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Analysis of pedagogical platforms for students’ oral French (FLE)
skills in Kazakhstan

This article examines the current problems of the development of higher education in Kazakhstan during. the
COVID-19 pandemic, the need for the improving oral speech in the French language through educational
platform. Accordingly, we offer the results of a scientific and analytical survey on the use of educational plat-
forms. This qualitative survey was conducted among students and teachers of the Sorbonne-Kazakhstan Insti-
tute. Methodological basis of the research is exploatory survey which provided the opportunity to identify the
importance of the development of oral speech, effective platforms, and educational sites to learn French from
distance. The results of the surveys are given in the form of graphs by percentage ratio and in the form of ta-
ble. In the scientific and discursive part of the article, we offer information from real conferences in the peda-
gogy field. The results of this research work are dedicated to teachers who teach:French as a foreign lan-
guage.

Keywords: pedagogical platforms, distance education, COVID-19, scientific questionnaire, pedagogical anal-
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Introduction

In 2020, with the advent of COVID-19, as many countries in the world, Kazakhstan opted for distance
education and experienced, the importance of implementing distance learning in the education system of Ka-
zakhstan in global practice. According to the statistics of the Ministry of National Economy in 2020, 604345
students were isolated (this is the total number of students for 2019-2020), of which 321643 girls (or
53.2 %). The share of students enrolled in.Kazakh is 65.2 %, Russian is 30.2 % and English is 4.6 %. All
university professors, 44,188 people, were also isolated.

During the pandemic, 129 higher education institutions were closed, including 41 state universities, 84
private universities and 4 foreign universities [1].

These higher education institutions, students and teachers have been forced to use massively education-
al platforms, information technology and social networks to ensure their safety, the ability to work produc-
tively and to stay connected with the outside world despite physical isolation.

Distance learning in highereducation institutions is carried out in several forms:

— through different online-and academic platforms: Moodle, Zoom, Dokeos, etc.

—via e-mail: Mail.ru; Gmail.com, Outlook.office.com, etc.

— via social networks: Facebook, Skype, WhatsApp, Twitter, etc.

The minister of Education and Science, Askhat Aimagambetov, in his speech on the analytical portal of
multimedia «informburo.kz» expressed his opinion on the massive introduction of pedagogical platforms in
the higher education system:

«Speaking of our fellow teachers, not everyone is 100 % proficient in information and communication
technologies, not everyone can use them. There are senior teachers. But | would say that it depends not so
much on age, but on the habit of constantly using these technologies. We prepared in advance for the dis-
tance format as much as possible. We knew in advance that one of the most important issues would be the
issue of computer competence: will our teachers be able to use both the internet platform and other systems
to support feedback and help students during the educational process «.

(«Ecnu cosopumev o Hawux xonnecax-nedaeozax, we ece Ha 100 % enadeiom uH@OpmayuoHHo-
KOMMYHUKAYUOHHBIMU MEXHOI0CUAMU, HE 6CE€ MO2YNT NOJIb306ANbCAL. Ecmo 603pacmHbvle neoazoacu. Ho s vl
CKasaj, 4mo 9mo He CMOJIbKO 3asucum om eo3pacmd, CKOJIbKO Onl nPpUu6bl4YKu NOCMOAHRHO UCNO1b306ANTb MU
mexnonocuu. K 6ucmaHuu0HH0My gbopMamy 2OMOBUNUCH 3apaHee, HACKOJbKO 9mo 061110 603MOACHBIM. Mol
3apawnee 3HAU, YN0 OOHOU U3 CAMBIX 21ABHbLIX Npodiiem bydem kax pasz eonpoc IT-komnemenmuocmu.: cmo-
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Figure 1. Evaluation of ICT use during quarantine

Introduction of distance learning in Kazakhstan. Online learning is an important factor for the reform
and improvement of the national education system in accordance with international requirements. Providing
this type of education should be considered as an urgent task.-Moreover, this is one of the main aspects of
State Policy, fully consistent with the strategic goal of making Kazakhstan one of the thirty most competitive
countries in the world, set by the first president Nursultan. Nazarbayev.

There are enough forces, resources, and highly.qualified specialists to achieve this goal.

According to research by UNESCO analysts for 2007, the literate population of Kazakhstan is 99.5 %
and we are in 11-th place among 177 countries of the world [2].

