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Recommendations based on the basic tenets of Updated Curriculum
Framework toward Pre-service English Teacher Training

The keystone of successful breakthrough in pre-service teacher education underpins understanding rele-
vant educational goals and objectives of policy makers. Therefore, this article reveals aspects of the updat-
ed content of Kazakhstani Curriculum Framework for the further development of pre-service English
teacher education. Authors depict the basic tenets of updated curriculum and put forward in the contextual
model. Authors undergird the best practices of effective teaching such as The Spiral Curriculum Design,
Educational Curriculum Framework, Leadership and Management Development Framework, Goal-Setting
and Task Performance, and Assessment in Curriculum Framework. Revision of methodological literature
gives full description of goal-settings, planning process and its implementation at secondary school sys-
tem. Along with a description it was analyzed: first-year-school teacher feedback of retraining courses to
see impacts of curriculum changes on their actual teaching. Thus, authors have compiled recommendations
based on in-service teacher feedback, focusing on the key issues of the updated curriculum framework that
future teachers might encounter in various school settings. The findings can be used for further study in
pre-service teacher education policy.
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Introduction

Reformation<of education system focused on the best practices around the world has begun to
be perceived as a top priority of the government. The Kazakhstani primary and secondary education stages
have undergone a significant shift in the tone of quality teaching whereas higher education needs effective
alterations compliance with teaching reforms. Moreover, the current state of modernization education system
in‘Kazakhstan involves retraining in-service teachers for improving their teaching skills; however the issue
of pre-service teacher education remains virtually unclear. In this regard, the state and society began to feel
areal need for specialists who speak not only a foreign language, but who have a solid stock of knowledge
of the subject, are informed in related disciplines, are aware of the changes taking place in the world within
soft skills, and are erudite in various fields, in general, competent professionals in their profile. The essence
of preparation future teacher is likely to create conditions for obtaining Pedagogic Content
Knowledge (PCK) in accordance with high-quality teaching skills in the context of updated content
of Kazakhstani Curriculum Framework. The strategic document «New development opportunities in
the conditions of the Fourth Industrial Revolution» states the need to revise the approaches to training
and qualification development for teachers, to develop pedagogical departments and faculties. And specific
requirements for the preparation of teachers for work in the conditions of new challenges in higher and sec-
ondary education have been identified [1].
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In this study we have aimed twofold goals to build Basic Tenets of Updated Secondary Education Cur-
riculum Framework for a clear understanding how it works and analyzing in-service school teachers’ feed-
backs as essays from training courses for creating recommendations for pre-service teacher education pro-
grams.

Main part

To implement a new curriculum framework, a stepwise approach has been carried out from 2015-2016
school years for the first grades. The current school years, the 2nd, 5th, 7th grades have already become in-
volved in this process. It is according to the State Program, until 2021 all school educational stages will be
fully engaged. This is a brief view of strategic plan for accomplishment updating secondary education cur-
riculum. So, it is clearly seen how secondary school education has moved forward in school' management
and actual teaching practice.

The nature of new requirements for the future teacher preparation is creating conditions. for their subse-
quent effective teaching in upgrading overall school system [2]. The keystone of successful breakthrough in
pre-service teacher education is taking into account of understanding relevant educational goals and objec-
tives of policy makers. Therefore, the future teachers need to be aware of what Updated Secondary Educa-
tion State Standard (USESS) is and how it works. Substantial distinction of the updated curriculum is shown
in Table.

Table
Basic Tenets of Updated Curriculum in Context

1 2 3
The Spiral Cur- | Based on Jerome
riculum Design | S. Bruner’s the cog-
nitive growth theory
into adaptive learn-
ing «A curriculum as
it develops should language
revisit these basic development
ideas repeatedly,
building upon them
until the student has
grasped the full for-

mal apparatus | that
goes with themy. The theoretical spiral of language development across

the curriculum (Adapted from Bruner 1960)

lesson 1 lesson 2 lesson 3

(Bruner J.

