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Effectiveness of Communicative Learning Technologies in the Formation
of Intercultural Communication Discourse of Future Diplomat Specialists

The experience of using communicative technologies in the process of teaching intercultural communieative
discourse to future diplomats is described. The authors present the results of the study of the development of
communicative skills of future diplomats in the educational process. It is proved that in modern, edugation
communicative technologies are used as a means of forming communicative skills and as a means of,intengis
fying the cognitive activity of students. One aspect of this relationship is the attitude in the learning progess to
the language as a means of communication, knowledge of the world around, as well as, self-malysis of the
problem under study and the results of the experimental work, generalizing conclusions are fordeyelopment
of future diplomats as a person with their own interests, needs and abilities. Based, on the theoretical
amulated. The aim of the work is to justify and test the communicative technologyffassuming an active role of
future diplomats in the formation and development of intercultural communicative competence, necessary for
the use of a foreign language in communication. The topicality of the givén problem 4§ conditioned by the
process of development of international relations and by the fact that in this\connéetion the specialists that
have both a system of professional knowledge and the ability to‘comMmumicate\in a foreign language and on
this basis successfully solve the diplomatic negotiations are needed.

Keywords: communicative technology, future diplomats, intércultural“‘@@mmunicative discourse, training,
tasks, descriptor, international relations, diplomacy tershinolégy , term,)eommunicative.

Intteduction

In the modern globalized world, radical changes are taking place in all areas of socio-cultural
interaction: the integration of economies is inereasing, the boundaries of the cultural space are expanding,
academic mobility is increasing, conditions,are being created for the development of a competitive and
socially successful (cultural and muifiliigual) personality. In modern theories, intercultural interaction is
interpreted as an activity, a dynamic systém of interaction between the subject and the world, a unity of
internal (conceptualization, cafegorization) and external (objectivity of a special sphere), considers the
development of the individualgas ajsubject of activity, undergoes changes in nature (objectification of the
world, objectification of the individual), accompanied by the development of spiritual and material culture.
In other words, in the céursefof professional activity, many cultural codes arise, one of which is known to be
learning language. Ranguage and culture, forming a linguistic picture of the world characteristic of a particu-
lar ethnic group,qwithin the"framework of professional communicative speech activity is carried out in a
broad social contextyDifferences in the psyche of speech and behavior can lead to semantic, discursive ob-
stacles and,contradictions in the process of intercultural communication.

In the direction of developing students ' communicative competence through information technologies,
we conddcted astudy based on the works of Kulgildinova T. A. [1]; O. A. Tolpygina [2]. It should be noted
that the fature’is considered in the work of G. M. Kassymova in the direction of communicative competence
of translators [3].

Also, under communicative competence L.A. Petrovskaya understands the ability to establish and
maintain the necessary contacts with other people. Competence includes some set of communicative
knowledge and skills, providing effective course of communicative process [4].

N. Emelyanova defines communicative competence as the ability to communicate; as the ability of a
person to interact verbally, nonverbally or silently; as integrative ability to interact expediently with others at
their level of learning, education, development, on the basis of humanistic personal qualities (sociability,
sincerity, tact, empathy, reflection, etc.) and taking into account communicative capabilities of the
interlocutor [5].
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A.V. Mudrik in his research instead of the concept "communicative competence"” introduces the concept
"communication competence", defining it as some totality of knowledge, social attitudes, skills and
experience, providing effective course of communicative processes of the person [6].

Communicative competence is one of the basic characteristics of specialists, especially in the type of
professions “man — man”. By it .D. Agafonova understands the competence aimed at mastering generalized
ways of action based on the obtained knowledge, abilities and skills of possessing technologies of oral and
written communication, ability to interact adequately and find verbal and nonverbal means and ways of
forming and formulating a thought and applying them in professional activity [7].

