KapacThIpcak, VJITTHIK MYJE YIIiH *aH Oepe >KapKbIH >kaH OoJicak Oi37€H acKaH
OaKBITTHI KaH KOK Cipd! ¥ATBIH YIBIKTaFaH YJIaraTThl ypHak 0oy — OHCBHI3IA
0acThl MaKcaTTapbIMHBIH Oipl €KEHIH 30p YMITIICH aiTa OTBHIPHIN, TOKCAaH aybi3
co3miH TOOBIKTAal TYWiHI Kacamra3z eJjiH >KapKblH Oommarbl 0i3 skactap. Emim
JIeTeH eIDKIpEreH JKac TYPFaHjia, KeTepeM JCTeH YIT Ooiica 0i3 YIIiH anblHOAWTHIH
Kaman xok! Kernemek tapux yimiH epeH eHOCK, JKaHAIIBLUIABIKKA OacTaiFraH 13Tl
KagaMmiap — OoJararbIMHBIH MBIKTBI IPT€TACHI JICT OHJIaiiMbI3.
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Abstract: In this=agti pecific features of teaching reading in a foreign
language lessons infthg"cantext of functional literacy were studied. Based on N.D.

Galskova an

forming funetio

ing is an independent type of speech activity that provides a written
ommunication. Reading ranks the top places in terms of the use,
Importance and accessibility among other skills. Reading is referred to the
receptive types of speech because it is associated with perception and
understanding of information encoded by graphic signs. In reading there is a
content plan (that is, what the text is about) and a procedural plan (how to read and
sound out the text). In the content the result of the reading activity will be reading
comprehension; in the procedural - the process of reading itself, that is, the
correlation of graphemes with morphemes, the formation of holistic methods of
recognition of graphic signs, formation of the inner speech hearing, which is

Bi eading skill structures, the analysis of effective ways of
racy through reading was made.
nctional literacy, reading techniques, reading methodology.
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expressed in reading aloud and silently, slow and fast, with full understanding or
with a general coverage. [1,61].

In the structure of reading as an activity we can distinguish motive, purpose,
conditions and the result. The motive is always communication or communication
with the the printed word; the goal is to get information on the issue that the reader
Is interested in. The conditions of the reading activity include mastering the
graphic system of language and the techniques of information extraction. The
result of activity is understanding or extracting information from reading with
varying degrees of accuracy and depth.

In the process of teaching a foreign language at school, reading plays an
important role as well as oral. In the first case, students should maste '
source of information; in the second case, they should use reafli

acquisition of language and speech material. The use of readinggas ce”of
information creates necessary conditions to stimulate interest grﬁu y of this

subject at school, which the student can satisfy independe se reading
requires neither an interlocutor nor listeners, but only Mastering the
ability to read in a foreign language makes it real %ble to achieve the
educational, instructional and developmental o@jeﬁ udying the subject.
[1,76].

Teaching reading as a mediated form of \cation in a foreign language
involves the development of students' aldi 't%d texts with different level of
203]:

understanding of the information they cont

= with comprehension of the mam,content (familiarization reading);.

= with full understanding of§the content (exploratory reading);
= with extraction of nec meaningful information (exploratory reading

and viewing reading).
The content of readi ction includes the following:
= The lingui nent (linguistic and speech material: the system of

graphic signs, wardsyavord combinations, texts of different genres);

= the Ical component (forming reading skills and abilities on the
psychologic onent (formed reading skills and abilities on the basis of
masten ading actions and operations);

thodological component (reading strategies).
ain basic skills underlying reading are:

= predict the content of information by structure and meaning;
= determine the topic, the main idea;

= divide the text into semantic chunks;

= separate the main from the secondary;

= interpret the text.
The specification of these basic skills depends on the purpose of the reading.
N.D. Galskova distinguishes the following groups of skills [ 3,362]:
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1. understanding of the main content: to determine and highlight the main
information of the text, establish the connection of events, draw a conclusion on
what has been read,;

2. extracting full information from the text: fully and accurately understand
facts, highlighting information that supports something, comparing information;

3. understanding necessary information: determine in general terms the topic
of the text, determine the genre of the text and determine the importance of the
information.

