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Classroom activities for developing students writing skills

The article deals with some efficient ways to improve student writing. It also touches upon issues related to
the content of teaching writing at the present stage of education development. The authors offer examples of
creative tasks that have a stimulating effect on the process of development writing skills and the creation of
conditions to increase the interest and motivation of students to study a foreign language. The authors believe
that teaching based on communication should be considered to be the major factor contributing to increase
motivation, since it is the natural communication situations in teaching writing skills that leads to higher
levels of motivation and the quality of knowledge in teaching writing.
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Writing is one of English skills that should be mastered by the students. It belongs to productive skill in
which ones are expected to communicate their ideas with others in a written form. It is suggested to create
meaningful activities in order to engage students in the learning process. Writing is one of the most reward-
ing yet one of the most challenging skills for English Language learners. Why.so? Because writing is an ac-
curacy focused activity as well as an act of communication*where one can practice their skills of using
grammar, vocabulary and also put their ideas together in a coherent fashion. Through writing, students can
express themselves. Writing involves processing, editing, and while writing, there is more time available to
the students for thinking and accessing familiar language. Writing is a very important activity and set of
skills to develop as part of your academic study.

Many teachers connect writing to speaking, suggesting that a written piece consolidates language used
in class. And yet, writing which is properly integrated with other classroom activities can become great way
of consolidating language acquired in class. Students can be motivated to write when topics are interesting
and relevant to them and when teachers allow them some choice: this choice may be a choice of a topic or of
how to present their topic or regarding how much.they should write. Writing can be a nice way to engage and
motivate our shyer and quieter students. That is why many think that it’s better to give the writing task in the
classroom rather than giving it for homework, as when writing is done in class, teachers can guide their stu-
dents through the whole process. The teacher will be able to facilitate and fix so students can actually gain
many things aside from the practice of writing itself.

Writing is a process which helps you to learn more deeply. When you are engaged in writing for your
assessment tasks, you are engaged in a process of learning. Writing is not just something that happens at the
end of learning. Instead, the process of writing starts from the very beginning of tackling an assessment task.
During the process, you will'need to analyse the task, read material relevant to the task, make notes and clar-
ify your understandings, draw together different views on the topic, critically weighing these up, and so on.
All these activities.contribute to your learning as you go about solving the problem that the writing task has
posed. The kind of learning that you are expected to engage in at university level is deep learning, in which
you are expected to understand many dimensions of a topic, and how they are related to each other, to ask
critical questions, and to develop your own perspectives and viewpoints. For many people, the deepest learn-
ing.occurs when they try to put their thoughts into words so that others can understand. A common experi-
ence for many people is that they are not really sure what they think about a complex topic until they start
writing down their thoughts. Thus the process of writing can be seen as a means for discovering and consoli-
dating meaning and therefore a method for learning more deeply [1].

Writing is a product which demonstrates the quality of your learning. Without being able to ‘see’ your
thinking through the words you speak and write, your lecturers would not be able to assess what is in your
head. Thus your writing is a crucial product of your thinking which provides the evidence of what you have
learned. Your lecturers can use this product to assess the quality of your learning and give you feedback to
help you learn more from the experience. This is a very important part of the learning cycle in a university
course, and you should aim to learn from your assessment feedback on every task you undertake.
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Because writing is such a difficult skill to master, students often experience a lack of motivation, which
is a notable characteristic of some second language learners. Motivation is a complex construct, and there are
many factors that might inspire students to master a foreign language. For example, students might want to
learn English for their careers, to study abroad or some other factors that teachers can use to motivate stu-
dents. In addition, all students have particular needs and interests, which teachers also can take into advan-
tage of to create motivating writing classes and activities. In fact, research from practicing teachers shows
the benefit of focusing on students’ needs and interests when developing language lessons. According to
Brooks and Grundy (1990,45), «when feelings are touched learners are totally involved in the writing and
appear at times to be writing above their capability» [2].

A classroom project is a good way to motivate students to write because it offers the opportunity to
match tasks with interesting topics that are relevant to the students. In this article we offer youssome specific
ways that project based work can help students become active, involved participants in writing tasks.