The year 2019 is declared the «Year of Youth», and Nursultan Nazarbayev, at the opening ceremony,
said:

«In terms of the Literacy Index (Education Index) of the population, Kazakhstan ranks 15th in the world
among 155 countries, and in terms of youth education, our country is in 9th place. Given the fact that our
country is preparing for a more advancedtechnological and digital future, it is extremely important for us to
follow the latest trends in education. Kazakhstan should give its young people the knowledge and skills nec-
essary to ensure the success and prosperity of all. Distance Learning offers many possibilities. In the United
States, a third of the 20 million university students study online, and we are just beginning, so there is a need
to expand the scope of distance education in our country»[3].

As stated by the Human Development Index (Education Index), Kazakhstan has risen from 93rd to 73rd
place in 12 years. This.indicates that the population of the Republic is ready for the introduction of new edu-
cational technologies based on modern advances in scientific and technological progress, primarily infor-
mation and telecommunications technologies [3].

On the other hand, the introduction of high-quality distance education technologies and open education
is also a solution to an important social problem. Indeed, Kazakhstan has a large territory with a low popula-
tion density, a significant part of it lives in villages far from cities, regional centers, and districts. The schools
are small and some correspond only to the primary level. With the advent of small farms and livestock farms
in remote pastures, family groups are formed that prevent children from attending school. Moreover, people
with disabilities have difficulties in obtaining education [4, 9-11].

Similar problems are observed in vocational education: colleges and universities are concentrated main-
ly in large cities, where the teaching staff is highly qualified while on the outskirts there is a shortage of spe-
cialists [5, 91-110].

These social problems violate certain constitutional rights of certain categories of citizens and discrimi-
nate against them on the basis of their place of residence and physical health. Understanding this, the state
seeks opportunities and takes all measures to solve these problems.
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Currently, in the most of universities, elements of distance learning have been introduced. Electronical
and educational resources are created and implemented in the form of electronic training systems, virtual
laboratories and simulators, electronic textbooks and pedagogical platforms in the form of Moodle [6].

Today, almost every university has its own representative office on the global Internet, which allows to
introduce elements of distance learning. However, there are some universities which have difficulties with
distance learning problem, due to the lack of a sufficiently developed resource base and highly qualified spe-
cialists.

The most advanced universities are Satpayev University, Serikbaev East Kazakhstan Technical Univer-
sity, Atyrau University of Oil and Gas, Karaganda Technical University, Karaganda University of
Kazpotrebsoyuz, Auezov South Kazakhstan University, Abai Pedagogical University, which were the first to
introduce distance education.

The main role in the field of computerization of education lies with pedagogical and management per-
sonnel. In accordance with the strategic objectives, it should be focused on the widespread use of infor-
mation technology in all professional activities. We recommend introducing courses an the methodology of
Education based on information technology for the training of teachers of secondary, technical, vocational,
and higher education.

Experimental

Kazakh National Pedagogical University named after Abai is a large pedagogical university in Kazakh-
stan, which concludes various international contracts and projects every year. In. 2017, the Erasmus+ (plus)
teacher exchange program provided one grant for the Institute Sorbonne-Kazakhstan at Abai KazNPU. Par-
ticipants of the program should have provided the presentation of a scientific'project, a scientific idea for the
development of the French language for non-froncophones. As researchers of Abai KazNPU, we were inter-
ested in this project. Considering the fact that Kazakhstan is not a francophone country, we decided to work
on the development of students' oral skills through pedagogical platforms.

As our scientific idea was accepted by Erasmus (+) and awarded with grant to the first author of the ar-
ticle, the project found new ideas in the walls of the Abai University. The most experienced year for our pro-
ject was 2020. During the pandemic (COVID-19); we analyzed the real picture of the use of pedagogical
platforms for oral French skills at the Institute Sorbonne-Kazakhstan.

— First, on 10/10/2018, Institute Sorbonne-Kazakhstan was organized an international forum dedicated
to new innovative education. In this forum;we had the chance to meet lecturer, educational coordinator Eng-
lish Economics Ms. Cécile CORMIERE; who created the pedagogical platform at the University of Bor-
deaux. This educational platform presents the types of exercises of a foreign language that develop such
skills as: «oral comprehension and oral production». It develops a model of the mechanism of oral compre-
hension and oral production of a specialist's foreign language, including motivational, objective, nouns, pro-
cedural, technological elements, as well as criteria for assessing the professional and personal qualities of a
specialist. That is, the idea was to go to Bordeaux, and remotely through the pedagogical platform of the
University of Bordeaux, to develop the oral communication of ISK students, or to get access to the platform,
while being in Kazakhstan and-work on the same competencies.

