHKATHBTIK Ky3biperTimik, CLIL
TEXHOJIOTHSACHI, TOHAIK-TIAIK HHTErPaLMsUIAHFaH OKBITY, XaJIbIKapaIbIK 3aHrepiIep, Kacion Kei3Met, 6acekere
KabineTTi MaMaH.

V.. Komxkacaposa, H. Cranuy, A.C. Mycrapuna

PasBuTHe HHOA3BIYHOM NPOGecCHOHATBLHON KOMMYHUKATHBHOMI
KOMIIETEHUIMHU CTYICeHTOB CIEelHAJBbHOCTH «MexXIyHapoaHoe IPaBo»

B Hacrosuieii padoTe ocBewaercs npotdnema GopMHUPOBAHUS Y CTYIEHTOB CHELUAIbHOCTH «MexXayHapoaHoe
TIPaBO» MHOS3BIYHBIX NPO(ECCHOHAIBHBIX KOMMYHUKATHBHBIX YMEHUH. PacCMOTpPEHBI CYITHOCTHBIE XapaKTe-
PHUCTHUKH TaKUX MOHATHI, KaK «KOMMYHUKATHBHASI», «MHOS3bIYHAS KOMMYHUKATHBHAS, «IIPO(ECCHOHATEHAS
W «MHOS3BIYHAS MPO(ecCHOHAIBHAS KOMMYHHMKAaTHBHAs) KOMIIETEHIMHU. B crathe mpopenaH aHaim3 HaydHO-
TEOPETHIECKHUX JINTEPAaTYPHBIX MCTOYHHUKOB I10 MPOOIJIeMe UCCIIEOBAHMS, Ha OCHOBE YEro JJaHO aBTOPCKOE OIIpe-
JIeTIeHNe TIOHATHS «UHOS3BIYHAs NPOQecCHOHAIbHAS KOMMYHHKATHBHAS ~ KOMIICTCHIIVSI»,  BBIICICHBI
€€ CTPYKTYPHBIE KOMIIOHEHTBI; PAaCKPBITBI OCOOEHHOCTH €€ (DOPMHUPOBAHMS C UCIONB30BAHUEM TEXHOJOTHI
CLIL. ABTopamu onpeseneHbl OCHOBHbIE TIPUHIIUIIBI, CHIEIM(HKA, TPEUMYIIECTBA UCIIONIb30BAHMS IPEAMETHO-
S3bIKOBOTrO MHTerprpoBanHoro obyuenus (CLIL) B pa3BUTHM MHOS3BIYHBIX MPO(ECcCHOHANBHBIX KOMMYHHKA-
TUBHBIX YMEHHMH OyIyIInX IOpPHUCTOB-MEXIYHapoIHHUKOB. Hapsny ¢ mpenmymecrBamu mcnois3oBanms. CLIL-
TEXHOJIOTHH OTMEUEHBI CJIOKHOCTH BHEJPEHHS JTAHHON TEXHOJIOTHH B OOYUEeHHE CTYJEHTOB HES3BIKOBBIX CIIe-
IHaIBHOCTEH. B pamkax mcciemyemoit mpooiaeMbl, MOAIepPKUBas CII0KHOCTE ITOATOTOBKY BBICOKOKBATH(DUII-
POBAHHOTO CHEIMAIIMCTA B 00TaCTH MEXKTyHApOIHOTO IIPaBa, aBTOPBI IPUXOIAT K 3aKIFOYEHHIO, YTO I (op-
MHPOBaHMS MHOSI3BIYHON MPO(eCCHOHAILHON KOMMYHHKaTHBHOM KOMIIETEHIINE HEQOXOANMO coOiroaeHne Oa-
JlaHca TAKUX COCTABISIOMIMX, KaK YPOBEHb MPOGECCHOHANBHBIX 3HAHWI U JOCTaTOYHBINA YPOBEHb BIAJCHHS
HUHOCTPAHHBIM SI3bIKOM.

Kniouesvie cnoéa: KOMMYHMKAaTHBHAs KOMIIETEHLUS, MHOS3BIYHAsH MPO(DECCHOHANBHAS KOMMYHHUKAaTHBHAsS
komnereHius, CLIL-TeXxHOMOTHs, TpPEeAMETHO-A3bIKOBOE | MHTETPUPOBAHHOE  OOYYeHHE, IOPUCTHI-
MEKTyHapOIHUKH, IPO(EeCCHOHANbHAS IesATeIbHOCTh, KOHKYPEHTOCIIOCOOHBIH CIEIHAaINCT.
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