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Conditions of preschool teachers’ formation in higher education institutions

The purpose of the article is to provide readers with information on the actual problem of preschool teaghers’
training — conditions of future preschool pedagogues’ successful learning in higher education i
The present state of the educational environment plays an important role in the process of p
mation. The article focuses on the theoretical methodology of the problem, revealing severdPr

gogical and psychological research. The authors point out several reasons for students' successful s

cessful studying process in higher educational institutions, such as motivation, self-esteght,’t thinking,
communication level, level of creative thinking, and kinds of relationships amo Attention is
drawn to analyzing these features, methods of evaluation, and results in calculatiogsitor t improve the

effectiveness of the educational process. A set of active and interactive method ducational events for
students aimed at improving the level of motivation, self-esteem, type of thi pmmpnication level, level
of creative thinking, and kinds of relationships among students is proposediA Aft’ experiment was conducted
and described in which a set of methods and educational events was teSted-“Bhegfesults of the experiment
showed a positive impact of the selected methods and activities i th tion of preschool education spe-
cialists.

Keywords: preschool teachers’ formation, higher education i ion, Warning process, motivation, commu-

nication skills, self-esteem, training methods, develop t.

Int cti

tion is changing along with the rapidly changing realities in
which our children live and grow up. The education as a lifelong process in which the beginning co-
incides with the moment of the child's s the adoption of flexible standards for the organization of
the educational process. Children s of time in educational institutions, which leads to an under-
standing of the importance of cre priate conditions for children to live during childhood in a har-
monious, friendly, developinggi S fair environment in which cultural and ethnic diversity is respected.
The role of a preschoql effis to instill knowledge about health, communication, the basics of math-

dge during the day in dialogues with children (the teacher talks about
trition during meals; talks about nature on walks). Communication skills
cher. In dialogues with children, the teacher should show communication tech-
the feelings of the interlocutor, talk about politeness and the rules of addressing
account the importance of oral folk art in the upbringing of children, it is necessary
to maintat d's interest in fairy tales and books. The peculiarities of early and preschool children are

In the modern world, the approach to ed

should be broadcast b
niques, remiad,thSta ab

school institutions should be carried out only in a playful way [1].

In turn, one of the most important tasks of modern higher education is the desire to improve the quality
of student training, to the perfection of future professionals of preschool education. The teacher, as one of the
central figures in achieving this goal, must come to it by mastering a new style of behavior, through the in-
troduction of collective and individual forms of work, instilling professional and cultural values. The success
of a teacher's activity depends on the level of knowledge of relevant and effective technologies in the educa-
tional process.

Considering this, the main goal of higher pedagogical education is to prepare a qualified teacher of the
appropriate level and profile, competitive in the labor market, competent, fluent in the profession and orient-
ed in related fields of activity, ready for continuous professional growth, social and professional mobility.
One of the ways to solve this problem is to update higher education, transfer attention from the learning pro-
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cess to its result, focus the content and organization of training on a competence-based approach and search
for effective mechanisms for its implementation [2].

The concept of “learning process” — it is a pedagogically reasoned, consistent, continuous change of
learning acts, during which the tasks of personal development and education are solved (according to
Yu. K. Babansky) [3]. The results of the educational process, as noted in the pedagogical encyclopedia, are
the correctness and consistency of students' knowledge, the accuracy of the execution of the methods of edu-
cational activity provided by the program, as well as methods of cognition and self-education; readiness for
the creative application of knowledge and skills; the formation of a value attitude to the educational material;
readiness and aspiration for self-realization; labor, mental, moral and aesthetic upbringing, formation of a
system of values, social activity [4]. The successful implementation of the tasks of the learning process de-
pends on its effectiveness.

Scientists and teachers of the entire education system are looking for ways to improve the efficiency of
the educational process. The urgency of this problem is especially great at the present time duefto the contin-
ued growth of the information flow and the need to reduce the overload of students.

As pedagogical and psychological studies show (N.O. Verbitskaya and Y. akov [5],
M.G. Zakharov [6], V.I. Zvereva [7], V. Okon [8], M.M. Potashnik [9], T.N. Shamo ndJothers.), a
number of factors influence the effectiveness of the educational process: financi ion; health status;
age; marital status; level of school preparation; possession of skills of self-org lanning and control
of their activities (primarily educational); motives for choosing a profession8knowledge about the specifics
of vocational training; form of training; the availability of tuition fees and®i e; the organization of the
educational process; the material base of the educational institution; ,t of qualification of teachers;
and, finally, the individual psychological characteristics of students. the effectiveness of training,
G.A. Klyuchnikov [11] understands the unity of the process df It of training, and not only its final
result.

When we describe teaching, we mean that teaching i cifieally human activity, and it is possible
only at that stage of development of the human psych erson is able to regulate his or her actions with
a conscious goal. The teaching imposes requiremgnts on ¢@gnitive processes (memory, intelligence, imagina-
management, regulation of feelings, etc.).

The founder of the activity theory of teaching is ygotsky [12], who made fundamental changes in
the theoretical concepts of the teaching proceSs. He considered teaching as a specific activity in which the
formation of mental neoplasm occurs thr e appropriation of cultural and historical experience. The
sources of development, therefore, are ;@ n in the child himself, but in his or her learning activities

aimed at mastering the ways of agquir ! ledge.
The basic concepts of this th .
an1 ways of learning, especially the transfer of socio-historical experi-

- training as a system of
ence to an individual, the puthls activity is the systematic purposeful mental development of the in-
dividual;

(@)

- teaching, or educ tivity,

- social activity, s of content and functions, representing a special type of cognitive activity of
the subject, pe infQrder to assimilate a certain composition of knowledge, skills, intellectual skills;

- assi main link in the learning process, the process of reproduction by an individual of
historical eneric abilities.

The sta oint in the teaching is the need-motivational aspect

Main characteristics of educational activity:

1) specifically aimed at mastering educational material and solving educational tasks;

2) it develops general methods of action and scientific concepts;

3) general methods of action precede the solution of problems, there is an ascent from the general to the
particular,

4) educational activity leads to changes in the person himself — the student;

5) there are changes in the mental properties and behavior of the student “depending on the results of
their own actions”.

