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 This research aims to explore the characteristics of practice-oriented training 

within universities and identify the psychological and pedagogical factors 

that influence the development of professional competencies in future 

specialists. A comprehensive combination of content analysis of training 

conditions for future professionals in higher education and an analytical 

review of the formation of professional competencies among teacher-

psychologists in the context of educational system modernization were 

applied. The conclusions highlight the challenges of implementing practice-

oriented training in Kazakhstan’s higher education system, detailing its 

forms and methods in preparing competitive and competent specialists. 

Additionally, the study addresses strategies for effectively organizing 

pedagogical conditions that foster the development of core competencies in 

future professionals within social and psychological fields. The findings are 

critical for educators educating future teacher-psychologists, as they 

emphasize practice-oriented methods during educational modernization. 
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1. INTRODUCTION 

The expanding societal need for educated teacher-psychologists forces educational institutions to 

implement innovative strategies to address these changing demands. The program emphasizes practical training, 

which greatly reduces the gap between academic preparation and real-world professional expectations. Given 

that a country’s intellectual capacity is a strategic asset, Kazakhstan’s entry into the Bologna system emphasizes 

the need for new procedures and standards for training specialists. In this context, the value of practice-oriented 

education is evident, as it promotes the development of fundamental professional abilities, self-motivation, and 

self-management, ensuring that future experts are prepared for the complexities of their field [1]. 

The study of Oroszi [2] points out that competency-based education is an innovative approach where 

academic content and teaching are based on the student’s competencies, and assessment occurs according to 

the student’s progress. Clements and Nordin-Bates [3] refer to the core component of the competency-based 

approach as the key competencies of an individual, which are its component qualities and help the future 

specialist to acquire professional experience, develop the necessary knowledge and skills, which can form 

social-motivational, communicative, informational and psychological-pedagogical competencies. Didur [4] 

highlights the role of educational contexts and interdisciplinary integration in developing pedagogical 

tolerance in future vocational education teachers.  
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At the same time, Ahanya et al. [5] note that involving students in the practical learning process and 

using techniques that allow them to immerse themselves in the conditions of professional activity helps 

students look for non-standard solutions of core issues and simulate the process of this activity, in which the 

formation of professional competencies takes place. Brauer [6] notes, that curricula must be flexible enough, 

which implies the ability to respond quickly to changes in society, as well as correspond to the new 

conditions of professional activity, including the current need for distance learning and teaching on the 

background of the COVID-19 pandemic. Modernization of the educational system at the stage of reform 

processes in the Republic of Kazakhstan requires constant education and the development of necessary skills 

of students in higher education for further professional activities [7]. The scientific question addressed in this 

study is how incorporating practice-oriented methods into the training of future teacher-psychologists might 

improve their professional abilities and better prepare them for the difficulties of today’s educational and 

socioeconomic environments.  

 

 

2. METHOD 

The research methodology combined analyzing how future professionals develop competencies 

during higher education with studying the psychological and pedagogical conditions needed to improve 

practice-oriented training for future teacher-psychologists. The study explored how practical professional 

skills are developed in higher education by examining the components of practice-oriented education during 

educational system changes. The research is built upon existing theories of training educational 

psychologists, providing a foundation for understanding how to prepare psychology and education specialists 

through practice-oriented professional training that meets modern workplace demands. Based on analyses of 

research from Kazakhstan, Ukraine, Italy, the USA, Germany, Norway, and Australia, we examined how 

practice-oriented education develops in higher education and what conditions best foster professional 

competencies. This investigation revealed challenges related to students' traits, professional growth, and 

motivation in practical work, particularly considering modern educational needs, digital transformation, and 

broader socioeconomic shifts. 

The research unfolded across three phases, beginning with an examination of practice-oriented 

learning theory in higher education. This analysis informed understanding of specialist training and practical 

skill development. Then reviewed Kazakhstan's higher education legislation and relevant psychological-

pedagogical literature, which helped establish key principles of practice-oriented education and identify how 

students develop professional competencies during their studies. The research's second stage analyzed 

methods to enhance practice-oriented training for psychology teachers in Kazakh universities. This involved 

comparing findings with other scholars' work on practice-oriented professional development and exploring 

curriculum improvements aligned with modern educational reforms. The research concluded by synthesizing 

theoretical and experimental findings on practice-oriented training of psychology teachers in higher 

education, specifically regarding the development of students' professional competencies. These results can 

inform the design of professional education curricula. 

