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Some aspects of teaching future translators consecutive interpretation with notation

In the modern and rapidly changing world, the need for qualified specialists in the field of translation is in-
creasing every day. The demands placed on translators by the translation market are also growing. At the mo=
ment, training of a future translator implies not only the acquisition of deep theoretical knowledge, but also the
formation of a wide range of professional competencies. This article represents the view of the author on how
to teach consecutive interpretation with notation. Having presented in chronological order information related
to the emergence and development of systems of interpreter’s notation, the author goes deeply into.the consid-
eration of the notion and characteristic features of such systems. The factors facilitating and complicating the
implementation of consecutive interpretation with notation are given. Training of consecutive interpretation
skills done with the help of notation is illustrated by several texts aimed at developing students’ skills and
competencies important to render information orally from one language into another one. The author also gives
some methodological recommendations for training this subtype of interpretation, presents a list of possible
tasks for all types of texts, as well as auxiliary procedures, by which future professionals in.the field of inter-
pretation will be able to hone their skills. All assignments are taken from the “Practicum on oral translation”
compiled by the author several years ago. She productively applies them at the practical lessons on interpreta-
tion with senior university students.

Key words: interpreter’s notation, consecutive interpretation, interpreter, translation, text, speech, exercise, stu-
dent.

Introduction

Consecutive interpretation is “a kind of interpretation, in which speech is interpreted sequentially, i.e.
when an interpreter perceives a certain segmentof speech and after some time, which is rather short, reproduces
it in interpretation” [1; 32].

Consecutive interpretation differs from simultaneous interpretation by a high memory load: continuous
segments of speech (from pause to pause) are practically not limited, which requires the use of interpreter’s
notation.

The first theoretical provisions relatedto interpreter’s notation are found in works of Herbert J., a repre-
sentative of the famous Geneva:School. He calls notation the main factor in the technique of consecutive
interpretation, which in turn protects an interpreter from forgetting the text. At the same time, as Herbert J.
notes, notation is intended for immediate use as guidelines in the statement, the memory ofwhich is still fresh
in interpreter’s brain [2; 13].

In 1956, in Geneva, Rozan J. -F., a follower and colleague of Herbert J., published a separate book on
interpreter’s notation, in which he systematized and illustrated with examples its basic principles [3; 54].

Interpreter’s.notation was further developed in the works of van Hoof A., including his “Theorie et
pratiique de l'interpretation” [4; 56].

In Russia, the system of interpreter’s notation based on the Russian language was first set out in the book
by Minyar-Beloruchev R., which appeared in 1969 [5; 119].

Various notation systems that exist today [6; 154] have varying degrees of dependence on working lan-
guages, and choosing one ofthem, a professional interpreter or teacher should be well aware of the specifics
ofthe system chosen. The most complete version (detailed and supplemented) is considered to be the version
of Chuzhakin A., who formulated ten basic rules for the design of interpreter’s notation [7; 61-62].

Some researchers [8; 50] believe that interpreter’s notation plays a secondary role in the translation pro-
cess, and that the most important here is operative memory, specially developed and prepared for interpreta-
tion, as well as mastering the techniques of mnemonics. Nevertheless, the use of notation in the process of
consecutive interpretation is highly desirable. The interpreter himself decides whether to use interpreter’s no-
tation, or to risk relying entirely on memory. Often there are situations of combined use of both.
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Based on many years of practical experience of professional interpreters [5; 116], it can be argued that
the use of interpreter’s notation:

- improves the adequacy of interpretation and the quality of its speech design;

- makes it possible to transfer precision information almost without loss;

- reduces excessive memory load and general fatigue (rather useful techniques of coping with stress are
offered by Kosman M. in his work [9; 100]);

- provides for the possibility to encode and then render almost any segment of speech, regardless of the
duration of its sound;

- provides for the opportunity to make a logical, informative and well-formed memorandum of conversa-
tion;

- gives the interpreter the opportunity to feel confident and calm in any situation.