1960/1977) [3]
Educational Based on Benjamin
Curriculum Bloom’s taxonomy
Framework (educational  objec-

tives, learning out-
comes, domains, as-
sessment)

Analysis

N
/ FR—— \
S =\

Bloom’s taxonomy of educational objectives (cognitive domain)
(Adapted from Bloom 1956) [4]
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1 2 3
Leadership and A framework Of ag_ Leadership New leadership | Modified Enhanced Enhanced Improved
Management gregate theories and development learning,  e.g. | leadership teaching classroom learner
Development studies on transfor- activity, e.g. | classroom practice,  e.g. | practice, e.g. | learning,  e.g | outcomes, eg.
Framework mation Of principal observation classroom through through learner | better
school/class man- training observation responding  to | response to | examination
agement with formative | feedback improved results
Effective Leadership feedback teaching
Skills

Leadership Development and Learner Outcomes Model
(adapted from Leithwood and Levin 2004,
and Bush and Glover 2012) [5, 6]

Goal-Setting Based on Edwin 1
> Moderators: Willi to
and Task Per- | A. Locke’s theory of L Moderators: g:n:-:r'rﬂ'{?ﬁiew
formance Goal-Setting and Son mportance allenges
Feedback
Task Performance Task Gomplexity '{
Goal Core:
ifi Gi Satisfaction With
Sy vy, Parformance and
{e.g., Performance T Cost Improvement) Rewards
and Leaming Goals,
Proximal Goals)
Mechanisms:
ChoicelDirection
Effort
Persistence
Strategies

Essential Elements of Goal-Setting Theory and
the High-Performance Cycle
(Adapted from Locke, E.A., and Latham, G.P. 1990, 2002) [7]

Assessment in | A framework of ag-

Curriculum gregate theories and
Framework studies on improve- m

ment student learning
outcomes, quality
education'system

Teacher appraisal
School leader
appraisal
School evaluation

System

System evaluation
N J /]

Evaluation and Assessment Framework
(Adapted from Synergies for better learning: An International Perspec-
tive on Evaluation and Assessment in Education, 2013) [8]

Expected learning outcomes are specified for the purpose of training for each section. There is a very
close relationship between long-term, medium-term and short-term plans. Long-term plans reflect general
principles of educational development (development concept); mainstream and development programs; it
includes topics of study for one academic year. Medium-term plans provide recommendations for teachers
on how to conduct lessons by topic and section, organization of student activities in the classroom, and also
include resources (Internet, texts, exercises, video and audio materials, etc.). In contrast to the curriculum,
curricula are advisory in nature, so the teacher can adapt activities and choose their alternative resources that
meet the interests, level, needs and age characteristics of students. It consists of language goals. Each subject
has its own linguistic style; it can be called the «scientific language» of one particular subject. Scientific lan-
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guage is the main tool used in teaching the subject's content, thinking and improving the abilities of working
with basic concepts in the subject's content. Language goals are important means of learning a scientific lan-
guage. To build language goals, the following verbs can be used: categorize, select, classify, compare, link,
identify, copy, construct, criticize, define, characterize, evaluate, explain, give examples, designing, clarify-
ing, justifying, negotiating, hypothesis, mining, proposing alternative solutions, explaining the reasons, clari-
fying, speaking in other words, reviewing, writing off, playing role-playing games, summarizing understand-
ing of results, assessments and writing, use for various purposes, write inquiries in your own words, arrange.
A short-term plan, or a lesson plan, is drawn up by the teacher on the basis of the approximate template pre-
sented at the end of the medium-term plan. When developing a short-term plan, the teacher is recommended
to pay attention to a differentiated approach to learning and to take into account the individual characteristics
of children. When drawing up a short-term plan, the teacher can be guided by the following recommenda-
tions:

— during lesson organization, teachers must be guided by the goals specified in the curriculum;

—it is necessary to detail the formulation of lesson objectives (according to the principle of
S.M.A.R.T.), that is, to set specific, measurable, achievable goals;

— all activities included in the medium-term plan should be organized in the lesson;

— activities should be supplemented at the discretion of the teacher.

Teaching methods, approaches, assessment, even goal settings, class management, and the philosophy
of actual teaching practice has the dramatically changed in the context of updated school curriculum. The
learning process has the following features: the student is not given knowledge in.completed form, and the
knowledge is acquired by the students themselves, through the collaborative environment organized by
teacher, research activity.