 

 

3. RESULTS 

Practice-oriented learning has become crucial in higher education, fostering professional motivation 

and skill development. This approach is particularly vital during the COVID-19 pandemic in Kazakhstan, 

where there's an urgent need to develop professional competencies in future educational psychologists. The 

successful implementation of practice-oriented methods remains essential at all educational levels to prepare 

professionals who can effectively apply their knowledge [8]. 

The modernization of modern education in the Republic of Kazakhstan prioritizes lifelong learning, 

where the need to develop professional competencies and personal qualities of students is the main focus of 

educational reforms. Draft Decree of the Republic of Kazakhstan “On Approval of the Concept for the 

Development of Education in the Republic of Kazakhstan until 2025” [9] establishes the provision of 

practice-oriented professional education to gain practical experience before the completion of higher 

education. Thus, the students can have dual education, which implies mastering the theoretical part of the 

chosen profession and the right to professional practice with employers. This project also stipulates the 

interaction of the educational sphere and labor market, which will allow educator-psychologists and 

graduates not only to use innovative technologies in learning and teaching but also to improve psychological 

and pedagogical conditions in the formation of professional competencies of future specialists. 

The active transformation of a personality during higher education occurs as a consequence of 

society’s influence, the need for self-realization, and personal development in professional activity. 

Following several studies [4], [5], [10]–[12], it can be stated that the formation of professional competencies 

in future specialists occurs based on their individual and social motives and needs, while the acquisition of 
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professional knowledge directly depends on the psychological and pedagogical conditions in the educational 

process, which should be aimed at the development of motivational and sense-forming of the professional 

orientation. In this regard, the authors agree that the prioritization of practical activities involves the 

formation of personal experience in practical conditions, where the feature of practice-oriented education is 

the accumulation of practical knowledge, skills, and professional abilities, as well as mastering the skills of 

the future profession. Furthermore, practice-oriented training of teacher-psychologists in higher school is 

implemented in four stages and assumes actualization of knowledge, reproduction of experience, adaptation 

to practical activity, and approbation of professional activity. These stages of the practice-oriented approach 

are presented in Table 1. 

 

 

Table 1. Stages of practice-oriented approach to the educator-psychologist training in higher education 
Stage Aim Goal 

Actualization of knowledge 

and new experience gain 

New information acknowledgment, 

knowledge, content, and structure of 

psychological and pedagogical 

theoretical training update, focus on the 

acquisition of practical experience. 

Formation of professional role conceptual 

understanding for the future educator-psychologist. 

Development of professional goals and self-

development. 

Formation of professional direction (skills). 
Implementation of acquired 

social and professional 

relations in practice 

Implement knowledge and experience 

into individual and collective curricula. 

Form the professional and role 
experience. 

Formation of the professional mentality. 

Transformation of professional and social qualities and 

skills into professionalism. 

Adapting to a future social 
role 

Form a role-based professional 
competence. 

Comprehension of own practical activity based on 
available knowledge. 

Acquisition of professional activity experience. 

Comprehension of professional technology. 
Approbation of professional 

activity during practice 

Improvement of professional education 

practical activity. 

Concretization and implementation of formed 

professional concepts, mastery, and creative potential. 

Approbation of skills and experience in professional 
practical activity. 

Source: compiled by the authors based on [2], [4], [6], [12]. 

 

 

The practice-oriented approach in the training of future teachers-psychologists implies a change in 

the functions of the teacher and the student, which means students will gain experience by independently 

mastering the material while the lecturing activity of the teacher becomes a guide on how to complete an 

educational objective [13]. In this context, the teacher performs the organizational function in the learning 

process, creating situations of practical tasks for future specialists and activating the students’ motivation 

[14]. There is a need to form students’ content knowledge (basics of the profession), pedagogical knowledge 

(methodology of professional activity), and pedagogical content knowledge (combining basics and 

methodology) [10]. 

