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Revisiting the organization of independent work of students under
the supervision of a teacher (IWST)

This article is devoted to the issues of organizing independent werk ‘of students under the supervision of a
teacher in higher educational institutions. The article deal§hwithisueh,concepts as «independent work of stu-
dents», as well as «independent work of students under, thetsupervision of a teacher» and «cognitive inde-
pendence». The authors analyzed the works of doméstic and foreign researchers on the definition and forms
of organization of independent work of students under the supervision of a teacher that showed that the defi-
nition of the IWST is treated ambiguously. Thegaiticléyalso presents the results of a questionnaire survey of
teachers and students of the Karaganda State University named after Academician E.A. Buketov to determine
the current situation on the organizationef the IWST on a foreign language, namely, to determine the role of
this type of classroom activities in thefeducationalgprocess, the forms of its organization, the difference of the-
se forms from the forms of organiZationjof other types of occupations. To clarify the essence of the IWST
concept, the authors also considered the chatacteristics of the IWS, which led to the conclusion that the classi-
fication of the types of independent Werk of a student under the supervision of a teacher depends on the peda-
gogical goal, the nature of the student's’activity, the degree of independence, and also on the specifics of the
academic subject.

Keywords: credit_system, higher education, independent work of students, university, interaction between
teacher and student, foreignilanguage, cognitive independence, formation of skills, improvement, forms of
organization, sutvey, motivation.

Introduction

In the context of credit technology, one of the crucial roles is assigned to the independent work of the
stirdenty which is’ connected with the modern paradigm of education, the requirement of which is to teach a
person to learn, to promote the formation of motivation for self-educational activity. The transition to the
Burbpean education system confronts university teachers with the problem of organizing independent work
as the, main component of the educational process necessary for the qualitative preparation of the future
bachelor's degree holder for his professional activity.

Thus, in the higher educational institutions of Kazakhstan, there are two forms of organization of the
educational process, the target orientation of which is the development of the students' ability to acquire
knowledge independently. These forms are: an independent work of the student (IWS) and an independent
work of the student under the supervision of a teacher (IWST). If the first form, IWS, completely assumes an
independent activity of the student, the second one, IWST, includes the interaction of the teacher and stu-
dent, which is determined by the need to determine the direction of student's independent work, as well as its
correction by the teacher, which further promotes the student's ability to organize educational activities inde-
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pendently. So, IWST serves as a basis for the formation of the ability for self-educational activity, which
predetermines the need to perform such type of lessons. The analysis of the scientific and methodological
literature and statutory-legal documents in the field of education regarding the independent work of the stu-
dent under the supervision of a teacher testifies to the ambiguous understanding of the role, place, signifi-
cance and specifics of the organization of this type of lessons, which is reflected in the lack of a methodolog-
ical platform for the organization of the IWST. This causes the occurrence of a problem, that is, an incorrect
understanding by the teachers of the independent work of the student under their supervision, its goals, ob-
jectives and orientation, which, as a consequence, affects the quality of the organization of this type of les-
sons.

The main part

In the studies, dedicated to the planning and organization of independentdwork of Sstu-
dents (L.G. Vyatkin, M.G. Garunov, B.P. Essipov, I.Ya. Lerner, M.I. Makhmutov, P.I. Pidkasisty and others
[1-4]), many aspects of the problem under investigation have been discovered in the traditional didactic as-
pect. However, at the present time, special attention should be paid to solving the problefns ofiorganizing the
independent work of a student under the supervision of a teacher as a classroom activity of students, taking
into account not only the didactic but also the motivational, procedural and technelogical‘aspécts of the edu-
cational process.

Analysis of scientific and methodological literature allows us to conclude that the definition of inde-
pendent work of a student under the supervision of a teacher (IWST) isitreated,ambiguously, and different
sources offer various definitions, and in some - there is no concretization, of this concept. For example,
S.B. Abdygaparova and S.R. Akhmetova determine the IWST as one of the forms of educational work in the
credit system of training, which is conducted as classroom lesson;\asja joint classroom work of the student
and teacher in an interactive mode [5]. The Rules for the organization‘of the educational process on credit
technology training do not provide a specific definition of the?ldW ST, but describes the nature of the perfor-
mance of this type of classes: consultation on the perfofmance“of homework assignments, course projects
and works, semester and test papers, reports and othemtypes ©f IWS [6]. That is, the IWST lessons should be
aimed at monitoring and correcting the independengwork of the student. The monograph of A.A. Kussainov,
S.M. Omirbayev and S.S. Karpikov widely considersythe distribution of hours for independent work of stu-
dents under the supervision of a teacher, its gelationshipiwith the seminars and practical classes, but there is
no information about the goals, objectives@nd content of this type of work.