The famous scientist Kunanbayeva S. S. proposes three directions related to the formation of compe-
tence in the field of foreign language learning: “dialogue competence”, “communicative competence” and
“interpersonal competence”. At the same time, foreign language competence includes two main aseas: “in-
terpretive competence” and " productive competence [8, 13-24].

The competence of “dialogue” is the ability to effectively use language in communication totunderstand
and communicate the needs for establishing social communication. Organizing or participating in a discus-
sion, building a dialogue and public speaking demonstrate the formation of a person's communiedtive/com-
petence. According to the results of our analysis, we believe that communicative gémpetence can give an
idea of what knowledge determines the effectiveness of communication, as well agithesSum of flexibility and
value, orientation.

The tasks of communicative forms of educational work on the formatiomsef foteign diplomatic intercul-
tural communication discourse of future diplomats are: to arouse the student's iaterest in the subject under
study; to effectively master the educational material; to independently find'Wways/and options for solving the
problem posed by students and choose one of the proposed options, or'to find own version; it consists in
establishing interaction between students, teaching them to work €ellectively, showing tolerance for any atti-
tude, and respecting the rights to freedom of expression and thesdignity of the individual.

Therefore, in this article, we will consider the effectivenessjof communication technology in the for-
mation of intercultural communication discourse of futuge diplemats:

Experimental

The purpose of this study was to study the“leveldof development of intercultural communicative
discourse of future diplomats in the process ofilearning at the university. In our study we made an attempt to
experimentally test the technology of communicative learning. Experimental work was carried out to
determine the formation of intercultural communicative discourse of future diplomats with the help of the
task in the foreign language lessons.

Technology is a science based 'on the technique of teaching, professional training should be carried out
scientifically, that is, know the‘knowledge of how to teach, why it is necessary to teach. It is said that the
concept of learning technolo@¥ishowyto teach, is closely related to the scientific concept, so we are looking
for answers to the questions of ' wWHat processes, by what methods, by what means of learning, how to organ-
ize learning, whatgfactdrs shouldébe taken into account and how to take it into account when teaching a for-
eign language. The'problem of technology is considered by the following scientists: E. R. Argunov [9], M.
M. Zhampeisova {10],"A. A. Verbitsky [11], D. V. Novik [12].

The technologytef comprehensive communicative learning involves mastering the communicative cog-
nitive dspeet, taking Anto account the communicative function of the language. This problem is defined by
Gerfan sgiéntists G. Neiner, G. Hunfeld, who developed the German curriculum on the level of communi-
cative'€ompetence in teaching a foreign language:communication is implemented through language and ac-
tivity. Comminication may have been planned in advance, not prepared, or not planned [13, 14].

In modern foreign language education, the concept of technology is widely considered. Technology is a
set of tools and methods that allow the learner to successfully implement a given educational goal, develop
theoretically justified learning processes. The technology is based on the possibility of objective step-by-step
measurement and generalization of the achieved results.

Communicative learning technology is a methodology based on exchange of views, that is, the ability of
a person to express opinions. Their ability to communicate their thoughts in a foreign language. It not only
forms communicative communication, but also directs it to the formation of psychological and linguistic
readiness for communication, a conscious understanding of the materials and methods of interaction with it.
A communicative task should present a problem or question to future diplomats for discussion, they will not
only share information, but also evaluate it. The main condition that allows us to distinguish this approach
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from other types of educational activities is that future diplomats independently choose language units to
compose their thoughts. The main purpose of this technology is to determine the effectiveness of ways to
develop speech skills of future diplomats based on the technology of communicative learning in teaching
foreign languages, to demonstrate the advantages and disadvantages of their use in the classroom. In this
article, the technology of comprehensive communicative training trains future diplomats to develop the
ability to speak a foreign language, encourage them to understand important meanings in various texts or
stories, using the language as the main means of intercultural communication;develop the ability to conduct
dialogue, discussions, and business conversations.

Based on the technology of comprehensive communicative learning, we considered the following
methods.

