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Professional thinking of psychologists in the studying
of the subject of psychology

Actual and important problem of specialists-psychologists training is purposeful and systematic formation of
their professional features of mental activity. Today the problem of purposeful formation of professional
thinking of psychologists isn't formulated as one of priority in high school preparation. In this<article the
problem of psychological science in theoretical and practical aspects of formation students- psychologists'
professional thinking which considerably define success of their activity in the future is considered. Actually
it is links of one chain, between them there is an internal connection which can't be understood, considering
these manifestations separately, alone. Thus, an actual and important problem of training of specialists-
psychologists is a purposeful and systematic formation of their professional features of mental activity.
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Reflections about the subject of psychology are important in connection with a question on which deci-
sion in many respects depends further progress of psychological science, both in theoretical, and in practical
its aspects, this is the question of thinking of the psychologist: ‘what it must be to provide successful
knowledge of various psychic reality which makes an essence of his work. Connection of these two ques-
tions — theoretical-methodological about the subject of psychology and practice-oriented about specifics of
the professional thinking of psychologist is obvious since it is clear that the thinking of the learning subject
has to correspond to the reality learned by him [1; 26].

The problem of professional thinking of experts of various profiles started being studied actively from
the second half of the XX century. Such /scientists as B.F. Teplov, V.A. Chebysheva, A.A. Batalov,
Z.A. Reshetova, E.A. Klimov, D.N. Zavalishina, K.M. Romanov, etc. in their works tried to open essence of
this phenomenon and to analyse structure and specifics of its functioning. Specifics of professional thinking
are in many respects caused by features of professional activity in general, and also those tasks which the
expert should solve in the course of its performance. The greatest interest for us represents professional
thinking of the psychologist.

The huge attention to a problem of formation of psychological thinking and vocational training of psy-
chologists in the works is given by K.M. Romanov. He considers that in psychology the complete concept of
psychological training of students isn't developed yet. The traditional approach to the solution of this prob-
lem dominating in the modern education system is focused, mainly, on formation of knowledge, skills which
are certainly necessary for future expert, however aren't sufficient for statement and the effective solution of
possible psychological tasks. Researches of the author show that the most widespread methodical forms of
teaching psychology are the lecture, seminar and laboratory researches which don't allow to form fully psy-
chological thinking and scientific knowledge. Student's knowledge forming in the course of such lessons is
not scientific, but everyday, not really acting, but formal, not generalized and abstract, but narrow according
to the'contents and attached to concrete situations. As a result, students aren't capable to allocate the corre-
sponding mental phenomena in the conditions of real practice [2; 112—-134].

The significant contribution to development of this problem was made by such scientist as
A.A. Gopkalo who allocated the following characteristics of professional thinking of the psychologist: prac-
tical orientation, communication with the emotional sphere, strong-willed and cognitive processes, flexibility,
ability to allocate essential, interaction of figurative and conceptual components. A.A. Gopkalo notes that the
formation of certain types and forms of thinking are of great importance for professional activity of the psy-
chologist. As the author notes: «... level of their functioning can be the factor which defines degree of readi-
ness, formation of the expert, possibility of forecasting of his professional development».

Considerable scientific interest causes studying not only different types and styles of professional think-
ing of the psychologist, but also a subject of this thinking. G.S. Abramova, being guided by the cultural and
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historical theory of L.S. Vygotsky, as such subject allocates the psychological reality recorded in its qualita-
tively specific characteristics and available to possible influences and self-influences, moreover possible:
«when activity of the person is read as the text — mental manifestation as the text». Reliability of thinking of
the psychologist is defined by the contents in it the scientific concepts allowing to enter complete character-
istics of the subject, to fix, describe them, and also to influence them, distinguishing new properties.

S.V. Petrova, considering concept as the main unit of the analysis of professional thinking, marked out
distinctive feature of psychology and pedagogical concepts: big degree of generality which is shown in ten-
dency of the psychologist to allocation of the generalized characteristics of object. Psychologists apply pat-
rimonial transformation as a way of an operationalization of concepts. In practical activities psychologists
apply the attributive generalized transformation of concepts characteristics of the pupil and transformation in
terms of the generalized actions — attempts to generalize properties and actions of the defined object. Psy-
chologists are inclined to analyze situations of professional activity by their generalization.

