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Inclusive education in the republic of Kazakhstan and factors affecting its development

Abstract

Object: is the system of inclusive education in the context of state management policy.

The methods: The following methods were used in the study: theoretical, empirical methods, methods of high-
quality data processing, methods of mathematical and statistical processing: ranking, correlation.

An econometric model was constructed to test the hypothesis that there is a relationship between the growth rate of
the number of children enrolled in inclusive education and the growth rate of the number of teachers in general educa-
tion schools.

The conclusions and results of the study were presented using a graphical method of presenting the results ob-
tained.

Findings: The author hypothesized that there is a relationship between the growth rate of the number of children
enrolled in inclusive education and the growth rate of the number of teachers‘in general education schools. To prove or
refute this hypothesis, the author conducted a regression analysis, which.resulted in the conclusion that an increase in
the number of teachers in general education schools is a significant and:necessary condition for the further development
of inclusive education.

Conclusions: Based on the regression analysis, the author of the article concluded that the increase in the number
of teachers of general education schools contributes to an increase in the number of children enrolled in inclusive edu-
cation.

The research analysis on the studied problem shows. that at the present stage inclusion is the leading trend in the
development of the education system. The quality of the development of inclusive education in Kazakhstan raises many
questions for researchers, including the ineffectiveness of the use of innovative forms of education in inclusive educa-
tion, the lack of knowledge of international experience, etc.

Keywords: inclusive education, education system, inclusion, management, preschool education, regulation, man-
agement system, innovative education.

Introduction

Inclusive education is currently an innovative process, which is based on an ideology that excludes any
discrimination and ensures equal treatment of all people, while creating special conditions for children with
special educational needs. This approach in education is recognized by the entire world community as the
most humane, effective and socially significant and is one of the main in state and educational policy.
The idea of inclusive education today is actively developing in Kazakhstani society, but normative docu-
ments governing the process are not being adopted. The Education Act states that persons with special edu-
cational needscare children who experience permanent or temporary difficulties in obtaining education,
which are due to their health condition. This led to the fact that inclusive education began to be interpreted as
education for children with disabilities. Although these children are just one of the categories of children
with special educational needs. Therefore, the implementation of inclusive education in the Republic of Ka-
zakhstan raises for our state the question of the need to change public administration in the education system
in the implementation of inclusive education in the context of globalization and digitalization of new learn-
ing technologies.

Literature Review

Many scientists are engaged in the problem of inclusive education. For example, Dyssegaard C.B.,
Larsen M.S. in their research they describe that as inclusive education develops, there is a gradual conver-
gence of the systems of special and general education, united by common ideas in achieving success and
sharing responsibility for its results (Dyssegaard et al.,55).

*Corresponding author.
E-mail address: bestielts@mail.ru

114 BecTHuk KaparaHguHckoro yHusepcureTa



Inclusive education in the republic of Kazakhstan...

Giangrego, M., Doyle M.B. argue that, in accordance with the strategic goals of the international educa-
tional process, the implementation of inclusive education presupposes a set of cardinal changes and modifi-
cations aimed at promoting anti-discrimination policies, creating an inclusive society and improving the
quality of education for all children in line with the broad range of their educational needs (Giangreno et
al., 63).

Safonova TV, Suntsova AS, Aslaeva RG consider the personality-oriented model of interaction with
children as a structural component of professional readiness for inclusive education(Saphonova et al.,50), the
purpose of which is to identify and analyze the features of the model interaction with learners from teachers
of various types of educational organizations. ( Svenja et al.,569).

Timo S., and also Biktagirova G. F., Khitryuk V. V. They put forward their hypotheses about the need
to rely on special (correctional) educational institutions as resource centers for supporting the practice of in-
clusion (Timo,560; Biktagirova et al.,185).

According to Hosford S., O'Sullivan SA, the teacher of an inclusive school should be ready for multi-
functional activities, master the technologies of multi-level teaching, taking into account the individual and
personal characteristics of students, at the same time teach children with different educational needs and op-
portunities (Hosford et al., 604) .