Project work contains many features that are inherently motivating for the teaching of writing. Arends
describes the following project-work criteria that are essential to create motivation among students:

1. Tasks are organized around socially important problems that are personally important for students.
As this relates to writing, students should select topics which resonate with what is important in their lives.

2. Tasks are characterized by students collaborating with each other in pairs and small groups. While
writing is a skill that people often do individually, peer collaboration and group work can be extremely
stimulating for students, especially when they have a chance to freely express themselves.

3. Students should investigate many subjects, such as politics, history, and science .As students use dif-
ferent subjects to analyze problems, their motivation and interest will increase.

Another feature of project work is the inclusion of all four skills (reading, speaking and listening).The
collaboration that occurs in a project work requires students to discuss issues, analyze different problems,
and provide feedback about other students’ work, which involves much speaking and listening in English.

Taking into account these principles teachers can implement a successful writing project. The first step
of project work is describing the problem. The second step identifies the causes of the problem. The third
step proposes a solution to the problem. The students-should develop a draft of each part and at the end have
a chance to revise and polish the complete essay. The teacher’s task is to explain the procedure and clarify
questions if they arise. E.g. The stages of project.-work on the topic «Poverty is a global problemy.

Step 1. Describing the problem. Students brainstorm to commit their initial ideas to paper. The follow-
ing questions may help them to begin the process.

What is your definition of poverty? What do you think about the way poverty is measured? What coun-
tries in the world are poor? What is a life of poverty like?

Students begin writing their ideas at this point. Then students divide into small groups and work to-
gether both in and out of class, to research the topic. Information can be collected from popular journals,
newspapers and internet. Students.can also interview their friends and ordinary citizens.

Step 2. Determining the causes of the problem. Students brainstorm individually and in pairs about the
causes of poverty. They buildtheir research, think critically what is the main cause of poverty. They ex-
change their drafts, review questionnaire, compare their notes on the causes of the poverty with each other
and join in collaborative discussions to enhance their knowledge of the issue.

Step 3. Proposing a solution to the problem. Students research possible solutions that could improve
living standards and reduce poverty. Teacher can suggest some questions that might help them: What are
some.obstacles that countries face in getting out of poverty? What is the role of international organizations
in reducing poverty? Are there any things that citizens can do to help?

At this point students can use their notes to begin free writing and developing their ideas regarding the
solutions to poverty. Students work individually and collaboratively in pairs to discuss the solutions they
have thought about and researched. They use the results from the research, the data from the questionnaire
and combine all their drafts and revise the complete text. Finally, students will do a final revision and submit
their papers.

Having activities that engage students is the best way to practice writing. The more practice students
get, the more they will improve upon any skill, including writing. There are four main types of writing: nar-
rative, expository, descriptive and persuasive. Each type of writing can be practiced using different and in-
teresting ideas for activities.

Narrative Writing. Narrative writing is about telling a story and is the type of writing most often in-
volved in creative or literary works. To practice this type of writing, students need to tell a story using a be-
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ginning, middle and end. An amusing idea is to write a story imagining yourself as a pair of shoes. Before
writing the actual story, students should create an outline of the plot and setting, and do brief character
sketches. This helps to put the story together and can be a means to brainstorm ideas. Another idea is to write
a narrative essay about the first day at the university.

Expository Writing. A daily journal entry is a good way to practice expository writing. This type of
writing is informative, so keeping a journal allows students to inform the teacher (or whoever reads the jour-
nal) of what is going on in their everyday lives and what is on their minds. This can be a cathartic exercise
for students, even if this journal activity is kept personal. Organization is important for this type of writing,
so another good activity is to get students to explain how to do a task, step-by-step, such as saving music on
an MP3 player or building a bird feeder [3].

Descriptive Writing. These activities should help the reader create a clear picture in his mind. Ask stu-
dents to recreate a scene from their favourite vacations. Let the students know that not only should they de-
scribe what they see, but other sensory details, such as what they hear, smell, taste and touch, create a com-
plete picture. Another writing idea — this one can be done in pairs — is to get a student to describe an object
at home so another student can draw it. The better the description, the more accurate the/drawing will be.