In the educational activity, its subject, means, methods, product, result, actions, structure are highlight-
ed. Characterizing the methods of educational activity, we note: reproductive; problem-creative; research and
cognitive actions; transition from external, objective actions to internal, mental actions.
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The external structure of educational activity is manifested in educational motivation; the organization
of the educational situation; the formulation of the educational task; the subsequent solution of the task
through educational actions; control and evaluation of the teacher.

V.V. Davydov [13], proposing the concept of educational activity, asserts that in the process of master-
ing educational activity, a person reproduces not only knowledge and skills, but also demonstrates the ability
to learn itself, therefore, the product of the teaching activity is the change of the person himself. Acquiring
new knowledge, the person himself changes. The products of his activity: new cognitive opportunities, new
practical actions.

According to D.B. Elkonin [14], educational activity is not identical to assimilation. It is its main ele-
ment. Thus, the teaching may have a different meaning for the student: a) to meet the cognitive need, which
acts as the motive of learning, i.e. as the “engine” of his educational activity; b) to serve as a means to
achieve other goals. In this case, the motive that forces you to carry out educational activities is another goal.

Nature of educational motives is crucial when it comes to ways to improve the effectiven@ss of training
activities. Vilyunas V.K. identifies the following types of motives [15].

1. Motives inherent in the learning activities associated with its direct product: 4, &N

a) motives related to the content of teaching (learning encourages the desire to facts, to ac-
quire knowledge, modes of action, to penetrate into the essence of phenomena)

b) motives associated with the learning process (the desire to demonstrat act1v1ty, the need
to think, reason in class, overcome obstacles in the process of solving dlfﬁcul ourages learning.

2. Motives related to the indirect product of teaching, with what he the educational activity it-
self:

a) broad social motives:

- motives of duty and responsibility to society, class, teac&: ;

- motives of self-determination (understanding the meanin ledge for the future, the desire to
prepare for future work, etc.) and self-improvement (to dev sult of learning);

b) personal motives:

— the motives of wellbeing (the desire to gbtain a | from the teachers, parents, classmates, the
desire to get good grades),

— the best motives (the desire to be among th students to be the best, to take its rightful place

among friends);
c¢) negative motives (avoiding troublesthatWmay occur from teachers, parents, classmates, if the student

will not learn well)

Methods of educational actiyit iverse: reproductive, problem-creative, research and cognitive
actions (V.V. Davydov [13]). In catigadl activity, unlike research activity, a person begins not with the
consideration of the sensually gongretgdiversity of reality, but with the universal internal basis of this diver-
sity already highlighted by osearchers). Thus, in the educational activity there is an ascent from the
abstract to the concrete, fr@m thegggeneral to the particular.

The main product ional activity in the proper sense of the word is the formation of a student's
theoretlcal conscwus d thinking (Yu.K. Babansky [3]). It is the formation of theoretical thinking,
inking that determines the nature of all knowledge acquired during further train-
d efficiency of educational activities also depends on individual psychological char-
and the level of learnability of the student

knowledge, spo taneously or purposefully, in the conditions of any particular educational system Psycho-
physiological learning correlates with such a property of the nervous system as dynamism, i.e. the rate of
formation of a temporary connection (V.D. Nebylitsyn [16]). Learnability in the broad sense of the word can
be interpreted as a potential opportunity to acquire new knowledge in a friendly “work with
adults” (B.V. Zeigarnik [17]), as a “zone of immediate development” (L.S. Vygotsky [12]). The concept of
“special” learnability is highlighted as the readiness of the psyche for its rapid development in a certain di-
rection, to a certain area of knowledge, skills.

According to L.K. Markova [18], learnability is “a student's receptivity to the assimilation of new
knowledge, his readiness to move to new levels of mental development”.

The main indicators of learning ability are: the rate of progress in the development of knowledge and
the formation of skills, the ease of this development (lack of tension, fatigue, experiencing satisfaction from
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mastering knowledge), flexibility in switching to new ways and techniques of work, the strength of preserv-
ing the mastered material.

To consider the question of ways to improve the effectiveness of students' educational activities, it is
necessary to consider the main types, nature of educational motivation, its energy level and structure.

Considering this sphere in relation to the teaching, A.K. Markova [18] emphasizes the hierarchy of its
structure. So, it includes: the need for teaching, the meaning of teaching, the motive of teaching, purpose,
emotions, attitude and interest. Characterizing interest (in the general psychological definition, it is an emo-
tional experience of a cognitive need) as one of the components of educational motivation, it is necessary to
pay attention to the fact that in everyday life, and in professional pedagogical communication, the term “in-
terest” is often used as a synonym for educational motivation. This may be evidenced by such statements as
“he has no interest in studying”, “it is necessary to develop cognitive interest”, etc. Thus, according to
H. Heckhausen, an individual’s motivation to aspire to a certain goal is influenced by person factors and by
situation factors, including the anticipated outcomes of actions and their consequences [19].

Many studies straightforwardly divide the motivation of educational activity into jnsufficiént and posi-

tive, referring to the latter cognitive, professional and even moral motives. In this igtefpieta a straight-
forward and almost unambiguous relationship between positive motivation and 1dacni cgess is ob-
tained [20]. With a more differentiated analysis of the motives of educational actiyi®y, these 1s a focus on ob-
taining knowledge, on obtaining a profession, on obtaining a diploma. There i %correlation between
the focus on acquiring knowledge and the success of learning. The other two fyjpes entation did not find
such a connection. Students aimed at obtaining knowledge are characteri ich regularity of education-
al activities, purposefulness, strong will, etc. Those who are aimed at,o a profession often show se-

lectivity, dividing disciplines into “necessary” and “unnecessary” for
can affect academic performance [20]. Setting up for a diplonfa
ing the means on the way to obtaining it — irregular classes, “sto