In addition to the above, the use of ICT, interactive learning, research methods and timely response to
the needs of students are required. So what is required of the teacher? These skills:

— to formulate learning objectives for results;

— to build the educational process on the organization of assimilation of educational material;

— to prepare training materials in accordance with the educational objectives;

— to use the potential of the information environment for the educational process;

— to create conditions for high-order thinking (HOT) in and personal-activity orientation;

— to create an atmosphere of comfort and support;

— to prepare students for self-education, self-determination and self-realization;

— to evaluate current results aimed at achieving goals.

The teacher in the light of the updated content must have the following competencies [9]:

— the ability to engage in their own professional practice at a sufficiently high level and trace their fur-
ther professional development;

—an interest in the development of professional knowledge, skills and abilities, goal-settings, motiva-
tion for the development of subjectivity and creativity in education, the ability to apply the basics of educa-
tional and social psychology;

— the ability to engagein joint (collective, group) professional activities, cooperate and use professional
communication techniques adopted in the managerial profession.

Thus,pedagogical workers have begun to take advanced training courses as part of a renewed education
program, since it'is impossible to achieve the above-mentioned insights without training. After course teach-
ers started to share with their experience of training in essays that were released on the websites dedicated to
discussions among teachers. Here some extracts from their essays «...after 4 weeks of studying at the cours-
es I'was very sorry to part with our wonderful group and a trainer. But now the academic year is almost over.
My findings?! I saw with my own eyes that it is possible in a short time to rally the group as one. It is a pity
that there is no such collaboration in our schools... After even course completion we still communicate. Our
group has a common forum in the net, a common e-mail. We discuss many issues on this forum — in Sep-
tember we had a joint drawing up of plans for the lessons, and many other activities regarding teaching prac-
tice. We discussed the main points of planning on the forum, and then simply distributed the duties among us
to see best samples of lesson plans. Then they interfered with each other. We also worked together on the
preparation of summative tasks, and, again, in the forum we discussed who carried out these tasks. In addi-
tion, we visited each other's school, attended classes for collaboration and exchanging experiences. So it
turns out, it is much more efficient to work! It is a pity that, for example, in our school there is no such
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common coordinated work. But those teachers who completed courses in the updated program in other sub-
jects (in our school 12 people took courses in the Updated Program — these are teachers of the Kazakh lan-
guage, Russian, English, and beginnings) — we created a community of teachers in the updated education at
school, and now we get together, discuss important issues, and in general we have become a cohesive group.
Working on the updated program, I took a lot for myself, made many discoveries, despite the fact that I took
three-month courses. Now I know for sure: how to teach lessons effectively; how to organize group work; to
distinguish the objectives of the lesson from the purpose of training, despite the fact that they are interrelated
and one implies another; the criterion assessment system, the sequence of teaching and their approaches;
what is the essence of the communicative approach and what strategies can be used, and a lot more...
Gulmiray [10].

Here is another opinion «... A well-designed program of courses and the possibility of continuous co-
operation of teachers helped course participants quickly move from theory to practice, making it quite easy
to learn a new learning model and see the results of their work. It is very motivating and in the futurewill
allow you to quickly adapt to work in new conditions. From the words of the trainer, I learned that the updat-
ed program involves a spiral model of learning, that is, a gradual expansion and deepening of knowledge,
which leads to the effective teaching of the subject, the purpose of which is to improve the language compe-
tence of students.

The courses helped us teachers improve our pedagogical skills in the context of updating the education-
al program. We learned to use in our practice a criterion of assessment system, to create a collaborative envi-
ronment, to use new forms, methods, and active learning strategies. They allowed.us to review the role of the
teacher and the students in the educational process, as well as get acquainted with the structure, content, con-
sistency, goals and objectives of the updated educational program en the subject. The result of the updated
program, students will learn how to study independently and consequently could become independent, self-
motivated, enthusiastic, confident, responsible students with developed critical thinking, and have a good
command of Russian, Kazakh and English languages and showing competence in digital technologies.

All methods and strategies that we studied were used in the development of a short-term plan, presenta-
tion. For the compilation of a short-term plan, micro-teaching experience helped me in the following: to plan
individual and group work, it is appropriate to use strategies. Send a package Timeline, poster protection,
composing thin and thick questions, Name 10 words about..., Plus or minus-interesting strategy, use differen-
tiation methods: level tasks, teacher and student support others, to make tasks in accordance with the objec-
tives of the lesson and the objectives of the'lesson, to determine the descriptors to the tasks.

