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Formation of future foreign language teachers’ research competence
in the conditions of a university

The article presents an experimental analysis of the formation of research competence of future foreign lan-
guage teachers. The article discusses the importance of research competence and its formation among students
of a pedagogical profile. Acquisition of research competence is the main engine of modernization of modern
education in the twenty-first century; therefore, higher education should be oriented towards the formation of
vital competencies of future competitive professionals. The article mentioned the strategy “Kazakhstan — 20507,
where its goal is the development of competitive specialists with modern competengieshincluding research
competence. This article reveals the components of research competence, which dre a egnstituent in the for-
mation of research competence of future foreign language teachers. The purpose of theyresearchéin this article
is the development of future foreign teachers’ research competence in the conditigns ofia university. The article
describes the phased formation of research competence using various pedagogi€al metheds in the conditions of
a university. Criteria for evaluating the formation of future foreign language teachers’ research competence in
higher educational institutions were determined in the article.

Keywords: competence, research competence, motivational-personal cempenent, motivation, theoretical-cog-
nitive component, structural design component, pedagogical methodSpformation of research competence.

Introduction

The strategy Kazakhstan — 2050 is focused on thesdevelopment of competitive specialists who have a
certain range of competencies such as communicative, professional, research, etc., which allows a young spe-
cialist to adapt to a new socio-economic enyirohmient. It should be noted that N.A. Nazarbayev’s message to
the people of Kazakhstan sets the main task “tojbecome one of the 50 most competitive countries in the world”

[1].

The acquisition of new competeneies‘is the main engine of modernization of modern education in the
twenty-first century; therefore, highet education should focus on the formation of vital competencies of future
competitive professionals.

To achieve this goal in the cenditions of modernization of education, it is necessary to implement new
methods, technologigs, models etc. to develop the scientific potential of future teachers of a foreign language,
who will be able to thdependently analyze, synthesize and compare information, choose acute problems in the
field of education and¥ind solutions to these problems, develop scientific thinking in themselves and the
younger generation. To embody this goal, higher educational institutions are faced with the task of developing
research competence among future teachers. The formation of research competence among future foreign lan-
guage teachers is an urgent problem, since a foreign language specialist must be able to analyze and process
foreign language information, take the experience of foreign researchers, participate in various international
conferences that will increase the research potential of foreign language teachers. Information in English al-
lows you to broaden your horizons and replenish your knowledge in any field. In the world of globalization, a
foreign language occupies a special place in the process of exchanging knowledge and information, thus future
teachers of a foreign language have more opportunities to engage in scientific activities using foreign sources
in their research work.

Literature Review

At present, the development of research competence among teachers stands as a crucial issue in Europe,
and concerted efforts are being made to enhance this aspect. The European Commission advocates for an
interconnection between teachers' education and research, emphasizing the need for teachers to critically ana-
lyze scientific findings and apply acquired knowledge in practical settings [2].
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In the 1960s, the renowned Finnish educator M. Koskenniemi articulated the concept of a teacher who
engages in didactic thinking and reflection, highlighting the necessity for research competence in the execution
of professional duties [3].

C.M. Clark and P.L. Peterson posit that research competence is rooted in the cognitive processes of teach-
ers, shaping their scientific worldview [4].

According to American scholars S. Whiddett and S. Hollyforde, research competence constitutes an es-
sential element of competency-based teacher education. It encompasses the knowledge, skills, and values that
a teacher-researcher must proficiently demonstrate throughout the completion of a teacher education program
[5].

In alignment with the perspective of Russian researcher O.E. Lebedev, research competence represents
the amalgamation of guiding principles for delineating specific educational goals and processes, playing a
pivotal role in summarizing educational outcomes [6].

A.L. Andreev asserted that the competence for research involves the ability to independently analyze,
select, apply gathered data, and utilize them in diverse life situations [7].

