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AHa/IU3 NpenojaBaHus U TeHIeHIHH Pa3BUTHSI
KHTalickoro s3pika B Kazaxcrane

CraTbs MOCBSIICHA aHAIU3Y OCHOBHBIX TPOOJIEM B TPEIIOIaBAHUN KUTAWCKOTO SI3BIKA M MYTSAM HX IIPEOJI0Ie-
HUSL. AKTYyaJIbHOCTB 3aKJII0YaeTCs B TOM, YTO MPOBEpPKa U OLIEHKA 3HAHUW MPENoJaBaHus KUTAHCKOTO sA3bIKa
SBJSIETCS. OHOW M3 BaXKHBIX M TPYAHBIX 3a7ad, CTOSIIUX MEpe]] MHOCTPaHHBIM IpenoaasateneM. OTmeuaer-
Csl, 4TO SI3BIKOBAsi KOMIIETCHLIMS MPEnoAaBaTeNel U aJJleKBaTHOCTh y4eOHOT0 MaTepraia BIMAIOT Ha YPOBEHb
OCBOCHHUSI MHOCTPAHHOTO fA3bIKa. BO3HMKaeT moTpeOHOCTh B CIICIMANMCTAX, B JAOCTATOYHOM CTENEHU BIIa-
JICFOIUX HE TOJHKO HABBIKAMH IEPEBOJIA, HO U Pa30UPAIONINXCS B KYJIBTYpe, HCTOPHU U Tpagunusx Kutas.
ABTOp MPOCIIEKUBAET TEHJICHIIMH U3Y4YEeHHUSI KUTACKOro s13bIKa Kak nHocTpaHHOro B Kazaxcrane.
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Legal education in the history of pedagogical thought

The paper discusses the views of philosophers, scientists and educators on law and legal education of the in-
dividual in different historical periods. The authors reveal that the system of legal education is determined by
the character and policy of the state and that the right in a democratic society is treated as an important ele-
ment of the citizen education. The emergence of the issue of law education and the variations of its solution is
associated with the extensive process of social development. Accordingly, legal education in the history of
educational thought is often seen as part of civic education. These areas of education have much in common,
but legal education focuses to a great extent on the conscious discernment of legal laws, regulations and re-
sponsibilities.

Key words: citizen, society, law, human rights, legal education, civic education, sense of justice, pedagogical
views; pedagogical research, history of pedagogy.

Historyshows that all states undertake special actions for the dissemination of views on law, legal edu-
cation, and law-order. Law serves to align the interests of an individual and society. In fact, the idea of using
law for the sake of full growth and harmonious development of a man dates back to the ancient world and
appeared as a consequence of the emergence of a democratic form of government in the Greek city-states
and the Roman Empire.

Antique democracy, under which citizens actively participated in public and political life of the state,
established specific approaches to education, giving preference to the education of civic virtues. The period
of public education covered the interval from 7 to 30 years of age and distinguished between the rights and
obligations of each age separately. The period of life from 21 to 30 years of age — military service — was
perceived as transitional time for the full acquisition of rights as a member of the Spartan state community,
given that only a thirty-year-old Spartan was becoming a full citizen. In Athens, from 18 to 20 years of age,
young men moved into Ephebos, or the school of riders, where they continued their military and political
education. This period coincided with the age of the civic majority and was associated with taking the oath of
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allegiance to the state service. This turned a young man into a civil capacity person which in turn endowed
him with the right to inheritance, custody (among other things, of his mother), the right to property and the
right to be a member of the People's Assembly.

The emergence of the first educational system of the aristocracy in Magna Graecia was associated with
the name of Pythagoras (VI century BC), who created the Pythagorean union, a kind of a higher school of
Hellas where students studied the latest achievements of science and conducted independent research. Py-
thagoras left a set of rules of moral behavior. Rule «respect the law» meant respect for one’s parents, re-
straint, and laconism.