To determine the current situationgegarding®he organization of the IWST on a foreign language, name-
ly: to determine the role of this type of classteom activities in the educational process, the forms of organiza-
tion of the IWST, the differences,of these forms from the forms of organization of other types of lessons, we
conducted a survey among teachess\and”students. The participants of this survey were foreign language
teachers of the Karaganda Sfate University named after academician E.A. Buketov and students of this uni-
versity. The analysis of the ‘questionnaire indicates that all interviewed teachers believe that the IWST les-
sons can be used to explain‘the@aterial not understood and acquired by the students during the practical les-
sons. These results sefve as the basis for the assumption that practical lessons and IWST are duplicated, since
they have one targctiorientation. At the same time, a large part of the students (65 %) find the forms of hold-
ing these two types of elassroom classes different. However, we cannot ignore the fact that almost 1/3 (30 %)
of the intepvi@wed students still see the organization of practical lessons and the IWST identical. Also, most
of the teachers (70 %) believe that the IWST is an opportunity to consolidate the material studied and passed
by the studentsduring the practical lessons, and approximately the same percentage of students (65 %) con-
firmsgthis. It should be noted that 65 % of teachers believe that the students should be provided with new,
additional information on the topic under the study during the IWST. In the meantime, 35 % of teachers be-
lieveithat the IWST lessons should be organized so that students, in addition to receiving new information,
have the opportunity to repeat and consolidate the material on the topic under the study. The same picture is
formed regarding this issue and in the students' answers. Thus, 65 % of students would like to receive addi-
tional information at the time of IWST, and the remaining 35 % of students do not agree with this.

Summarizing the results of the survey on the objectives of the IWST as a classroom activity, it can be
concluded that the majority of both students and teachers define this type of lesson as a way to assimilate an
unexplored material that has not been studied for some reasons during the practical lessons, or as a way to
consolidate the material that has been studied. Also, a large number of teachers are confident that the IWST
lessons should be for the students a source of additional, in-depth information. Thus, it can be stated that nei-
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ther students nor teachers mark an important aspect of this type of lesson, which concerns the independence
of students in studying a specific topic. Whilst, in our opinion, students should come to the IWST lessons
with questions and problems on the material that they have to study independently on the topic recommend-
ed by the teacher.

The results of the survey among students in relation to the productivity of their lessons show that ap-
proximately 2/3 (65 %) of the students surveyed visit the IWST because they consider this type of classroom
work productive in learning a foreign language, while about 1/3 (35 %) of students totally disagree with this
and are present at the IWST only because the visit is mandatory. Whereas the analysis of teachers' responses
allows us to conclude that they perceive the IWST as a fairly productive type of training, since the majority
of teachers (80 %) agreed with this assumption, and the remaining 20 % of respondents find it difficult to
determine the level of productivity of the IWST. Summarizing the above, it can be said that most ofithe stu-
dents and teachers are confident of the need to conduct the IWST, but at the same time a sufficient percent-
age of students and teachers have doubts about this issue.

Also of great importance, in our opinion, are the recommended forms of organizationof the IWST,
which are indicated in the syllabus of the subjects. We have analyzed syllabuses of suchfubjeets as «Foreign
language», «Basic foreign language», «Language for specific purposes» and «Second‘foreign|language» to
investigate if there are given the forms of organization of the IWST. The analysis’showedythat if during the
organization of practical classes the main forms are working with the texf, grammar and lexical exercises,
listening, writing, then the IWST is characterized by predominance of activities aimed’at speaking, namely:
discussion, round table, role-playing and business games, dialogues, monoeloguess.reports and others. Taking
into consideration the abovementioned we can conclude that the forms ofyorganization of the IWST and
practical classes offered in syllabus are different. However, thelresults of thedsurvey indicate the opposite.
70 % of the surveyed students say that the main activity during IWSTen language subjects is reading, work-
ing with text and written exercises. Only about 20 % of student§ynoted‘@ discussion in their responses, and
approximately 10 % of students indicated reports and multimedia presentations in the Power Point program
as a form of IWST. In addition, the teachers noted that they \arepreparing material for classes according to
the topics and forms of organization of the IWST, presentedyin syllabus. While half of the interviewed stu-
dents find it difficult to answer the question about'the use by teachers of the forms of organization of the
IWST presented in the syllabus.

