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Theoretical foundations for the formation of students’ language learni tegies in
the English language classroom

This article examines the effectiveness of language learning strategies in teachin

experience, and become a socially adept individual. In essence, these str:
effective learners. The authors emphasize that in the current stage of educati

ing students' desire and
eral education schools.
This includes initiating actions, setting appropriate goals and @ks akig corrections, evaluating results,
and planning future learning and cognitive activities. The authorsgide e following types of language
learning strategies: personal strategies (related to personal a N)na self-determination), regulatory
prediction, correction, and evaluation),
cognitive strategies (developing general academic ical abjlities), and communicative strategies
(cultivating students' social competence). The article pla icular emphasis on the educational nature of

their motivation to learn a foreign language. Vario sks age/provided as examples to support these concepts

within the article.

Keywords: language learning strategies, acti approach, competence, reflection, cognitive, metacognitive,
affective, social, communicative.

Introduction

The development of mo 00l education standards is based on the idea of education as an institu-
tion of personality socializatién, which derives from the main provisions of L.S. Vygotsky's cultural-
historical concept of ialisation Institute. The cultural-historical system-activity approach defines,
firstly, the main goa ucation as an institution of socialization and, secondly, a set of value-normative
characteristics of @ student's personality as an ideal representative of civil society. The priority of the new
dardgyisthe implementation of the developmental potential of education.
ing the standard of education and interpersonal connections hold significance during
pivotal peri® ocietal transformation and in times of emerging crises that demand change. The advent of
new circumstafiges undermines conventional and established ways of living, requiring modifications across
all social domains, including education and the intricate network of social relationships. Throughout history
and into the future, education consistently stands as the genuine asset and primary catalyst for societal
progress, thereby highlighting the necessity to reevaluate its significance.

In its original sense, the notion of “education” means an adult's acquisition of an image of the world and
his or her place in it. The rapid changeability of the modern world and its dynamism determine the social
order for education and orient the teacher's activity towards the development of students' ability to live and
function successfully in the constantly changing world.

Language learning strategies (LLSs) encompass a range of actions that offer students a broad perspec-
tive across various subject areas, fostering both their knowledge and motivation to learn. In a broader con-
text, the term “language learning strategies” refers to the skills of self-development and self-improvement
through conscious and active engagement with new social experiences. In a narrower, psychological sense, it
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specifically refers to a set of methods employed by students to independently acquire new knowledge and
skills, including organization of the learning process.

Language learning strategies form an interconnected system where the development of each type of
LLS is influenced by its relationship with other types and follows the general logic of age-related develop-
ment. The universal nature of these learning activities is evident in their transcendent and cross-disciplinary
characteristics, as they facilitate the stages of mastering learning content and cultivating students' psycholog-
ical abilities.

Experimental

LLSs addressing the broader goals of cultural, personal values, and cognitive development of students
are implemented within the comprehensive educational framework, encompassing subjects, disciplines, and
meta-disciplinary activities [1; 39].

Since their introduction in 1975, it has become difficult to define language strategies. Redgarchers have
made several attempts to create a common terminology and describe these strategies, but t
sensus. In the context of Teaching English as a Foreign Language (EFLT), language
thoughts or actions that students take to improve their learning and use of a foreign 1 e. Acgording to
Rigney's (1978) definition, language strategies are processes associated with the , storage, retriev-
al and application of information. Tarone (1983), in turn, viewed them as atte Velop linguistic and
sociolinguistic competencies in the target language. Other researchers suc n and Rubin (1987)
have described language strategies as plans, procedures, or sets of activiti arners use to facilitate the
acquisition, storage, retrieval, and use of information. [2].

Typically, existing systems for classifying language strategl s di into three main types: cogni-
tive strategies, metacognitive strategies, and affective or socifl s (Gan, Humphreys, Hamp-Lyon's,
2004). Students may use these strategies both conscwusly and usly. In 1990 Oxford developed a
widely accepted classification system that separates strate ct and indirect categories. Direct strat-

egies include memory strategies, cognitive strategies,
include metacognitive, affective, and social strategies.
Cognitive strategies as a means of forming uage earning activities are recognized to provide the
creation of motives for learning, and with the help o you can cause a focused activity of the student,
determining the choice of tools and techniques(to achieve the goal of learning a foreign language at the initial
stage. The result of including the student rdative cognitive activities is the acquisition of a motivational
basis for compulsory learning and cog i
The term metacognition, al
conscious manifestations in the c
development is “to teach a p@ m” Metacogmtlve development is assumed to have an impact on