On the basis of the concept of theoretical thinking and substantial generalization by V.P. Andronov ap-
proach to formation of students' professional thinking was developed. The author pays much attention to a
problem of a goal formation, a problem definition, planning and forecasting in the structure of professional
thinking. Educational activity of students on practical lessons is based as construction and the stage-by-stage
decision of system of the professional tasks representing situations of professional reality."The solution of
these tasks allows future experts to seize the main components of theoretical thinking [3; 159-178].

The base of psychological education is made by general psychology which is studied at first as «Intro-
duction to psychology», then in the form of profound study of its main sections one of which makes the
theme «Thinking». The considerable part of materials is studied at seminars. Students seize empirical meth-
ods of research of thinking in practical works. Since a third year students specialize in primary branches of
psychological science: psychology of work, age, pedagogical, medical, social psychology, psychophysiolo-
gy. The general psychology also represents special area of specialization of students. Thus, the theme
«Thinkingy is considered as it were in four different aspects: 1) as the section «Introduction to Psychology»,
2) as the section of the systematic course «General Psychology», 3) as the section of branch courses
(in courses of «Pathopsychology» and «Neuropsychology» the question of thinking pathology is considered,
«The age psychology» — a problem of ontogenetic development of thinking), 4) as an area of specialization
in the general psychology. In other words, «thinkingy» as a teaching subject (and scientific researches) is ra-
ther differentiated now. This manual is focused first of all on the second of the listed aspects of considera-
tion, but can partially be used and within the fourth aspect.

The thinking arises as the process included in life activity, while developing it turns into rather inde-
pendent activity having the motives; the purposes, the ways. By means of thinking one of levels of mental
reflection including both conscious, and unconscious components is provided, thinking as activity is regulat-
ed by these reflections. Activity is always developed in time, it procedural therefore it is impossible to op-
pose characteristics as mental process and as activity. Products of thinking enter that integrated education
which A.N. Leontyev called «image of the world», and at the same time make its qualitatively peculiar com-
ponent. The thinking i§ included in communication, it makes a necessary component of impact on other per-
son, acts of communication, is included in processes of interpersonal knowledge. The thinking can take the
form of joint activity. At a certain stage of development of people it is capable to mental communication
(to «playing» of the interactions with other people in the intellectual plan). The thinking of the person is per-
sonally caused the same as it is caused also by his individual features. The thinking is a necessary component
of reflection.of the personality and itself becomes an object of this reflection. Problems development of psy-
chology of thinking in structure of primary branches of psychological science (differential psychology, psy-
chophysiology, psychology of work, management, social, age, pedagogical, medical psychology) demands
the special analysis [4; 480].

We will consider as this theoretical representation is connected with a practical question of formation of
students-psychologists’ professional thinking considerably defining success of their activity in the future, and
by what features it has to be characterized.

One of the possible answers consists in that the good psychologist has to own the sufficient volume of
professional knowledge, skills. However only existence of knowledge doesn't guarantee achievement one of
the main goals of professional activity of the psychologist — finding (understanding) of the valid reason of
this or that psychological phenomenon, act of the person or his behavior in general.

Other answer consists that for increase of efficiency of psychologists’ professional activity it is neces-
sary to provide with sufficient amount of the perfect psychodiagnostic means, characterized by high resolu-

168 BecTHuk KaparaHguHckoro yHusepcuTeTa



Professional thinking of psychologists...

tion ability. However it won't be a cardinal solution as now the psychodiagnostics reached such stage when
only the increase in quantity of techniques or their improvement can't already provide significant improve-
ment of psychologists’ professional activity.

B.S. Bratus and A.N. Zhdan note that «... the profession of the psychologist should be seized not as
skill, a set of abilities, private views, but as knowledge type» [5; 175]. Professional features of thinking of
the psychologist are caused, first of all, by need of understanding of the internal mechanisms and laws of
development hidden from direct supervision as persons in general, and separate mental processes and condi-
tions of the person, emotional experiences, the relations, interests, the reasons of emergence of various psy-
chological problems. Watching external data of behavior of the person in various situations, comparing these
or those characteristics of the activity which is carried out by it, revealing connections between separate psy-
chological indicators, the psychologist carries out own hardest analytical-synthetical activity directed;.even-
tually, on understanding of an inner world of other person. Without having established such connection,
without having understood the true reason of this or that problem of the person, the psychologist won't be
able to help him effectively, so, his professional activity will be unsuccessful. Thus, an actual and important
problem of training of specialists-psychologists is a purposeful and systematic formation of their professional
features of mental activity.