Persuasive Writing. Pose a yes or no question and have students take a position on one side or the other.
For example, should weekends be increased to three days instead of the current two days? Most students un-
doubtedly will say yes, but they should give good reasons to support their stance so that they can persuade
the reader to formulate the same opinion. The best questions are relevant to the students. Another worthwhile
activity is getting students to write a letter to their parents trying to get their permission for something Mom
and Dad initially opposed.

Engaging students and encouraging them to write has become increasingly difficult in the classroom.
Our students are bombarded with interactive and visual images constantly through the media and the internet
and, as their teacher, it has become much harder for me to compete. Who wants to read or write an emotional
descriptive piece when they can be fully immersed in this feeling through interactive game play? This chal-
lenge has led me to look at how I can use these media, and more dynamic approaches, to engage students in
wanting to use their literacy skills and to hook them intorbecoming creative and thoughtful writers.

Using video. One way which is sure to engage students is through the use of video, in particular TV
and film. There is a wealth of materials on_YouTube, and other platforms, which will help students
to explore and fully develop ideas. Always begin with the learning objective and ensure that video clips can
fulfil the language and structural features of the relevant text type.

For example, with my 2-year international relations students I use video news on the topic cooperation
to help them to explore the key features of diplomatic sphere. Using the video news films I am able to cover
everything from political news to.economic and cultural issues in a much more inspiring manner than simply
using a diplomatic text based resource. I then use it as a way to discuss the role of diplomatic representation
bodies, the importance of maintaining mutually advantageous cooperation and friendly relationship with
foreign countries for Kazakhstan to help the students to structure their writing.

By using visual prompts the students feel more confident and ready to write. They have had time to
build up and discuss their vocabulary and then adapt this to the writing they want to create. It also allows
comprehension, text organisation and sentence structures to be taught in an exciting and meaningful way for
the students.

Adding drama. Many drama techniques enable the students to become immersed into the life and world
of a character. Encouraging conscience corridors, debates and improvisation engages the students can in-
crease their understanding of a text and their ability to express their opinions in written form.

For example, taking a dramatic approach to understanding how it feels to be a soldier can lead to a far deeper
understanding of war and how this might have affected the soldiers. In turn this helps them to write more
thoughtfully and creatively [4].

Activities. Teachers and learners may also have specific kinds of writing they want to do or specific
skills that need to be developed. The following writing activities can be engaging and challenging and can
add variety to writing instruction. They also develop important literacy skills. The writing that emerges from
an activity may be an end in itself or may lead to more extensive writing, employing one of the approaches
discussed above.

Writing Letters: Letters of complaint (while studying consumerism), cover letters (while preparing for
employment), or letters of advice (while studying newspaper features) allow learners to practice some of the
types of writing that are useful in their daily lives. At beginning levels, learners can fill in the blanks with
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content words such as, «The  is broken». At more advanced levels, learners can compose letters on their
own or be guided by questions.

Analyzing and Synthesizing Information: Adults frequently need to interpret information that appears in
graphic form such as charts, drawings, and maps, or interpret and synthesize information from several
sources. To prepare for this kind of writing, learners can complete grids based on information they gather
from class or community surveys. For example, at the beginning level, a simple grid can ask for the names of
the learners in the class and their native countries or languages. Groups of learners can work together to fill
in parts of the grid and then share their information with the entire class to complete the grid. They can then
use this information to write simple sentences describing their class, such as «There are nine Spanish'speak-
ers and four Russian speakers in our class». At higher levels, learners can gather more extensive data and
then write a descriptive paragraph or composition. Using maps, learners can write directions for getting from
one location to another. After reading articles on a topic such as immigration, learners can‘write a letter to
the editor or a summary of the information presented [5].

Making Lists: Lists can help learners generate vocabulary and provide the basis for larger pieces. For
example, when studying banking, learners might enjoy listing how they would spend a million dollars. Other
lists might be about favorite foods, places, or activities; wishes; things missed about one's country. For a be-
ginning learner, a few words might suffice. More proficient learners may write several sentences or more.