The first to address the question of how to educate a person in order to cultivate his interest in the af-
fairs of civil society is believed to have been Socrates. He contended that to educate a person means to help
him become a good citizen. Moreover, he attributed men’s natural abilities to the right to education [1].

When justifying the idea of civic education, Plato, a disciple of Socrates, noted the positive impact of
the laws on the person. He offered an extensive program of education and successfully implemented it in the
Academy, the school which he established and which lasted over a thousand years. The basis of his concept
of civic education lies in the idea of harmony, which was regarded as a set of virtues of‘a man-citizen. In his
treatise «The Lawsy, Plato outlined his pedagogical views, especially highlighting the social function of edu-
cation «to make a perfect citizen, capable justly and rightfully to command and obey»[1; 67]. Thus, concep-
tually the idea of a full and harmonious development of a man-citizen was formed.

Aristotle, developing the teaching of Plato further, introduced the concept of «law-abidancey, based on
the need of integral connection between law and education. In his work; he-wrote that «... to get the right
guidance to virtue from an early age (on the way) is difficult, unless being raised under the relevant laws...».
Thus, by emphasizing the role of law in the education of virtue, Plato substantiated the importance of legal
education as a factor of social stability of the state system.

In the ancient period there emerged acute public recognition of the importance of regulation of social
relations by means of just laws. Consequently, legal education becomes a prerequisite for educating a citizen,
who can fully exercise his rights and participate in managing state affairs.

The notion of civic virtue, formed in the ancient'culture of Socrates, Plato, and Aristotle, continues to
evolve by Roman thinkers Cicero and Quintilian. In ancient Rome, in the period of high development of the
law, the ideas of the value of the rule of law and loyalty to civic duty had been laid down. Much attention
was paid to the Roman Republic educating the younger generation in the spirit of the highest morality, social
orientation and integrity, creating an environment in which children were excluded from «what does not cor-
respond to the dignity of freeborn rightsy», promoting removal of the state of profanity, from which «develops
the propensity to commit evil deeds», and protecting young people from contact with the «anything vile or
inciting hatred» [2; 58].

Antique cult of freedom and human rights was forgotten in the Middle Ages, but was revived in the Re-
naissance. Education of the citizen becomes the ideal of education. The representative of the humanists,
T.Campanella suggested that civic education be defined as an organic relationship of interests of the individ-
ual and society. Power and control in the City of the Sun operated according to the following principles:
management of educating the citizens and popular participation in governing [3].

Pedagogical views of J.A.Comenius who opposed dogmatic teachings of the Middle Ages were shaped
under the influence of ancient philosophy and culture of the Renaissance. Calling for the formation of a per-
son in accordance with the ideals of good and public benefit, the Czech teacher paid special attention to the
issues of moral €ducation, advised to develop children's modesty, obedience, benevolence towards others,
politeness, deference to the elderly, and hard work; he considered wisdom, temperance, courage and justice
as the'main virtues of an educated man.

In his book «The Laws of a well-organized school», Comenius described the rules of conduct for stu-
dents, class monitors (decurions), employees of the school, teachers, educators and directors. «And given
that one has to fight more for the laws than for the walls, as the wise ancients used to say (since one can dis-
pense with walls, but under no circumstances can the state exist without the law), the claim that the welfare
of the entire school is based on the conscientious implementation of laws should be regarded as indisputa-
ble» [4; 162,163].

The Age of Enlightenment in the history of European culture marked the development of scientific,
philosophical and social thought. It was a natural continuation of the Renaissance humanism and rationalism
of the early modern period which laid the foundations of educational philosophy, the rejection of religious
outlook and appeal to reason as the sole criterion of knowledge of a man and society. Supporters of the En-
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lightenment adhered to the thought that it was possible to change the social system, renew the spiritual nature
of a man through education and training. Development of ideas on legal education constituted an important
prerequisite for achieving the public consent.