pemsation strategies, while indirect strategies

academic performance. Ident and awareness of one's individual thinking traits is practically applica-
ble to the effectiven t all stages of learning and during the study of different content disci-
plines; the student's ow ness will increase both confidence and motivation and form a clearer moti-
vation for choosing eleeti
of the educa iQ em t@)develop various productive thinking skills and is also a significant support for the
0 arning, i.e. if a graduate needs extremely new skills and competences, he/she can
himself/herself, without the help of a teacher, through metacognitive skills. In addition,
1 Kazakhstani educational environments as one of the orientations of modern education
highlight the ability to self-organize and self-determine.

Affective strategies refer not to a state of affect but to ways of controlling and managing one's emotions
that interfere with learning, attitudes towards language and the learning process. These are ways to cope with
negative emotions, to reduce anxiety, to gain self-encouragement, to concentrate, to form and develop rea-
soning skills. Since self-control is an internal mechanism of speech activity that regulates the mastery of ex-
ternal speech activity, teaching self-control skills is naturally related to the psychological features of the
learner, and hence to affective learning strategies. Scientific psychological research has shown that self-
control organized in class requires concentration of attention, forms the ability to reason, makes it possible to
better understand the material being studied in order to exclude errors [3].

Social strategies are valuable tools for students when interacting with fellow students or native speak-
ers. Since language learning is inherently a social activity aimed at communication, interaction becomes nec-
essary. Students who have effective social strategies are better able to participate in language interactions,
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including asking questions, collaborating with others, paying attention to the thoughts and emotions of oth-
ers, and being culturally receptive. Participation in conversations serves for students as a test of the applica-
tion of their knowledge in practice and an assessment of the success of the exchange of views. Students can
gain valuable background information for their learning by using social strategies such as seeking explana-
tions, corrections, or checks. Conversely, if students avoid social strategies, refuse to communicate with their
peers, or communicate with people who speak the language, they miss out on important feedback. Natural
inhibitions can often lead to such avoidance. To address this issue, teachers can incorporate collaborative and
competitive elements into their classrooms and challenge preconceived cultural and social constraints [4].

The system of language learning strategies, which encompasses personal, regulatory, cognitive, and
communicative actions, plays a crucial role in developing the psychological abilities of an individual. This
development occurs within the context of normal age-related progress in the personal and cognitive domains
of a child. The learning process itself influences the content and characteristics of the child's learning strate-
gy, thereby shaping the zone of proximal development of these strategies. This zone correspords to the level
of strategy formation that is expected for a particular stage of normative development, It s asSeciated with
the development of “high norm” capabilities and their respective properties [5]. ’S

The criteria for assessing a student's LLSs level of development are: compliancéyyi and psycho-
logical normative requirements; compliance of LLSs properties with pre-determin ments.

The formation of students' key competences occurs within the framewor! in educational pro-
gram of general education, necessitates of which the creation of a learning e by teachers that fos-
ters the development of language learning strategies (LLSs). LLSs repre prehensive system where
the emergence and progression of each learning activity are influence finterconnection with other ac-
tivities and the overall developmental logic associated with age. Through unication and co-regulation,
learners acquire the capacity to regulate their own learning en&xv e evaluation and feedback provided

est

by others contribute to the development of self-perception and s ecm, ultimately shaping learners' self-
conﬁdence and self determlnatlon Students cognltlve actiy, ultivated through situational-cognitive and

According to the objectives of the cognitive-co ative approach, we have developed a set of exer-
cises to enhance creative writing skills in a for€ign language (Table).

During the sessions, we have establi aluation criteria for assessing students' work, which can be
utilized for analyzing the developmen e writing skills in the English language. These criteria in-
clude:

- Reflection of the most 1rnp s of the original text content.

- Utilization of terms fro al text.

Coherence in the cons
Compliance nt requlrernent
Correct d1V1s10n t into paragraphs.
Tlmely 1ncorp of vocabulary.
cy of the expression, adherence to spelling and punctuation rules.
one's own opinion about the text.
describing objects based on one's knowledge and the material and linguistic context.
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Table

Set of exercises to build foreign language creative writing skills

Assessment criterion for
completed exercises

Assessment

excellent

good

satisfactory

Exercise 1: Read the text
provided and correctly di-
vide it into paragraphs.

The student demonstrates
the ability to properly or-
ganize the text into dis-
tinct paragraphs.