Effective integration of reading and writing in any class begins with helping students build upon what
they have already learned from previous courses or other sources of «old» information. Another foundational
principle for making reading and writing central in learning is to remind students of their personal invest-
ment in what they are learning, particularly as it connects with their long-term professional goals. A related
principle emphasizes the idea that academic knowledge has practical use outside the university. Analogies
and examples from everyday knowledge can set up a positive social, emotional, and intellectual climate,
which can motivate students.

Because both reading and writing are cognitive processes that help students make sense of their worlds,
they work best when they are closely connected. Effective reading-writing connections help students synthe-
size course content and assess new information. To foster effective reading and writing, you should:

* Make sure that students understand how to read efficiently and why they are writing.

* Identify and teach critical and discipline-specific reading and writing skills.

* Allow time and opportunities for practice.

* Provide feedback that fosters further integration of reading and writing,.

Integrating Reading and Writing todmprove Students’ Critical Literacy

Reading is a way of understanding writing that comes from a different point of view, and it is most
beneficial when it allows students to synthesize and evaluate rhetorical strategies and purposes. Writing,
likewise, is a way of reproducing processes of synthesis and evaluation for rhetorical purposes. In order to
improve students’ critical literacy, you can:

* Provide an Appropriate Level of Challenge: Students learn best when you set up reasonable yet chal-
lenging goals that build-on:the literacy skills students already possess. One way to begin is to offer models of
good discipline-specific writing, explaining what makes the writing effective. Analyzing models and anti-
models of effective writing can motivate students to read sources with a critical eye and to perform writing
tasks with more‘confidence.

» Allow Sufficient Time to Practice: This means devoting class time to reading/writing activities, not
just expecting students to do them outside of the classroom. Some instructors resist using class time for these
activities because it can reduce the total amount of material covered, but the emphasis on student reflection
that is fostered by integrating reading and writing often yields deeper learning.

¢ Evaluate Students’ Reading and Writing Practices: Many low-stakes writing assignments do not need
to be graded formally, but student learning will be enhanced when you provide feedback. One way to do this
is to model responses for the whole class, explaining how you would read a particular text or passage, and
how you would write about it—making sure to explain why such strategies are effective and how they
achieve the desired result.

» Engage in Peer-Review Exercises: When encouraged to share their work, students can acquire a sense
of community linked to reading and writing. You can provide specific guidelines for peer review so that stu-
dents can reinforce discipline-specific approaches to reading and writing.

Strategy 1: «Read-to-Learny and « Write-to-Learny Exercises

You can engage students in exercises that use writing to improve reading and exercises that use writing
to help students shape their ideas.
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* Ask students to write in their texts: Students are too often passive readers. If they are instructed to
write notes in the margins of their books — where they can challenge new notions or ask questions — the
reading process becomes far more active. Furthermore, when writing in the margins, students find that there
is «room» on the page for their conversations—a visual reminder that all texts are part of an ongoing discus-
sion and are not the last word on a given subject [6].

* Require students to write short response papers: You might allow these brief writing exercises to be
connected to one particular passage in the text (of the students’ choosing). Short response papers not only
encourage students to write their way towards a more complete understanding of the texts, they can also
serve as the basis for more productive class discussion.

So, in conclusion we can say, that learning to write in a foreign language is a demanding task that can
casily leave students unmotivated. To combat this problem, teachers can apply their knowledge of current
theories and methods to make writing instruction more successful. For example, familiarity with the process
approach to writing allows a teacher to help students recognize the steps they go through to create a written
text, which should lead to less stressful and more motivated writing. Additionally, an understanding of how
to apply the principles of project work to a writing task lets the teacher incorporate elements that are sure to
stimulate students to express themselves on paper: a relevant topic and an authentic'purpose for writing; col-
laboration with their peers; use of all four skills; and a variety of activities to gather information. The end
result is motivated students who are pleased that they have created something that is useful and has meaning.