Many studies also show that high self-esteem and the a§Sociate
tensions to be important positive factors of success
does not undertake to solve difficult tasks, admi
for a high self-esteem to be adequate and encoura
not for an objectively good result, but for the degree

e essional development, which
e student even less picky in choos-
heat sheets, etc.
elf-confidence and a high level of pre-
t Ié&rming. An insecure student often simply
advance. But, as notes C. Dweck [21], in order
rtherfprogress, the student should be praised first of all
rt that the student had to make to get it, for over-

coming obstacles on the way to the goal. ise for easy success often leads to the formation of self-
confidence, fear of failure and avoidance@f difficulties, to the habit of taking on only easily solved tasks.
The emphasis on the value of effort, ra amasspecific result, leads to the formation of a mindset for mas-

strong-willed qualities. Accordi . Ivannikov [22], a person shows his strong-willed qualities when
he performs an action that i ally insufficiently motivated, that is, he concedes to other actions in the
struggle for a “behavdgral fexi mechanism of volitional action can be called the replenishment of the
lack of implementation ivagion due to the intentional strengthening of the motive of this action and the
weakening of the motiges“@f competing actions. This is possible, in particular, by giving the action a new

tery.
One of the main factors det% success of educational activities, the leading role is played by
0

meaning [2

An ach to solving this problem was developed for several decades by the American re-
searcher 21]. In her opinion, the presence of any of the factors we analyzed above, or even all of
them togethemjargmot enough to form a stable “mastery-oriented qualities” in a person.

C. Dweck’is convinced that the key role is played by the following factor — a set of spontaneously
formed ideas of a person about the essence and nature of his intellect (hence the title of her book — “Self-

Theories”). Some people believe that intelligence is a constant (little changed) property and that everyone
has some “amount” of it. Such representations can create anxiety about how much of this reality we possess,
and make us, first of all and at any cost, look as if we have quite enough of it. People who share such ideas
value easy success, strive to be better than others in everything, and any difficulties, obstacles, successes of
their peers force them to question their intellectual abilities [21].

Materials and methods

In our work we will focus on the study of the following factors: educational motivation, self-esteem, the
level of creativity, the level of group cohesion, as an indicator of the socio-psychological climate and the
level of development of communication skills.
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Our main research methods were:

- study and analysis of psychological, pedagogical, and special literature on the problem of research;

- analysis of the content of various materials;

- diagnostic and training methods, including testing, surveys, interviews, game-based learning, student-
centered learning;

- monitoring the activities and behavior of students in the educational process.

Analyzing theoretical positions when considering various points of view of scientists on the problem:
what are the conditions for improving the effectiveness of students' educational activities, we note a large
number and variety of them, such as: types of psychological and psychophysiological characteristics of peo-
ple, social intelligence, understood as a set of abilities underlying communicative competence, creativity,
high self-esteem and associated self-confidence and a high level of claims, the nature of educational motiva-
tion, its energy level and structure, volitional qualities, mastery-oriented qualities and so on.

The study was conducted during 2019 — 2021 at the I. Zhansugurov Zhetysu Universit
gan and the Abai Kazakh National Pedagogical University. Students of the specialty “Bresghoolitraining and
education” of 2-4 courses were involved. ’S

50 students took part in the study. They were grouped into 2 groups — control @nd i
subjects, aged 17-20 years, were tested during extracurricular time. For the asce% control experi-

ments, methods were chosen to determine the level of self-esteem, creativity, or studying at the
university and the type of thinking.

All diagnostics were carried out in the daytime in the classrooms st comfortable conditions
were created for testing, surveys, interviews: the absence of extraneous 1# confidentiality. The time al-
lowed to answer the proposed questions was limited.

Educational motivation, like any other kind of it, is systefhic? terized by orientation, stability and

dynamism. Accordingly, when analyzing motivation, there is a vey difficult task of determining not only the
dominant motivator (motive), but also taking into account irc$tructure of the motivational sphere of a
person.

In order to identify the motives of students' learning, methodology of studying “Motivation of
studying at a higher educational institution” was catsied outs) The author of the development and adaptation is
T.I Ilyina [24].

Specifications: standard questionnaire, 3 Sgales, 50 stimuli, 2 response options, duration — 20 minutes.

A brief description. There are three es\in the methodology: “acquisition of knowledge” (the desire
to acquire knowledge, curiosity); “mastefimg a profession” (the desire to acquire professional knowledge and
form professionally important qualitie @ aining a diploma” (the desire to acquire a diploma with formal
assimilation of knowledge, the d gd workarounds when passing exams and tests). In the question-
naire, to disguise, the author odology included a number of background statements that are not
processed in the future. The { ance of motives on the first two scales indicates an adequate choice of
a student's professiondand §ati m with it.

List of schools: ac owledge, mastering a profession, obtaining a diploma.

Instructions: it i ary to mark agreement with these statements with a “+” sign and disagreement

[T3%3]

with a “-” siga
Accefd ults of the methodology “Motivation of studying at a university” by T.I. Ilyina, 23
students dominant desire to obtain a diploma — 46 % of respondents. Studying is not the main

admission and does not capture them during the entire educational process. Students do
not prepare for'every lesson, which means that the university is only a transitional link for them to enter
adulthood. In second place is the acquisition of a profession — 44 %, therefore, 22 representatives of this
category enter and study at the university in order to receive relevant information only about preschool edu-
cation. However, cognitive motives — the acquisition of knowledge — occupy only 10 % in the responses of
students — 5 people.

So, for example, with the statements “I am a very average student, “I will never be quite good, and
therefore it makes no sense to make efforts to become better”, “I don't see the point in most of the work that
we do at the university”, students whose main motivation for studying is to get a diploma agreed. Students
with a desire to master the profession agreed with “I had to go to university to take the desired position in
society”, “I am attracted by the convenience, cleanliness, ease of the future profession”. And finally, 5 peo-
ple with cognitive motives noted with a positive sign of the statement “The best atmosphere in the classroom
is the atmosphere of free statements”, “I feel pleasure from considering difficult problems in the classroom”.
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In connection with these data, there is an important task: to increase the educational motivation of stu-
dents in order to achieve the best results in studies and active participation in public life, and as a result —
the training of highly qualified specialists interested in their work and self-confident, successful people.