A significant problem, according to J. Sagner-Tapia, S. Schlessinger, is the restrictions applied by
teachers to the inclusion of children with disabilities in general classes, since.not all teachers are ready to
encourage the participation of all without restrictions. The teachers themselves associate unpreparedness not
so much with professional skills as with the attitude towards disability and the ability to learn determined by
it (Sagner-Tapia et al.,.375; Schlessinger, 268).

The term "inclusive education" was brought to Kazakhstan by the National Scientific and Practical Cen-
ter for Correctional Pedagogy (until 2004 it was called the "Republican Scientific and Practical Center for
Social Adaptation, Vocational and Labor Rehabilitation of Children with Development Disabilities - RNTSP
SATR") (Suleimenova, 2015).

In our opinion, inclusive education implies the individualization and differentiation of the environment
and education in accordance with the needs of various children - gifted, with language problems, behavioral
problems, etc.

Results and discussions

The author hypothesized that there is a relationship between the number of children enrolled in inclusive
education and such factors as the numberof qualified teachers in secondary schools and the use of Internet
technologies. The use of Internet technologies for children with disabilities is of great importance and is part
of the system of requirements for ensuring physical and informational accessibility of education for this cat-
egory of schoolchildren and creating a barrier-free educational environment for them. Therefore, as a factor
affecting the number of children covered by inclusive education, such an indicator as Internet technologies
was taken.

To estimate the parameters of the two-factor regression equation, statistical data of the Statistics Com-
mittee of the Ministry of National Economy of the Republic of Kazakhstan for the period from 2010 to 2019
were used.

To prove or refute these hypotheses, the author conducted a regression analysis, as a result of which it
was concluded that the use of Internet technologies, as well as the number of qualified teachers in general
education schools is-a significant and necessary condition for the further development of inclusive education,
which is one of the most important tasks of the state policy of the Republic of Kazakhstan in the field of edu-
cation.

The realization of the rights of children with disabilities to education is considered as one of the most
important tasks of the state policy of the Republic of Kazakhstan in the field of education. Obtaining high-
quality education by children with disabilities is one of the basic and inalienable conditions for their success-
ful socialization, ensuring their full participation in society, effective self-realization in various types of pro-
fessional and social activities. The legislation of the Republic of Kazakhstan, in accordance with the funda-
mental international documents in the field of education, provides for the principle of equal rights to educa-
tion for persons with disabilities.

The problem of inclusive education has a significant impact on the socio-economic development of the
country. This is evidenced by data obtained in the course of studies by UNESCO, according to which the
losses from disability of a part of the population in Europe and Central Asia amount to at least 35.6% of
global GDP.
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According to the World Health Organization (hereinafter - WHO), inclusive education is based on the
right of all students to receive quality education that meets basic educational needs.

As defined by UNESCO, inclusive education refers to the process of meeting the diverse needs of all
learners by increasing their participation in learning, cultural activities and community life, as well as reduc-
ing social exclusion within the education system and preventing exclusion from it.

The modern education system is focused primarily on students who meet certain requirements, who are
able to study according to a common program for all. As a result, children with disabilities do not have the
opportunity and conditions to participate in the general educational process. It is inclusive education that will
help solve this problem.

Inclusion in education is reflected in the principles that make school education accessible to all children:
ensuring physical access for students with disabilities to schools (transport, ramps, lifts); development of a
mobile curriculum structure and a variety of educational methods to meet the needs of all students, including:

— the need for full-fledged and diverse personal formation and development - taking intoaccount indi-
vidual inclinations, interests, motives and abilities (personal success);

— the need for a person's organic entry into the social environment and fruitful participation in the life of
society (social success);

— the need for the development of a person's universal labor and practical skills;readiness to choose a
profession (professional success).

A number of factors have contributed to the emergence of an inclusive educational environment.

Legislative and
regulatory

Practice-oriented

Inclusive education

Theoretical

Figure 1. Factors contributing to the development of inclusive education

Note - Compiled by the authors

1. Social:

— society makes new demands on the availability and improvement of the quality of education;

< more and more children are born with disorders of the emotional sphere, intelligence, as well as autis-
tic and other disorders that also need education;

— inclusion of parents in the educational process as a subject of learning.

2. Practice-oriented:

— inclusion of parents of "special" children in the educational process in the role of educators;

— the emergence of the position of "coordinator-methodologist" of inclusion;

— creation of professional communities, retraining courses for specialists in the field of supporting the
inclusive educational process.