A.V. Khutorskaia proposed that research competence entails the simultaneous acquisition of both re-
search knowledge and skills in the process of cognition, a capacity that should be cultivated across all educa-
tional levels [8].

T.M. Talmanova viewed a teacher's research competence as the dynamie de\elopment of a personality,
prepared for scientific, pedagogical, experimental, design, and practical activitieSswithin the professional
sphere of life [9].

In Kazakhstan, Z.A. Isaeva, S.S. Kunanbayeva, and Sh.T. Taubaevaaddressed the formation of teachers'
research competence in their scholarly contributions.

S.S. Kunanbayeva perceived the development of teachers' competénce as a catalyst for the modernization
of education, asserting that higher education should instill essential Gcompetences (including research, commu-
nicative, professional, etc.) in future specialists [1; 124].

Z.A. Isaeva introduced the concept of progressive cultivation of a professional research mindset among
aspiring educators within the higher education system. Thisiconcept emphasizes the acquisition of scientific
research methodologies and the enhancement of créative and critical thinking [10].

Sh.T. Taubaeva delved into the idea of research eulture, portraying it as an innovative and didactic un-
dertaking for teachers within the comprehensive pedagogical framework of general education schools [11].

Examining the aforementioned definitiens,“tican be affirmed that a teacher's research competence en-
compasses the adeptness in research skills, including search activities, the capacity to analyze and synthesize
information, address contemporary scientificiSsues in the field of education, possess both theoretical and prac-
tical knowledge and instill a passion fer futlre generations' engagement with science.

Compiling the findings artiGulated/in academic literature, we posit that research competence constitutes
a valuable aspect of the pedagogicalsprocess, elucidating the teacher's inclination toward research in resolving
educational challenges. The research competence of prospective foreign language teachers manifests through
their theoretical andspracticahsesearch knowledge and skills, wherein they assimilate foreign advanced expe-
riences and creatively@pply their expertise in professional endeavors. These factors underscore the signifi-
cance of establishing faugrable conditions for fostering research competence at the university level.

Methods and materials (Experimental)

In the course of the research, a diverse set of research methods was employed to gather comprehensive
data. These methods encompassed both qualitative and quantitative approaches to ensure a holistic understand-
ing of the research topic. Below is an overview of the research methods utilized:

- analysis of foreign and domestic literature: to establish a theoretical framework, identify gaps in existing
knowledge about formation of research competence;

- interview: to gain firsthand perspectives, level of motivation, experiences and insights from participants
related to conducting research;

- survey: to obtain statistical information and broader trends from a diverse sample of participants;

- discussion: to encourage collaborative idea generation, gather qualitative insights, and promote interac-
tive engagement;

- conversation: to supplement formal data collection with spontaneous and candid participant perspec-
tives;
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- brainstorming: to foster innovative thinking, explore alternative perspectives, and identify potential av-
enues for research;

- project method: to encourage practical learning and activities, application of theoretical knowledge,
formation of research skills and collaboration among participants;

- interactive method: to utilized interactive tools and activities in the forms of games to engage partici-
pants actively in research process;

- problem-based teaching method: to integrate research-oriented problem-solving into the learning pro-
cess and promote critical thinking and research skills.

The combination of these diverse research methods aimed to triangulate data, ensuring a more robust and
nuanced understanding of the research topic. This comprehensive approach facilitated the exploration of both
gualitative and quantitative aspects, enriching the overall research findings.

Results and Discussion

Many scientists (S. Whiddett, S. Hollyforde, A.V. Khutorskaia, Z.A. Isaeva, etc.) determined numerous
structural components of research competence, however we relied on the classification of T.M. Talmanova,
who identified the following components:

1) motivational-personal component: understanding the value of research, the presence of internal and
external motivation to solve research problems;

2) theoretical-cognitive component: acquisition of theoretical knowledge and ¢ellection of materials for
the implementation of the practical part of the study;

3) structural design component: solving a specific research problem within the framework of practical
activities and creating a new product using the collected materials [9;45)

The choice of these components is determined by their interrelation’and interdependence. The motiva-
tional component creates the basis for starting research work, the theoretical-cognitive component provides
tools and the structural design component directs the student’shactions to create a new product based on the
knowledge gained. This integrated approach contributes to,the effective development of research competence.