Undoubtedly, the study of the dialogue method is currently one of the main forms of communicative
linguodiactics. In foreign education, communication activities are carried out not in an individual form, but
in the form of conscious actions with mutual communication. In other words, as components,ef Mterpersonal
interaction, we can name:

1) speaker and addressee (subject factor individual psychological personality and social charactetistics
of the speaker;the addressee factor includes his readiness for equal communicationgas well“as his personal
character; interactive interpersonal communication between communicants);

2) communicative intent of the speaker, motivation, purpose of participatiofi

3) the level of realism associated with space (extralinguistic factors thatsdetermine the conditions based
on the general socio-political and cultural circumstances of participation fin the ¢ourse of a communicative
act) when entering communication.

4) mutual communication of communicants with a certaingocial and status role.

In addition, professional dialogue plays a great role in thejprocess of foreign language intercultural
communication, foreign language communication and intercultural €@mmunication. That is, the facets of the
dialogue between foreign languages are revealed from different sides.

Thus, the technology presented as a result of the,deseription of intercultural diplomatic discussion
communicative knowledge its combination with the main Secio-cultural diplomatic roles, as well as
professionally-oriented problematic communicative tasks)are necessary prerequisites for developing a
holistic model of training future specialists in intercultusdl communication with representatives of various
linguistic and cultural diplomatic communitie§\in a foreign language.

Results and Discussion

The experimental work was carfied Qut for students of the 4th year of the Kazakh National University
named after Al - Farabi in Almaty,, Faculty of Oriental Studies, Department of Turksoy in the specialty
“6B0301-International Relations®jin thesdiscipline “language of diplomacy and etiquette of the country of
the East (Turkish language)#

Experimental works occupy fan important place in pedagogical research. After all, the results of practi-
cal and practical work [allowqus 40 apply theoretical ideas in practice, check the degree of their authenticity
and develop recommendations for educational practitioners.

The purposetof the,experimental training was to test the effectiveness of the tasks prepared by us, that
is, to test thegmethodology for forming intercultural communicative competence of future diplomats and
prove the proposed hypothesis.

The Jeffectiveness of communicative learning technologies in the formation of intercultural
communicativeg discourse of future diplomats was solved through the following tasks:

TaskylgHighlight the term phrases that are most commonly used in political diplomatic discussion.
Consider options to adequately translate them into your native language.

Task 2. Compare the most frequently used questions below with possible answers to political media
discourse and cross-cultural engagement.

Task 3. Organize an oral presentation of a proposal on the conditions of a friendly contract in a foreign
language.

Task 4. Enter the translation of the politician speaking to media reporters, taking into account the speed,
pace of speech, diplomatic term words used by the candidate.

Task 5. Prepare a project and organize information on intercultural communication issues between
Russia, the United States, Turkey, Germany and other countries.
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The cognitive-analytical principle is based on all the processes of cognition that assimilate the content,
that is, it perceives, understands, remembers, uses, generalizes and performs all tasks with the help of
operations for analyzing and comparing the material in order to systematize the information received

That is, compare solutions to situational tasks and change the situation for situational tasks. In order to
prevent the student from making mistakes again, we create a synthesis of intermediate solutions found on the
basis of the cognitive-analytical principle.

Example:

1) Cift konusmasi, iki iletigimci arasindaki konusma.

- Benimle gelmek istemezsin herhalde?

- Julia kulaklarina inanamadi.

- Ben mi? Hayatim, diinyanin her yerine gidecegimi biliyorsun.

2) Ug veya dort iletisimci paralel bir gériismeye katilabilir®

— Bu ne muhtesem bir oda.

— Begenmene ¢ok sevindim.

— Sesi oldukga algakt1 ve hi¢ olmadig1 kadar kis1

— Ailede Michael'ln miikemmel bir zevki oldugunu diigiiniijoruz.

— Michael odaya kayitsiz bir bakis atti.