— Secondly, the University of Aix-Marseille in the person of didactician Ms. Fatima Chnane-DAVIN
suggested that'we make an analysis of the development of oral speech in the ISK, which would bring a clear
picture of the problem. This method was joined by Abai KazNPU, which, for its part, provided a place for
research (the Sorbonne Institute-Kazakhstan) and a pedagogical platform at the Abai Center for Distance
Education Technology. This method for us was closer, which had an international connection, bilateral coop-
eration. The theory writing and presentation of the project took place in France, but the research part has a
point in Kazakhstan. Next, we provide analyses of our methodological work.

Method of analysis of the teachers exploratory survey of the Institute Sorbonne-Kazakhstan.

The exploratory investigation took place between October 20, 2018 and January 1, 2020. Its double ob-
jective is to identify the use of pedagogical platforms by teachers of French as a foreign language and to re-
sign the names of these platforms.

The survey is carried out on the basis of the Google program, which offers ready-made questionnaire
templates and automatically calculates the results in the form of graphs. The survey includes four questions
related to our scientific work.
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The objective of the Institute Sorbonne-Kazakhstan (ISK) survey is to identify whether French language
teachers use educational platforms, what kinds of platforms are mainly used for the development of French-
language skills.

For this, we have prepared three simple questions on the situation of pedagogical platforms at ISK:

— Do you use ICT in French Language teaching?

— Do you use educational platforms, if so which ones?

— Is it possible to develop oral communication skills using pedagogical platforms?

In October of 2018, on the basis of this scientific work we created our exploratory survey among teach-
ers who teach French at the Sorbonne-Kazakhstan Institute. The survey started on October 20, 2018 and
closed on January 01, 2020. The duration of the survey was 15 months.

Figure 2 shows that nearly 54 % of the teachers often use ICT, the next 35 % use it in case of special
need, and the remaining 11 % never use it in French classes.

moccazionally ®never mifrequently

54%

Figure 2. Exploratory survey of teachers’s use of ICT in French classes

Table 1
Use of 17 pedagogical or educational platforms
Number of
Ne Platform name Type of platform tfgs(;hs::t?s;?r?s
at ISK
Zoom communication 26,00
TV5 Monde educational 20,00
Moodle pedagogical 20,00
Irgol.ru educational 18,00
Google classroom pedagogical, software for creating exercises 18,00
Ifcinéma.com pedagogical 17,00
Podcastfrancaisfacile.com educational 16,00
Le point du FLE educational 15,00
Bonjourdefrance.com pedagogical 10,00
Bonjour du monde educational, software for creating exercises 8,00
Ifprof.com pedagogical 6,00
Espace ATENA pedagogical 4,00
Les Zexperts pedagogical 4,00
Ticsenfle.blogspot.com educational 3,00
Learning apps pedagogical. 2,00
Quizlet educational, software for creating exercises 2,00
MOOC pedagogical 2,00

Table 1 reveals that teachers use 17 educational or pedagogical platforms. The most used educational
site is Irgol.ru (69.23 %) followed by TV5 Monde (76.92 %). 100 % of teachers use the Zoom communica-
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tion platform, almost 77 % use University Moodle, and 69.23 % of teachers practice the Google classroom
pedagogical platform. Figure 3 illustrates the use of 17 pedagogical and pedagogical platforms as a percent-
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Figure 3. The use of 17 educational and pedagogical platforms as a percentage

As our research is based on the Moodle educational platform, the third question concerns its use to de-
velop oral communication skills. We find that 92 % of teachers consider Moodle a valuable platform for the
development of oral communication, 4 % think that it is impossible to develop oral communication skills,
and for the remaining 4 % everything depends.on the instructions developed by the teacher (Figure 4).

M no, it's not possible
mit depends on the instructions developed by the teacher
ves, it 18 possible

48 gy

92%

Figure 4. Ability of Moodle to develop oral skills

In total, the evaluation of our research determines that not all pedagogical platforms are used. In our
surveys at ISK, we found that the practice of teaching was not based only on the use of pedagogical plat-
forms and a communicative approach, but also on oral teaching in the classroom.