To create certain conditions at a university for the'fiormation of research competence on the basis of its
components, we have applied a student-centered approach} The student-centered approach is the most signifi-
cant principle of psychological and pedagogical sciencegWhich provides the creation of an active educational
environment, takes into account the physiological peculiarities of students and determines the position of the
child in the educational process [12].

At the initial stage of the research, alsurvey method was used to determine the quality of the conditions
created at the lessons for research activities™According to the results of the interview, it was found that the
majority (85%) of the student respofidents IS not interested in research activities and any projects, educational-
cases, debates, etc. were not eonducted.

Having analyzed the state'@f‘teaching a foreign language, we consider the creation of conditions at the
university using a studentscentered approach for the development of research competence among language
students. This can befachievedswith the maximum optimization of the educational process by making certain
changes in the organization of teaching. For obtaining these purposes, a system of didactic units was developed
in language teaching.

In order to form the motivation of university students to be engaged in science, it is essential to use the
motivational-personal component of research competence.

The motivational-personal component of research competence is the meaning of the researcher, which
encourages him for further research. The motive of the researcher is the main driving force for the advancement
of science; in order to induce this motive, it is necessary to develop motivation for research from school years
[13].

Motivation is divided into two main types:

1. Internal motivation is characterized by an internal desire to explore the world, the surrounding reality
and solve relevant issues of science on their own;

2. External motivation is outside factors that move the researcher to analyze and explore problems in the
surrounding reality [14].

However, internal motivation develops through external factors (with the help of a teacher, a set of exer-
cises, methods, etc.).

The third-year students of the specialty “Foreign language: two foreign languages” were given the topic
“Main problems of education in the 21st century and ways of solving”, where students had to discuss this topic,
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generate ideas and find solutions. The number of 3" year students was 35 people. Students identified the fol-
lowing problems of education in the 21% century:

1) The problem of motivation among students;

2) Pros and cons of online learning;

3) Working with hyperactive and passive students;

4) The problem of scarcity of teaching staff in educational institutions;

5) Non-distribution of students by language level, etc.

This task was combined using two methods: brainstorming and problem-based methods.

The problem-based teaching method develops not only critical thinking, but also the motivation of stu-
dents to work with research. The teacher creates problem situations, where students should find their solutions.

The brainstorming method denotes generation of ideas that are given an issue [15]. This method develops
critical thinking, creativity and activity of students.

Using aforementioned problems of education, the following topic of the debate was selected by students
“The advantages and disadvantages of online learning”.

Debate is one of the forms of intellectual games that have a clear and well-developed structure. Partici-
pants of the debate discuss relevant issues, exchange with opinions and experiences, gtc. The purpose of the
debate is to form a definite opinion among the participants in the problem.

It should be mentioned that students prepared for the debate well and previded pesitive feedback about
it.

“T liked the debate very much, during the debate | was finally able to express my opinion about the form
of education (online or offline)” — Zhaniya, 3" year student.

“During the debate, we put forward our preferences, identified th€jpros and cons of online learning” —
Salima, 3" year student.

“I was able to talk about the main difficulties of online 4eamning that we had in the 2" year of study” —
Zhandos, 3" year student.

“The debate allowed me to discover new sides of me.d used to be very shy to express my opinion. During
the debate, I finally got over my fear of speaking in frontyof'an audience” — Akerke, 3rd year student.

Analyzing the above reviews, we can conclude, thatjorganization of a debate on a current educational
issue helps students discover a new side of personality‘and motivate them to further explore relevant problems
in the field of education.