3. Economic:

— development of human resources.

4 Theoretical:

— the concept of continuing education;

— transition from a "medical"” model of understanding disability to a "social" one.

116 BecTHuk KaparaHguHckoro yHusepcuTeTa



Inclusive education in the republic of Kazakhstan...

According to international and national legal acts, the policy of inclusive education is implemented
through the following regulatory legal acts (Table 1) (Nogaibayev et al.,187).

Table 1. International and national legal acts regulating the issues of inclusive education

Year | Regulatory legal acts regulating the issues of inclusive education
Internationallegalacts
1948 Universal Declaration of Human Rights

1989 UN Concept on the Rights of the Child
1990 World Declaration on Education for All
World Declaration on the Protection of the Living and Development of Children

1993 Standard Rules on the Equalization of Opportunities for Persons with Disabilities
1994 Salaman Declaration and Framework for Action on Education for Persons with Special Needs
2000 Dakar Framework for Action, Education for All Movement
2006 UN Concept on the Rights of Persons with Disabilities
Nationallegalacts

1995 Constitution of the Republic of Kazakhstan

2002 Law on social medical and pedagogical correctional support for children withdisabilities

Law "On the Rights of the Child in the Republic of Kazakhstan"

2005 Law "On social protection of disabled people in the Republic of Kazakhstan"

2007 EducationAct"

2008 Law "On Special Social Services"

2010 State program for the development of education in the Republi¢ of Kazakhstan for 2011-2020

2015 On the approval of Conceptual approaches to the development of inclusive education in the Republic

of Kazakhstan

2016 State program for the development of education and science of the Republic of Kazakhstan for 2016-
2019.

2017 Standard rules for the activities of types of special educational organizations

Note - Compiled on the basis of the source: Framework for monitoring inclusive education in the Republic of Kazakhstan / G.
Nogaybaeva, S. Zhumazhanova, E. Korotkikh - Astana: IAC, 2017 - 28.

As a result of the study, it was revealed that inclusive education in the territory of the Republic of Ka-
zakhstan (hereinafter referred to as the RK) is regulated by the Constitution of the Republic of Kazakhstan,
the Law of the RK No. 319-III of July 27,2007 "On Education", the State Program for the Development of
Education in the Republic of Kazakhstan for 2011-2020 years ", approved by the Decree of the President of
the Republic of Kazakhstan No. 1118 dated December 7, 2010 (National educational academy named after
Altynsarin, 16, State program,2010).

The Law of the Republic-of Kazakhstan "On Education" dated July 27, 2007 No. 319-III (with amend-
ments and additions as of 07.07.2020) defines the term "special conditions for obtaining education" - "condi-
tions including special educational programs and teaching methods , technical and other means, the envi-
ronment of life, as well as medical, social and other services, without which it is impossible to master general
educational and educational programs by persons with OOP ”(Law of RK, 2007 ).

Schools that have created conditions for inclusive education emphasize the importance of comprehen-
sive accounting of both the material and technical, educational, methodological and personnel conditions
necessary for.the children of the PLO.

The main difficulties in the implementation of inclusive education are associated with the material costs
of creating conditions in a general education school for teaching children with OEP. Significant funds are
required to provide the school with special teaching materials, technical auxiliary (compensatory) teaching
aids, and adaptation of classrooms.

At the same time, the problems of inclusive education cannot be solved locally: it is impossible to cre-
ate good conditions for children with OOP and not to create a rich and diverse educational environment for
other children. The success of the implementation of inclusive education directly depends on the solution of
general problems of the school education system, such as high class size, low teacher status, weak ICT
equipment, inflexible curriculum and others.

For the quality implementation of inclusive approaches, cooperation with special educators is im-
portant. According to the opinion poll, the cooperation of teachers of mass and special educational organiza-
tions has not been effectively established in the country.
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Analysis of the factors influencing the quality of education of children with OEP, studying the opinions
of all participants in the educational process allow us to conclude that the leading factor in the development
of inclusive education is a high level of readiness of the teaching staff to work with such children.