Thus, we think that it is necessary.to continue training teachers and school leaders for the further organ-
ization of effective work within the framework of updated school curriculum. With advanced training, I real-
ized that genuinely human joy can be experienced when you see that you have brought joy to another person,
and we deliver this joy to ourselves and our students in and after the lessons. I always remember the words of
the great teacher V. Sukhomlinsky: «If the knowledge of the teacher does not increase, the students will be
doomed to just follow the textbooks, the child will lose the desire for knowledge, destroy his intellectual in-
clinations and abilities: And if the teacher is always frank with his students, puts passion into the upbringing
of his students, his.pupils will always respond and understand him» [11]. We can consider that Kazakhstani
teachers are on the way of changing of their approach and thoughts toward updated education. And we also
can rely on a new generation of pre-service teachers as they could be already prepared to a new era of educa-
tion.

Discussion

The paradigm of education is changing, we are moving from the concept of «good education for entire
life» to understand student needs for life-long education. And if the majority of school teachers has already
been trained and is ready for transformation, the situation in pedagogical universities will be different too.
Here, in terms of introducing the future educational content of future teachers, there are certain difficulties
— this is the imperfection of the university programs, isolation from the updated content of secondary educa-
tion, insufficiently deep understanding of new approaches to teaching in school and evaluation.

During the analysis of teachers’ feedbacks and the university programs, it became clear that it was nec-
essary to focus more on the requirements of the updated secondary education programs: a new system of
goal-setting and evaluation of learning outcomes, active forms of interaction. We came to conclusion some
courses should be introduced into the programs of the 1*" and 2¢ year of the study, that reveal the essence of
the updated content, for instance, forms of assessment, criterial assessment, formative assessment, ways to
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achieve results, how to set goals. The reason is that students at this stage begin to practice in schools, there-
fore having faced in practice they will understand what goals should be set, what contributes to the achieve-
ment of these goals. As soon as programs have been introduced, university teachers delivering lectures on
pedagogy or methodology as well as English language teachers must upgrade their qualifications. Nowadays
teachers intensively attend workshops devoted to the updated content of secondary education. However it is
not the only problem of present situation in pre-service teacher’s preparation.

Due to the specifics of the school subject «Foreign Language», in our opinion, the new training model
should include such basic components as: social, professional-pedagogical, and personal-psychological. Let
us dwell on each of them separately. The social component of the training methodology should orient the
future specialist to an understanding of the new role of the teacher in a changing reality, to an awareness of
his/her place in society, where he/she is a mediator between society, school and family. The professional and
pedagogical component of training involves the formation of communicative, methodological and pedagogi-
cal competence based on the variability of modern concepts, methods and technologies of teaching foreign
languages, taking into account the individual needs of students and the region as a whole [12].

Conclusion

In the context of developmental education, the formation of the communicative competence of the fu-
ture specialist requires updating the content of curricula in terms of using active forms of work in a foreign
language and methods of teaching it. Methodological competence includes the awareness of professional
activity at a theoretical level (a vision of the laws of its activities), as well as-a.model for the transition of
theory to pedagogical practice. However, in reality, the second component of methodological competence is
not sufficiently developed. Essentially, before entering practice, it is. necessary to include integrative courses
in pedagogy and methods of teaching foreign languages, which bring a foreign language as an academic sub-
ject to the conditions of professional activity in life.

The personality-psychological component of training implies the development of self-esteem and
awareness of the need for self-development and self-education as indispensable conditions for the develop-
ment of an independent creative person. This will allow:-developing a positive-critical position in relation to
the proposed diversity of content, forms, methods, techniques and means of training on the latest technolo-
gies. This can be done with the help of independent work in video and computer classes.

So, according to the specified model of methodical preparation of a teacher of foreign languages, a
teacher should know a foreign language as:

— means of communication;

— the object of study;

— a tool for teaching and pedagogical communication, which implies a certain level of formation of var-
ious methodological skills.