The next stage is to determine the level of self-esteem according to the method of S.V. Kovalev [24].

Self-esteem is interpreted as a personal education that takes a direct part in the regulation of human be-
havior and activity, as an autonomous characteristic of a personality, its central component, formed with the
active participation of the personality itself and reflecting the uniqueness of its inner world. The criteria of
academic success are academic performance, reflecting in the score the level of academic achievements, as
well as interest, motivation, quality and methods of mental work. Due to individual psychological differences
in the structure of educational and cognitive activity, some students achieve high results in teaching quite
quickly and easily, others — relatively slowly, and some cannot approach them at all.

Specifications: standard questionnaire, judgments — 32, answer options — 5, duration —

20 minutes.

Brief description: the methodology developed by S.V. Kovalev is designed to determinetthe level of
self-esteem of an individual. It represents 32 judgments to which it is necessary to exgpres§youratitude with
the proposed answers.

Instruction: students are offered 32 judgments and five possible answers, 0 ich corresponds
to a certain number of points. Expressing the degree of their agreement with theg s, students put
down points:

4 — very often;
3 — often;
2 — sometimes;

1 — rarely; .

0 — never.

The results of this diagnosis showed low self-esteem j
dents are not confident in themselves, in their knowl in their abilities. They do not show initiative
and are afraid to make mistakes, seem stupid, ask questi ing classes, which affects the success of the
pedagogical process as a whole. The average self-8§teem of)16 % of students is 8 students, high — 4 %, that
is, only 2 students.

The judgments that 80 % of the study icipants answered with the answer “very often”: “I worry
about my future”, “I worry about my me state”, “I'm afraid to look stupid”, “I would like my actions to
be encouraged by others more often”.

3. Determination of the tyge o @ g and the level of creativity according to the diagnosis of
J. Bruner [24]. \

The long-term practice c at the university states the fact that the unified methodology of
teaching a particular pedago iscipline applies to the entire academic group of students, regardless of
their type of thinkinggand|oft s not even change over time, in terms of structure. Hence the problem
arises in the perception ation, that is, there is a break in the links of one chain of building a logical
ject and the subject of information perception.

Specifi d questionnaire, judgments — 75, answer options — 2, duration — 25 minutes.

i i ”There are 4 basic types of thinking, each of which has specific characteristics: ob-
and symbolic thinking. Jerome Bruner saw thinking as a translation from one language to
four basic languages, six translation options arise: subject-figurative (practical), subject-
symbolic (humanitarian), subject-symbolic (operator), figurative-symbolic (artistic), figurative-symbolic
(technical), sign-symbolic (theoretical).

Instructions: it is necessary to mark agreement with these statements with a “+” sign and disagreement
with a “-” sign.

The results of determining the type of thinking and the level of creativity showed the following results:
the leading position is occupied by subject-figurative thinking — 38 % of the subjects (19 students), fol-
lowed by students with subject-sign thinking — 22 % (11 students). Students with subject-symbolic thinking
— 8 people, which is 16 %; figurative-symbolic thinking — 12 % (6 students); students with figurative-
symbolic thinking — 8 % (4 students) and symbolic thinking — 4 % (2 students). These data were used by
us in the preparation of the training program, which includes a set of activities.

\respondents, that is, in 40 people. Stu-
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Conducting interviews.

This diagnostic method allowed us to learn more about the problems of self-esteem and motivation of
students' learning, and also allowed us to understand the relationship of students with each other. Conducting
a research interview, we relied on the recommendations of S. Kvale. According to the author, abstractly for-
mulated research questions are unlikely to lead to students answering uninhibitedly, informally. In order to
get spontaneous detailed descriptions, academic research questions need to be translated into an easy conver-
sational form. At the same time, one research question can be clarified with the help of several interview
questions [23].

Specifications: individual interview, 10 questions, duration — 40 minutes.

Analyzing the results, we applied the data encoding method. Each interview was divided into frag-
ments, which were then assigned short names-labels — codes that combine the main meaning of what was
said. We present the generalized results of coding the responses of the interview participants in Table 1.

Table 1
Coding of interview responses at the stage of the ascertaining experiine

Ne Question Ans
1 How do you understand the phrase “To be useful? - I don’t know;
- I didn’t do any geod.

2 How do you feel about future planning (your attitude in
general)?

3 What do you think about other people's opinions?

4 How do you feel about your appearance?
5 Tell us about your inner world. - the beauty is inside;
- I can’t describe.
6 Describe the best memory while studying atthe university. |- meeting with classmates;
- university events
7 How independent are you in the worlk - I can't do everything alone;

- need a check
higher educa- |- depends on the person;

8 What do you think about the 1

tion? - impossible to get a job without it.
What will you do after graduafién? - work at school.
10 |Describe your attitude go '@ ssion you are getting. - get a diploma;
- I don't like it after practice;
- difficult.
It can be se ¢ code words that students have an unclear idea of the profession they receive in

clf-es nd negative answers to questions about the future. So, mostly students do not un-
derstand G Y0
have anxiety @ ar from just thinking about the future. The majority of respondents have complaints about
their appearanc€or even a negative attitude towards it.

The test “Assessment of the level of sociability” (V.F. Ryakhovsky test) [24].

Instructions for the test: first read the questions and then give short answers to them “yes”, “no”, “some-
times”. Instructions: “A few simple questions are offered to your attention. Answer quickly, unequivocally:
“yes”, “no”, “sometimes”.

The results were as follows:

- 37 people have scores over 7 to 10 points;

- 13 people with scores from 0 to +6 points.