While working the interpreter should also be aware of factors that complicate or facilitate the task. Komis-
sarov V.N. thought ofthem to be as follows.

Factors that complicate the task:

- a great pressure on interpreter’s memory, attention; his/her nervous tension;

- the need to make notes for a long time with the help of a rather complex conditional code;

- an increased speed of the speaker’s speech that the interpreter cannot regulate;

- particularly difficult conditions of reproduction — a large audience, the need to reduce without the loss
of essential elements, etc.

Factors that facilitate the task:

- an elaborate system of notation that is fast to decode;

- the possibility to independently determine the form and pace of interpretation;

- the possibility of preliminary training of the most important components of the translation process:
listening, memorizing, encoding, decoding, oral speech technology.

Necessary skills and abilities:

- the same as in the consecutive interpretation without notation;

- quick and proper maintenance of notation;

- the ability to memorize the main content ofthe oral presentation ofthe considerable length;

- the ability to simultaneously decode notes and pronounce the translation;

- the ability to synthesize and compress the meaning of a number of successive utterances [10; 391].

Consecutive interpretation stipulates that understanding, analysis and synthesis, and even partial transla-
tion of information (to oneself) happen-at the same time with notation. It results in certain problems with
mastering the procedure in the very beginning, when consciousness seems to “split” in the need to listen to
and write down simultaneously. This skill comes with practice, with the ability to focus. It should be noted
that texts translated consecutively are.information of oral, momentary communication, which is reflected at all
levels ofthe language: phonetic, morphological, syntactic, and stylistic [7; 21].

Consecutive interpretation with notation is mainly used at official gatherings and meetings on various
issues (political, economic, financial, military, agricultural, etc.), business negotiations, during seminars and
lectures, at press conferences, where simultaneous interpretation is not expected to be used. This type of inter-
pretation can be performed in short or in full, in accordance with the task. It helps to achieve high level of
adequacy-and accuracy.

Experimental

When teaching future translators at the university it is expedient to organize the initial stage of training
interpreter’s notation under the teacher’s supervision. Home tasks shall be closely connected with the theoret-
ical and practical material and aimed at its repetition. Tasks are performed from simple to complex. For exam-
ple, as a preparatory exercise, students fix the written text, to which they can apply several times, with the help
of interpreter’s notation. Further, students are offered to translate the text orally, maybe at a little bit slower
pace. Afterthattexts are presented with the natural rate of speech. Then students are required to fix information
that is sounded at a rapid pace, for example, news report.

Below are examples oftexts for practicing skills of consecutive interpretation with notation.

Text 1. CoToBbI TenedoH Nnpuaymana akTpuca

VIMEHHO amepuKaHCKOW akTpuce Xegun JSlamapp B MepepbiBax MeXAy KMHOCbeMKamu ewe B 1941 .
yfanocb Npuaymatb TEXHWYECKOe peLueHne npobnembl 6ecnepe6oiiHON 1 He NOABEPXXEHHOW Nomexam pa-
AMocBAa3n.
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B 19 net Xeasur Kucnep, ypoXxeHKa BeHbl, 6blna BblgaHa poaMTeNsaMU 3aMy>X 3a KPYMNHOro aBCTpuid-
CKOro (habpukaHTa OpPYXWs, HO HakaHyHe BTopoi MMpOBOI BOMHLI CHeXana OT Hero U, B KOHLE KOHL,0B,
pobpanack go CLUA, rae, CMEHMB UMS, NPOAO/MKMAA CBOK apTUCTUYECKYIO Kapbepy. HO y akTpuchbl 6bl1 CKO-
pee MHXXEHEPHbI CKNag yMa, OHa 60/blle MHTEPecoBanach pagMo3NeKTPOHUKON, B HACTHOCTY TeM, KaK 13-
6exaTb NOMeX AN HafeXHOW paboTbl paguoynpasiseMblx Topnes. Toraa-1o e U NpuLLIo B rOfIOBY, YTO
[N191 3TOr0 UCTOYHWUK U NPUEMHUK CUTHaNa AOMKHbI CUHXPOHHO MEHSATh YacToTy. HblHYe 3TO cUCTEMaA NEXUT
B OCHOBE CTO/b PacnpoCcTpaHeHHOM COTOBOI TeneoHHOW cBA3n [11; 66].