The students chose the next topic of debate ®mtheir own, which is one of the important topics of teaching
a foreign language: “The problem of motivation among students”.

One of the most common methods¥orfalfilling the motivational-personal component of research com-
petence in students is the use of rolesplaying games, where each participant of the game is given a specific role
and tasks which they must cope.

A role-playing game was “heldamong the 3rd year students of the specialty “Foreign Language: Two
Foreign Languages”, where theystudents were assigned the role of a school principal, a manager of scientific
and educational work; a teacher, technical staffs, students, etc.

The task of eaChgparticipant was to analyze the scientific and professional activities of the school staff
and organize the educatighal process.

After conducting the role-playing game, the students were introduced to the basic activities and docu-
ments of the school staff. We organized the educational process and students realized the importance of each
person in the school.

Conversation is a method of verbal discussion, which is the most common method in teaching. Its task is
to update the knowledge of students with the help of purposeful and skillful posed questions and achieve
assimilation of new knowledge through independent reflection and generalization of mental operations [16].

A conversation between university professors and students was conducted in the faculty of foreign lan-
guages of Karaganda Buketov University, where professors and doctors of science shared their scientific ex-
perience and discussed the following questions with students:

1) What is science? The purpose of science, the tasks of science;

2) What is a subject, object, research hypothesis?

3) Classification of sciences;

4) Requirements to the researcher and research, etc.

The discussion of above questions was conducted in a friendly atmosphere.
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By creating external conditions for motivation, we encourage future foreign language teachers to develop
an internal incentive to make research.

The theoretical-cognitive component of research competence is one of the important components for fu-
ture research. In order to start any scientific research, it is essential to have basic or fundamental knowledge
on the topic. At the beginning of the study, it is necessary to analyze the philosophical, psychological, peda-
gogical and methodological literature, study the scientific periodicals on the research topic, make a logical and
methodological analysis of the basic concepts and systematize knowledge in theoretical literature [17]. Theo-
retical knowledge expands the cognitive effectiveness of a person and forms a scientific worldview. In other
words, with the help of theoretical research, the researcher develops a scientific worldview and ideas for the
practical implementation of the project.

At this stage of the formation of research competence, students are given various articles for analysis:

1) Determine the topic/problem of the article;

2) Read the text and determine whether the indicated questions are covered in it or not;

3) Find in the article the main argument in favor of the title;

4) Read two texts on the same topic, name the discrepancy in content;

5) Find the introduction, research methods, results and conclusion in the article;

6) Find paragraphs on the specified topic;

7) Find in the article the facts that the author refers to as positive / negative;

10) Plan the above articles;

11) Express your opinion about the content of the text.

12) Define article styles;

13) Determine the main idea of the text by choosing one of the optiens;

14) Choose from articles 3-4 sentences that convey the main events;

15) Find the main and secondary information in the text

These tasks help the young researcher to do independentisearch work, compress information, find the
features of the text and its style, analyze the text, read fextson tes€arch topics on their own, etc.

From the previous experience, students learned to tadependently select relevant topics of education and
work with literature.

After determining the topic and scientific apparatus, young researchers should draw up a plan and ac-
cording to the plan; collect theoretical research material using the following methods: theoretical analysis of
psychological, pedagogical, linguodidacticiterature on the research topic, theoretical generalization, study
and analysis of pedagogical experience, callection empirical material on the problem under study, etc.

The structural design component allewspredicting the results of scientific research or scientific research
work of students, schoolchildren, résearghers, etc. A teacher-researcher must determine the forms, methods,
goals and objectives of researgh activities [18].

For the formation of resgareh"€@mpetence on the basis of the constructive design component, we applied
the project method. The project,method is a more independent activity that is organized with the help of a
teacher or supervisor. This method allows students to go beyond the classroom and solve problems on their
own. At the initial stagé of the study, it is recommended to carry out group work, distributing the role of each
project participant. Partigipants of the project must choose the problem of interest and find solutions them-
selves. The task of the supervisor is to explain the conceptual apparatus of future research and direct the sci-
entific potential of research students in the right direction.