It is obvious that the following factors should be taken into account in the methodological preparation
of a teacher of foreign languages:

— the teacher's readiness for changes in the education system;

— readiness to'learn all life in the system of continuous pedagogical education;

— continuous improvement of bilingual communicative competence in oral and written communication;

— the use of a foreign language in vocational-oriented education.

Students and teachers determine almost everything in the education system, since their dedication, crea-
tive initiative and abilities, irregular thinking, the desire for innovations are important characteristics of an
effective educational activity. At the same time, the key figure of educational activity is the teacher as the
creator of pedagogical education, its content, technology. In modern conditions, the teacher of foreign lan-
guages must have a broad education and culture, a high level of intellectual development, be able to conduct
social dialogue, ensure social partnership.
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B.A. XKetmuc6aeBa, A.E. Ceinxanosa

bonamak aFbUIIIBIH TUTIHIH MYFaJiMIepiH JaibIHAAay 00MbIHIIA KAHAPTHIJIFaH
0inliM Oepy Ma3MyYHBIH 0acThl KAaFMJIATTAPbIHA Heri3/leJIreH YChIHbICTaPp

Bonarmrak myranimaepaiH HeJarorukaibik OidiM canachlHOAFbl TaOBICTHI KETICTIKTEp KiITi THiCTI OiniM Oepy
MaKcaTTapbl MEH cascaThl MaKCaTTapbIHBIH TYCiHY OoibIl TaObuiansl. COHABIKTAH MaKaia aFbUIIIBIH Tili
Oonamiak MyFamiMAEpIiH Jaspiay YurH OiugriM Oepy -OarmapiaMachlHBbIH JKAHAPTHUIFAH MAa3MYHJIAFbl
KBIPJIApbIH CHUMIATTaiIbl. ABTOpJAp >KaHApTBUIFAH OKY OarqapiiaMachIHBIH HETi3ri KaFuaanapbliH Oenrijier,
OHBIl KOHTEKCTIK MOJENbre eHrisedi. =~ ABTOpIap CHHpalbAi OKYy JKOCIApbhlH KYpacTbIpy, OKY
OarmapiiaMaiapblHbIH KYPBUIBIMBI, KOMIOACHIBUIBIKTHI JAaMBITY KOHE 0ackapy KYpbUIBIMBI, MakcaTTap KO
JKOHE MIHJETTEp/Ii OPBIHAAY, COHIaH-aK OKY JKOCIIApbIH Oaranay CHSKTHI THIMI OKBITYFa apHaJFaH CH )KaKChl
Toxipubere cydeHeni. OpicTeMemik omeOMeTTepAi HIONy MAakcaTThl OENriuleyAiH TOJIBIK CHIIATTaMacChlH,
KocHapiay yJIepiciH jkoHEe OHBIH OpTa MEKTENTe JKy3ere achpbUIybIH KamTamachl3 ereni. CunarramaMeH
KaTtap, OKy JKOCMapJjapblHAAFbl ©3TEpICTEepiH HAKThl OKBITyFa oCepiH Kepy YIIH OipiHim Kypc
MyFanimMepiHiH OUTIKTUTITIH apTTBIpY KypcTapbiHa Tanay xyprisiaai. Oceuiaiiia, aBTopiap MyFaliMIepaig
mikiprepi Herizinze Goiaak MyramiMaep SpTYpJIi MeKTenTep/ie Ke3IeceTiH KaHAPTHUIFAH OKY JKOCITapbIHBIH
HeTIi3ri MacelelepiHe Ha3ap aymapbll, YCHIHBICTap >kacaasl. HoTwkenmep Oonmamaxk MyramiMaepAi OKBITY
caJlaChIH/IaFbl CAsCATThL O/[aH Opi 3epTTey YIUiH KONAAaHBLTYbl MYMKIH.

Kinm ce30ep: OKy OCHapiapblHIaFsl ©3repicTep, JKaHAPTBUIFAH MEKTelN OaFaapiaMaliapblHbIH Herisri
epexenepl, Ka3zaKCTaHABIK opTa OimiM OepydiH >KaHAPTBUIFAaH Ma3MyHBI, OOJallaK aFbUINIBIH  Tiji
MyFanimMzepi, KaciOu meaaroruKaiblk OiTiM, MyFaliM, MyFaliMISpAiH MiKipiepi, YChIHBICTAP.