— Cok fazla deneyimim oldu. Oyunlarimiz i¢in
zor isleri yapacak bir adamim var ama fikirle

3) Bir polilog, birkag kisi arasindaki bir

r zaman kendim tasarlarim. Tabii ki, benim igin

— Ya da abartili, dedi, ti¢
— Dérdunciisi Diana, Sir
— Frederic buna mutl

— Cok giizel, dedi,

na.
lendiginde ¢ok bor¢lu olduguna dair bir hikaye oldugunu sdyledi.
ecektir, dedi en biylikleri Augusta.

ilia.
municative methods of dialogue and speech actions.
inguistic and stylistic means of solving the problem through a TV channel.

ifoducing them to creative work and comparing the information received with the country's
texts. At ame time, when studying the heaviness or lightness of the topic, it is necessary to use exercises
that will not cause much difficulty for future specialists to perform, which will again develop interest and
enthusiasm, mental activity. And when compiling each exercise, it is necessary to make a preliminary
forecast of the expected result of its implementation.

At the same time, it should be noted that the expected result varies depending on the topic of the
country text, types of training work, and the purpose of the lesson. Therefore, we organize exercises and
tasks based on national texts in accordance with the above features. The formation of their intercultural
communication discourse in the course of completing tasks can be seen in the following diagram.

The indicators of the effectiveness of communicative learning technologies in the formation of
intercultural communication discourse of future diplomat specialists were determined by appropriate
descriptors.
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- ability to change vision, ways of thinking;

- ability to make a critical assessment in the context of communication;
- ability to conduct a dialogue in intercultural communication;

- ability to systematically communicate opinions.

38%

0,4
0.3 17%
0,1 1
0
1 2 3 4 5 6 7

M ability to make a critical assessment in a communication situatiop
ability to build systematic links with opinion
ability to conduct dialogue in intercultural communicatiog

ability to consider their points of view, change their wags o Fthimlkhg

Figure 1. An indicator of the effectiveness of communicative learning technologies
in the formation of intercultural communicative discourse offuture diplomat specialists

The analysis of indicators of the formation of interculturaljcommunicative discourse of future diplomats
can be seen at the following level. On the indicdter of the ‘ability to give a critical assessment in the context
of communication, students showed a low indicator, 25%. It was obvious that they still needed to add
critical thinking to their tasks. 17% showed the ability#o systematically communicate their opinions. The
tasks assigned in this direction caused difficulties for students in the process of execution. In the course of
filling in the comments on the tasks, it was,found that students have a small vocabulary. In the formation of
the ability to conduct a dialogue in dmtescultifal communication, students showed a level of 20%. When
performing tasks of this type, students wereyencouraged to introduce variant dialogues into practical classes.
During the analysis of the abilityfto change their eyesight and thinking,students showed an indicator of 38%.
When performing tasks in this regatd, students showed that they have some knowledge.

Conclusions

In conclusionythe direction of professional training was devoted to the development of intecultural
communicative competencerof future diplomat specialists in their field. The main principle of professional
training was the integratien of the organization of educational activities aimed at professional activity. In this
directions,the“didactieycomplex tasks were developed taking into account the integration of professional
knowledge Jand “différences in the process of professional cognition, features of foreign communicative
discoursef socig-cultural problems, the role of a specialist in the professional sphere, the laws of international
relations,, and¢other cognitive and procedural factors. We came to the conclusion that the formation of the
basic prineiples and technologies of the methodology of teaching a foreign language in professional training,
a system of complex tasks justify a new approach to the study of the laws and principles of teaching a
foreign language in the training of future diplomats.