Readiness for professional activity of educational psychologists should be considered in the 

interconnection of quality training of future specialists in higher school, where the organization of 

psychological and pedagogical conditions includes a set of psychological formations that allow integrating 

the acquired experience into practical activity and interpreting learning into a personal form of perception 

[15]. The occurring need to know the details of the profession of a teacher-psychologist, as well as the 

development of self-motivation in improving knowledge, skills, and abilities are important components in 

determining the readiness of the future specialist to practice and perform professional functions [16]. The 

modern educational psychologist must have abstract-logical thinking, good memory, be emotionally stable, 

have organizational and communication skills, be tactful, as well as humanism, empathy, decency, 

perseverance, and honesty [17]. 

Figure 1 shows the main focus of practice-oriented education of teacher-psychologists for a better 

model of the educational process in higher education comprehension. At the same time, the lack of 

systematic understanding of the features, principles, methods, and forms used in the educational process can 

lead to insufficient quality of specialist training, which requires the comprehension of the concept of the 

educational process itself in the context of practice-oriented approach for future teachers-psychologists. As 

such, Figure 2 shows the main components of the training of future specialists in practice-oriented education 

in higher education. 
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Figure 1. The model of practice-oriented approach to the educator-psychologist training process in higher 

education [15]–[18] 
 

 

 
 

Figure 2. Practice-oriented education approach components [6], [11], [12], [15] 
 

 

Research shows that practice-oriented training of future psychology teachers requires specific 

psychological and pedagogical conditions that integrate theoretical knowledge with practical experience. This 

process aims to develop professional competencies and social roles through hands-on activities in higher 

education. Success depends on combining practical work, educational resources, and student motivation, 

ultimately producing graduates who can apply theoretical knowledge in real-world situations. Effective 

psychology teachers must possess key personal traits including stable self-esteem, motivation, reflective 

ability, responsibility, independence, and emotional stability [19]. Moreover, productive practical activity 

assumes formed professional competencies, in particular: 
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- General pedagogical, such as knowledge of the current state of the educational system of the Republic of 

Kazakhstan, normative documents, the use of innovative pedagogical technologies and approaches during 

meetings, knowledge, and adherence to the main pedagogical tasks, and the ability to analyze their 

activities. 

- General professional competencies for teacher-psychologists encompass subject expertise, organizational 

skills, ethical conduct, communication abilities, practical knowledge application, diagnostic capabilities, 

and technological proficiency. 

The demand for competitive specialists determines the need for the development of practice-

oriented learning in higher education, as well as the creation of effective training programs for future 

educator-psychologists based on the formation of applied knowledge and practical activities. The concept of 

a practice-oriented approach to education was quickly adopted in the global education system, where 

competent specialists who meet modern society’s requirements imply the improvement of higher education. 

The implementation of practice-oriented education in the Republic of Kazakhstan enriches the educational 

process with innovative approaches in the training of future educator-psychologists and opens new 

opportunities to verify the global concepts of students’ professional competence formation, which allows 

designing and predicting the learning outcomes in general. 

The practice-oriented approach in the German educational process has been used in the professional 

training of specialists for more than 50 years [20]. The principle of duality in training and business creates a 

successful model of higher education, where the students’ need for quality training and practice are met and 

the needs of society (business) in acquiring qualified workers are satisfied as well. It should be noted that 

Germany provides the possibility of dual training for 327 specialties, including the training of pedagogical 

and psychological professions. In contrast to the German educational system, Great Britain has been 

improving approaches to the possibility of enhancing the practical training of specialists since the beginning 

of the COVID-19 pandemic [21]. Simulation in practice-oriented learning prepares students for their future 

profession under mentor supervision in a controlled environment, allowing for early adjustments. 

The impact of the COVID-19 pandemic proved to be a challenge for the educational system 

worldwide [22]. Thus, online universities in Italy were partially prepared for unfavorable conditions, but the 

problem was still relevant, and educational institutions were forced to switch to distance learning [23]. While 

technology enables practical education delivery and experiential learning through online formats like group 

conferences, distance learning raises concerns about academic integrity and its impact on theoretical 

knowledge acquisition. The involvement of students in extracurricular work through a practice-oriented 

approach acts as a conceptual basis in the higher educational institutions of Canada and the USA, where the 

practical orientation of education is a leading factor in the training of competitive specialists [24], [25]. 

Integration of higher education of the Republic of Kazakhstan into the Bologna system implies 

following the principles of this process, which allows adopting the experience of using and effectively 

implementing modern approaches to learning. The modernization of the educational system of Kazakhstan 

implies two-tier education (bachelor/master), the use of the European credit transfer and accumulation 

system, quality control, increasing student mobility, ensuring employment of future specialists and the 

implementation of the European system of education [9]. Teachers must create conditions that encourage 

self-education, professional identity, and competency development despite reduced class time. The research 

highlights the growing importance of practice-oriented training for psychology teachers in Kazakhstan's 

modernizing higher education system. 