In England, the pedagogical ideas of the Enlightenment were developed by the pleiad of thinkers, in-
cluding J.Locke, who in his political treatises rejected the traditional view of the divine origin of the royal
power and saw the source of power in the «social contract». Based on this, he justified his conviction about
the right of the people to overthrow their rulers (by the people he meant bourgeoisie). His program included
ethics and law, jurisprudence and others.

The paper «Human Rights» by T.Paine advanced a democratic idea of universal free education. Based
on Christian values, he opposed slavery, tyranny, and humiliation as well as formulated and expounded the
principles of a democratic society.

One of the goals of the representatives of the French Enlightenment was the struggle against feudal ide-
as and institutions of education and training. Its beginning is associated with the publication of the «Spirit of
the Laws» by Ch.L.Montesquieu in which he put forward the following program. He offered to form younger
generation on the ideals of the constitutional state, on the rejection of despotism of absolute monarchy, and
on the replacement of the class school system with the democratic, national education, where every young
citizen is familiarized with knowledge [3].

J.J.Rousseau, developing the contractual theory of J.Locke, juxtaposed civilized, i.e. feudal society, to
an ideal society in its, supposedly, «natural state» where men were once free and equal and then transferred
their rights freely to their chosen authorities. According to him, the first among the natural rights of men is
freedom. In the novel-treatise «Emile» he showed the way of educating a free man in the new, i.e. bourgeois,
society. Free education, in his opinion, adheres to nature and helps nature by eliminating harmful influences.
He asserted that it is harmful to teach men moral rules as long as they do not see a need in them themselves.

L.M.Lepeletier proposed a broad program of mental education and believed that children should learn
reading, writing, arithmetic, geometry elements, morality, social order, «The Declaration of the Rights of
Man and Citizen», and stories from the history of free peoples and the French Revolution. He envisioned a
new generation of young citizens who would be «strong, hard-working, disciplined and honest» as an out-
come of this effort.

Outstanding French materialist philosopher. K.A:Helvetius argued that the perfection of education de-
pends on the level of the development of laws, «to make men virtuous is only possible by good laws»
[5; 319].

J.H.Campe proclaimed the idea of'school independence from the state at the end of the XVIII century.
Based on the belief that society should respect the rights of each person and give him the opportunity of free
development, he pointed out the legitimacy of freedom of conscience at school and the need for the dissemi-
nation of all arts and sciences, which do not harm society [3].

French philosopher P.A.Holbach spoke of a distinct conception of the relationship between laws and
civic education. His teaching reflected the idea of educating an active citizen, one of the integral features of
whom was to be obedience to the'laws of his homeland. He believed that the actions of the state in relation to
the citizens should be founded on the principle of humanity. On the basis of this provision, he determined the
laws as the rules‘of conduct that society prescribes its members to save life and ensure happiness of all citi-
zens [6].

The primary interest of the German Enlightenment encompassed the questions of philosophy, ethics,
aesthetics, and education. [.Kant was one of the first political thinkers to raise the question of human rights
as a general principle. In accordance with the basic premise of the Enlightenment, he claimed that each per-
son has inherent and inalienable rights; he developed an innovative for its time concept of «legal order» by
grounding it on the belief that the law aims to regulate the actions of people whilst ideals, subjective motives,
and citizen’s goals are not subject to legislative determination.

Individual status, considered as a legal state only, was based on the following a priori principles:

1) freedom of every member of society as a human being;

2) equality of every member of society with every other as citizens;

3) independence of every member of society as a citizen.

Relying on the stated principles, Kant solves the problem of human rights, legislative guarantees of es-
tate equality before the law, and legal activity of citizens [7].

Despite all the prejudices of G.Hegel against the revolutionary terror, the French Revolution, in his
opinion, was the greatest phenomenon of history, which initiated the realization of freedom as a universal
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human right. In his writings, he develops the idea of civic education and the role of law as well as emphasiz-
es the relationship between law and individual citizen. He examines the questions of legal education through
the dialectics of rights and obligations of the individual. Hegel underscores the particular influence of the
original activity of the subject on the process of legal education, justifying the idea that consciousness, in-
cluding legal, is formed in doings. Moreover, he introduces a new provision on the dual character of the sta-
tus of the individual in society: moral and legal, «that which the state requires as duty is directly treated as
the right to individuality for the reason that the state is none other than the organization of the concept of
freedomy [8; 273].