Moreover, the initial approach and face-to-face teaching method used by teachers were theoretical and
did not take into account the reality of the field. Indeed, on this ground several nationalities meet in French
Foreign Language class, which can induce ethnic factors. This parameter cannot be neglected, since its use is
already widespread in the teaching of other subjects in Kazakhstan (Concept de politique linguistique de la
République du Kazakhstan // Concept du 11/07/1996 n ° 3186). It can also determine the discursive strate-
gies of teachers [7; 103-108].
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Method of analysis of a research survey among ISK students.

An important point to highlight is that in 2018 the Sorbonne Institute, which is part of the Abai National
Pedagogical University of Almaty, for the first time introduced the digital pedagogical platform Moodle to
help in the acquisition of oral communication skills. About 55 Kazakh students in economics, for whom
French is a foreign language, participated in this pilot project.

The goal of creating this educational platform was to develop students’ oral communication above all:
in fact, oral skills are a strong indicator of a student's knowledge of a foreign language — in our case,
French.

This experiment on the use of pedagogical platforms began in November of 2018 and ended in March
of 2020: in 17 months, we were able to create our own Moodle-based university platform, and we conducted
lessons there focused on the development of oral communication skills in French language.

By tracking and analyzing student interactions with our platform, we were able to determine how often
it was used [8].

Hoccasionally mnever ®irequently Mrarely mfrom September 2019

Figure 5. Distribution of students according to their use of the platform

According to Figure 5:

— 28.6 % of students have always used our platform, without interrupting the experimentation, doing all
the exercises introduced by the teachers.

— 25 % used it occasionally: they only did the exercises they liked.

— 28.6 % used it very rarely,.due to technical problems, their reluctance to work remotely, or their lack
of motivation.

— 8,9 % started using itlate, as they did not immediately adapt to distance learning.

The next 8.9 % did not even log into the network.

After our experiment the students were asked about this experiment, and the results are as follows (Fig-
ure 6):

) Eimportant Mveryimportant  Bnotimportant

Figure 6. Students' use of the pedagogical platform

160 BecTHuk KaparaHguHckoro yHnBepcuTeTa



Analysis of pedagogical platforms ...

88.7 % believe that pedagogical platforms are effective for the development of oral skills in the French
language, and on the other hand, the remaining 11.3 % believe that their use is ineffective for the develop-
ment of oral communication.

Therefore, our mission is to discover the conditions of their effectiveness in the development of oral
communication through educational platforms.

At the same time, during the same period, 55 students of the same year, from 12 Central Asian national-
ities participated in the following questionnaire:

— How often do you use the internet in learning French?

— How often do you go to the university website?

— What pedagogical platforms do you know?

— How often do you use pedagogical platforms in learning French?

— How do you evaluate your technological skills on Moodle?

— Is it important to use educational sites and platforms to acquire additional skills?

The aim of this survey was to identify the problems students faced when teaching and learning French.
The analysis revealed that the students of the Institute had various difficulties, including:

— the lack of know-how in the search for the necessary documents,

— the lack of knowledge, in autonomy, with video, audio, and other documents,

— non-use of francophone platform resources,

— insufficient skills of oral communication.

The results of this survey made it possible to conclude that students should be guided in their work to
develop oral communication, and provided with the necessary conditions to eliminate the problems encoun-
tered.

Scientific discussion of methods and results.

The meeting to discuss this project was held in 3 stages, on September 21, 2018, September 21, 2020,
and January 19, 2021. The first stage of the discussion was held online, the participants were researchers of
Abai KazNPU and members of the CLE (Cognition, Language, Education) laboratory. At this stage, we saw
the first negative statements in the direction of our. project. Director of the research unit ADEF
(Apprentissage, Didactique, Evaluation, Formation) Jacques. GINESTIE considered that our project is not
fully completed, and there is a lack of a specific project hypothesis.

«The project hypothesis has not been developed, it needs to be finalized or stoppedy, Jacques Ginestie.
However, owing to a lot of positive opinions, we continued to work.

The second stage was on September.21, 2020, 3 members of the CLE laboratory (Cognition, Langage,
Education) Marjolaine CHATONEY, Fatima CHNANE-DAVIN, Jean-Pierre CUQ were debated. At this
stage, our project found its way, the context.was fixed.

«The project is interesting, developing, | see that the authors of the project are also in great develop-
menty, Jean-Pierre CUQ.