A detailed examination of the data reveals that, while the practice-oriented approach satisfies the 

urgent need for education to conform with social changes and labor market needs, its efficacy is dependent 

on more than simply curricular improvements. The integration of theoretical and practical training is only 

successful when supported by institutional structures that allow for continual feedback and change, 

particularly in quickly changing domains such as educational psychology. This reveals a potential gap: while 

the study focuses on intensive practical experiences, little attention is placed on evaluating the long-term 

impact of such training on career performance or professional growth beyond graduation. Furthermore, while 

the study includes international comparisons, it assumes that successful models from countries such as 

Germany can be easily transferred to Kazakhstan without taking into account cultural, economic, or 

educational infrastructure variations that may slow down implementation. Furthermore, the reliance on 

technology, particularly in light of the COVID-19 epidemic, emphasizes the importance of ongoing 

investment in digital tools, although the possible difficulties of uneven access to such technologies are not 

completely addressed. While the change to digital learning presents benefits, it could increase gaps among 

students, particularly in areas with insufficient technology infrastructure. 

While legislative support for practice-oriented education is important, Kazakhstan’s adoption of the 

Bologna system raises questions about the system’s adaptability and responsiveness to changing educational 

demands. Legislative frameworks frequently lag behind social developments, resulting in delays in reacting to 
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new trends and gaps in training. As a result, the study might benefit from investigating how flexible, adaptive 

policies can be designed to assist the continual improvement of practice-based learning systems. Finally, a more 

in-depth examination of interdisciplinary connections, beyond psychology and pedagogy, may better prepare 

students for the increasingly interrelated and complicated difficulties they will confront in their professions. 

 

 

4. DISCUSSION 

An important issue of modern professional training of specialists in psychological and pedagogical 

direction is the problem of the educational activities organized in conditions of modernization of the 

educational system and the provisions associated with changes in society. Meeting society’s requirements 

requires higher education institutions to find effective ways of training competitive specialists. A pedagogue-

psychologist is first a specialist who helps to maintain and strengthen the psychological health of students 

within the walls of the educational institution. The process of the activity is in the context of creating a 

psychological culture of students, support for personal development, and establishment of social and 

interpersonal relationships of all participants in the learning process, as well as in the diagnosis and 

psychological correction of behavioral deviations. Thus, a study by Kyzy et al. [26] indicates that a specialist 

also needs to organize preventive measures, consult students on various issues, determine effective means 

and methods of research, address individual and age features of students, interact with the administration of 

the institution and lead student research activities. 

Martínez et al. [10] note that the formation of future specialist’s professional competencies in the 

process of training is determined by the student’s changes, where an important role is played by society’s 

influence, motivation, growing need for self-realization and mastering the profession. At the same time 

professionalization implies mastering a new social role, where the stages of specialist formation, in particular 

learning the basics of the profession, observation, awareness, profile practice, and gaining new experience are 

constantly transforming during the whole period of education in higher education institution. In a study by 

Dwikat and Salinas [27], the formation of professionalism consists in mastering the necessary competencies, 

namely: activity (practice and effective application of knowledge), social (cooperation in society), personal 

(self-development, self-expression) and individual (self-regulation techniques, motivation). A similar opinion 

is expressed by Falloon [14] in his research. 

Santos et al. [28] highlight information technology as a resource for the professional development of 

future specialists. The authors consider digital transformation as one of the main changes in the educational 

environment. In the current reality, the transition of the global educational community to distance learning 

involves highlighting the problem of moral behavior among students [29]. This obliges students to follow 

ethical principles and rules in academic and practical activities. However, Farahat [30] studying the problem of 

academic dishonesty, highlighted that student resort to plagiarism and cheating in their research. In this context, 

there is a growing need to counteract this and find effective ways to overcome academic dishonesty. A study by 

Djokovic et al. [31] describes the global problem of academic plagiarism in the educational environment of 

many countries. Improvement of the educational process within the framework of combating academic 

dishonesty involves the use of antiplagiarism by higher educational institutions to search for plagiarism in 

student and educator research, and the use of repositories with a database of research achievements. 