The notions of law and proper rule of law as well as the questions of the formation of the citizen in
terms of legal education have been closely studied by Russian scientists and educators. In the writings of
A.N.Radishchev, the Decembrists, and Russian revolutionary democrats, the understanding of the ‘intercon-
nection between law and education is seen in the identity of the citizenship and revolutionary character, and
in the anti-serfdom orientation of legal education.

Democratic circles and representatives of the «official national spirit» paid great attention.to the prob-
lem of educating law-abiding citizens. Legislation was studied in many schools in Russia in the XIX century;
however, the legal training differed from the similar process in Europe. If European countries emphasized
educating men as members of the civil society endowed with natural and inalienable rights (i:e., the course of
«Citizenship competence» in France, in the second half of the XIX century), in Russia the main task was
raising law-abiding and loyal citizens.

V.G.Belinsky maintained that there must be first education of a person;-and.then of a citizen, arguing
that «who did not first and foremost become a man, he would be a bad citizen and a poor servant of the king»
[9; 334]. He laid this duty on parents and schools, which should mold children into scientists, citizens and
members of the State at all levels. Defending the idea of citizenship education, he acted on the premise that
there exists close relationship among laws, personal interests and the public good, whereas he considered that
the presence of liberties and rights of a citizen are directly contingent upon the establishment of genuine
democratic laws in society.

A.L.Herzen, N.A.Dobrolyubov, N.G.Chernyshevsky. regarded the idea of civic education as the main
task of education, which included training of a true son of the Fatherland, capable of solving problems of
revolutionary changes in the state system. The Social Democrats believed that every person develops in the
process of transforming the circumstances.

Russian publicist N.V.Shelgunov claimed that education only fulfills its true role when it accustoms the
individual with active citizenship, advances civil consciousness, and provides the skills to observe accurate-
ly, assess precisely, and make infallible conclusions, and, most importantly, the ability to act independently.

Thus, Russian advanced democratic thought advocated for the education of a man-citizen, a patriot, a
fighter for the rights and freedoms of the oppressed.

The new social and legal direction to establish itself in Russian philosophy of the late XIX and early
XX centuries put more focus on the interaction of citizens and society; moral righteousness of the laws; and
concerns related to which interests were to be reflected in the legal activity of the state and how.

Such representatives of liberalism as B.N.Chicherin and P.I.Novgorodtsev explored in their works the
essence of law, its place, role and purpose in society and state.

B.N.Chicherin examined two concepts — subjective and objective law. He defined the former as the
moral possibility or;, in other words, as a legitimate freedom to undertake an action or to demand. The latter
referred to the law that determined this freedom. The combination of these concepts allowed him to formu-
late a common definition that is one’s right is one’s freedom controlled by the law. In his view, the state has
to grant the rights to its citizens [10].

According to P.I.Novgorodtsev, natural law theory was thought to inherently combine personal moral
principle with the justly legal structure of society. In light of this, the focus had been not on the state, but on
the individual personality. He emphasized that moral education is a prerequisite for legal education which
sets its basic guidelines [11].

The school of «natural law» (S.I1.Gessen, B.A.Kistyakovsky, L.I.Petrazhitsky et al.) had significant im-
pact on legal education. Namely, Kistyakovky’s views gained special primacy in terms of the correlation
among the categories of right, law, and morality, on the problem of relationship between the state and the
individual, sense of justice, legal culture, and law order. The state and its people, in the face of citizens living
in its territory, were said to set high spiritual purposes, strive to achieve a higher level of legal culture, pursue
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knowledge which would lay the foundation for the formulation of convictions about the necessity of law as
the main regulator of social relations.