Within the framework of our survey, th¢ teachershad the opportunity to make suggestions on improv-
ing the organization of the IWST. 1/3 of the mterviewed teachers indicated that the independent work of the
student under the supervision of a teachercould®e more productive if the teacher could independently rec-
ommend certain students to visit thedWST.“Ehese proposals of teachers once again confirm that they do not
connect the IWST with the independentiwork of students.

Based on the results of the sutvey, it'€an be concluded that:

— independent work offstudentsiunder the supervision of a teacher, as a kind of classroom lesson, in
practice does not have a specific focus, because these classes relate to practical exercises, aimed at reinforc-
ing the new material, gr perceivéd as an opportunity to broadly explain the material on the topic;

—an active subjoet of the IWST is a teacher, not a student, whose activity, in our opinion, should be
aimed at an indgpendent'study of a particular topic. Wrong understanding by teachers of this type of occupa-
tion is reflectediin its camtent, which should be preceded by independent work of students.

Thusg@llyef the aforementioned requires clarification of the concept of independent work of students
under, the supervision of a teacher (IWST) as a compulsory type of training in the context of credit technolo-
gy of training, which, in our view, should reflect the main components of this activity.

To clarify the concept of independent work of a student under the supervision of a teacher, we conduct-
edian analysis of the works of domestic and foreign psychologists and teachers to identify the target orienta-
tion,"¢@mponents and characteristics of the student's independent work and its relationship with the teacher's
activities in relation to the student in the learning process.

The analysis of the literature has shown that the main target orientation of such type of activity as IWST
should be cognitive independence of students, as it reflects all the fundamental principles of credit technolo-
gy of education.

The cognitive independence of students can be defined as an important quality of the personality of the
future specialist, characterized by his willingness to carry out cognitive activity on his own, aimed at master-
ing the theoretical and practical foundations of the specialty, professional self-development and self-
realization in the conditions of rapid growth in the volume of information and technology improvement.
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Stressing the importance of this fact, we believe that the formation and activation of cognitive independence
are the main goals of conducting the IWST lessons.

An important link in achieving this goal is the role of the teacher in the learning process during the
IWST lessons. It is the teacher who organizes the process, directing it to the formation of the students' cogni-
tive independence, and later systematically activates it to develop the students' automation skills to self-
activate this skill and use it in practice. The essence of mainstreaming the cognitive independence of students
is to activate their thinking, cognitive interest and in the modeling of mental processes that are adequate to
genuine creativity. At the same time, there can be developed skills for an independent exploratory research
approach to solving theoretical or practical problems [7].

The objective of activating the cognitive independence of students is to raise the level of independent
thinking activity among the students and teach them the system of mental actions that is chapactéristic\ for
self-solving problems that require the use of creative thinking activity. Activation of student§'in the learning
process will be properly organized if it ensures achievement of skillfully set goals with rational use of efforts
and, as a result, preserving psychological balance and obtaining positive emotions for the trainees [8].

The process of activating cognitive activity of students suggests:

1) the actualization of problems, ideas of the studied material and an independent gognitive activity of
students itself;

2) the elucidation of ideas, the formation of concepts, general educational, genefalized and special skills
in the process of independent cognitive activity;

3) the organization of independent cognitive activity of students on the basisyef value orientations.

The development of cognitive independent activity is greatly influencedyby various incentives - motiva-
tions for action. The need for cognitive activity causes various precesses, phenomena, skills, abilities and
knowledge. It is possible to attribute all possible assessments of theypersonal plan (approval, recognition,
evaluation, etc.) and the influence of the environment (moral andymaterial) to stimuli of cognitive independ-
ent activity. Pedagogical stimulation of cognitive independent activity consists in the special organization of
the educational process, which entails the solution of questions ofiformation and development of motivation,
abilities and skills of conducting cognitive independentiaetivity:

So, as it was said above, the main target orietation'0f IWST activities should be cognitive independ-
ence of students, as it reflects all the fundamentalgpringiples of credit technology of education.