As such, several researchers [11], [12] consider the purpose of the value-cognitive space as the 

success of the formation of students’ consciousness. The activity-creative space is characterized by the 

authors by the sphere of assistance, and the reflexive-value space acts as a way of forming a certain sense of 

empathy among students in professional activity. Dall’Alba [15] interprets these three spaces by the 

professional role and interrelated characteristics of cognitive, behavioral, and emotional factors. The obtained 

results of the research also correlate with the Draft Decree of the Republic of Kazakhstan “On Approval of 

the Concept for the Development of Education in the Republic of Kazakhstan until 2025” [9], where the bill 

defines the relevance of practice-oriented education development in higher education, which allows 

educational institutions to improve and implement innovative approaches to the educational process, 

following the experience of other countries within the Bologna system. 

Within the framework of professional activity, an educator-psychologist must possess skills and 

abilities of reflection, stress resistance, organizational abilities, and communicative and social-perceptual 

competence. Thus, research by Bardach et al. [17] point out the psychological characteristics of pedagogical 

professionals, which play an important role in the effectiveness of the professional role, such as motivation 

and personal qualities in creating positive interpersonal relationships with participants in the educational 

process, analytical and critical thinking, self-efficacy, emotional intelligence, stable self-esteem, mobility, 

attentiveness, and enthusiasm. Dall’Alba [15] notes the importance of psychological and pedagogical 

conditions for the creation of mental neoformations, which as a result should help the future specialist to 

combine his personal qualities and experience, identify and fix the content part of the profile education in an 

individual form and prepare the student for the future practical activity. 

Buk
eto

v u
niv

ers
ity



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 14, No. 4, August 2025: 3162-3170 

3168 

5. CONCLUSION 

Constant globalization and the digitalization of the world community require highly effective 

professional training to be able to adapt to new transformational processes in various spheres of society, 

which sets requirements for higher education to prepare students in the system of practical educational 

activities. At the same time, the transformation of new knowledge and experience into applied activities 

involves immersing the future educational psychologist in situations based on practical assignments, which 

helps students realize their professional role and visualize future profile tasks. Analysis of modern scientific 

research on the problem of practice-oriented learning development revealed that the use of this technology in 

the educational process contributes to the accumulation of practical experience during higher education, 

qualitative formation of professional competencies of future specialists, as well as the development of 

personal qualities that contribute to the productive fulfillment of professional requirements and 

professionalization in general. 

The current process of educational environment modernization contributes to the development of a 

practice-oriented approach to learning in the Republic of Kazakhstan. The Bologna system has enabled 

Kazakhstani universities to adopt and implement the practice-oriented learning approach, which allows 

young professionals to have theoretical knowledge, practical skills of professional activity, and the ability to 

synthesize the acquired competencies in the workplace upon graduation from high school. The findings of 

this study indicate that incorporating practice-oriented methods into higher education will significantly 

improve future teacher-psychologists’ professional abilities by combining theoretical knowledge with 

practical experience, preparing them to meet modern societal and professional demands.  

 

 

FUNDING INFORMATION 

Authors state there is no funding involved. 

 

 

AUTHOR CONTRIBUTIONS STATEMENT 

This journal uses the Contributor Roles Taxonomy (CRediT) to recognize individual author 

contributions, reduce authorship disputes, and facilitate collaboration. 

 

Name of Author C M So Va Fo I R D O E Vi Su P Fu 

Gulmira Manashova ✓ ✓   ✓ ✓ ✓   ✓ ✓ ✓ ✓ ✓ 

Natalya Mirza ✓  ✓ ✓   ✓ ✓ ✓   ✓   

Gulmira Beisenbekova  ✓ ✓  ✓   ✓ ✓  ✓ ✓ ✓  

Saule Nurgaliyeva ✓   ✓  ✓ ✓ ✓  ✓   ✓ ✓ 

Maral Korzhumbayeva  ✓ ✓ ✓ ✓ ✓   ✓ ✓ ✓    

 

C :  Conceptualization 

M :  Methodology 

So :  Software 

Va :  Validation 

Fo :  Formal analysis 

I :  Investigation 

R :  Resources 

D : Data Curation 

O : Writing - Original Draft 

E : Writing - Review & Editing 

Vi :  Visualization 

Su :  Supervision 

P :  Project administration 

Fu :  Funding acquisition 

 

 

 

CONFLICT OF INTEREST STATEMENT 

Authors state no conflict of interest. 