Text 2. OCO6EHHOCTUN HaLMOHAaNbHOW aMepUKaHCKOW efbl

MruoHepom cpeau 3aBefeHNiA «acT-Ppyaa» cumtaetcs «Speake & Shake», nossusLIniica B AMepuke B
1934 ropgy. Mocne Benukoil genpeccun y ameprKaHLUEB NPonano XenaHne TpaTUTb MHOTO JeHer Ha M3bic-
KaHHYo eay. VI nx noTaHyno Ha Heaoporoi cbeAo6HbIn «mycop» (junk-food — 1MeHHO Tak Ha3blBaKOT hacT-
thya B CLLUA) — nuiub 6bl NOGLICTPEN M NOAELLEBNE.

Bnpouyewm, ewé paHblle, B CAMOM Hadyase Beka, B AMeprKe MosBUIOCh NepBoe (hacTihyfoBckoe 611040
— XxoT-gor. Ha cTtagmoHax 6onenblinku, haHatbl 6eiic6ona n ameprkaHckoro qyt6ona, basoBaivck rops-
ymmK cocmuckamm B bynkax. OfWMH KapuKaTypucT BbiCMesN 3Ty MuLy, M306pa3vMB BMECTO COCMCOK COOaK.
KapukaTypa umena HebblBanblli ycrnex, v 3a aTuM 6/1040M MPOYHO 3aKPenuaoch HasBaHWe «ropsyue co-
6aKn» — «X0OT-A0rn».

B Amepuke y «MakgoHanaca» orpoMHOe YMCNo KOHKYPeHTOB. Hambonee arpeccuBHblii — «byprep
KuHr». BecbMa nonynsipHa ceTb «LibiNasTa No-KEHTYKKUACKN».

CtpaTernyeckun «MakaoHangc» chenan 6ecnpourpbilWHbIA X0 — OPUEHTALUIO Ha TeX, KOMY HeT eLé
Apaguatn. OBbIYHO PALOM C 3aBefieHNeM eCTb UrpoBaa Nolajka Ans caMbiX ManeHbKUX, WU, HaBepHoe, HeT
TaKOro TUH3MAXKepa, KOTOPbIA He 3Han 6bl, YTO Takoe «Big Mac» [11; 62].

Text 3. laHnA paclwmpseT UCNoib30BaHUE IHEPTUN BETPA

K 2030 rogy [aHnsa HaMmepeHa Npon3BOANTb C MOMOLLbHO COBPEMEHHbIX BETPOBbIX CTaHUWuii 50 % Bceit
NoTpebAseMoit 3NeKTPOo3Heprumn. Takoi nnaH NpeAcTaBUl MUHUCTP OXPaHbl OKpYXatoLweid cpebl U aHep-
reTuku fanum CeeHA AyKeH, BbiCTynas B BalwimHrtoHe Ha 3acefiaHmm BceMupHoOro oHa npupojbl.

B [aHuu y>ke HeMano cfienaHo 415 UCMONb30BaHUSA 3KOOFUYECKU YNCTOW 3Heprumn BetTpa. Bo MHormx
paloHax YCTaHOBMEHbl «BETPOCTAHLMW», KOTOpbIE 06ecrneunBaldT NpPoM3BOACTBO 4 % noTpebnsemoii B
CTpaHe 3Heprum.