The third stage of the discussion was held on January 19, 2021. The work was presented by the first au-
thor of this article, in France at'the University of Aix-Marseille. The discussions were members of ADEF.
The meeting was held online;-at this level we prepared a full analysis of the research survey. The work has
reached its goal, thatis, the platform was created on the basis of Abai KazNPU, the survey was made and the
analyses were“discussed. During the discussion, an Italian member Lello ROMANO lab advised us to re-
move_.the Zoom platform from the project. He believes that Moodle already has its own video platform for
student. communication.

Results and Discussion

The impact of the pedagogical platforms made available to teachers on their action in the classroom and
also their influence on the teaching of the French Foreign Language. We also differentiated pedagogical plat-
forms, educational, and pedagogical sites. Thus, the practices observed during exploratory surveys are more
related to methodologies other than the communicative approach.

According to our analysis, the introduction of pedagogical platforms in higher education institutions in
Kazakhstan has increased by 100 %.

28.6 % of students often use pedagogical platforms and 25 % use collaboratively. All these actions il-
lustrate that almost 60 % of students still use pedagogical platforms, especially Moodle and Zoom communi-
cation platform. Regarding the Francophonie or the cultural aspect of the French language, over 90 % of stu-
dents and teachers opted for TV5 Monde. For consultation in terms of grammar, they mainly use Irgol.ru.
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According to our preliminary surveys, 90 % of Francophone students aspire to the development of oral
communication and believe that it is necessary to rely on new technologies such as Skype, Zoom, Moodle.
While 92 % of teachers consider that Zoom and Moodle were the most relevant for the development of oral
communication of Francophone students. The choices are about the platforms Moodle, Zoom, Skype, TV5
World, and educational site Irgol.ru.

By conducting these surveys, we found that 88.7 % of students believe that pedagogical platforms help
to learn French, and the remaining 11.3 % think that the use of pedagogical platforms is not effective for the
development of oral communication. We have identified commonly used platforms such as Zoom and Moo-
dle, but the TV5 Monde educational platform and the website Irgol.ru. are the most used ones.

Conclusion

In the presentation of our exploratory surveys, we discussed the role of ICTs during the global COVID-
19 crisis in Kazakhstan and according to our analyses, the introduction of pedagogical platforms in higher
education institutions of Kazakhstan has increased by 100 %.

We have come to the conclusion that the use of pedagogical platforms in Didactics of French as a for-
eign language DFLE (Didactique du Frangais Langue Etrangére), although apparently well-structured, needs
to be rethought from its use for the development of oral communication. It has not informed itself of the real-
ity of the terrain in its design and therefore cannot fully meet its needs. We believe that-classroom courses
are not enough to develop students' oral communication, in this work we address that oral communication
requires additional learning on pedagogical platforms. This problematization occurs within the framework of
theoretical conceptualization, concerning both language and educational sciences.
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H.Bb. Ceiicekeena, @. [lInan-/lassH, I'.K. AckapoBa

Ka3akcraH karnaiibiHaa cryaenTrepain ¢ppanmys rizinge (FLE)
aybi3lIa ceileyiHe apHAJIFaH NMeAarornKajibIK miIaTgopMaiapasl Tajaaay

Maxkanaga COVID-19 keseHinne KazakcTanmarsl sxorapsl OUTiM Oepy/i TaMBITYIBIH ©3€KTi MoceNnenepi, sFHU
KaIlIBIKTBIKTaH OKBITY Ke3eHIH/Ie MeJarorukaibiK miaTdopmaiap apKeuibl GpaHily3 TUTiIHAE aybI3iia comey i
JaMBITY KaXKeTTiNiri KapacteippiiraH. COHBIMEH KaTap MeJarorvKayblK IUIaThopMmaiapisl MaiaanaHy
GoMbIHIIA FHUIBIMU-aHATUTHKAIBIK CayalHAMaHbIH HOTIDKENEpl YCHIHBUIFAH. Byl KBaJMTaTHUBTI cayanHama
Copbonna-Kazakcran HHCTUTYTBIHBIH CTYJCHTTEPI MEH OKBITYIIBUIAPHI apacklHaa XKyprizinai. Makanana eki
AHAIMTUKAIIBIK cayajHaMa KeNTIPUIreH, O aybi3lia COMIeYAl IaMBITYIBIH MAaHBI3IbUIBIFBIH AHBIKTayFa
MYMKIHAIK Oepeli, coHmai-ak, (paHIy3 TUTIH YVHpEHyAe KAIIBIKTHIKTaH OKBITYFa apHajfaH THIMJI
neJarorukaibK miatdopmanapsl, OiniM Gepy caiitrapsl anbikTanFad. COHBIMEH KaTap, MaKaliaia Manbi3/IbIK
rpaduka TYpiHIE JKOHE KecTe TYpPiHJAe, KBAIUTATUBTI cayalHaMalapblH HOTIDKeJIepl OOMbIHIIA TalgaHFaH.
MakasianblH, ~ FBUIBIMH-AUCKYPCHBTI OoIiriHae HakThl KOH(EpeHUMsAAaH aKIapaT YCHIHBUIFAH JKOHE
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neJaroruka cajachlHOarbl FajbIMIapra cUITeMe jkacanraH. By 3eprreyaiH HoTwkenepi ¢paHiys Timi
OKBITYIIBIIAPBIHA MIET Ti1 PETiHAE KO XKeTiMIi Ooabl.