The student struggles with
correctly dividing the text into
paragraphs, making some
mistakes in the process.

The student lacks the skill to
accurately divide the text into
paragraphs, often making er-
rors in the process.

Exercise 2: Read the text
provided and provide an
appropriate title for it.

The student demonstrates
the ability to accurately
identify the main infor-
mation of a text and assign
an appropriate title to it.

The student faces challenges
in distinguishing between
main and secondary infor-
mation, often selecting details
rather than capturing the pri-
mary information when as-
signing a title to the text.

The student struggles to iden-
tify the main information in
the text and often fails to pro-
vide an appropriate title that
accurately refle@ts the content
of the text.

Exercise 3: Create an origi-
nal ending for the text pro-
vided.

The student demonstrates
the ability to extend the
text while staying on topic
and maintaining con-
sistency with the style of
the original text.

The student shows some pro-
ficiency in continuing the text,
but occasionally deviates from
the theme and style, resulti

in minor inconsistencies.

Exercise 4: Share your per-
sonal opinion regarding the
text you have read.

The student effectively
communicates their
perspective on the topic
presented in the text.

The student attemp
express their pomt

a Manner that
he theme and

e original text, often

g in significant devia-

s and inconsistencies.

The student faces difficulties
in expressing their views on

the topic covered in the text,
often struggling to articulate
their perspective effectively.

Exercise 5: Formulate ques-
tions based on the highlight-
ed words in the text.

The student successfully
identifies the relevant v
cabulary from the lesson
and formulates appropriate
questions for the hight
lighted words.

This set of exercises aims t
can also serve as valuable materia
knowledge, skills, and capabili

The implicatio
knowledge of a foreig
have the op to

@',

ask most of the

te questions for the
ghted words, with only a
few minor errors or omis-
sions.

The student struggles to locate
the necessary words in the
text, making it challenging for
them to formulate appropriate
questions for the highlighted
words.

ely.

Conclusion

@ dents' foreign language creative writing skills and abilities. It
mental work, allowing educators to assess and monitor students'

ge teaching suggest that learners should not solely focus on acquiring
age but also be encouraged to explore diverse learning strategies. They should
periment with these strategies, evaluate their efficacy, and ultimately select the

- Additionally, all learners can benefit from developing metacognitive strategies that
) monitor, and assess their own learning progress. The significant correlation between the
age learning strategies and student achievement emphasizes the need for more efficient

learning methods. However, further research is necessary to delve deeper into this matter.
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AFBUIIIBIH TLTi ca0aFbIHAA OKYIIBLIAPABIH dM0e0an oKy dpeKeTTepiH
KAJbINTACTHIPYAbIH TEOPUSJILIK Heri3aepi

Makanazia opTa MEKTenTe OKyIIbUIApABIH aFbUIIIBIH TUTIH OKBITY IPOLECiHIe aMOedar oKy apekeTTepi
JAHYABIH THIMIUIIT] TangadFad. OM0Oeban oKy ic-opekeTTepi — OLTIM anymIsIHBIH OeIceH i 03iH-031 Aa)
Ha BIKIIaJT eTeTiH, jkaHa OUTiMIi o3 OeTiHIIe urepyre, dJI€yMETTIK TOXIpHOEH] urepyre MeH Oipe i
JIBIITACTHIPYFA BIKMAIl €TETIH OPTYPIi iC-OpeKeTTep/iH >KMBIHTHIFBL. JKanmel KapanaibiM €63
«amaMJpl OLTIMII MEHTepill OKBITYFa)» KOMEKTECETIH OpeKeTTep. ABTOpIIAp KAkl OiTiM O

Ka3ipri Ke3eHJeri oKy MPOIeCiHiH aXKbIpaMac Heri3i OKYIIBIHBIH 03 KbI3METiH aepbec bac
JBICKI MEH KaOileTiH KaJbINTacThpy OOJIBII TaOBUIATHIHBIH artam oTTi: OacTay, Makgar
oJapbl TY3€Ty, HOTHKeNep i Oaranay, 0JjaH api OKy-TaHBIMIBIK iC-apeKeTTep i sxoefrap