We present the result of the characteristics of a group of 2™ year students in Table 2.
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Table 2
The result of the characteristics of the 2" year students

Characteristic #1 — high communicative control, easily enters into any role, flexibly reacts to changes in the situa-
tion, feels well and even anticipates the impression he makes on others.
Name Number of points
Natalya 9
Baglan 7
Madina 10
Eugeniya 7
Shamil 7
Agafiya 9
Xeniya 7
Characteristic #2 — average communicative control, sincere, not restrained in his emotional manifestatfons.
Name Number of points
Alfiya 9
Maria 7
Akmaral 10
Malika 7
Yasmigul 7
According to the test results, this group of students (5 out of 12) h munication skills at an aver-
age level, the rest of the students have a high communicative level. Algo, observing the students of the
other groups, it can be noted that they are in friendly relation®, q@igklyaestablish contact with teachers, and
most often actively participate in the educational process. \

Thus, analyzing the socio-psychological climate of th can be noted that students actively in-
teract with each other and with students from other Skeoups) Infofimal groups are formed in the team, their
composition changes periodically, these groups also inte municate with each other.

Since the formation of a worldview continué§yin the Pprocess of studying at the bachelor's degree pro-
gram, students often communicate within youth co i¢s and associations, where young people find new
friends and can show their own individuality.

Studying group cohesion level

Group cohesion is an extremely inape@ rameter that shows the degree of integration and commu-
nication within the group. Each stude @ es from the proposed list the 5 most important from his point of
he gticcessful implementation of joint educational activities.

view personality qualities necess
After the survey, 5 perso were identified, which received the following number of elections.
ted in Table 3.

Total students: 50. Results ar

Table 3

Results of selection of 5 important qualities necessary for the successful implementation
of joint educational activities.

o™ | Personality quality Number of selections
1 |Discipline 9
2 |Diligence 13
3 [Self-criticism 7
4  |Responsiveness 26
5 |Purposefulness 6
6 |Collectivism 38
7 |Criticality 7
8  |Spiritual riches 1
9 |Honesty 13
10 |Initiative 6
11 |Attentiveness 35
12 |Sense of responsibility 30
13 |Integrity 5
14 |Independence 7
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15 |Sociability 8
16 |Prudence 6
17 |Modesty 1
18 |Fairness 26
19 |Self-confidence 6

The number of elections turned out to be quite large. This indicates the students' unanimity. The identity
of the choice of personality qualities shows the high organization of the value orientation of the participants
in the experiment as a whole.

The coefficient is calculated. C, which characterizes the degree of cohesion of students

C=n/5/N (1),

where n is the sum of the choices that fall on the five personality traits that received the maximum
number of choices, N is the number of participants in the experiment.

C=250:5:50=1, where n=60, N=50. . \

In our case, the cohesion coefficient is 1. \

Analyzing the list of the five most important, from the point of view of t s of the group, per-
sonality qualities necessary for the successful implementation of joint eduegtiona vities, a number of
qualities that respondents chose more often were noted and identified. So t significant qualities were
collectivism (38-50), attentiveness (35-50), a sense of responsibility . "Responsiveness and fair-
ness (26\50) were also noted in the sample. Other qualities were les . Based on the data obtained
during calculations using the formula for calculating the coeffiei hich characterizes the degree of co-
hesion of students, we can conclude:

- based on the selected qualities: responsiveness, sense ibility, collectivism, it can be assumed
that the members of this collective in their joint activigies greéat attention to the nature of friendly rela-

osefulness in the group.
ion coefficient. It is possible to unite a group if

tasks are completed in a team and interacting in an i

In general, the total score for the group isht250. The coefficient of cohesion is equal to 1. Thus, we can
say that based on this test, the overall climate infthe group is favorable, particularly it can be characterized by
students' satisfaction in the process of jQii s, studies, and a developed spirit of collectivism.

Based on the results of the stud e to the conclusion that a necessary condition for creating an
effective educational environmenffor s is their ability to show mental independence and initiative in
teaching.

During the forming stag ﬁ e study, the main emphasis was placed on the use of active and interac-
tive teaching methodsy Ob§er fﬁ ¢ educational process, when attending classes, it can be noted: the more

active the teaching me easier it is for the teacher to interest students in them, and the level of self-
esteem, group cohes 1 of communication skills, creativity also play a big role in the formation of a
favorable educatidmal engironment. Consequently, in the educational process and our complex of activities,
we create i

d @ em: tuations in which students experienced difficulties, they could not complete many
tasks, relying n their existing knowledge, it is necessary to show creativity, ingenuity, not to work ac-
cording to a Q te, but to create their own original solution. When faced with difficulties, students were
convinced of th€'need to acquire new competencies. In addition, we compiled the content of tasks and activi-
ties based on the results of the ascertaining experiment.

As an example, we will give a description of a fragment of an integrated practical lesson on the subject
of “The art of eloquence”. The purpose of the lesson: to consolidate theoretical knowledge about public
speaking: presentation of the guest, congratulations. To consolidate, the method of negotiation was used: “I
want to learn to be the same as...”, where students had to remember and justify the choice of an outstanding
speaker they wanted to be like. The students were very interested in the warm-up “Brownian motion”. At the
teacher's command, the movement of the participants stopped, the participants lined up in teams and, after
discussion in groups, offered their own version of the speaker's behavior to attract the listener's attention.

Important attention was paid to the development of the emotional sphere. At the next stage of the les-
son, students recited poems by poets of the 19th century to the sound of classical music. When evaluating
reading, mutual evaluation, criterion evaluation, and formative evaluation were used.
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Educational activities have great opportunities for the formation of a favorable educational environ-
ment.

Let's describe the experience of the project carried out on the basis of the ZhSU named after
I. Zhansugurov, Taldykorgan. The name of the project is “Russian language in the Republic of Kazakhstan”,
implemented at the expense of a grant from the Russian World Foundation dated August 16, 2019. The pur-
pose and objectives of the project were: improvement and development of speech culture, formation and de-
velopment of communication skills. In addition, within the framework of this project, we have planned activ-
ities that contribute to increasing self-confidence and self-reliance.

Let's focus on the description of some of the activities of the project. So, a literary lounge “The Golden
Age of Russian Poetry” was held with this group of students.