In 2018, according to the NED, there are 45 618 children with PLO in the republic aged 0 to 6 years,
which is 1.9% of the total population of this age category. In special kindergartens, 5,016 children with OOP
were brought up. Special groups of preschool organizations of general type were visited by 9 444 children
with OOP, mass groups (inclusively) - 5 529 children with OOP (Figure 2) (Atanaev et al., 364).

Special Special groups
kindergartens  of general type

'- kindergartens

Preschool
organizations
that created
conditions for
inclusive
education

"'Iw"’

Figure 2. The network of preschool organizations for children with OOP for 2018, units
Note-compiled by the authors

Psychological, medical and pedagogical correctional support for.children with OOP is provided in spe-
cial-purpose kindergartens. The largest number of them operate in.Almaty (Nogayboaeva et al.,187), Pavlo-
dar (Hosford et al.,604-620), East Kazakhstan (Biktagirova et al.;, 185-194) regions. In seven regions:
Akmola, Kostanay, Kyzylorda, Almaty, Zhambyl, West Kazakhstan and North Kazakhstan regions - there is
no network of special Far East Military District. In these regions, a network of general kindergartens with
special groups is developed. In total, there are 206<kindergartens in Kazakhstan, where special groups have
been created to work with children with OOP (Table 2) (Atanaeva et al., 364).

Table 2. Network and contingent of children of special preschool educational organizations, units / person

Preschool Which are Preschool organizations Whichare
Region orgapizations for groups | chidren of gen.era.l type with groups | children
special' purposes special in groups
Republic of Kazakstan 44 325 5016 206 486 9444
Akmola region 0 0 0 19 37 542
Akxtube region 4 39 600 10 22 334
Almaty region 0 0 0 15 26 538
Atyrau region 1 5 122 3 3 49
WRK (Western region
of Kazakstan) 0 0 0 12 2 257
Zhambyl region 0 0 0 15 66 1822
Karagandy region 1 9 135 23 94 2010
Kostanay region 0 0 0 14 31 424
Kyzylorda region 0 0 0 9 27 604
Mangystau region 2 20 317 2 2 33
Pavlodar region 7 45 679 4 7 106
NRK (Northern region
of Kazakhstan) 0 0 0 9 15 189
Turkestan region 5 16 328 29 53 1380
ERK (Eastern region
of Kazakhstan) 6 46 724 13 25 429
Nur-Sultan city 2 23 264 21 46 577
Almaty city 11 78 1169 8 10 150
Shymbkent city 5 44 678 0 0 0
Note - Compiled on the basis of the source: National report on the state and development of the education system of the Republic
of Kazakhstan // 2018

118 BecTHuk KaparaHauHckoro yHusepcuTeTta



Inclusive education in the republic of Kazakhstan...

In 2018, 20.1% of pre-school organizations (1,232 units) created conditions for inclusive education,
which is 10.1% higher than in 2016. The highest percentage of preschool organizations that created condi-
tions for children with OOP was registered in Almaty (200 units) and Zhambyl (106 units), Kyzylorda (119
units), Pavlodar (124 units), Turkestan (99 units), Karaganda (70 units) regions (Figure 3).
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Figure 3. Dynamics of the network of preschool organizations that have
created conditions for inclusive education and training in 2018, %

Note-compiled by the authors

In these regions, local Executive bodies pay attention to the development of inclusion and allocate
funds to provide educational organizations with special teaching materials, technical auxiliary (compensato-
ry) training facilities, and adaptation of educational premises. If we consider inclusive education with the
coverage of school children, then taking into account the regional aspect, the situation looks like this ((Fig-
ure 4) (www.kapital .kz).
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Figure 4. Percentage of schools that have created the conditions
for inclusive education in the regional aspect of 2018,%

Note-compiled by the authors
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So, on the basis of secondary school No. 27 in Karaganda, which is a republican experimental platform
of the Ministry of Education and Science of the Republic of Kazakhstan for the implementation of inclusive
education, a sociological survey was conducted on the problem of joint education with children with disabili-
ties (Figure 5).

opposing children with oppositional defiant disorder to . 51
attend regular school 504,60%

believe that children with oppositional defiant disorder

may be in mainstream school, but should be taught in - 24%
separate classes 22,10%

do not mind children with oppositional defiant disorder BN O5°
in the same class I 77 50

M Parents M Teacher

Figure 5. Attitude of teachers and parents to the possibilities
of coeducation with children with developmental disabilities

Note-compiled by the authors

The results of the analysis showed that more than half of the respondents (54.6% of teachers, 51% of
parents) believe that children with disabilities should be educated in regular general education schools, and
not in special educational institutions.