B.A Kistyakovsky wrote that if legal training is the main method to exert influence on the legal culture
of the citizens on the part of the state and its agencies, then the broader category, in terms of its value, of le-
gal education aims to increase the sense of justice of citizens not only by authorized subjects, but by society
as a whole [12].

K.D.Ushinsky attached the objective of training to the formation of civic identity. The idea of national
spirit, based on the development of national consciousness, according to the anthropological approach, con-
stitutes the basis of civic education. As a Russian teacher, he noted that the school was to set a new goal of
raising a true citizen who loves his homeland, who is ready to defend its integrity and independence, and
who regards himself as an integral part of his country, its history and culture.

In the works of the great Russian writer and teacher, L.N.Tolstoy, a deeper understanding of the im-
portance of civic education is reflected. According to him, respecting the child's personality, giving“him
complete freedom, developing his activity, independence, and all of his abilities allow a child to. grow into a
person and a citizen who is free, honest, intellectual, and ready to fight for the interests of society.

Thus, in the late XIX and early XX centuries, emerging democratic reforms in Russia led to
acknowledge the expedience of studying jurisprudence in educational institutions. Approaches of Russian
and foreign teachers to the role of law became much closer. At this time in Russia appeared the translation of
the book by H.O.Arnold Forster «The rights and obligations of the young citizeny, originally intended for
young citizens of the United Kingdom. The sociology course by G.A.Engel-known under such different
names as jurisprudence, social studies, introduction to the theory of state and law was taught in many schools
and gymnasiums. After 1917, he became the author of the first textbook for schools in sociology, which un-
derscored the idea of the necessity of legal education [13].

The issues of justice and legal education of the younger generation are indicated in the writings of
P.F.Kapterev, K.N.Kornilov, N.N.Iordansky. Notwithstanding, the problem of legal competence of teachers
called to implement it had not been adequately addressed:

Kapterev in «On the social and moral development and education of children,» asserted that it is at
school where children get the basics of civic education. The works of Kornilov «The Constitution of the Re-
public of students,» and lordansky «Fundamentals of social education in the national school» expressed a
similar position.

During the Soviet period the development of solutions to the problems of legal education under the civil
system was attached to the name of N.K.Krupskaya, who believed that schools should prepare people with
the clear awareness that the good of the individual pertains to the good of the whole (society).

K.N.Venttsel, seeking to draw public attention to children's issues, to convince the public in childhood
value as the most important period of life and to protect children from tyranny and violence of adults as well
as equating people of all ages in their rights, compiled the «Declaration of the Rights of the Child.»

Throughout practical experiences, S.T.Shatsky, P.P.Blonsky and A.S.Makarenko formed the sense of
justice in their students and addressed the problem of legal culture, as part of teacher professionalism and
higher level of citizenship of his personality.

In the curricula of the United labor school, the students studied the Constitution of the country, the sys-
tem of organization of the Soviet power in the center and on site, the essence of the Soviet executive branch,
and electoral rights of workers.

The writings of the philosophers, educators, psychologists, lawyers, and social activists such as
P.P.Blonsky, Ed.Monoszon, S.S.Alekseev, and S.L.Rubinstein highlight the importance of educational po-
tential and preventive dimension of the law in forming the citizen as well as substantiate pedagogically rea-
sonable conditions for education and development of a harmonious personality.

While investigating the questions of the sense of justice in the younger generation, Blonsky singled out
the importance of a historical analysis of specific forms of government in society in place of a dry formal
commentary of constitutions and charters of various agencies. In the course of civic education students were
offered to study political and legal institutions of society (court, parliament, government and others) and uni-
versal moral values (the idea of justice, respect for the human being, the brotherhood of men, the good of the
state as the highest good, and others) [14].