The literary parlor is aimed at developing interest in studying the work of Russian writers and poets of
the early XIX century. The introductory presentation, which was provided by students of the specialty “Pre-
school training and education” of the Faculty of Pedagogy and Psychology: reflects informafion about the
Russian literature of the “Golden Age”. In their presentation, they noted that the Golde, offRussian Lit-
erature is a winged expression, which is called the Russian literature of the XIX cen@r}&A

In the continuation of the celebration, a competition was held for knowledge of Q t

work of poets and writers of that era.
The literary parlor room consisted of stages — 4 “pages”.
The “Biographical” page. A test of knowledge about the life and work offpoet writers of the Gold-
en Age. Students worked in groups using critical thinking development ies: “Cluster”, “Prediction
a

life and

Tree”, “I know-I want to know-I learned”, and other. Each team chose lope containing a test on the
biography of one of the classics. In three minutes, she completed tas e them to the jury. Checking
the jury. The correct answers were distributed to the teams. @

Further, based on these facts and using the material “Unknka0 t the great”, the participants of the
living room created posters about the life and work of wrifer: ets of the XIX century and defended
them.

The “Poetic” page, where students recited
also carried out — to continue the poem by A.S. Y. Lermontov.

The Creative page. Students perform world-fa ssian romances (M. Glinka “I remember a won-
derful moment”, “Lark™). Listening to fragm)iP. Tchaikovsky's symphonic works (The First Symphony

ipts

s,9vas also held; a creative task for groups was

“Winter Dreams”, “Sleeping Beauty™).

The “Cinematic” page. Viewing ¢ movies. “Viy”, based on the novel of the same name by
N.V. Gogol, directed by G. Kro ch. Ershov; “The Peasant Lady”, directed by Alexey Sakharov
based on the novels “The Peasanfihad d “A Novel in Letters” by A.S. Pushkin; “Evenings on a farm
near Dekanka” — an adaptati t vella by N.V. Gogol “The Night before Christmas” from the cycle
“Evenings on a farm near De@ﬁrected by Alexander Rowe; “Anna Karenina” is a large-format feature
film directed by Alex@ndef Zarkhigin two parts based on the novel of the same name by L. Tolstoy. The par-
ticipants were offered name the work on which the feature film was shot, the author, the episode
and the characters.

At the gind 6 awent, a reflection was held, students shared their impressions, answered questions
ed about writers and poets, what new literary concepts they had learned, which task
perform, which was difficult. The students conducted a self-assessment of their

The event Tesulted not only in acquaintance with outstanding writers and poets of the “Golden Age” of
Russian literature, but also in a demonstration of oratorical skills, the discovery of new talents, the practice
of public speaking — reading poems, performing romances.

The following event is the festival of folklore poetry, the purpose of which is to get acquainted with
folk rituals and customs; to create conditions for joint creative activity through various interactive forms of
work. The festival of folklore poetry is aimed at developing interest in the history and culture of the people,
to folk rituals and customs. The students prepared a presentation, which was a quiz to test knowledge about
history, folklore and national cuisine, about writers and composers, folk crafts, holidays and traditions. Then
there were presentations about traditions, rituals, folklore, cuisine, representatives of different ethnic groups
living in Kazakhstan. In order to enhance the emotionality of the presented material and increase the effec-
tiveness of its perception, the presentations had musical accompaniment.
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In the program of the feast, students presented national costumes, introduced traditional folk holidays,
performed ditties and folk songs. Students showed creative activity in the competition of crafts made of natu-
ral materials: an exhibition of crafts was organized. Folk games were held for representatives of different
ethnic groups studying at the university: Kazakhs, Russians, Poles, Azerbaijanis, Koreans, Kurds.

The event achieved the planned result: active participation of students and teachers, an exhibition of
creative works (crafts made of natural materials), increasing the level of knowledge about folk traditions.
The results that have been achieved are, first of all, an increase in knowledge and interest in subjects, a re-
duction in stressful and negative situations and the acquisition of practical communication skills that are nec-
essary in all classes.

The next event is the theater festival “What a charm these fairy tales are!”. The festival aims to intro-
duce theatrical art through the production of theatrical miniatures based on the plots of Russian folk tales, the
development of creative independence, aesthetic taste in the transfer of images, the development of skills to
use means of expression, assistance in increasing the level of creativity, creative activity and independence.

According to the program of the event, an interactive lecture “Oral folk Poetic, creativity” was held,
where the following were considered: the genre system of Russian folklore; the ogigi e and the
early stages of its development; rituals and ritual poetry; the formation of national The lecturer
highlighted the question of how folklore helps to understand culture. At this ,#he organization of
theatrical productions in the city's schools (scripts, costumes, props, scenery& discussed. Students

t
shared their impressions of the rehearsals with primary school children. The€§ssues e birth of theatrical

art were considered, they talked about the types of theater, about puppets ctors, about music in the thea-
ter. The next stage is the staging of fairy tales. There were screenings b ts and schoolchildren of the-
atrical productions of folk tales “Mitten”, “Bunny's hut” and “MorozKe’ dergartens. According to the

reviews of the public: parents, teachers, schoolchildren — th ces were held at a high acting and
artistic level; both the staging and the game, as well as the posseS§ion of*a text difficult enough for their age,
made a huge impression.

Theatrical activity helped students to liberate t
esteem, develop speech, emotional sphere and si
enriching the inner world.

Then a Literary photocross was held, during w nditions were created for the creative realization
of youth, the disclosure of creativity, originalify. Participants of the event: students of the Faculty of Peda-
gogy and Psychology, Faculty of Humaniti culty of Economics and Law, members of the Student As-
sembly of the People of Kazakhstan. Ageanding®e the rules of the competition, students chose a quote from a

O

poem by drawing lots. Creative work @ p compositions continued for two weeks.
As part of this event, stude
e

es, form communicative skills, increase self-
ht'@bright unforgettable variety to everyday life,

photo composition illustrating a quote from the works of classi-
cal poets: A.S. Pushkin, F.I. T .Y. Lermontov, etc. (additionally, photos on themes and lines from
favorite works were allowed)

The event achieyed the results: there was an active participation of students, an exhibition of
the best personnel was ized, there was an exchange of experience between students.