At the same time, a fairly large proportion of the respondents (46.4% of teachers, 49% of parents) do
not share the ideology of inclusive education and believe that children with disabilities should study sepa-
rately from their peers.

Within the framework of the educational program adopted.in our country, half of the children with dis-
abilities should be covered by inclusive education. However, experts have doubts that this figure will be
achieved.

Thus, according to representatives of the Kenes center, the situation with the implementation of the
idea of inclusive education is not developing.in the best way. First of all, according to representatives of the
center, public consciousness is not developed, including among the parents of ordinary children. Many par-
ents and educators do not understand that being near children with special educational needs means not only
educating ordinary children, but also instilling in them ethical standards, such as kindness, caring for the
weak, and a sense of justice (Alayev,2016).

To build an econometric model, the author considered indicators that characterize inclusive education in
the Republic of Kazakhstan for the period from 2010-2019 (Table 3) (www.stat.gov.kz).

Table 3. Indicators describing inclusive education in the Republic of Kazakhstan for the period from 2010-2019

Indicators 2010 | 2011 | 2012 | 2013 | 2014 | 2015 | 2016 | 2017 | 2018 | 2019
Total number of children 149043151216 | 148652 | 138513 | 141952 | 141821 | 144783 | 147396 | 153230 | 161156
with special educational
needs, people, of them
- schoolage, person 98657 | 99847 | 98247 | 91264 | 94115 | 94266 | 96555 | 98000 | 102329 | 106743
- preschoolage, person 50386 | 51369 | 50405 | 47249 | 47837 | 47555 | 48228 | 49396 | 50901 | 54413
- included in inclusive ed- | 27281 | 28793 | 29015 | 30984 | 31047 | 31957 | 32125 | 34920 | 35276 | 36172
ucation
Number of secondary 7839 | 7790 | 7721 | 7640 | 7563 | 7511 | 7450 | 7414 | 7393 | 7398
schools, units
Number of teachers in sec- | 288477306492 | 309755 |312533 314591325184 (319167 | 334205 | 338755 (347052
ondary schools
Equipment of schools with | 55782 [578279 | 631670 | 884909 | 882677 | 935312951777 | 977192 | 104281 | 112408
computers 3 0
Use of Internet technologies | 45354 | 48064 | 49853 | 58456 | 52630 | 65186 | 75779 | 79658 | 100702 | 105531

Note-Compiled on the basis of the source: Electronic resource: Data Of the Committee on statistics of the Republic of Kazakhstan
for 2010-2019. //www.stat.gov.kz
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The author hypothesized that there is a correlation between the growth rate of the number of children
enrolled in inclusive education and the rate of the number of teachers in general education schools. To prove
or refute this hypothesis, a regression analysis of the statistical data presented in Table 4 was performed.

Table 4. Growth rates of the number of children enrolled in inclusive education, the number of teachers of secondary
schools for 2011-2019

Year The growth rate of the number of children The growth rate of the number
enrolled in inclusive education, % of secondary school teachers, %

2011 5,542 6,245

2012 0,771 1,065

2013 6,786 0,897

2014 0,203 0,658

2015 2,931 3,367

2016 0,526 -1,850

2017 8,700 4,712

2018 1,019 1,361

2019 2,540 2,449

Note-compiled by the authors

The results of the regression analysis performed using the least squares method are shown in Table 5
(Sedelev, 240).

Table 5. Results of estimating the total number of children enrolled in inclusive education

r 0,843
Fischer Test
Variables 4,938*
Increase in the number of children enrolled in inclusive education ( % ) - dependent variable
Constant 1,498
Regression coefficients
Growth rate number of teachers of gen- 0,822%*
eral education schools (person)
* p<0,1; ** p<0,05; *** p<0,01
Note - Compiled by the author

The calculations showed that the correlation coefficient for the model: r = 0.843. This value is close to
1, so we can talk about a strong.correlation 'between the variables under consideration. The regression equa-
tion as a whole, as well as the-regression coefficient, are statistically significant and reliable, at appropriate
levels of significance.