The social prevention of child abandonment, neglect and crime was treated as one of the main condi-
tions for ensuring the socialist rule of law and legitimacy. Therefore, precise correction of the behavior of
pedagogically neglected children had been extensively explored in numerous scientific studies.
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In the 20s and 30s, A.S.Makarenko, implementing his educational system in the colony after
A.M.Gorky and in the commune after F.Dzerzhinsky, believed that a person must possess a certain level of
education, a capacity for high social and political activity, teamwork, an ability to actively participate in the
management of public and state affairs. He saw the true manifestation of the essence of the citizen in the uni-
ty of consciousness and behavior, and the origins of civic education in the organization of a single children's
workforce, the prototype of a single collective society of workers. Simultaneously, the citizen had to embody
creative individuality to fully realize all his possibilities and abilities [15].

P.P.Blonsky and A.S.Makarenko paid significant attention to the teacher training in relation to legal ed-
ucation and work with pedagogically neglected children. According to Blonsky, rightly honed professional
skills and high qualities of the teacher's personality were tantamount to the main «weapon» in the fight
against deviations in the minds and behavior of school children [14].

The rule of law that existed in the Soviet society in the 30s of the XX century affected both the work of
teachers and the content of legal training and education. Many pedagogical ideas were either not implement-
ed or distorted. In the postwar years, legal education was reduced to legal education in the study of the Con-
stitution of the USSR.

After analyzing the educational role of law in the professional development of a teacher,
M.M.Rubinstein supported the stipulation of legal training to perform professional duties, as the teacher
plays an important role in the education of lawful behavior and the legal culture of children. He proved that
social and legal representations of children require correction, direction and saturation of socio-legal exper-
tise of previous generations [16].

In the 40s of the XX century, pedagogical problem elaborations in terms of legal education were limited
to the method of school teaching of the basic provisions of the Soviet constitution.

Psychological and pedagogical research has shown that it'is not possible to achieve advanced legal con-
sciousness at school age. Therefore, experts in the field of legal education believed that the implementation
of the following tasks, to give children an idea of legal norms, to. stimulate their learning in this area, all
along contributing to the accumulation of positive experience, to.ignite their interest in and respect for law,
and finally to form a habit to perform legal rules, would prevent juvenile delinquency and offenses commit-
ted by children and adolescents.

The concept of «legal education» reemerges in the 50s of the XX century and is understood as purposeful
and systematic impact on individuals to form legal consciousness, to develop legal sense, to cultivate skills and
habits of lawful behavior and intolerance for violations. However, this period was short-lived, and the issues of
legal education were again forgotten up-until the beginning of the 70s of the XX century when the lawyer
K.A.Lukasheva suggested an idea of understanding the legal culture as the spiritual atmosphere of society. Dur-
ing this period, the need of law enforcement movement among adolescents was particularly underscored.

B.A.Suhomlinsky believed that education of a perfect personality, a future citizen of the country, and a
man useful to society is a complicated process which necessitates that the basis of human dignity comprise
civilian thoughts, feelings, anxiety; and civic responsibility. His views on civic education as well as on har-
mony between the individual and the social environment contributed to the prevention of delinquent behav-
ior among adolescents and others [17].

A promising.dea in the 90s of the XX century was associated with an integrative approach to the for-
mation of legal.consciousness through the creation of special courses as well as through the study of general
educational subjects of history, literature, economics and other disciplines [18].

Theoretical propositions and conclusions contained in the works of Y.K.Babansky, B.T.Lihachev,
M.I:Mahmutov, A.V.Mudrik et al. are of great importance to identify the main factors of legal education as a
pedagogical process.

In the works of legal scholars the following issues are discussed:

— education of individual legal consciousness, the role of legal consciousness in the rule of law

(K.T.Belsky, N.Y.Sokolov et al.);

— legal consciousness of youth, prevention of its deviations (A.L.Dolgova, I.I.Karpets et al.);

— goal-setting and effectiveness of legal education (S.N.Golovin, T.M.Pochtar);

— organization of legal education (S.N.Bayzhuminov, S.A.Ivkin, .V.Sidorenkov et al.)