B.A. XKetmuc6aeBa, A.E. Ceitnxanosa

PCKOMCHHaHHI/I, OCHOBAHHBIC HA KJIIOYECBBIX IPUHIUIIAX O0OHOBJIEHHOI'0
coaepxanus OﬁpaSOBaHI/IH IO MOATrOTOBKE ﬁyIIYH_II/IX y‘lHTeJ’Ieﬁ AHIJINIICKOI 0 SI3bIKA

3aJ10roM yCHEeIHOr0 JOCTHKEHHUS B 001aCTH MEeIaroru4eckoro o0pa3oBaHus OyaymuX y4uTelel sSBIIETCS
MOHMMAaHHUE COOTBETCTBYIOIINX 00pa30BaTENbHBIX IIeNeil W 3a7au MOIMTHKU. B cTaThe pacKphIThl aCTIEKTHI
OOHOBJIEHHOTO COJIepKaHUs Ka3aXCTAaHCKOW y4eOHOW mporpammbl Al JajbHEHIIEH MOATOTOBKH OyayIimux
yYuTeIel aHTIMHCKOTO S3bIKa. ABTOpaMH ONMCAHBI OCHOBHbBIE PUHIUIBI OOHOBIEHHON yueOHOW mporpam-
MBI M €€ KOHTEKCTHasl MOJeNIb. ABTOPHI ONMPAIOTCS Ha JIyYIHe NMPAKTHKU d(PPEKTHBHOTO 00OyJIeHHs, TaKHe
KaK JAW3aifH CITUpaIbHON y4eOHOU IPOrpaMMEL, CTPYKTypa 00pa30BaTeIbHON y4eOHOH IIPOrpaMMEL, CTPYKTY-
pa pasBHUTHS JIMIEPCTBA U YIPABICHUs, IIOCTAHOBKA IeJiell U BEIITOJHEHHE 33/1a4, a TaKkKe OIeHKa B paMKax
yue6Ho nporpaMmel. O630p METOMUYECKON JIUTEpaTyphl JaeT MOJHOE ONHMCAHUe MOCTAHOBKH IieJiel, Mmpo-
1iecca INIAaHUPOBAHUS M €T0 peann3aluy B CHCTeMe cpefHel mkoibl. Hapsiny ¢ onucanuem, 6bIH MpoaHamy-
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3UPOBAHbI OT3BIBBI MIKOJIBHBIX YUUTENEH MEePBOro rofa 0 Kypcax MepenoAroToBKH, YTOObI YBHAETh BIUSHUE
U3MEHEHUH B y4eOHBIX MporpaMMax Ha ux Qaxruueckoe npenopaBaHue. TakuMm oOpa3oM, aBTOPbI COCTaBUIIH
pEKOMEH/JAIlH, OCHOBAaHHBIE HA OT3BIBAX yUHMTENEH, COCPEAOTOUNB BHUMAHHE Ha KIIOYEBBIX BOIMpPOCAX 00-
HOBJIGHHOW CTPYKTYpHI y4eOHOTrO IIaHa, C KOTOPBIMU OYAyIIHe YYUTENIs MOTYT CTOJIKHYTHCS B Pa3IMIHBIX
MIKOJIBHBIX YCJIOBUSIX. IlosTydeHHbIe pe3ybTaThl MOTYT OBITh MCIIOJIB30BAHBI JUIS JAJIbHEHIIEro N3y4eHus B
00J1acTH OJINTUKY OATOTOBKH OYIYIIHX YIHTEICH.

Kniouesvie cnosa: m3MeHeHHs B y4eOHBIX IPOrpaMMax, OCHOBHEIE MOJOKEHUsI 0OHOBJICHHO MIKOJIBHOH IIPO-
rpamMMbl, 0OHOBJICHHOE COZEPIKaHUE Ka3aXCTAaHCKOTO CpeHero o0pa3oBaHus, Oyayluue y4uTeNns aHIIHHCKO-
IO s3bIKa, MPo(ecCHOHANbHOE MeAarornieckoe 00pa3oBaHue, MperoaBaresib 0e3 OTphIBa OT paboThI, OT3bI-
BBl YYHTEIS, PEKOMEHIALNH.
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