B kauyecTBe MepBoro Liara 4ns peaamsauum amouLMo3Hoi nporpaMmbl JaHus HaYMHAET CTPOUTESNb-
cTB0 500 HOBbIX «BETPOCTaHLMIA», KOTOPbIE OYAYT PacnonoXeHbl B MOpe HernojaseKky OT GeperoB MATbHO
rpynnamu no cTto eAnHUL, B KaxxJol. HaaTu Lenu BbigeneHo 8 Mapa. AaTckux KpoH. Korfa cTpoutenscTBo
6yaeT 3aBepLLUEHO, Ha 400 BETPAHBLIX CTaHUMIA NpuaeTcs yxe 8 % noTpebnseMoid sHepruun. B fanbHeliem
nnaHupyeTcs pean3oBaTb ApYrue aHaiormyHble npoekTbl [11; 60].

Text 4. Know How to Deal with Your Boss — Important for Any Job

Work life can be tricky, especially when your boss is involved. We want to work with people we like —
and who likes us. But sometimes we need to shift the focus — from being like to being respected. Managers
and employees don’t-have to like'one another, but they do need to respect and appreciate each other’s compe-
tence. Your boss is.the one person who can make or break your success within the company, so it’s virtual to
figure out how to satisfy him/her. Try these strategies to understand and interact with your boss better.

Assess your boss personality type. Managers generally fall into three main categories: the wishy-washy,
the achievement-oriented, and the power-hungry. Members ofthe first group don’t give constructive criticism
because they’re afraid of anything that they can think might create conflict. All they want is harmony at work.

The second group consists of people who are so focused on their own achievements thatthey don’t know
how to nurture their underlings — nor do they care to learn. The power-hungry type believes that people
who work for him are responsible for helping him reach his goals, so he’lljust say “fix it”. There are, of course,
other types, such as the freaky power-trip types who are nasty; they tell off staff members for the thrill of it.
Identifying your manager’s personality type will help you handle problems in a way that’s least likely to cause
friction [11; 68].

Text 5. Anxious Children Fret about Parents’ Unhealthy Lifestyle

Nearly halfthe nation’s children (44 per cent) suffer anxieties because of their parents’ health. Smoking
is frowned upon, drinking disparaged — and they wished they would eat fresh fruit and vegetables.

The research, published by British Heart Foundation, was based on interviews with over 500 children
aged 10-16 across Britain, and across the social spectrum. It found children from poorer families were more
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likely to worry about their parents’ health than those from middle class homes (53 per cent compared to 40 per
cent).

Across the nation, smoking was a source of anxiety, with those whose parents smoked being far more
likely to worry than those with nonsmoking parents (54 per cent compared with 34 per cent).

Drink was also a bone of contention with 24 per cent worrying that their parents drank too much — a
figure which close to 29 per cent in poorer social groups.

Parental diets came in for criticism with 54 per cent thinking their families should eat more fruit and
vegetables, and a quarter blaming a fondness for takeaway meals.

Lack of exercise and overwork also caused anxiety.

Maxine Smith, of the foundation, which launches an “improve your lifestyle” campaign today, said:
“This may mean the healthy lifestyle messages are getting through to young people” [11; 66].

Text 6. Car phones: “a hazard like alcohol”

Drivers who drink up to the legal alcohol limit pose no more safety risk than sober motorists using
mobile phones, says a Government-funded study.

Drivers with phones often had intense conversation that resulted in “considerable distraction”; according
to the report by the Transport Research Laboratory.

Tests on simulators showed that drivers in serious conversations demonstrated the 'same lack of control
as those whose alcohol level was at maximum of 80 milligrams per 100 milligrams of blood.

Ministers are discussing whether to cut the alcohol limit to 50 mg and.may make use of phones while
driving a specific offence.

Phone conversation took up more of a driver’s concentration thantalking to a passenger because people
in the car tended to take note of traffic and moderate their conversation accordingly.