As |.L. Bim notes, reading is like any activity structured and have its own
intermediate goal, also the ability to carry out this complex type of speech aGtivity
as a whole [3,368]. Referring to the research of A.N. Evsikova, Bim |.L.i ree
groups of actions and operations aimed at mastering reading def

stage and goals of learning. Let us consider the following example '
d

A. Teaching the technique of reading words aloud (wo INations of
sentences). First, these are actions of recognition and correct sgundigg’of words so

it leads to be functional literate.
Purpose: correlation of the sound image of wor @\e graphic one for
their identification and recognition of meaning.

Condition:It is carried out on familiar linguisti ial.

Operations: sound-letter analysis, identifieationyof the sound image and its
meaning, correct voicing, awareness of d%tions, correct pausing, correct
intonation.

Secondly, these are activities to éxpand the field of reading.

Objective: to recognize and hold in ory segments of speech.

Condition: increase the lengthiof segments of speech.
Operations: their reproduc

Third, these are actio ve op the pace of reading.
Objective: to bringg¢theytempo of reading in a foreign language closer to the

tempo of reading in nati uage.

Condition: ti ited reading.
Operati@gs: 10N, repeated reading with an increase in its tempo.
B. Actign perations, providing mastery of reading technique on the
basis of a,coh
AGii and operations aimed at text recognition, at extraction of

information, regardless the form of reading.
ain operations - anticipation of the content of the text on the title,
guessing the meaning of unfamiliar words by the similarity with the native
language, etc.
The great importance in learning to read are general learning skills and
reading strategies correlated with a specific type of reading [6,24]:
- Express strategy (for exploratory reading);
- dog strategy (for exploratory reading);
- detective strategy (for exploratory reading).
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The choice of reading strategy guides the reader in the use of appropriate
actions with the text which clearly steal ahead to the literacy.

When teaching reading, it is important not only to build students' the
necessary skills and abilities to enable reading as a mediated means of
communication, but also instilling an interest in reading. As A.A. Leontiev notes,
the ability to read, not reinforced by more or less, without constant training falls
apart very quickly, and all the efforts to learn to read are in vain of learning to read
turn out to be in vain [4,32].

The need to read in a foreign language will be secured when the content of

the texts offered to students will correspond to their cognitive and emotional fieeds,
the level of their intellectual development.
To the selection and organization of texts for reading can ® &rre e
same as for texts for listening. They must be informative, vari N e and
subject matter, and authentic. %

A significant problem is the methodological selection ef tex r the initial

stage of education is a significant problem. Due t Imited linguistic
capabilities of students at this stage texts for readin be processed and
adapted. Processing and adaptation techniques &,‘

educing, replacing
complex grammatical constructions with lighteregn this case they can be

complex words, previously unfamiliar to stud available to comprehension.
An important role is also played by th e@f the text in accordance with
conditions of perception with the help of footrotes, side vocabulary, illustrations. It
is the use of supports, according L.Al Chernyavskaya, that is the most
productive way of methodologically pro g texts and bringing the the process
of foreign-language reading withy natural reading [5,219]. At the same time
students' vocabulary builds up™aq@\ their language experience enriches, which
allows them to gradually i e the complexity of the semantic content of texts,
develop reading skills oféc ildren.

Thus, accordi@ y researchers, reading in a foreign language as a type

of speech and as a Igted form of communication is the most necessary skill.
The process ad based on the technical side that is on the skills of the
recognition standing of written signs and written text in general and,
hence, the rea n of communicative reading skills that let us form and develop
fu al among students.
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BLIJIIM BEPY/II JKAHFBIPTY KAFIAVBIHIA BOJIAIIAK
AFBUIIIBIH TIII MYFAJIMIEPIHIH SOFT KY3BIPETTUIIKTEPTH
JAMBITY

PaxumoOexoBa A.Y.
(evLivimu ocemexuli — n.2.K. Axkoaesa I'.H.)
E. A. Boxemos amuvindager Kapazanowl ynusepcunie