 

 

DATA AVAILABILITY 

The data that supports the findings of this study are available from the corresponding author [GM], 

upon reasonable request. 

 

 

REFERENCES 
[1] L. Liu, Y. Jiang, and Z. Zeng, “Exploring a New Model of Practice-Oriented Education Based on the Cultivation of Outstanding 

Engineering Talents,” in 2023 IEEE 12th International Conference on Engineering Education (ICEED), IEEE, Aug. 2023,  
pp. 117–121, doi: 10.1109/ICEED59801.2023.10264045. 

[2] T. Oroszi, “Competency-Based Education,” Creative Education, vol. 11, no. 11, pp. 2467, 2020, doi: 10.4236/ce.2020.1111181. 

[3] L. Clements and S. M. Nordin-Bates, “Inspired or Inhibited? Choreographers’ Views on How Classical Ballet Training Shaped 

Their Creativity,” Journal of Dance Education, vol. 22, no. 1, pp. 1–12, Jan. 2022, doi: 10.1080/15290824.2020.1744154. 

Buk
eto

v u
niv

ers
ity



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Advancing practice-oriented education in the training of future pedagogic … (Gulmira Manashova) 

3169 

[4] A. Didur, “General Characteristics of Pedagogical Conditions and the Structural and Functional Model for the Formation of 
Future Vocational Education Teachers’ Pedagogical Tolerance by Means of Interdisciplinary Integration,” Professional 

Education: Methodology, Theory and Technologies, vol. 18, pp. 85–103, Dec. 2023, doi: 10.31470/2415-3729-2023-18-85-103. 

[5] T. Ahanya, T. M. Vasudevan, and M. Prasanth, “Training and professional development of library professionals in University of 
Calicut,” Transformation of library ecosystem: Terrains and Trajectories, pp. 213–227, 2022. 

[6] S. Brauer, “Towards competence-oriented higher education: a systematic literature review of the different perspectives on 

successful exit profiles,” Education + Training, vol. 63, no. 9, pp. 1376–1390, Nov. 2021, doi: 10.1108/ET-07-2020-0216. 
[7] P. Kozhevnykov and A. Kozhevnikova, “Specifics of innovative educational environment and its influence on the development of 

future teachers’ innovative competence,” Scientific Bulletin of Mukachevo State University Series “Pedagogy and Psychology,” 

vol. 10, no. 2, pp. 72–80, Apr. 2024, doi: 10.52534/msu-pp2.2024.72. 
[8] K. Ybyraimzhanov, K. Zhaxylikova, M. Koishibaev, A. Omurzakova, and G. Ayapbergenova, “Enhancing students’ pedagogical 

potential with practice-oriented courses in teacher education universities,” Journal of Education and e-Learning Research,  

vol. 10, no. 3, pp. 585–594, Sep. 2023, doi: 10.20448/jeelr.v10i3.4988. 
[9] Draft Decree of the Republic of Kazakhstan, “On Approval of the Concept for the Development of Education in the Republic of 

Kazakhstan until 2025,” (in Russian), Ministry of Education of the Republic of Kazakhstan Publishing. [Online]. Available: 

https://www.gov.kz/memleket/entities/edu/documents/details/231703?lang=ru 
[10] V. Martínez, L. Castejón, and S. González-Pumariega, “The effect of efficient professional development on the teaching of code-

focused skills in beginner readers: exploring the impact of professional development intensity and coaching on student outcomes,” 

Reading and Writing, vol. 35, no. 7, pp. 1711–1730, Sep. 2022, doi: 10.1007/s11145-021-10250-6. 
[11] V. Woloshyn and M. Savage, “Increasing teacher candidates’ mental health literacy and stress coping skills through an elective 

mental health and wellness course,” International Journal of Inclusive Education, vol. 24, no. 9, pp. 921–935, Jul. 2020,  

doi: 10.1080/13603116.2018.1497097. 
[12] D. Masoumi and O. Noroozi, “Developing early career teachers’ professional digital competence: a systematic literature review,” 

European Journal of Teacher Education, pp. 1–23, Jun. 2023, doi: 10.1080/02619768.2023.2229006. 