In contrast, when on the phone, drivers felt “pressured to keep up.conversation flow when they would
ideally like to dedicate full concentration on the driving task”.

In the past five years, ownership of mobile phones has/risen from barely one million to 7.5 million.

The report cited research suggesting that holding phone conversation was significantly more difficult
than othertasks as changing radio stations. Dialing a number was rated extremely difficult — equal to trying
to read a map while driving [11; 71].

Results and Discussion

At the initial stage of training interpreter’s notation it is advisable for a teacher to periodically review
students’ notes, to give them individual-recommendations. It is also useful for students to come back to their
old notes, compare and analyze how they used notation a week / a month ago and how they use it now: how
and why the correlation of linguistic and non-linguistic signs in notation as well as their arrangement on the
paper, their volume, etc. have changed.

When training students’ notation skills, the teacher can think of possible tasks for all types of texts, such
as:

- think of translation equivalents of all the words and constructions in bold, provide for their definitions
in the corresponding language-and learn them by heart;

- study other terms and terminological constructions that relate to the topic;

- fix the text presented in writing in the Russian or English language with the help ofinterpreter’s notation
signs;

- use.interpreter’s notation in relation to the Russian/English text; analyze the reasons of loss or distortion
of information,/if some part of information has been lost or distorted;

- make a summary translation for the texts;

- while interpreting, pay attention to translation transformations, unfamiliar vocabulary units and ways of
their rendering, compatibility, naturalness and correctness of languages;

- think ofthe word order, grammar constructions and modality;

- mind ways of presenting translation, its pace, expression and speech clarity.

The following exercises can be presented as additional ones to train consecutive interpretation with nota-
tion:

L As a home task, apply interpreter’s notation in relation to any newspaper article in the Russian/English
language; in the classroom, reproduce the article in the source language on the basis of your notes. During the
reproduction, other students should fix the heard information with the help of interpreter’s notation, and then
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interpret it. Atthe end of the reproduction it is advisable to discuss mistakes (connected with the text content
and its presentation).

2. Apply interpreter’s notation in relation to any newspaper article in Russian/English; in the classroom,
render it into the source language on the basis of your notes. Other students should fix the heard information
with the help of interpreter’s notation and then interpret it, i.e. make the so-called “reverse” translation. Then
the text of the original, i.e. the article itself is read out, the information that has been lost or distorted is dis-
cussed, and the stage at which the information has been lost or distorted is identified. (This exercise can be
done in pairs or groups).

3. Prepare oral news presentations. Texts are presented at the lesson orally, all students apply interpreter’s
notation. Then one of the students (who it will be is said after the completion of text’s sounding) interprets the
message based on his/her notes. Other students should listen to very attentively and criticize the translation.
The teacher assesses the accuracy of the information rendering and the linguistic form of translation (corre-
spondence oftranslation to the lexical and grammatical norms ofthe target language, its style, type ofthe text
to be translated, etc.). Atthe same time, the stage at which the information has been lost or-distorted is analyzed.
Some variants are possible: there was not enough time for students to apply interpreter’s notation; there was
lack of students’ understanding, attention, etc.

All exercises mentioned above can be performed in pairs, groups and individually, applying the sound
recording technique [12; 152].

Conclusions

Nowadays we can speak of translation in the modern world as of something, which is highly important;
we can consider the profession of atranslator/an interpreter to be rather widespread. The effectiveness oftrain-
ing interpreter’s notation directly depends on the activity of each_student throughout the lesson. In addition to
the active work in the classroom mastering the interpreter’s notation requires definite temporal and intellectual
expenses during the extracurricular time.

“Fundamentals of interpreter’s notation in consecutive translation” is one of the most important compo-
nents to prepare future specialists professionally. It is an optional subject, the purpose of which is to acquire
professional skills in conducting a two-way conversation and consecutive interpretation ofan oral monological
speech (based on interpreter’s notation). While studying the discipline, students get acquainted not only with
methods and specifics of interpretation but also with psychology of communication.