Let us consider the characteristics of the WS for comparison with the characteristics of the IWST.

Independent work is of great importanceyin terms of the formation of cognitive activity and the inde-
pendence of students. Independent work'i§ya formof joint, unified activity of the teacher and students. Carry-
ing out an independent work, student$,actively operate with acquired knowledge, skills and abilities, perform
search activity. Therefore, in this,indepeéndent activity of students, their cognitive activity and independence
are strengthened and mutually_conditioned, and this activity is distinguished by a high level of conscious-
ness. If as a result of education students have acquired such a quality of personality as cognitive independ-
ence, then it can be stated that at all stages of educational cognition the didactic principles of consciousness,
activity and independehce injteaching were realized [4].

An analysis of the scientific psycho-pedagogical literature shows the diversity of approaches and the
ambiguous definitionyof theé concept of «independent work of students». IWS is considered as a form of edu-
cational and scientific knowledge, as a form of learning organization, as a method of teaching, as a method
of creativesthinikingiand as a means of learning [9].

Thete afe many classifications based on different criteria: by the didactic purpose (B.P. Essipov); by the
sources) of ‘kmowledge (E.Ya. Golant, V.P. Strezikozin); by the type of tasks (M.G. Garunov, 1.Ya. Lerner,
R.I. Pidkasisty); by the content (L.LE. Unt); a multi-level classification (O.A. Nilsson) [10].

Conclusion

Thus, we can conclude that the classification of the types of independent work of a student under the
supervision of a teacher depends on the pedagogical goal, the nature of the student's activity, the type of in-
dependent work, the place of independent work of students, the degree of independence, and also on the spe-
cifics of the academic subject; it is determined by specific goals and content of training, features of methods
and techniques of teaching, specific tasks.
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OKBITYHIBIHBIH JKeTeKIILTIriMeH CTyAeHTTepil
03/1iK )KYMBICHIH YHBIMIACTHIPY TYPAJibl

Makasia >KOFapbl OKY OpBIHAApbIHAA OKBITYLIBIHBIH IKETCKIUIJUNMEH CTYICHTTEPAIiH ©O3MiK IKYMBICHIH
YHBIMIACTBIPY MACENECiHEe apHallFaH. ABTOPJAP «OKBITY/BIH KPCAUTTIK) TEXHOIOTHACHD), «CTYACHTTEPAIH
©3[IiK JKYMBICBI» KOHE «TaHBIMIBIK JepOecTik» arThl TyciHikTepAlMKapacTeipabl. COHBIMEH KaTap OKBITYIIbI
JKETEKILIUTIK €Te OTBIPHII, CTYACHTTEPAIH ©3iK KYMBICHIH aHBIKTay;l0HbIH (GopMaapbl MEH YHBIMIACTBIPY
JKONAapbl OOMBIHIIA OTAHIBIK JXKOHE MICTENIIK 3epTTeysepre \Tamgay skacay Oapwickinna COOX Oipaeit
GarpiTTa TYCiHAipinmeiTinairi anpikraasl. [leren tini 6ousikma COOX yiipiMaacTeipy, atan aiiTkaHaa, oKy
NpOLECIHAe ayIUTOPHSIIBIK CabaKThIH OChl TYpiHiHgBGaCKa TYPHCH albIpMAIbUIBIFBIH Oaiikay MEH poJiH
aHbIKTay YIIiH akanemuk E.A.BekeroB areinarbl KaparaHbl MEMIICKETTIK YHUBEPCHTETIHIH OKBITYIIBLUIAPHI
MEH CTYJEHTTepi apachlHa cayaiaHama xyprizuni-“Astopiap COX cumarramacsin COOX cabaxrapsiMeH
CaJIBICTBIPA OTBIPBIN, TEPEHIPEK Tannay kaCayTblpYCBIHABI, OChIFaH Opail MbIHAJal KOPBITBIHIBI JKacayra
Ooazbl: OKBITYIIBIHBIH JKETEKIILTIriMeH CTYACHTTIH ©3MiK JKYMBICBIH JKYPTi3y IIeNarorThlH ajfa KOWFaH
MakKcaTbhlHa, CTYACHTTIH aTKapblll JKaTKaH I1CIHE, ©3[IK )KYMBICTHIH CarachblHa, COHBIMEH 0ipre OKy MoHiHIH
nepbec epekuienirine Je OaiianbICHEr 001a/bI.