The final event of§the¥project is a literary flash mob. Students, being in different parts of the university
hall, read onegef theg,selegted poems in turn. Conditions have been created for the practice of public speaking,

potential, the development of a sense of collective responsibility and the develop-
t activity and cooperation.
an to pay much more attention than before to studies and cultural events held at the univer-
sity. Psychological features of student age consist in the fact that the development of students' personality
takes place in communication, which has a huge subjective significance and constantly competes in duration
and intensity with the educational activities of students and in some ways even hinders it.

Results and discussion

Due to the methods for determining the socio-psychological climate and cohesion in groups, the level of
sociability and creativity, the type of thinking, we were able to choose a set of classes, exercises and activi-
ties that increase the level of effectiveness of the educational environment.

In order to verify the success of the conducted complex, a control experiment was launched, including
the methods of the ascertaining experiment. In order to ensure the purity of the experiment, the questions in
the methods were modified in order to avoid receiving the answers of the ascertaining experiment.

Motivation of studying at a higher educational institution
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The results of this diagnosis at the stage of the control experiment showed the following results: the de-
sire to obtain a diploma decreased to 22 % — 11 students. Mastery of the profession increased by 2 % —
46 % (23 people). The indicator of “knowledge acquisition” increased by 24 %, which is 34 % — 17 people.
We compared the results in Figure 1.

Motivation of studying

Obtaining a diploma Mastering a profession Acquisition of \

50
40
30
20

knowledge

B Ascertaining experiment M Control experiment

Figure 1. Motivation of studying at a higher educational instituti @ges of ascertaining
and control experiments.

Self-esteem level

The control experiment showed a significant inc
low self-esteem raised by 16 %, which amounted to 20
creased from 16 % to 54 % — 27 students. High
presented in Figure 2.

¢'n self<esteem among students. Thus, the level of
0 people. The average self-esteem index in-
is noted in 13 students — 26 %. The results are

f self-esteem

fs.

Low level Average level High level

80
70
60
50
40

B Ascertaining experiment B Control experiment

Figure 2. The level of self-esteem at the stages of ascertaining and control experiments.

The Interview
The interview at the stage of the control experiment was also conducted individually with each student.
The comparative results are presented in Table 4.
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Table 4
Coding of interview responses at the stages of control and ascertaining experiments.
Ne  |Question Ascertaining experiment Control experiment response codes
response codes
1 How do you understand the phrase |- I don’t know; - to be a teacher;
“To be useful”? - I didn’t do any good. - leave something useful;
- | benefit myself and my family.
2 How do you feel about future plan- |- fear; - bright future;
ning (your attitude in general)? - uncertainty; - joyful feelings.
- anxiety.
3 What do you think about other peo- |- very significant; - I try not to pay attention;
ple's opinions? - I'm afraid to hear criticism; - I react less often.
- [ always adjust.
4 How do you feel about your appear- |- normally; - I like everything;
ance? - displease; - admiring mys or.
- others are better
5 Tell us about your inner world. - the beauty is inside; -
- I can’t describe.
6 Describe the best memory while - meeting with classmates; univer
studying at the university. - university events
7 How independent are you in the - I can't do everything alone; tk is good;
work you do? - need a check ca dle it alone.
8 What do you think about the im- - depends on the person; sary;
portance of higher education? - impossible to get a j ob%/' necessary for myself
9 ‘What will you do after graduation? |- work at school. - I can master any profession;
- work at school
10 |Describe your attitude to the profes- |- get a diploma - difficult, but interesting
sion you are getting. - I don't like it aft
- difficult.

Based on the above, the following objective and subjective factors can be identified for the successful
implementation of the pedagogical co-creation of the teacher and students in the pedagogical process.

onclusions
A special sign of modern chage understanding of professionalism, which is inextricably linked
with the overall high level of t velopment, and not only with purely professional knowledge, and
skills. An indicator of the de nt of a teacher of preschool education is his intellectual fullness, which
manifests itself as stguctugali goriality, generality, flexibility, efficiency of knowledge necessary for

making effective decis
that determine the re@din
self-regulation.

intellectual initiative in the unity of cognitive and motivational components
of a specialist for independent intellectual activity; as his self-organization and

t the team is friendly and well-coordinated. The reason for such results can be con-
teams, high cohesion. Also, the reason may be a variety of temperaments. There are mel-
ancholics a ggmatics in the group, as well as sanguine and choleric, perhaps this unites the team, in the
sense that each¥group of a certain temperament complements another, weaker, or rather weak qualities and
vice versa. This also indicates excessive emotionality of the group, which can often lead to minor skirmishes
and conflicts, which in turn aggravate the situation in the team.

These problems are of interest primarily for students of master's pedagogical programs and higher edu-
cation managers training programs. It is these students, adults and motivated people who are already working
in higher educational institutions, who consciously build their further pedagogical and managerial careers,
strive to gain not knowledge of theory, but real competencies, are able to provide them with the opportunity
to successfully solve complex life tasks and demonstrate a high level of proficiency in modern pedagogical
technologies.
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.B. JIu, H.H. Xanuna, P.K. bekmaramberoBa, H.W. benem

OFapbl OKY OPBIHIAPBIHAA MeKTeNKe JAelinri 0ijim Oepy
NneJarorrepin KajabINTACThIPY IAPTTAPSLI