Therefore, having a positive value in the regression equation, the effective index, we can confidently
say that our hypothesis about the relationship between the growth rate of the number of children covered by
inclusive education and the growth in the number of teachers in secondary schools there is a relationship.
Therefore, it can be concluded that the increase in the number of teachers of general education schools con-
tributes to'an increase inthe number of children covered by inclusive education.

Conclusion

Research analysis of the researched problem shows that at the present stage, inclusion is the leading
trend in the development of the education system throughout the world community. The quality of develop-
ment of inclusive education in Kazakhstan raises many questions from researchers, including the inefficiency
of using innovative forms of education in inclusive education, insufficient knowledge of international expe-
rience, etc.

Interest in this issue is due, in our opinion, to the following reasons:

Kazakhstan is focused on the implementation of development goals, in accordance with the State Pro-
gram for the Development of Education, therefore there is a need to refer to the experience of domestic sci-
ence and foreign experience of public administration of inclusive education;

—lack of mass practice of inclusive education in the domestic education system;

— insufficient degree of efficiency of existing forms of organization and public administration of inclu-
sive education in the Republic of Kazakhstan;
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— despite the significant steps of Kazakhstan in the development of inclusive education, “barrier-free
schools” have not yet been created, the conditions for socialization, vocational training of children with spe-
cial needs are insufficient, there is not enough teaching staff who are ready to work in an inclusive environ-
ment.

These circumstances determine the interest in the analysis of the theory, methodology, forms of organi-
zation and the system of public administration of inclusive education in Kazakhstan.

The research methods used on the basis of a trend model to identify and determine the relationship be-
tween the number of children enrolled in inclusive education and such factors as the number of teachers in
secondary schools and the use of Internet technologies in the Republic of Kazakhstan Allowed us to draw
conclusions for further measures for the development of inclusive education.
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M.B. Typay06ekoBa, P.O. Byry6aena, P.C. becnnaera

Ka3zakcran Pecny6iukachiHIaFbl HHKJIIO3UBTI OUTIM Oepy koHe
OHBIH JaMybIHa dcep eTywli pakTopaap

Anoamna:

Maxcamul: MeMIIEKeTTIK casiclt 0acKapy KOHTEKCIHZETI HHKITIO3HUBTI O11iM Oepy yteci OOIBIT TaObIIa bl

O0icmepi: 3epTTey asChIHAa MBbIHA 9JIiCTEp KOJIAHBULIBI: TEOPHSUIBIK, IMITUPUKAIIBIK d/1icTep, IEPEKTEPl canabl
OHJICY 9JIiCTEpi, MaTEMaTHUKAJIBIK JXOHE CTATHCTHKAJBIK OHJCY OJICTEpi: PEHTHHT, KOppesius. JKOHOMETPHKAIBIK
MOJIeTIb KYPBUIIBI, OJ MHKJIIO3UBTI OiiM OepyMeH KaMThUIFaH Oananap CaHbBIHBIH ©CY KapKbIHBI MEH JKalmibl Oi1iM
OepeTiH MeKTenTepleri MyFaliMAep CaHbIHBIH ©Cy KapKbIHBl apachblHAArbl e3apa OaiIaHBICTHIH 00NyBl Typajbl
THIIOTE3aHbl TEKCEpyre MYMKIHAIK Oepni. 3epTrey HOTHXKENepi MEH KOPBITHIH/ABLIAPBI - alblHFAaH HOTHXKEIep.Ii
YCBIHYJIBIH TpadUKaiblK o/iCi apKbUIbl YCHIHBIIIBI. JKOHOMMKAJIBIK KYOBLIBICTApABI 3€pTIEYAIH >KOHE OacTamksl
aKmapaTThl OHICYAIH TaiJalJaHbUIFaH OIicTepi TanmayAdblH CEeHIMIUTNT MEH KOPBITBIHABUIAPIBIH AYPHICTHIFBIH
KaMTaMachI3 eTe/l.