We avoid saying that in our research work, all aspects of the issues under consideration have been fully
and comprehensively resolved. Since the formation of the intercultural communicative discourse of future
diplomats in the process of foreign language education is a complex and multi-stage problem, we believe that
this issue should be studied in the future, both individually and in other aspects.
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A. Xanen, A.A Xaitramona

Bosamak qunjioMaT MaMaHIaAPAbIHMIACHUETAPATBIK KOMMYHHUKATUBTIK INCKYPCHIH
KAJBINTACTHIPYAA KOMMYHUKATHBTIK OKBITY T€XHOJIOTUSICHBIHBIH THIMILTIrI

Makanaza Oonamak JUIUIOMAITApIBlH MOJCHUETapablK KOMMYHHKATHBTI JHUCKYPCHIH KaJBINITACTHIPY
MpOIIeCiHIe KOMMYHHKATABEI TEXHONMOTHAIAPABI KOJIAHY TOKipuOeci cumartaiFaH. ABTopiap Ourim Oepy
nporecinie Oonamnrak, quflioMaTTapIblH KOMMYHHKATUBTI Jaf(bUIapblH JAMBITYIIBIH 3€pPTTEY HOTIIKENEepiH
ycoinFaH. 4 Kasipri  6ifliMm _©Ocpyne KOMMYHHKATHBTI TEXHOJOTHSIAp KOMMYHHKATHBTIK JaFIbLIapibl
KaJIBINTACTRIPY |KYpaibl JKOHE CTYACHTTEPIiH TAaHBIMABIK OCNCEHAUIriH apTTBIpy Kypaibsl peTiHIe
naiianaHplUIaThIH BB T3 1enTeH. OHBIH Oip acmeKTici — KapbIM-KaTbIHAC KYpalbl, QJIeM/li TaHy, COHBIMEH
KaTap OoJlalaK JWIIOMATTapAbIH KBI3BIFYIIBUIBIKTAPhI, KaXKETTUIIKTEpI MeH Kalinerrepi Oap TyiFa jkoHE
031H«031 JaMBIEy Kypajibl PeTiHIE TiNre NIereH KapbhIM-KaTbIHAC KapacTBIPBUIFaH. 3epTTENIeTIH MACceNeHi
TEOPHSIIBIK TANJAy JKOHE HDKCHEPHMEHTTIK JKYMBICTHIH HOTIDKENEpi HEri3iHAe jKajmbulaMa TY)KbIpbIMaAp
TYSKBIPEIMAANTaH. JKYMBICTBIH MakKcaThl OoJaliak JUINIOMATTapIblH KapbhIM-KaThIHACTA IIET TUTiH KOJIAHY
YIIiH KQKeTTi MOIEHHAPAIBIK KOMMYHHKATHBTIK KY3BIPETTUTIKTI KaIbINTACTEIPY MEH JaMBITYAAFbI OenceH i
poeIiH{Ke3IeiTiH KOMMYHUKATUBTI TEXHOJIOTUSIHBI HET13/Iey KOHE TEKCEePICTEH OTKi3y 00JbII Ta0butaabl. by
MOCETICHIH ©3EKTUIII XaJIBIKAPaJbIK KaTBIHACTAP/BI TAMBITY IMPOIECiHE JKOHE OChIFaH OailaHBICTHI KOCiOM
OuTiM oKyifeci me, mIeT TUTIHAC KapbIM-KaTbIHAC >Kacail ajaThIH JKOHE OCBI HETi3e IUMJIOMATHSIIBIK
KelTicco3epIiH MaceesepiH CoTTI LIelle ajJaThlH MaMaHAapIblH CYPaHbICHIHA OaiIaHbICTHI.

Kinm ce30ep.: KOMMYHHUKaTHUBTI TEXHOJIOTHs, OojallaK IMIUIOMATTap, MOACHHETapalblK KOMMYHHUKATHUBTIK
JICKYPC, OKBITY, TAallChIpMa, KOPCETKIll, XalbIKapajblK KaThIHACTAp, AWIIOMATHSUIBIK TEPMHHOJIOTHS,
TEPMHUH, KOMMYHUKATHBTIK.
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A. Xanen, A.A XXairanosa