MakanaHblH MakcaThl — OKBIPMaHIApFa MEKTenke JeHiHri Oimim Oepy HenarortepiH AasipiayablH ©3eKTi
Maceleci — OoJanak MeKTeInke AeifiHri 0i1iM Oepy meaarorTepin )KoFapsl OKy OpbIHAapBIH/A TaOBICTEI OKBI-
Ty IIApTTapbl Typaibl aknapar Oepy. bimim Oepy opTachIHBIH Ka3ipri Karmaiibl MyFadiMIEpAiH KaJbIITacy
MIPOIIECiHIe MaHBI3IbI POJ aTKapaabl. Makanaaa NeJaroruKajblK )KOHE MCHXOJIOTHSUIBIK 3epTTeynepaiy Oip-
Hellle IOJyJIAPbIH alllaThIH MOCENICHIH TEOPHSUIIBIK 9IiICHaMachl 3epTTEIreH. ABTOpIAp CTYASHTTEP/Al HKOFaphI
OKY OpBIHAAPBIHIA OKBITYABIH COTTI HEMEce COTCi3 MpOLeciHiH OipHemie ceGenTepiH aTam eTeli, MBICAJIBI,
MOTHBAIWs, ©3iH-031 Oarainay, oitay Typi, KapbIM-KaThIHAC JEHrelli, IbIFapMalIblIbIK OHJay JeHredi skoHe
CTYIIEHTTEp apachlHIarbl KapbIM-KaTbIHAC Typiepi. binim 6epy nmponeciHiH THIMALIITIH apTTHIPy MaKcaThIHAA
OCBHI CepEKINENKTep/i, Oaranay oJicTepiH KOHE OJap YIIIH eCenTeyNeperi HOTHKEIepl Taljayra Hazap
aynapeitFaH. CTyZneHTTepre BIHTAJaHABIPY AEHTeWiH, o3iH-031 Oaranay/sl, Oiylay TYpiH, KapbIM-KaTbIHAC
JCHIeHiH, MIBIFapMaIbUIBIK OWJIay JIEHIeHiH JKOHE CTYACHTTEp apachlHIarbl KapbIM-KAaThIHAC TYPJIEPIH apT-
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THIpYFa OarbITTaNFaH OeJICeHAl )KOHE MHTEPAKTHBTI 9IiCTep MEH TOpOMENiK ic-mapanap KeIeHi YChIHBUFaH.
DKCIIEpUMEHT HOTIKEJepl MEKTENKe [MeHiHrl MaMaHAapIbsl Jaspiaylna TaHJalFaH omicTep MeEH ic-
[rapajapablH OH 9CepiH KOPCETTI.

Kinm ce30ep: MekTenke AeliHri 6itiM Oepy MyFamiMIepiH aaspiay, )Korapbl OKY OpHbI, OiiM 6epy mporieci,
MOTHBAIWS, ©31H-031 Oarajnay, OKBITY SAICTepi, JAMBITY.

N.B. JIn, H.H. Xanuna, P.K. bekmaram6eroBa, H.M. bener

YcaoBust GopMupoOBaHUSA NEJATOr0OB J0MIKOJbLHOT0 00pa30BaHUA
B BBICIINX Y4eOHBbIX 3aBeIeHUAX

Llens craTby — NMPeROCTaBUTH YUTATETIM MHPOPMAIMIO 00 aKTyalabHOH IpobiieMe MOATOTOBKH MeJaroros
JIOIMIKOJIBHOTO 00pa30BaHMUS — YCIOBUSX YCIEHIHOTO 00ydeHus OyIyIINX IIeAaroroB JOIMIKOIEHOTO O
BaHMS B BBICIINX y4eOHBIX 3aBefeHMsIX. COBPEMEHHOE COCTOSTHHE 00pa30BaTeNbHON Cpebl HrpaeT Ba
pouib B Iporecce OpMUPOBAHUS MEAroroB. B cratbe OCHOBHOE BHUMaHHUE YIEICHO TEOPE
JIOJIOTUH TIPOOJIEMBI, PACKpbIBaroLleil HECKOJIBKO 0030pOB Mearoruyeckux u ncnxonorwgc
HHUIA. ABTOpBI YKa3bIBAlOT Ha HECKOJIBKO MIPUYHH YCIEIIHOTO MM HEYCIEIIHOro Mpolecca o u

TOB B BBICIIHX y‘Ie6HLIX 3aBCACHHUAX, TAKUX KaK MOTHBAIIMsA, CaMOOIICHKA, THUII MBI b O6Ll.le—
HUs, YPOBEHb TBOPYCCKOI'0 MBIIMIJICHUA U THUIIBI B3aHMOOTHOIIICHUH MEXKAY CTYACHT, ¢ BHUMaHUC
06pameH0 Ha aHaJIU3 3TUX OCO6€HHOCTCI71, METOAOB OLCHKU U PE3YJIbTATOB B pac C ICJIBIO I10-

BBIICHNS (P (EeKTHBHOCTH 00pa3oBaTeLHOrO Ipormecca. IIpeoxkeH KOMIUIEKC aKBEBHBIX U HHTEPAKTHB-
HBIX METOJIOB ¥ BOCIIUTATEIbHBIX MEPOIPHUITHH JUIS CTYJICHTOB, HAIPaBIeH TIORBIIIIEHNE YPOBHS MO-
THBAllUM, CAMOOLICHKH, THIIA MBIIIUICHUS, YPOBHS OOLIEHNUS, YPOBHS TBOPHE MBIIUIEHNS] ¥ BUJOB B3aH-
MOOTHOILIEHUH MeXy CTyJeHTaMH. BBl IPOBEEH 1 ONUCaH YKCIIepUMEH, B 0TOPOro ObLT MPOTECTHU-

POBaH KOMIUIEKC METOJIOB U BOCTIUTATEIbHBIX MEPONPHATHHA. PeByn 1 JKCTIEpHMEHTA MOKa3ald MOJI0KH-
TEJIbHOE BIMSAHUE BBIOPAHHBIX METOJUK U MEPONPUATHI IIPH nomﬁ HAJIUCTOB JIOIKOJIBHOTO 00Yy-
YEeHUS.

00pasoBaHMs, BEICIIICE YICOHOE 3aBelieHHEe, 00pa3o-
e pasBuTHE.

Knrouesvie crosa: moaroToBka yuutene JOUIKOJIBHO
BaTEIBHBIA TPOIIECC, MOTHBAIHS, CAMOOIICHKA, METOIbI
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