Kazaxcman, Kapazanoa K.
Anparna: by makanaHblH MakcaThl — sOft Ky3bIpeTTi ﬁ%m aHBIKTAY

OHBI TONTACTBIPY/ILIH MYMKIH OJITAPbIH YChIHY, YKOFaphl i FBICBIHAH KOHE
CBIHBITITA IIET TUIIH YHUPEHY TYPFBICBIHAH soft Ky3bIp H MAaHBI3bLUIbIFbIH
tankpuiay. Conpaii-ak, oJ1 KOoFapbl OUTIM KQHTQ oft Ky3BIpETTLIIKTI

BIMEH Karap, OuUTiM aiy

OKBITYIbl KOCYJbIH JKOJAAphIH YChIHAAbL. Mak
MeKeMeJIepiHe OKy OarmapiamanapbiHa soft aJ&Tiﬂimi €HT13y KaKETTUIITH
TaJKbUIAy >KOHE OHBbI €HTI3y TYypajbl ep WKENTIpYy MakcaThl KOWBUIFaH.
KopbITbIHABLIAN Kelle, aFbUILIBIH TIIL MYF 1H1H OoJialaK MaHcanTapbl MEH
KYMBIC OpbIHAApPbl YUIIH soft Ky3bl UTIKBIH MaHBI3JbUIBIFBl MEH KaKeTTLUIIT1
TypaJibl MIKIPJIEp YChIHBUIAIbI.

Kiar ce3nmep: soft K¥3H®K, arbUIILIBIH TUTl MyFaJIIMJEpP1, TUIIIK OLTiM,

O11iM Oepy MekeMeepi.

bi3 03bIK Texno@lfm KApKBIH/IBl SKOHOMHUKAJIBIK AaMy AQYyipiHJe

eMip Cypin >KaTbIp IFaH OalJIaHBICTBI KociOM OuTIMHIH OOJyBI KaXeT,
OipaK KYMBICKA O y JKOHE JKYMBICTBI CaKTay VIIIH >KETKUTiKCi3. «XXI
FACBIPJIaFbI 1C HIJiep JKayanKepiiiK, ©31He CEHIMAUTK, 9JIEyMETTIK
KapbIM-KaThIHA bUIAPBI, HKEMIUTIK, KOMaHAAJIBIK pPyX, JKYMBICKAa JIeTeH
YKAKChI KQ3Ka 1H-031 BIHTAJIAHJIBIPY KOHE ©31H-031 OacKapy/lbl KAMTUTHIH SOft
UHEL Oap Tynekrepai 13aedai». ['apBapa neH CtoH(OpA CTaTHCTHKACHI
acinreri TaObICThIH 85% - bl soft skills apkpUIbl Ky3ere achlpbliabl
KOHCW 15% - »I hard skills-te kamagsr [1]. Tek ocel MamiMerTepre cyieHe
, UIKeM/JI1 TaFJbUIapChi3 Kasip €Il JKepJie MyMKIHJIK T€, OPbIH Ja >KOK JAen
aliTyra OoJlabl KoHE oOJiapAbl YHEM1 JaMbITy Kepek. MyHbl Kajad jkacayra
OOJaTBIHBIH o1 Kapail TYCIHyTe ThIpbICAUBIK.

Mamanapikka Tikeneh OaimanbicThl hard skills-men campicThipranma, soft
skills — Oyu1 skyMBbICTa OpBIHAAIATHIH HAKThI TAIICBIPMAaMEH TiKeJelH OalIaHbICThI
emec, Oipak Kajrbl KYMBICTICH OailIaHBICTHI KOHE afaMJIapMEH, SSFHU OPINTECTEep
MEH KJIIMEHTTEPMEH KapbIM-KaThIHACKA KATBICTHI Kacuertep. Poliec omapasl exi
caHaTka OeJjemi: ©3iHe OarbITTaNFaH (TaHBIMBIK) KOHE OacKajmapra OarbITTalFaH
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