[13] E. Kuandykova, S. Karbayeva, N. Karmenova, K. Tleubergenova, and A. Ziyavdinova, “The importance of practice-oriented 
tasks in the field of education,” Scientific Herald of Uzhhorod University Series Physics, vol. 2024, no. 55, pp. 2197–2207, Feb. 

2024, doi: 10.54919/physics/55.2024.219sv7. 

[14] G. Falloon, “From digital literacy to digital competence: the teacher digital competency (TDC) framework,” Educational 
Technology Research and Development, vol. 68, no. 5, pp. 2449–2472, Oct. 2020, doi: 10.1007/s11423-020-09767-4. 

[15] G. Dall’Alba, Learning to be Professionals. Dordrecht: Springer Netherlands, 2009, doi: 10.1007/978-90-481-2608-8. 

[16] S. Loeng, “Self-Directed Learning: A Core Concept in Adult Education,” Education Research International, vol. 2020, no. 1,  
p. 3816132, Aug. 2020, doi: 10.1155/2020/3816132. 

[17] L. Bardach, R. M. Klassen, and N. E. Perry, “Teachers’ Psychological Characteristics: Do They Matter for Teacher Effectiveness, 

Teachers’ Well-being, Retention, and Interpersonal Relations? An Integrative Review,” Educational Psychology Review, vol. 34, 
no. 1, pp. 259–300, Mar. 2022, doi: 10.1007/s10648-021-09614-9. 

[18] N. L. Exner, “Development of Research Competencies Among Academic Librarians,” Ph.D. dissertation, University of North 

Carolina at Chapel Hill, USA, 2019. 
[19] S. Antera, “Professional Competence of Vocational Teachers: a Conceptual Review,” Vocations and Learning, vol. 14, no. 3,  

pp. 459–479, Oct. 2021, doi: 10.1007/s12186-021-09271-7. 

[20] S. Billett, “Securing occupational capacities through workplace experiences: Premises, conceptions and practices.,” in  
Work-based Learning as a Pathway to Competence-based Education: A UNEVOC Network Contribution, 1st ed., A. Bahl and  

A. Dietzen, Eds., Bonn: Federal Institute for Vocational Education and Training, 2019, pp. 25–43. 

[21] T. V. Sych, O. M. Kryvtsova, N. I. Kaduk, M. V. Nesprava, and G. O. Panchenko, “Public administration in the education system: 
Theoretical and methodological approaches and practical recommendations,” Journal of the National Academy of Legal Sciences 

of Ukraine, vol. 28, no. 2, pp. 132–139, Jun. 2021, doi: 10.37635/jnalsu.28(2).2021.132-139. 

[22] J. Tian, “Teaching practice-oriented computer vision courses in COVID-19 pandemic,” International Journal of Continuing 
Engineering Education and Life-Long Learning, vol. 33, no. 6, pp. 581–591, 2023, doi: 10.1504/IJCEELL.2023.134349. 

[23] L. S. Agrati et al., “Bridges and Mediation in Higher Distance Education: HELMeTO 2020 Report,” Education Sciences, vol. 11, 
no. 7, p. 334, Jul. 2021, doi: 10.3390/educsci11070334. 

[24] M. B. Azzam et al., “Accreditation as a driver of interprofessional education: the Canadian experience,” Human Resources for 

Health, vol. 20, no. 1, p. 65, Aug. 2022, doi: 10.1186/s12960-022-00759-4. 
[25] A. R. Hurlbut and D. G. Krutka, “Where Do We Start?: Initiating a Practice-Based Teacher Education Program around  

High-Leverage Practices,” Journal of Teacher Education and Educators, vol. 9, no. 2, pp. 169–199, 2020. 

[26] G. A. Kyzy, A. Chaldanbaeva, C. Isakova, and N. Asipova, “Pedagogical conditions and model of technology for improving the 

effectiveness of the educational process at higher education institutions,” Scientific Herald of Uzhhorod University Series Physics, 

vol. 2024, no. 55, pp. 1833–1842, Jan. 2024, doi: 10.54919/physics/55.2024.183pm3. 

[27] B. Dwikat and C. Salinas Jr, “Conceptualizing professionalism in higher education,” in Professionalism: Perspectives and 
Practices of the 21st Century, T. Geraint, Ed., New York: Nova Science Publishers, 2017, pp. 101–122. 