In the professional activity the psychologist directly deals with observed symptoms, external behaviour-
al indicators, on the basis of studying, comparison, interpretation of which he has to take out the judgment
about some psychological phenomenon, its reasons which don’t yield to direct perception. Thus, it operates
with two components of object psycho-diagnostic testing — external (visible)-and internal (invisible) which
have to be in the field of his professional consciousness at the same time.

From the methodological point of view, professional activity of the practical psychologist with need is
based on the following essentially important provisions stated by L.S. Vygotsky and S.L. Rubenstein: about
lack of direct, mirror coincidence of essence of things to its. manifestation and about existence at the same
time internal and external unities; about impossibility of automatic establishment of the real reason of this or
that phenomenon only on the basis of studying of externally observed manifestations; about need of cogita-
tive processing of external, behavioural data taking into.account their system communication with the psy-
chological processes proceeding at the level hidden from direct supervision for penetration into internal es-
sence of mental processes [6; 200].

According to these provisions, the practical psychologist, analyzing visible manifestations, builds the
mental hypothetical two-level construct including multiple theoretically possible cause and effect relation-
ships between concrete external manifestations and their psychological reasons, recreating, thus, several pos-
sible and at the first stage of psychodiagnostic process of still equiprobable options of the developed internal
psychological picture. If ratios between external indicators of any mental act and its internal psychological
nature would be mirror, then, as noted S.L. Rubenstein, the psychological knowledge would be excessive. In
reality there is a polysemy of such ratio therefore, considering probabilistic character of causal relationships
between external manifestations and the developed internal conditions. There must be several theoretical rea-
sonable options of an internal picture: the more are they, the higher is the probability of that the reason which
really caused it also will get to number of the hypothetical reasons of this concrete psychological phenome-
non.

Thus, the main professional objective of the practical psychologist defining requirements to its mental
activity consists in ability to construct such hypothetical two-level construct. For this purpose it is necessary,
first, from the external level containing various behavioural manifestations flexibly to pass to the internal
(causal) level (direct prospect); secondly, to be capable to operate with this construct. For this purpose it is
necessary not only to recreate mentally internal structure of the mental phenomenon, but also to be able from
internal to pass to external (in the return prospect), thus, expecting those concrete difficulties which can arise
at the subject at the behavioural level at insufficient development or incorrectly developed system and struc-
tural organization of these or those mental processes.

As condition of success of the practical psychologist’ activity also acts integrity and structure of his
professional knowledge: how quickly and adequately to the challenge will be carried out the selection from
all set of his professional knowledge of those fragments which then are synthesized in a theoretical basis of
the solved problem [7; 30]. In researches of psychologists connection of intelligence of the leader with effi-
ciency of his activity is considered especially often. Researches speak about special efficiency of the manag-
er able to create the atmosphere of motivation, the leader possessing experience who is able to improve the
relations with the higher administration and subordinates. Also it is indicated other side of intelligence —
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practical intelligence, that is the work directed on the solution of practical tasks. The assessment of profes-
sional thinking of psychologists as differentially-integrated can be carried out on a number of internal and
external indicators. To the number of internal indicators are referred:

1. Representation clearness in consciousness of the psychologist of two hierarchical levels of psycho-
logical space — external, containing various behavioural, motive, verbal indicators, and internal (invisible)
on which mental processes proceed, lack of functioning of which are the reason, for example, of these or
those educational difficulties and features of behavior.

2. Ability to make randomly and flexibly transition from one level to another, i.e. ability to carry out
free transition from the analysis of external indicators, characteristics, signs, various manifestations of a
mental state to analytical-synthetic consideration of their possible psychological reasons and back.

3. Clearness and sensibleness of implementation of purposeful mental process, beginning with'the ob-
jectively set starting point formulated in inquiry at clear representation in consciousness of border between
two levels.

4. Stability, flexibility and generality of the cogitative operations connected with the analysis and syn-
thesis of psychological knowledge of external manifestations and the internal reasons of this phenomenon.

Systemacity of thinking of psychologists. Other essential characteristic of professional thinking of psy-
chologists is its systemacity. Formation of system thinking the most important problem of modern education.
To think systemically means to consider real object as multidimensional whole taking into account a set of
the determining factors, being guided thus mainly by probabilistic statistical regularities, to be able to syn-
thesize knowledge from various areas, firmly relying on fundamental knowledge-and regularities [8; 85].