There is such a quotation as: “Translation is.an art, interpreting is a craft” [1; 32]. Without any doubt, it
can be confirmed by the works of foreign:scientists as well as by Kazakhstani specialists [13; 19].
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N.H. MaTacoBa

Bonawak aygapmalubinapibl xkasba apkblisibl inecrneni ayjapmara
yipeTydiH Kebip acnekTinepi

Kasipri »aHe Xblngam e3repin XaTkaH anemie ayfapma canacbiHgarbl 6inikTi MamaHgapfa fereH KaxeTTinik
KYH caliblH apTbin Kenefi. Ayjapma HapblfblHbLL, ayAapMallblfa KOATbIH TananTapbl ga aptyga. Kasipri
yaKbITTa 60nallak ayjapMallbiHbl JalibiHAay TepeH TeopusnblK 6iniM anyfbl FaHa eMec, COHbIMEH KaTap KeH
ayKbIMAbl Kacibu Ky3blpeTTiNiKTepAi KanbiNTacTbipyAbl Ke3gengi. byn Mmakana aBTopablH >Ka3ba apKbiibl
aybl3lla inecneni ayfapma KypcblH OKbITYFa fiereH Ke3kapacblH 6ingipesi. AyfapManbik a3y Xbliaamablfbl
XyiienepiHiH naiiga 601ybl MeH faMyblHa KaTbICTbl MafliMETTePAi XPOHONOTUANbIK TAPTINMEH YCbiHA OTbIPbIM,
aBTOP OflaH api MyHZal XxyienepaiH TYCiHiKTepi MeH Herisri cunaTTamanapblH 3epTTeyre TepeHipeK yHinegi.
XKasbameH inecneni aygapmaHbl Xy3ere acbipyfbl XXeHiN4eTeTiH XaHe KMblHAaTaTbiH (hakTopnapbl KenTipin-
reH. Inecneni ayaapmaHbl KongaHa OTbIpbIN, aybi3Lia inecneni ayfapma fafAblnapbiH faMbITy CTYAeHTTEpAIH,
aFbI/ILWbIH TiNIHEH OPbIC TiNliHE XKdHE OpPbIC TiINIHEH afbINLWbIH TiNiHe aybl3La XeTKi3yre KaXXeTTi gaFablnap MeH
Ky3blpeTTepai KanbinTacTolpyfa GafbiTTanfaH GipHelwe MaTiHAepMeH cypeTTenreH. COHbIMEH KaTap; aBTop.
aybl3lla ayfapMaHblH, OCbl TapMafbiH faMbITy 6GOMbIHLIA HYCKaybikTap 6epreH, MaTiHAepAiH 6apAbik Typ-
nepiHe apHanfaH TancblpmManap Ti3iMiH, COHAai-aK CTYAEeHTTEPAIH, AFHM 60nalaK ayfapmallbliapiblH, Kacion
webepniri MeH faFablnapbiH efayip KeHeliTe anaTbliH 6anama XaTTbIFynapAbl YCbIHFaH. bapbik TanceipManap
aBTop GipHeLle Xbln 6ypbIH KypacTblipFaH «lpakTMKyMa no YyCTHOMY NepeBofy» KiTabblHaH ablHFaH »KaHe
OHbl YHVUBEPCUTETTIH XOFapbl Kypc CTyAeHTTepiMeH aybi3lia ayAapma 60ibIHIIA NpakTuKanblk cabakrapia
CaTTi KongaHagbl.

KinT ce3gep: ayaapMabiK a3y XbINaamablfbl, inecneni ayfapma, aybialia ayaapmallibl, ayfapmMa, MaTiH, Ceii-
ney, XaTTbIFy, CTY/EHT.