Kinm coe30ep: xpeanTTiK Kyiie, KOEApb! OITIM, CTYICHTTEP/AIH ©3/iK )KYMBICHI, YHUBEPCUTET, OKBITYILIBI MEH
CTYICHTTIH ©3apa KapbIM-KaThIHAChR, LIETEN Tijli, TaHBIMIBIK AEPOECTIK, JaFAbUIApIbl KAaJBIITACTHIPY,
KETUIIIPY, yilbIMIacTeipy hopMatapsl, CayaaHama, yoxaeMme.

b.A. KetrucGaeBa, C. benuny, XK.O. XKunbaes, .M. balinensanHoBa

K Bolipoey 00 opranu3aumnu caMmocTosITeJIbHON PadoThI CTYA€HTOB
noj pykosoacrsom npenoaasaress (CPCII)

Crazhs focBsIeHa BOIPOCaM OpraHU3aIMU CaMOCTOSTEIbHON PaboThI CTYAEHTOB MOJ PYKOBOACTBOM IIpe-
TOJaBaTels B BHICHINX y4eOHBIX 3aBeACHUAX. PacCMOTpEHBI TakHe MOHATHS, KaK «CaMOCTOsITeNbHast paboTa
CTYAEHTOBY, «CaMOCTOSITENbHAsI Pad0Ta CTYICHTOB MO PYKOBOJICTBOM IIPEIOABATEIS» U «II03HABATEIIbHAS
CaMOCTOSITEIBHOCT». ABTOPaMH IIPOBEJICH aHATIHW3 TPYAOB OTEUECTBEHHBIX U 3apyOekKHBIX HCClIeoBaTeeit
OTHOCHTEJBHO OIpe/ieNICHUsI ¥ ()OPM OpTraHU3aLlUH CAMOCTOSTEIFHOH PaOdOTHI CTYICHTOB IO/ PYKOBOJCTBOM
npenoaaBaTessi, KOTOpbld nokasan, uto ompezaeneHne CPCII TpakTyercs HeonHO3HauHO. B craThe Taxke
MpeICTaBICHBI PE3yIbTaThl aHKETUPOBAHHS MpenoaaBarTeneil u cTyaeHToB KaparaHauHCKOro rocy1apcTBeH-
HOTO yHHMBEpCHTETa UMEHH akanemuka E.A. bykeroBa Ha mpeaMeT ompeseNeHus TeKyllel CUTyalluu Mo op-
ranm3anun CPCII o nHOCTpaHHOMY SI3BIKY, @ HIMEHHO OIIPE/ENICHUS POJIM JaHHOTO BUJA ayUTOPHBIX 3aHS-
THH B yueOHOM mporecce, GOpM €ro opraHu3alyy, OTINYUS JaHHEIX (GOPM OT GOpM OpraHM3alUH APYTHX
BUJOB 3aHATUH. g yrounenus cymuoctu nousatus CPCII aBropamMu paccMOTpPEHBI TAKKE XapaKTEPUCTUKU
CPC, 4T0 M0o3BONMIIO CAENATh BHIBOJ O TOM, YTO KJIaCCU(PHKALUSA BUIOB CAMOCTOATENILHOM paboThl CTyACHTa
MOJ PYKOBOJICTBOM IIPENO/ABATENs 3aBUCUT OT MEJarornieckoil Leiau, XapaKkTepa AesTeNbHOCTH CTY/AEHTa,
CTENeHU CAMOCTOSITEJILHOCTH, a TAKKe OT CeUU(UKH YueOHON JUCLUILUIHHBI.
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Kniouesvie cnosa: KpenuTHas cucteMa, BbIclIee 00pa30BaHUe, CAMOCTOSATENbHAsS PadoTa CTyEHTOB, YHUBED-
CHTET, B3aUMOJECHCTBUE TPENOAABATENs U CTYAEHTa, HHOCTPAHHBIA SI3bIK, TO3HABATENbHAS CAMOCTOSTENb-
HOCTb, (pOpMHpOBaHIE HAaBBIKOB, COBEPIICHCTBOBAHHE, (HOPMBI OPraHU3AIIHU, OTIPOC, MOTHBALHS.
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