Systemacity of professional thinking of psychologists is based on clear understanding of that various
externally observed indicators of behavior and activity can be different, externally not connected manifesta-
tions of the same features of psychological processes and qualities. As a rule, accident and episode of these
manifestations only the seeming. Actually it is links of one chain, between them there is an internal connec-
tion which can't be understood, considering these manifestations separately, alone. Otherwise it leads to their
various interpretations [9; 200]. Only having united these manifestations in a certain system of the cause and
effect relations in which this phenomenon is includedand within which it is realized, it is possible to estab-
lish by theoretical reflections the internal psychological features which are an immediate cause of these vari-
ous external manifestations. For the formation of qualities of the psychologist the manager needs to know the
psychological features of the person which help to understand people, adequately to estimate their condition,
mood, behavior and psychological barriers; obstacles which disturb the correct perception and an assessment
of other person. He has to be able to.choose in relation to everyone such form of communication which
would answer his specific features, follow rules of etiquette, as a sign of respect for himself and to the people
surrounding him.

Today the problem of purposeful formation of psychologists’ professional thinking isn't formulated as
one of priority in high school preparation. Therefore in the course of teaching students’ professional thinking
is formed obviously insufficiently. Only with accumulation of experience of psychological work the thinking
of the expert in a varying degree gets the demanded professional qualitative characteristics. The empirical
data which were received during the studying process of the decision by practical psychologists formation of
diagnostic tasks.as one of the type of their professional activity, and also results of supervision over features
of course of students- psychologists’ mental activity in the process of their vocational training testify to it.

For increase of the level of students-psychologists’ professional education the expansion of the arsenal
of psychodiagnostic means used by psychologists and the development of the logical party of diagnostic
thinking it is.necessary to consider as, certainly, necessary, but not the only and obviously not sufficient way
of increase of psychologists’ professional skill [10; 104].

Achievement of this purpose seems in two interconnected directions. One of them consists, first, in the
development of accurate differentiation of the indicators relating to external, observed, visible, behavioural
level, and indicators of internal level where the mental processes hidden from direct supervision are present-
ed, shortcomings of which development are subject to the psychological analysis. Secondly, in training to
make intellectual comparisons of indicators of external and internal levels in their various cause and effect
relations in direct and return prospects. And, thirdly, to fulfill skills of mental operating by the psychological
constructs created in imagination: to transform their structure and the contents, to change the location of the
set indicator related to external or internal levels at first chosen independently, and then objectively set by

inquiry.
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Other direction is connected with the formation and development of the ordered, structured, internally
disjointed system of professional knowledge in students. In this regard the process of the organization of
knowledge assimilation in which the central place belongs to the training program is of great importance.
The program not only fixes that is subject to assimilation, i.e. objectify the content of knowledge, but its lo-
gician, its structural orderliness define, set activities for their assimilation. The logic of the program turns
into logic of thinking, is transformed to structure of mental activity of trainees (P.Ya. Galperin). In this re-
gard it is necessary to emphasize the importance of accurate substantial and structural orderliness of the
training program of each separate course given to students in the process of their vocational training
[11; 340].

Formation of professional thinking demands from students not only specification and emphasis of sub-
ject and methodological bases of each training course, but also structuring curricula and accurate sequence of
introduction of new psychological disciplines. Thus it is necessary that each discipline was-acquired in con-
nection with other given training courses, and the sequence of introduction of knowledge has to consider the
objective law of mental development of the person and his knowledge — the law of system differentiation.
It dictates accurately set sequence of representation of knowledge, starting with those which. give the most
general and complete representations, data on mentality, conditions of its development and the main regulari-
ties of mental reflection, passing gradually to the subject matters which are clear up and concretize action of
the general regularities in relation to concrete areas of psychology [13]. For increase of efficiency of psy-
chologists’ professional activity it is necessary to provide with the sufficient amount of perfect characterized
by high resolution ability psychodiagnostic means. However and it won't be a-cardinal solution as nowadays
the psychodiagnostics reached such stage when only the increase in quantity of techniques or their improve-
ment can't already provide significant improvement of professional activity of psychologists [12; 35].

In each subject discipline within the available opportunities definitely should be carried out the empha-
sis or differentiation of that what are the external indicators of mental activity, and what should be treated to
internal dynamics, the contents and structure of mental processes.