ombebar OKy opeKeTTepiHiH KeJeci Typiepi aXbIpaTbUIBII KOPCETUIIeH: KeKe ipmiki¥Kacion e3iH-e3i
aHBIKTAY); PETTEYIIUTIK (OLTIM aIyIIbUIapIslH 63 OKY KbI3METiH YIBIMIACThI 0 nay, OoJkay, Tyse-
Ty, Oaranay); TaHBIMIIBIK (OKYIIBIHEIH KAkl OiTiM Oepy, JIOTHKAIBIK KaOit BINITACTBIPY); KOMMY-
HUKATUBTI (OKYIIBIHBIH QJIEYMETTIK KY3BIPETTUIIrH KaJbIITACTRIPY). bBifliM TIBIHBIH JKaHA CaHAChIH Ka-
JBIITACTBIPYFa, MIETEN TUTIH YHPEHYTe BIHTATAHABIPY ICHTeHiH T a3 JOHBI 1H/Ie )KYMBICTa KEeNTipis-

TeH OpTYPJ TAaICHIpManapbl OPBIHAAY apKbUIBI BIKIAN €TEeTiH
epekiie Hazap ayxapbutral. CoHmai-aK 0Cbl MaKCaTTapra KOl JKETKISYEE BIK
OepiireH.

ombeban opeKeTTep CHIAThIHA
eTEeTiH SPTYPJIi TarcepMaap

Kinm co30ep. ambebar 0Ky apeKeTTepi, OeICeHALTIK T
HHUTHUBTI, aPEKTHBTI, SICyMETTiK, KOMMYHHUKATQABTI.

IPETTLIIK, pedIeKCHs, KOTHUTHBTI, METaKOT-

A K. Banrabaesa, XK. A. Ecka3unosa, . YTeybaena, M.H. lllasxmeroBa, J.P. Taxxubaena

Teopernyeckue 0CHOBBI (g pPOBaHMS YHUBEPCAJbHBIX Y4EOHBIX JAeHCTBUI

YPOKe aHIJIHIICKOr0 sI3bIKA

BHOCTH NPUMEHEHHs] YHUBEPCATBHBIX YUeOHBIX IeHCTBHII B mporecce 00y-
HXCSI CPEJTHEH MIKONBL. YHUBEPCAIbHEIE yIeOHbIe NeHCTBHS MPEACTABIIOT
JIEUCTBUI, KOTOPEIE CIIOCOOCTBYIOT aKTUBHOMY CaMOPA3BUTHIO yYAaIIIXCH,
bHO YCBauBaTh HOBbIE 3HaHWs, OCBAUBATh COLMAIbHBIA OMBIT U (OPMUPOBATDH

ATCJIbHOCTBIO: MHUIIMUPOBATH €€, CTAaBUTh PECATMCTUYHBIC LEJIN U 3a/la4U, KOPPEKTUPOBATH
I'b [IOJIYUYCHHBIC PE3YyJIbTAThl, IIJIAHUPOBATH IMOCICAYIONINE y‘le6HbIe ,HeﬁcTBHS{. B crartbe BBIIE-

npod 1), PeryIATHBHBIE (OpraHu3anys cCOOCTBEHHOH y4eOHOI NesTeNbHOCTH, BKIIOYAs IIAHNPOBAHUE,
MIPOTHO3UPOBAHKE, KOPPEKIUIO M OLIEHKY), MO3HAaBaTeNbHbIe (pa3BUTHE OOIICYYeOHBIX U JIOTHYECKUX CIIO-
COOHOCTEH y4YeHMKAa) U KOMMYHHKATHBHBIC (()OPMHPOBAHHE COLUAIBHON KOMIETEHTHOCTH y4eHHKa). Oco-
60e BHUMaHHE YZAEJICHO YHHBEPCAJIbHBIM MO3HABATENbHBIM JNEHCTBUSAM, KOTOPbIE COCOOCTBYIOT GOopMHpO-
BaHHIO HOBOTO MBIIIICHUS YYCHUKA, MOBBILICHUIO MOTHBALIMK K M3YYCHHUIO HMHOCTPAHHOTO sA3bIka. B craThe
TaKKe MPUBEIEHBI PA3HOOOPA3HbIE 33/1aHNs, KOTOPbIE CIIOCOOCTBYIOT JOCTHXKEHHIO STUX LIENIeH.

Knrouesvie cnosa: yHUBepCallbHBIC YUCOHbIC CHCTBUS, JEITEILHOCTHBINA MOIXO0/1, KOMIIETCHTHOCTD, pedJiek-
CHsl, KOTHUTHUBHBII, METAKOTHUTUBHBIH, aEeKTUBHBI, COIUATBHBIA, KOMMYHHKATHBHBIMH.
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