Profound changes in the social life in the late XX and early XXI centuries led to the development of
civil society in the context of priority of the rights and freedoms of the individual. In modern conditions legal
education becomes a key factor in the development of personality as well as in the establishment of civil so-
ciety and the constitutional state where citizens will be able to live in a socio-legal agreement with each other
and with the state.
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Based on the above, it can be concluded that legal education was seen as part of civic education and has
always been the most important social and pedagogical task of any society at different stages of its develop-
ment. The significance of the basic institutions of civil society and the constitutional state at large entails an
increased interest in the problems of legal education, legal culture and legal consciousness. The more citizens
obtain legal training, the better the social moral culture, respect for law and order in the country.
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K.E.Copcekeesa, C.A.Onunnosa, E.A.OnuHiioBa

IleparornkajpiK OiiJIap TApUXBIHAAFbI KYKBIKTBIK TIpOue

Makanana KYKbIK, op TYpii Tapuxy Ke3eHIeperi TYIFaHbIH KYKBIKTHIK TopOueci Typais! GuiIocopTapasiH,
FalbIMIap MCEH JIEAarorTaplblH Ke3KapacTapbl KapacThIPbULABL ABTOpJiap KYKBIKTHIK TOpOHe KyiheciH
MEMJICKETTIH CHIIaThl )KOHE CasCATbIMEH AHBIKTANA[bI €I, aJl KYKbIK JEMOKDPATHSJIBIK KOFaM/a a3aMaTThl
TopOMeneyaiH MaHbI3BI IEMEHTI OONBIN ecenTeeTiHIIriH aiKpHaaiabl. KyKBIKTBIK TopOue Macenenepi
KOHE OJIap/Ibl IICUIYIIH TYPJI *KOJJAapbIHBIH Maiaa 0omybl KOFaMHBIH Y3aK JaMy YAepiciMeH OaillaHbICThI.
KYKBIKTBIK TOpOHE eAaroriukajiblK oiiap TapuxblHaa a3aMaTThIK TOpOue mIerinie skui 3eprrenii. TopOueHiy
Oy1_OarbITTapBIHBIH OpTaK Macelnenepi Ker, anaiiaa KYKbIKTBIK TopOue Kelbip jkarmaiiia 3aHabl, KYKBIKTHIK
HOpMaJlap MEH jKayalKepIIUTiKTI caHaJIbl KaObUIiayFa OarbITTaIFaH.

K.E.CapcekeeBa, C.A.Onunnosa, E.A.Oquniosa

HpaBOBoe BOCIIMTAHUE B HCTOPUH nenarornqeu«oﬁ MBICJIN

B crarbe paccmarpuBarorcs B3N AbI GuiocooB, yUEHBIX U I1€1aroroB O Ipase, MPaBOBOM BOCIHTAHUM JIHY-
HOCTH B Pa3IM4HBIE HCTOPUYECKUE NEPHOBI. ABTOPHI BBISBIAIOT, YTO CHCTEMa IIPABOBOTO BOCIUTAHUS OMpe-
JIEISIETCST XapaKTepoM M MOJIUTUKOM TOCyapcTBa, a MPaBo B JEMOKPATHIECKOM OOIIECTBE CIUTACTCS BAKHBIM
9JIEMEHTOM BOCHHTAHMS TpakpaHuHA. OTMEYeHO, YTO BO3HHKHOBEHHE MPOOIEMEI IIPAaBOBOTO BOCHHUTAHMS U
Pa3IMYHBIX BapHAaHTOB €€ PEelIeHHs CBS3aHO C JUTHTEIBHBIM IPOIIeCCOM pa3BUTHs obmiecTsa. [IpaBoBoe Bocmu-
TAaHUE B MCTOPUM IIEAArOTMYECKOM MBICIM YacTO PACCMATPHBACTCS B paMKax IPaKIAHCKOIO BOCIHUTAHUSA.
OTu HanpaBiIeHUs] BOCTIMTAHUSI UMEIOT MHOTO OOIIIEr0, HO IPaBOBOE BOCIIUTaHHE B OOJBIIEH CTEeH OpHEeHTH-
POBaHO Ha OCO3HAHHOE BOCIPUATHE IOPUANUECKHX 3aKOHOB, IPABOBBIX HOPM U OTBETCTBEHHOCTH.
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Komnaparusnas ¢puiiocodpus od0pazoBanus
KaK MePCHEeKTHBHAA HCCIEeN0BATEeNbCKASA CTPaTerus