Creating special conditions at university on the basis of the components of research competence, basic,
educational and research skills of students were formed.

The basic skills include analysis and synthesis of various scientific literatures, assessment of oneself and
others, systematization of theoretical material, etc.

Educational skills consist of the ability to compare, interpret findings and results, analyze research meth-
ods, work done, etc.

Research skills are formulating a problem, a detailed analysis of the problem, formulating a hypothesis,
finding ways to solve a problem, etc.

Thus, we can draw the following conclusions that the needs of society and education are directly related
to the formation of the research competence of future foreign language teachers, which will guide the growing
generation to a scientific direction. To assess the formation of the student's research competencies, we have
created criteria (Table).
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Gnostic criterion reflects the theoretical side of students' learning, which corresponds to the theoretical-
cognitive component of research competence. The motivational-target criterion takes into account the motives
for teaching students in the course of the educational process, which corresponds to the motivational-personal
component of research competence. The activity criterion reveals the practical side of students' learning, which
corresponds to each component of research competence.

Table
Criteria for assessing the formation of students' research competence
Components of
Research Methods Criteria Characteristics Points
Competence
L Theoretical knowledge of the student, full assimi-
A survey Gnostic criterion - : 10
Motivational- lation of the material.
personal Motivational-target Student's situational interest in research activities
component conversation criteria with a predominance of motives for external stim- 10
ulation.
. . L N The level is characterized by the assimilation by
brainstorming | Activity criterion the student of research skills. 10
Total: 30
analysis of Gnostic criterion Th_eoretical knowledge of the studgnt _is distin- 10
literature guished by awareness and generalization.
Theo_rt_etical— Motivational-target Personal attitudes and,value orientations in the re-
cognitive interactive criterion search field are stalilea gonscious understanding 10
component method of the need to develop,@wn research skills.
A system Of sttident research skills has been
formed, whichbasically ensures the implementa-
protblemjbased Activity criterion |tionyof appropriate actions in fulfilling the estab- 10
eaching . L
lished¥research goals and objectives.
Total: 30
analysis of o Th_eoretical knowledge of a stu_den_t is distin-
literature Gnostic criterion, Y guished by awareness, generalization and breadth 10
Structural of transfer.
design discussion Motivational-target High internal need, awareness and desire to carry 10
component criterion out research activities.
Research skills are steadily formed, the system in-
cludes defining the goals and objectives of the
project methad [V Activity criterion |study, processing and analyzing the results of the 10
experiment and presenting them in a scientific
form
Total: 30

Using various components of research competence, we have identified the following results of students
in the formation of research competence (Fig.).
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The results of the formation of research competence based on its components

12
10
8
6
4
2
0
Motivational - personal Theoretical-cognitive component  Structural design component
component
m Gnostic criterion  ® Motivational-target criterion Activity criterion

Figure. Diagram of the results of the formation of research competence b&s@mponents

According to Figure 1, we can observe points of the formation of r @s mpetence which have in-
creased on the basis of its components. The number of participants in th% ent was 35. Corresponding
to the diagram, it can be seen that the motivational-target criteria i all components due to creating
certain conditions at the university that were reached using vario gical methods. It should be noted
that gnostic criteria in research competencies remained averag ic, this result can be approved due to the

fact that the selection of the necessary material was compli e flow of information, however, thanks
to increasing motivation, the students' activity reache point from 8 to 10 (Fig.).

Conclusions

made it possible to determine the integrity of ntire research problem and identified the main difficulties
of students in the implementation of rese activities because of the scarcity of conditions for organizing
research activities at the university.