Kinm ce30ep: meparorukansik miaatopmainap, KambIKTeIKTaH OiniM 6epy, COVID-19, rFeutbiMu cayanHama,
aybI3IIa KOMMYHHKATHBTI KaTBIHAC, TIEAarOTHKANBIK Talaay, ppaHiry3 Titi, GppaHkopoH.

H.b. Ceiicekeena, @. llInan-/lasan, I'.K. AckapoBa

AHau3 negaroru4eckux miargopm s ycruoi ppannysckoii (FLE)
pedH cTyIeHTOB B ycjoBusax Kazaxcrana

B craThe paccMOTpEHBI akTyalbHbIe NPOOIEMBI Pa3BUTHS BbICIIEro odOpa3oBaHus B KazaxcraHe B mepuo
COVID-19 n HeoOX0aUMOCTE Pa3BUTHS YCTHOW pedr Ha (paHIy3CKOM SI3BIKE Yepe3 IeAarornieckue Iat-
(hopMEI BO BpeMsl HCTaHIIMOHHOTO 00ydeHus. Kpome Toro, aBTOpaMu IpeioxKeHbl pe3yIbTaThl HaydHO-
AQHAIMTUYECKOTO OMPOCa 10 MCIOJIH30BaHUIO TIEAarOTHYECKUX IUIaT(OpM Ul Pa3BUTHS YCTHOHM pedH Ka3ax-
CTaHCKUX CTyJIEeHTOB. JlaHHBIH KBaJUTATHBHBIN ONPOC OBUI IPOBENCH CPEIy CTYASHTOB U NpeHoAaBaTeaei
Mucruryra Copbonna—Kaszaxcran. MeTonoornyeckoii OCHOBOHM CTaThH SIBISIETCS KBAaJINTATHBHOE aHKETH-
pOBaHHME, IPU KOTOPOM BBISIBIICHA BaKHOCTh Pa3BUTHA YCTHOH peun. Kpome Toro, omnpeesneHsr addekTus-
HbIE TUIATGOPMBI 1 00pa30BaTEIbHBIC CAUTHI A U3ydeHus (QPaHITy3CKOTO SI3bIKa MPH AUCTAHIIHOHHOM 00Y-
4yeHuH. J[aHHbIC HAYYHOW CTaThU M PE3YJIbTAThl KBAJUTATHBHOIO aHKETHPOBAHUS NPOAHATIN3HUPOBAHbI B BUIC
rpauKOB 1O MPOLIEHTHOMY COOTHOLICHHUIO U B BHJE TaOnUIbl. B HaydHO-AUCKYpPCHBHOMR YacTH paboTh 00-
CY)XKIEHBI MaTepHaNIbl PEATbHBIX KOH(QEpEeHINi U NpUBEIeHb! IIUTAaThl yYCHBIX B 00JIACTH Telaroruku. Pe-
3yJIBTAThI UCCIIEI0BaHMs OyIyT JOCTYIIHBI JUIS TIperiofaBaTeliel (paHIly3CKOT0 s3bIKa KaK HHOCTPAHHOTO.

Kniouesvie cnosa: neparorndeckue miaTdopmel, TucTaHImoHHOe obpasoBanne, COVID-19, HayyHoe aHKe-
THUPOBAHHUE, YCTHAS pPeub, earorndecKuil aHaIn3, (GPaHIly3CKHH S3bIK, (PPAHKO(DOH.
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