Homuoicenepi: ABTOpmap WHKITIO3UBTI OiTIMMEH KaMTBUIFaH Oajlaiap CaHBIHBIH 6Cy KapKbIHBI MEH JKaJIbl OimiM
OepeTiH MeKTenTepAeri MyFaliMIep CAaHBIHBIH ©6Cy KapKbIHBI apachlHAa OaimaHBICTHIH OONyBI Typajsl THIOTE3a
YCHIHABL. Bynm rumore3aHsl nonenzney HeMmece TepicKe IIbIFapy YINiH aBTOpPIap PEerpecCHsUIBIK Taugay >KYprisii,
HOTWOKECIHJIE JKammbl O11iM OepeTiH MEeKTeNTep/Ieri MeIarorTep CaHbIHBIH KOO0l MaHbBI3IbI MIHACTTEPAIH Oipi OOJIBII
TaOBLIaTBIH MHKJIIO3UBTI OUTiM Oepyi ofaH api AaMbITy YIIIH MaHBI3IbI JKOHE KaXXETTI MIapT OOJIbIN TaObUIAAbl A€TeH
KOPBITBIH]IBI YKaCaJI/IbL.

Kopvimpinowr: JKypri3iareH perpeccusuiblK Taliay HETi3iHIEe Makaia aBTOpPJaphl JKalmbl OUTiM OSpeTiH MeKTel
TIe/IarorTepi CaHbIHBIH apTybl MHKIIIO3UBTI OUTIM OepyMeH KaMThUIFaH Oajajlap CaHbIHBIH apTyblHA BIKHAJ eTell JAereH
KOPBITBIHJIBI Kaca/bl. 3epTTeliln OTBHIpFaH MpobiemMa OOWBIHIIA 3€pPTTEY Tajlaybl Ka3ipri Ke3eHje WHKIIIO3UBTI OiLTiM
Oepy KyHeciH IaMbITyIaFbl )KETEKIIl ypAic OoJbII TaObIIaThiHBIH Kepceteni. Kasakcranna MHKIIO3MBTI OutiM Oepyi
AMBITY Carachl 3epTTEYIIIepIe KONTereH CypakTap TYFbI3aIbl, COHBIH iIIiHEC WHKIIO3UBTI OiLTiM Oepyae OKBITYIBIH
WHHOBAIMSUIBIK TYPJIEPIH KOJNTAHYABIH THIMCI3ZITI, XabIKapaNblK TXKIPHOEHI JKETKITIKCi3 3epTTey KoHe T. O.
CoHIBIKTaH aTaiFaH MoH-kaiimap KasakcTaHIaFsl HHKIIO3MBTI OimiM Oepyli MeMIIEKeTTIK OacKapy TEOPHSCHI,
onicHaMachl, YWBIMIACTBIPY HBICAHAAPBI MEH JKYHEeCiH TajjgayFa j>KOHE OHBI OJaH 9pi INBICBHIKTAyFa KBI3BIFYIIBUIBIK
TYABIPAJIbIL.

Kinm ce30ep: nHK03UBTI OitiM. Oepy;-OutiM Oepy skylieci, Kocy, 6ackapy, MeKTen anabl OiiiM Oepy, perrey,
Oackapy Kyieci, ”HHOBaILVSUTBIK OLTiM Oepy.

M_.B. TypayoOekoBa, P.O. bByry6aeBa, P.C. bBecnnaeBa
HNuximo3nBHOe o0pa3zoBanne B PeciyOinke Kazaxcran u gakTopsl ero pazsurus

Annomayus

Lenw: 1lenp UCCICHOBAHNS — M3YYHTh CHCTEMY HHKIIIO3MBHOTO 00pa30BaHMS B KOHTEKCTE TOCYAaPCTBEHHOM I10-
JIUTUKH YITPABIICHUSL.