We can deduce that the solutio dicated problems is possible in the following university condi-
tions:

— individual approach towscientifie‘interests and abilities of students;

— introduction into the ional process of various forms of organization of research activities at the
lessons;

— selection ane

The conducted analysis of the main trends in the opment of research activities of university students
.;h%

gifted students;

— creating oppo 3s for student publications in the near and far abroad;

— formation of student scientific and educational structures that unite teachers, specialists in the field of
education, young scientists and students.
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M.M. MomOekoBa

7Korapsbl OKY OpHBI KaraiibIHAa 00/1aIHAKJIETE TijTli MyFagiMIepiHiH
3epTTey KY3bIPeTTiliriH KANBIITACTBIPY

Makanana Gonamak mIeT TiTi MyFaTiMAEPiHIH 3@pTTeYINNIiK KY3BIPETTUIIH KAIBIITACTBIPYBIH dKCIEpPH-
MEHTTIK Talgaybl OepiireH. ABTOp 3epTTEYIILTIK KY3BIPETTUIIKTIH MAaHBI3IbUIBIFEI )KOHE OHBI IT€1ar OTHKAJIBIK,
OelfiHzeri CTyIeHTTep apachlHAa KAIBIITACTHIPYIb KapaeThIpraH. FeUIbIMU-3epTTey KY3BIPETTUINH MEHTepy
— XXI raceiparsl 3aMaHayu O011iM Oepyi JKaHEBIPTYIBIH HETi3T1 AapThl, COHABIKTAH XKOFaphl O11iM Ooamak
Oocekere KabiIeTTi MaMaHAApABIH OMipIiK MaHBI3IbI KY3bIPETTEPIH KANBINTACTEIPYFa OarbITTaTys! Kepek. Co-
HeIMeH Katap «Kazakcran — 2050» cTpaTeRUsACHIHIA KOPCETIITeH MaKcaTTapFa ColKkec, Kasipri Ke3zie 3aMa-
HayH Ky3BIpETTepre, COHBIH INIHAE EBUIBIMH-3epPTTeY KY3bIpeTiHe me Oocekere KaOimeTTi MaMaHAApIbI
JalbIHIay MaHbI3bl €KEH I alThUIalbl. BOJaNIaK MeTel Tili MyFaliMIepiHiH 3epTTeYIITIK Ky3bIpeTTilirH
KQJIBINTACTBIPY/IBIH HETi31 OONBIN FA0bITAaTHIH 3epTTey KY3BIPETTUIINiHIH Kypamaac GemiKkTepi aHBIKTAIFaH.
3epTTeyIiH MaKcaThl: XOFraphl OKy OPHBI JKarJaiblHAa OoJlamak meT Tl MyFaliMIepiHiH FBUIBIMU-3epPTTeY
KY3BIPETTUIINH KaJIBINTAGTHPY bl JaMBITY. Makanaia YHUBEPCHUTET JKarJalblHIA SPTYpPJi HedarorHKajblkK
ozicTepAl KOIJaHy apKBUIBILBepTTey KY3BIPETTLITiH Ke3eH—Ke3eHIMEH KaJIBITacThIPy KaH—KaKThl CHIIAT-
TarFaH. 3epTTey OaphICHIHA >KOFaphl OKY OpBIHAApBIH/A OoamaKk meTeN TiTi MyFamiMIepiHiH 3epTTeyIIiIiK
KY3BIPETTLTIRIH KAJIBITTAacbIpy 16l Oaraay KpUTepHiiepi e aHbIKTaIIbl.

Kinm co30ep. KY3bIPETTIIIK, 3epTTEYIILTIK KY3BIPETTUTIK, MOTHBAIIMSIIBIK-TYJIFAIBIK KOMIOHEHT, MOTHBAIIHS,
TEOPHUSUIBIK-TaHBIMIBIK KOMIOHEHT, KOHCTPYKTHUBTI-)KOOAJIBIK KOMIIOHEHT, MEearoruKalbIK 9licTep, 3epTTe-
YIIUTIK KY3BIPETTLTIKTI KQJIBIITACTBIPY.