N.H. MaTacoBa

HeKoTopble acneKTbl 00y4YeHMs OyayLLUX NepeBOAYNKOB NOC/ea0BaTe/IbHOMY
nepeBojy C 3annCbi

B coBpeMeHHOM 1 BbICTPO MEHSIOLLEMCS MUPe C KaXKAbIM AHEM BO3pacTaeT NOTPe6HOCTL B KBaNM(ULMPOBaH-
HbIX creunanncTax B 06nacTv nepesoga. BospacTaloT u TpeboBaHWs, NpeabaBAseMble NePeBOAUNKY CO CTO-
POHbI NepeBOAYECKOro pbiHKa. Ha faHHbIA MOMEHT NOAr0TOBKa 6yayLlero nepesojymka noapasymMeBaeT He
TO/bKO OBNajeHune rny6oKNMU TEOPETUUYECKUMMI 3HAHWAMU, HO U (POPMMPOBaHKE LUMPOKOTO crneKTpa npodec-
CUOHaNbHbIX KOMMeTeHUM. [laHHasa cTaTbsi npeAcTaBnseT coboil NoAxXo aBTopa K NpenojaBaHuio Kypca ycT-
HOro nocnefoBaTeNIbHOrO NepeBofa c-3anuchio. MpeacTaBnB B XPOHOMIOMMYECKOM MOPSAKE CBEAEHUS, OTHOCA-
Lmecs K BOSHUKHOBEHUIO 1 Pa3BUTMIO CUCTEM MEPEBOAYECKON CKOPONMCK, aBTOp Aanee yrnybnseTcs B uccne-
[l0BaHMe NOHATMA U OCHOBHbIX-XapaKTepHbIX 0CO6eHHOCTEN NOJ06HbIX cMcTeM. M NpuBeAeHbI (hakTopbl, 06-
NervatoLime 1 yCNoXHALLME OCYLLeCTBIEHMe NMOCNeA0BaTeNLHOIO NMepeBoja ¢ 3anmcblo. OTpaboTKa HaBbIKOB
YCTHOTO NOCNeA0BaTeNbHOLO MepeBoa C NPUMEHeHeM NepeBoAYeCKOol CKOPOMMCK NPOUTIOCTPMPOBaHA He-
CKONbKUMU TEKCTaMU, HanpaBneHHbIMM Ha (HOPMUpPOBaHMe Y CTYAEHTOB HE06X0AUMBIX 418 YCTHON nepegayn
COOOLLEHWNIA C aHTNIMNCKOFO A3blKa Ha PYCCKUI U C PYCCKOTO A3blKa Ha aHT IMACKWIA HaBbIKOB Y KOMMETEHLUIA.
Kpome Toro; aBTOPOM faHbl-METOAMYECKME PEKOMEHAALMM NO OTPaboTKe AaHHOrO MOABMAA YCTHOrO nepe-
BOAA, NPMBELEH NepeyeHb BOSMOXHbIX 3afjlaHWi 41 BCEX TUMOB TEKCTOB, a TAK)Ke BCMOMOraTebHbIX MpoLe-
[yp, NpY NOMOLLM KOTOPbLIX 6yAyLine npodeccuoHansl B chepe nepesoga 6yayT B COCTOAHUM OTTOUUTb CBOE
macTepcTBo. Bce 3agaHua B3ATbl M3 «[pakTuKyma Mo YCTHOMY MepeBOAy», COCTaB/EHHOr0 aBTOPOM He-
CKONbKO.J1eT Hazag, U 61aronony4yHo NCNonb3yTCs el Ha MPaKTUYECKUX 3aHATUAX N0 YCTHOMY NepeBoAy €O
CTYfeHTaMU CTapLUMX KypcoB YHUBEpPCUTETA.

KntoueBble CnoBa: nepesoAvecKasi CKOPOMMUCh, NOC/e0BaTeNbHbINA NepeBos, YCTHbIA NepeBoAUnK, Nepesod,
TEKCT, PeUb, YNpaKHeHne, CTYeHT.
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