[28] L. S. dos Santos, K. Becker, A. Muhammad, V. Hegelheimer, and T. Kochem, “Technology integration and pedagogical practice 

in English language teaching: lessons learnt,” European Journal of Applied Linguistics and TEFL, vol. 7, no. 2, pp. 25–51, 2018. 
[29] O. L. Kanybekovna, K. A. Nuralievna, G. V. Valerevich, B. Y. Yklasovich, K. G. Nuralievna, and Z. Bissenbayeva, 

“Development of Electronic Resources on the Formation of Personal Qualities of Schoolchildren,” Journal of Intellectual 

Disability - Diagnosis and Treatment, vol. 8, no. 4, pp. 777–783, Dec. 2020, doi: 10.6000/2292-2598.2020.08.04.21. 
[30] A. Farahat, “Elements of academic integrity in a cross-cultural middle eastern educational system: Saudi Arabia, Egypt, and 

Jordan case study,” International Journal for Educational Integrity, vol. 18, no. 1, p. 9, Dec. 2022, doi: 10.1007/s40979-021-

00095-5. 
[31] R. Djokovic, J. Janinovic, S. Pekovic, D. Vuckovic, and M. Blecic, “Relying on Technology for Countering Academic 

Dishonesty: The Impact of Online Tutorial on Students’ Perception of Academic Misconduct,” Sustainability, vol. 14, no. 3,  

p. 1756, Feb. 2022, doi: 10.3390/su14031756. 

 

 

 

 

Buk
eto

v u
niv

ers
ity



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 14, No. 4, August 2025: 3162-3170 

3170 

BIOGRAPHIES OF AUTHORS 

 

 

Gulmira Manashova     is a master, senior lecturer at the Department of Preschool 

and Psychological-Pedagogical Preparation, Karaganda Buketov University. The researcher’s 

interests include a focus on the development of competencies in education and preparing future 

teachers and social workers for professional activity, particularly in adapting to distance 

education environments. She can be contacted at email: gulmiramanashova@yahoo.com. 

  

 

Natalya Mirza     is a full doctor, professor at the Department of Preschool and 

Psychological-Pedagogical Preparation, Karaganda Buketov University. The researcher’s 

interests encompass digital technologies in early childhood development, teacher professional 

digital competence, and the role of human resources in inclusive education. She can be 

contacted at email: natalyamirza1@outlook.com. 

  

 

Gulmira Beisenbekova     is a Ph.D., associate professor at the Department of 

Preschool and Psychological-Pedagogical Preparation, Karaganda Buketov University. The 

researcher is interested in developing moral culture, polylingualism in education, and practice-

oriented teaching methods for preparing future teachers-psychologists for professional activity. 

She can be contacted at email: Beisenbekova25@proton.me. 

  

 

Saule Nurgaliyeva     is a master, senior lecturer at the Department of Psychology, 

Karaganda Buketov University. The researcher’s interests are educational psychology, practice-

oriented teaching methods, competency-based education, curriculum development, and the 

integration of practical skills with theoretical knowledge in higher education. She can be 

contacted at email: Saule.nurgaliyeva@hotmail.com. 

  

 

Maral Korzhumbayeva     is a Ph.D., associate professor at the Department of 

Pedagogy, Bolashaq Academy. The researcher’s interests are practice-oriented education, the 

modernization of education systems, and the integration of practical skills into higher education 

curricula for future educators. She can be contacted at email: 

Korzhumbayeva_Maral@protonmail.com. 

 

Buk
eto

v u
niv

ers
ity

https://orcid.org/0000-0002-3162-4452
https://scholar.google.com/citations?hl=id&user=u4TZCmIAAAAJ&view_op=list_works&sortby=pubdate
https://www.scopus.com/authid/detail.uri?authorId=57788470500
https://orcid.org/0000-0001-8938-1812
https://scholar.google.com.ua/citations?user=tNkcidYAAAAJ&hl=uk&oi=sra
https://www.scopus.com/authid/detail.uri?authorId=57193948189
https://www.webofscience.com/wos/author/record/70444190
https://orcid.org/0000-0002-6890-6680
https://scholar.google.com/citations?user=sx5_61gAAAAJ&hl=ru
https://www.scopus.com/authid/detail.uri?authorId=57210159859
https://orcid.org/0009-0006-2755-4478
https://orcid.org/0009-0002-9225-6144