M.M. MombGekoBa

@®opMHUPOBAHUE HCCIEA0BATEIHCKOM KOMIIETEHIIUU Y Oy IYIIIMX YYUTeJ el
HHOCTPAHHOIO SI3bIKA B YCJIOBHUSX By3a

B crarbe mpecTaBieH 3KCIePHMEHTAIBHBII aHAN3 110 (OPMUPOBAHHIO UCCIIEIOBATEIECKOH KOMICTCHIINH Y
Oyayumx yuuresneil HHOCTPaHHOTO s3bIKa. ABTOPOM PAacCMOTPEHa 3HAYMMOCTH HCCIIEH0BATEIHCKON KOMITEe-
TEHIUH Y CTYAEHTOB Ieaaroruyeckoro npoduist. [IprobpereHne uccae 0BaTenbCKoil KOMIETEHIINH SIBISETCS
OCHOBHBIM JIBUTATEJIEM MOJIEPHHU3AINN COBPEMEHHOT0 00pa3zoBanusi B XXI Beke, B CBSI3H C 3TUM BhICIIee 00-
pa3oBaHue JTO0DKHO OPUEHTHPOBATHCS Ha (GOPMHUPOBAHHE KH3HEHHO BAKHBIX KOMITETEHIINH OYIyIINX KOHKY-
peHTocnocoOHbIX crienuanucToB. Kpome toro, Oputa ymomsinyta Crpaterus «Kazaxcran—-2050», rae 1enbio
SBJIACTCS Pa3BUTUC KOHKprHTOCl'[OCO6HbIX CNIEIHUAJIMCTOB, UMEIOIIUX COBPEMEHHBIE KOMICTCHIUHA, B TOM
YHCIIe MCCIIEI0BATEeIbCKHE KOMIIETCHIMH. B paboTe oXapakTepu30BaHbl KOMIIOHEHTBI HCCIIEIOBATEIbCKOM
KOMIICTEHIIUH, KOTOPBIE SBIISIOTCS COCTaBISIONICH Mpu GOpMUPOBAHNH HCCIIEOBATENBCKOW KOMIECTCHIMH Y

Cepus «lMeparorvkax». 2024, 29, 1(113) 27
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Oymymux yduTeneil HHOCTPAHHOTO s3bIka. Llens uccnenoBanus — GOPMUPOBAHUE UCCIEIOBATENBCKUX KOM-
NeTeHIUH y OyayIuX yIuTeNne aHITMICKOTO s3bIKa B ycIoBUsAX By3a. IlogpoOHo onucano mostamHoe ¢op-
MHPOBAHHUE UCCIEA0BATENBCKUX KOMIETEHIMH C MCIHOJIB30BAaHUEM PA3IMYHBIX MEJAarorH4ecKuX METOJIOB B
YCIOBHSIX yHHBepcHTeTa. B xone mcciemoBaHus ObUIM OINpE/eNICHBl KPUTEPUH OLICHUBAHUS (POPMUPOBAHHUS
HCCIIeI0BAaTENbCKON KOMIIETEHIINN Y CTYJICHTOB SI3BIKOBOTO MPOGIIs 00ydeHHs B BEICIIEM ydeOHOM 3aBejie-
HUMU.

Kniouesvie cnosa: KOMIETEHIMS, HCCICAOBATEIbLCKAS KOMIICTCHIIHS, MOTHBAIIMOHHO-JIMYHOCTHBIA KOMIIO-
HEHT, MOTHBALUs, TEOPETUKO-TIO3HABATENbHBIN KOMIIOHEHT, KOHCTPYKTHBHO-IIPOCKTUPOBOYHBII KOMIIOHEHT,
MearoruuecKre MeToIbl, OPMUpPOBAHUE UCCIEAOBATEIBCKOI KOMIIETCHIIUH.
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