Memoowl:"B. paMKax TpOBEICHHOTO KCCIIEAOBAHMS MPUMCHSIINCH CICIYIOIUE METOMbI: TEOPETHUCCKUE, AHAIIH3
3aKOHOJATEIbHBIX U HOPMATHUBHBIX JOKYMEHTOB [0 BHEIPCHUIO MHKIIO3UBHOIO 00pa30BaHUs U 00pa30BaHUsS B ICJIOM,
SMIOHUPUYCCKUE METOBI, METOBI KAYSCTBEHHOW 00paOOTKU NAaHHBIX, METOJbl MATEMATUICCKON U CTATUCTUYECKON 00-
paboOTKH: paHKUpPOBaHHE, KOPPEIIHs. bblia MOCTpOoeHA 3KOHOMETPUYECKass MOJICNb, KOTOPAast MO3BOJIMIIA TIPOBEPHUTH
THIIOTE3Y O HAJTHYUH B3aMMOCBSI3U MEKIY TEeMIIAMH MPUPOCTA KOJIUYECTBA JICTCH, OXBAYEHHBIX HHKITIO3UBHBIM 00pa30-
BaHUEM, M TEMIIAMHU MPHPOCTA YUCICHHOCTHU MEAaroroB 00I1eo0pa3oBaTe/IbHBIX IKOJ. BBIBOIBI M pe3yNbTaThl HCCIIe-
JIOBaHHsl ObLIM HPEICTABICHBI C MOMOIIBIO IpagUIecKOro MeToa MPEIOCTABICHUS MOIYYEHHBIX pe3yibraroB. Hc-
MOJIb30BAHHBIE METO/IbI UCCIICOBAHNS IKOHOMUYIESCKUX SBJICHUI 1 00pabOTKK MepBUYHON HH(OpPMALIUK B CBOCH COBO-
KYITHOCTH MO3BOJISIIOT 00€CIIEUnTh JOCTOBEPHOCTh aHalM3a U 000CHOBAHHOCTh BBIBOJIOB.

Pesynomamol uccnedosanus: ABtTopamu Obla BBIIBHHYTA FHIIOTE3a O HAIMYUK CBS3M MEX/Y TEMIAMH [PUPOCTa
KOJINYECTBA JeTeH, OXBAYCHHBIX MHKJIIO3WBHBIM 00pa30BaHHWEM, W TEMIIAMHU MPHUPOCTA YUCICHHOCTH TI€JaroroB ooIie-
00pa30BaTeNpHBIX MIKOJ. [1J1s1 JOKa3aTeIbCTBA MO0 OMPOBEPIKEHHUSI TON TMIOTE3bI POBEICH PErPECCUOHHBIN aHATH3.

Bvi600vi: Ha 0cHOBE MPOBEICHHOTO PErPECCHOHHOTO aHAJIM3a aBTOPaMU CTaThbH OBLI CHIENAH BBIBOJ, YTO yBEIH-
YCHHE YHMCIIA TIeJaroroB 00Me00pa30BaTeIbHBIX IIKOJ CHOCOOCTBYET YBEJIMYCHHIO KOJNUYECTBA NETECH, OXBAYCHHBIX
WHKJITFO3UBHBIM 00pa3oBanueM. VcclieoBaTenbCKUil aHAU3 MO MpoOJieMe MOKa3hIBAET, YTO HA COBPEMCHHOM JTaIle
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M.B. Turlubekova, R.O.Bugubaeva, R.S. Besspayeva

WHKJTFO3US SIBIIICTCS BEIYIICH TCHICHIWCH B Pa3sBUTHH CUCTEMBI 00pa3oBaHMs. KawuecTBO pa3sBUTHS WHKIIO3HBHOTO
oOpa3oBanus B Ka3axcTaHe BBI3BIBACT MHOXECTBO BOIPOCOB y HCCIIEAOBATENCH, B TOM uucie u HedddekTuBHOCTH
MIPUMEHEHNUs WHHOBAIIMOHHBIX (hopM 00ydeHHs B MHKIIO3MBHOM OOpa30BaHMH, a TAaKXKe HEZOCTATOYHAs] M3YIEHHOCTh
MEXTyHApOIHOTO OTIBITA U T.1.

Knrwouesvie cnoea: MHKITIO3UBHOE 00pa3oBaHKe, CICTeMa 00pa30BaHMs, HHKIIO3US, YIIPaBICHNE, JOIIKOIBHOE 00-
pa3oBaHUe, PEeTyINPOBAaHUE, CUCTEMA YIIPABJICHNS, HHHOBAIIMOHHOE 00pa3oBaHUeE.
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