B nanHoit craTbe 000CHOBBIBAaETCSI HEOOXOMMOCTh KOMIApaTHBHOW (uitocodpun odpazoBaHus Kak 00nacTu
¢unocodcekoro 3HaHUsA. OTMEICHO, YTO OHA MHTETPUPYET 3HAHMS MHOTUX JUCHHUIUINH (CPaBHHUTEIIHHOMU ITe-
Jaroruky, Gpuocockoi KOMIIApaTUBUCTHKH, UCTOPHU (HIIOCO(HH, HCTOPHH MEeJaroruKi U 00pa3oBaHMs 1
Ip.) IUISL M3YUSHHUs Pa3IMIHBIX (HI0CO(PCKO-00pa30BaTeNbHBIX TPAAUIMI YeI0BeUeCTBA. ABTOp aKIEHTHPY-
€T BHIMaHHE Ha TEOPETHYECKHX acleKTaX KOMIAapaTHBHOH ¢umocodun obpasoBanus. MeTomoI0rndeckum
OCHOBAHHEM HCCIIEOBAaHUS BhICTyNaeT Guiiocodckas KOMIApaTUBUCTHKA.

Knroueswvie cnosa: xomnaparuBHas ¢punocodus odpasoBanus, GrIocopckue 3HaAHUS, CPABHUTENbHAS MEaro-
ruka; Gpuiocopckast KOMIAPaTUBUCTHKA, UCTOPUS Guilocoduu, UCTOPHS NEIaroruku 1 00pa3oBaHus, Tpau-
I[MN YeJI0BeYECTBa.

M3meneHnue coBpeMEHHOT0 MUpa MPOUCXOIUT CTPEMUTENBHO. DTO CBSI3aHO C LIMPOKUM PaCIpOCTpaHE-
HUEM HOBBIX WH(QOPMAIMOHHBIX TEXHOJIOTHH, MpeoOpa3oBaHUEM KOMMYHUKAI[HOHHON CpeJbl, pacTyuied
B3aMIMOCBSI3pI0 M B3aMMO3aBHCHUMOCTBIO CTPaH W HapooB. Pa3BuBalOIIascs TPaHCHALMOHAIHLHOCTH MHUpA
COTIPOBOXKIACTCS TOPA3UTEILHBIM SIMHOO0Pa3HeM M OJHOBPEMEHHOCTBIO MHOTHX TPOIIECCOB: JAEMOKPAaTH-
3allyy, TUOepalN3alui U OTKPHITOCTH YKOHOMUK, OOIIETO MOAyca HPaBCTBCHHOW HANPaBICHHOCTH, TIPOUC-
XOJAIINX HA T7100aTbHOM (OOILICIIMBHIIN3AIMOHHOM) YPOBHE.

Kak Bunnm, n3mMeHeHMs B 00IIECTBE HA MIOOATBHOM YPOBHE OTPAXKAIOT U BHI3BIBAIOT U3MEHEHUS B 00-
pasoBanun. Peub uper o GOpMHUpPOBaHWH €IUHOTO MHUPOBOTO OOPa30BaTEIBHOTO MPOCTPAHCTBA, KOTOPOE
B.J1. Bysishcon omnpezenseT Kak «COBOKYIHOCTh BCEX 00pa30BaTEIbHBIX U BOCHHMTATEIBHBIX YUPEIKICHHIHA,
HAYYHO-TIEIATOTMYECKHUX IIEHTPOB, MPABUTEILCTBEHHBIX W OOIIECTBEHHBIX OpPTraHH3allui 10 MPOCBEIICHUIO
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