I¢PPpekTUBHOCTH KOMMYHMKATHBHOW TE€XHOJIOTHH 00y4YeHUsA
B (popMHpPOBAHNH MEKKYJIbTYPHOI0 KOMMYHUKATHBHOIO JUCKYpCca
Oyayuux CrenuaJIucToB IUIJIOMATOB

OmycaH ONBIT HCHOJb30BAHUS KOMMYHHUKATHBHBIX TEXHOJOTHH B HpOIECCe HAYYEHHs MEXKKYJIbTYPHOMY
KOMMYHHMKaTHBHOMY JMCKYpCYy OyIyIIMX AUIIOMAaTOB. ABTOPAMH IIPEJICTABICHBI PE3YIbTaThl HCCIIEIOBAHUS
Pa3BUTHS KOMMYHHKATHBHBIX HAaBBIKOB OyqyIIMX IUIUIOMAaTOB B 00pa3oBaTenbHOM Hpouecce. OG0CHOBaHO,
YTO B COBPEMEHHOM 00pa30BaHMH KOMMYHWKATHBHBIE TEXHOJIOTMH HCIIOJB3YIOTCS Kak cpeicTBa (opmupo-
BaHNSI KOMMYHUKAaTHBHBIX HaBBIKOB M aKTHBH3AIMH [TO3HABATEIHHON AEATENFHOCTH CTyAeHTOB. OIHHM H3
ACIIeKTOB 9TOH B3aMOCBSI3H SIBISIETCS OTHOIICHHUE B Iporiecce 00ydeHHs S3bIKY KaK CPeICTBY OOIIEHHS, Mo~
3HAHMS OKPY’KAIOIIEro MUpa, a TAKXKE CaMOpa3BUTHS OyIyIIUX JTUIIOMATOB KaK JIMIYHOCTH CO CBOMMH HHTe-
pecaMu, TOTPeOHOCTAMU U crlocoOHOCTAMH. Ha 0cHOBE TeopeTnueckoro aHanu3sa ucciaeyeMoi TpoOaeMbIi:
PE3yIbTAaTOB 3KCIEPUMEHTAIBHOM paboThl chopMynupoBanbl 00o0maomue BEIBOAbI. Llenpio‘PadoThiysaBis-
10TCs. 000CHOBaHHME U anpoOMpOBaHHE KOMMYHHKATHBHOW TEXHOJOTUH, IpEANoNararonieil akTHBHYO POIb
OyIymuX JUIUIOMATOB B (OPMHUPOBAHUU U PA3BUTUH Y HUX MEXKYIbTYPHOH KOMMYHHKAaTHBHON KOMIETCH-
IIUM, HEOOXOAMMOW IUISl MCIOJIB30BAaHMS MHOCTPAHHOTO s3bIKa B KOMMYHHKAIlUU. AKTYATbHOETH, TAHHOI
1po0IeMsl 00YCIIOBIICHA IPOLIECCOM PA3BUTHS MEKIYHAPOJHBIX OTHOIICHHI U BOCTPEOOBAHHOCTBI), B CBSI3H
C 9THM, CIIEIUAIUCTOB, 00JaNAONINX KaK CHCTEMOH MPO(eCCHOHANIBHBIX 3HAHUH, TaK¥ CLIOCOQHOCTBIO OCY-
IIECTBISITH KOMMYHHKAIHIO HA HHOCTPAHHOM SI3BIKE U, Ha 9TOI OCHOBE, YCIICIIHQ PEIIaTh, 3a/1a4¥ AUTIOMA-
THYECKHX NePErOBOPOB.

Kniouesvie cnosa: KOMMYHUKATHBHAsI TEXHOIOTHS, OyAymye AUIUIOMATHI, MEXKYAbTYPHbI KOMMYHUKAaTHB-
HBIA TUCKypc, o0ydeHne, 3alaHus, JECKPUITOP, MEeXIYHAPOJHbIE OTHOMICHUS, ANTIOMaTHIECKas TEPMHIHO-
JI0TUsI, TEPMHUH, KOMMYHHUKATHBHBII.
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