Considerable scientific interest causes studying not only different types and styles of professional think-
ing of the psychologist, but also a subject of this thinking. G.S. Abramova, being guided by the cultural and
historical theory of L.S. Vygotsky, as such subjectiallocates the psychological reality recorded in its qualita-
tively specific characteristics and available to_possible influences and self-influences, moreover possible:
«when activity of the person is read as the text — mental manifestation as the text» [13; 104]. Reliability of
psychologist’s thinking is defined by the‘contents in it the scientific concepts allowing to enter complete
characteristics of a subject, to fix, describe them, and also to influence them, distinguishing new properties.

S.V. Petrova, considering concept as the main unit of the analysis of professional thinking, marked out
the distinctive feature of psychology and pedagogical concepts: big degree of generality which is shown in
tendency of the psychologist to allocation of the generalized characteristics of object. Psychologists apply
patrimonial transformation as a way of an operationalization of concepts. In practical activities psychologists
apply the attributive generalized transformation of concepts characteristics of the pupil and transformation in
terms of the generalized actions — attempts to generalize properties and actions of the defined object. Psy-
chologists are inclined to analyze situations of professional activity by their generalization [14; 133].

Generalizing results of above-mentioned researches it is possible to draw the following conclusions:

— The professional thinking of the psychologist functions in the system of interpersonal knowledge and
is directed-on a subjective reconstruction of psychological characteristics of the person as a personality.

— Reliability of thinking is defined by the contents in it the scientific concepts which are realized in
practical activities.

= The factor defining degree of formation of the expert, his readiness to professional activity is the level
of professional thinking functioning which defines success of its implementation.

—The professional tasks and situations used in the course of training of students act as a development
tool of professional thinking and, as a result, means of professional activity development.

— To be able to solve practical professional problems the student needs to possess a scientific categorial
conceptual framework that is repeatedly noted in state standard specification as in truly scientific concept the
way of the solution of a practical task is implicitly hidden. Thus, possessing the concepts, the expert also
possesses the ways of solution of professional tasks.
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H.K.Mar3zymoBa, C.benuny, J)K.M.Tenrekb6aeBa

Ilcux0/I0rMAHBIH KIHE NMCUXO0JIOI ThIH KICI0OH 0H1ay IIOHIH 3epTTey

Tcuxonor-MaMaHIapAbIH JailbIHABIFBIHIA KOKCHKECT] )KOHE MaHbI3/Ibl OOJIBII MaKCATTHLIBIK JKOHE KYHEIiTiK
KYpBUIBIM TaObLIabl, ceOeOl onap oiiay KpI3MeTiHiH KaciOu e3reurenikrepiniy 6ipi. Kasipae ncuxomortsiy
KociOu oiinay KaOineTi, MaKCaTTBUIBIK KYPBUIBIMBIHBIH MAaKCaThl CHSIKTBI, JKOFapbl OKY OpBIHAApBIHIA
GackIMIbIKKA He eMec. Makajaia ICHXOJIOTHSIIBIK )KOHE TICHXOJIOTThIH KOCiOH Oiinaybl KeJICIEeKTe MaHbI3/Ibl
1rapa GoJIbIN alKbIHAIIBI:

H.K.Mar3ymosa, C.benuny, XX.M.TentexOaeBa

Hsyqeﬂne npeamMera ncuxoJiorum u HpO(l)eCCI/IOHaJILHOFO
MbIIJICHUSA IICUXO0JI0I0B

AxTyanbHOH M BaKHOM 3ajadell MOATOTOBKHM CHELHAIHMCTOB-IICUXOJOTOB SIBISIETCS LEJICHANPABICHHOE U
cucTeMaruieckoe (OpMHPOBAHUE Y HUX NPOQPECCHOHAIBHBIX 0COOEHHOCTEH MBICIUTENBHOM AesSTeTbHOCTH.
Ha ceronnsuHuid 1eHb 3a1a4a LeIeHaNpaBIeHHOro (GopMUPOBAHUS NMPO(ECCHOHATBHOTO MBIIUICHHS TICHXO0-
JOroB HEe c(OpPMyIHMpOBaHA KaK OJHA U3 IPHOPUTETHBIX B BY30BCKOW MOATOTOBKE. B maHHOW cTaThe
paccMaTpuBaeTcsi NpodeMa ICHXOJIOTHYECKO HAyKH B TEOPETHYECKOM U MPAKTHYECKOM acnekrax (popmu-
POBAHHMS Y CTYACHTOB-IICUXOJIOTOB NPO(ECCHOHATBHOTO MBILIIICHUS, B 3HAYUTEIBHOIT Mepe ONpPeIeNsIoNero
YCHENIHOCTb UX JeATEIBHOCTH B OyIyIeM.
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