The ability to express in written their thoughts in a foreign language must be developed consistently and
constantly. With regular work on the texts, samples during the academic year we can achieve literacy of
students and improve the logic of their statements.
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B.A.JKetmic6aeBa, b.A .belicen6aeBa

CTyAeHTTepAiH Ka3y AaFAblIapbIH KAJBINTACTHIPYFa
ApPHAJIFAH ayAUTOPHUSJIBIK )KYMbICTaP

Maxkarnaga cTyAeHTTepIiH a3y JaFIbUIapblH KaJIbIITaCThIPYla Ay ANTOPUSIIBIK KYMBIC TYPJICPIHIH MaHbI3bI
Ka#blHNa ce3 Ko3ranibl. COHBIMEH Karap a3y JarAbUIapblH KAJIBIITACTBIPY YILIIH CTYASHTTEpAIH
OEeJICeHIUIriH apTTHIPAThIH, KBI3BIFYIIBUIBIFGIH TYABIPATHIH JKATTBIFY TYpJEpi, TarchlpManap yiriaepi
OepinreH. ABTOpiapABIH OWBIHINA, CTYAEHTTEpAiH OWHlay SKyHeciH, KHCBIHIBI MIKip KOPBITYHIH,
IIBIFAPMALIBLIBIK KaOlIeTiH JaMBITaThIH TAHBIMIBIK MOHI 0ap MaHBI3/bl SPEKETTEP CTYACHTTEP/IH ka30aa
OUTIKTLNITIH apTTRIpYFa, TEOPUSUIBIK OLTIMIH ToXXipubene maiinanana amyra OefiMuelTiH oic-aMaITapbIHBIH
Oipi Oomemm cananmanel. CTyHeHTTEpIiH ka30amia OUTIKTUINIH JAMBITY JKOJBIHIA OKBITYIIBIHBIH
AYZMTOPUSIIBIK JKYMBIC TYPJIEPiH TaHaay Oiny mieOepiriHiH e MaHbI3bI 30p eKeHi OeNrii.
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AyauTOpHBIEe padoThI 1Ji51 PAa3BUTHS HABBIKOB MUCHMEHHOI peuH y CTY/1eHTOB

B craree paccMaTpuBaroTCsl BOIPOCHI, CBSI3aHHBIC C OIPEAEICHUEM POJIM IMUCBMEHHOHM peud, coAep:KaHueM
o0ydJeHHs MICEMY Ha COBPEMEHHOM JTalle pa3BHTHs 00pa3oBaHMS. PacKpBHIBAIOTCS BO3MOXHOCTH IHMCHMa
JUIsL BCECTOPOHHET0 pa3BUTHs JIMYHOCTH. IIpuBOaATCS NpUMephl TBOPUECKUX 3aJaHUil, KOTOPhIE OKA3bIBAIOT
CTUMYJIUpYIOIIlee BO3/ECTBHE Ha Mpolecc GOpMHUPOBAHHS MUCEMEHHOM peYr M CO3/IaHUS YCIOBUI JUIS IMO-
BBIIIECHNS] HHTEPECa U MOTUBALIMH CTYJEHTOB K H3yYEHHIO HHOCTPAHHOTO SI3bIKA. ABTOPBI CUMTAIOT, YTO Be-
IymmM (akTopoM, CHOCOOCTBYIOIIUM MOBBIIICHHIO MOTHBAIMH, CIIEIyeT CYHTaTh 00y4eHHe Ha OCHOBE 00-
IIEHNS, TOCKOJIbKY MIMEHHO MOJICIMPOBAHNE €CTECTBEHHBIX CUTYAILUi OOIEHHUs TPU 00YUYEHUH MUCbMEHHOM
peyH IPHBOJIUT K MOBBIIMIEHUIO YPOBHS MOTHBAIlMH U Ka4eCTBa 3HAHMI MpH 00y4eHNH MHCbMEHHOH pedn:

V]IK 338.024(075.8)

P.C.Kapenos

Kapazanounckuii 2ocyoapcmeennviii ynueepcumem um. E.A.byxemosa
(E-mail: rkarenov@inbox.ru)

TexHosi0orusi pa3padoTKy U peanTu3aluy yIPaBJIeHYeCKUX pelleHu i

B craTbe W3nararorcs METOJOJIOTMYECKHE OCHOBBI YIPABICHUECKHX pelleHuil. PackpbiBaeTcs CyIIHOCTb
YIPaBIEHYECKOTO PELICHHS KaK 3aKII0YUTENILHOTO JTarna fpoLecca yIpasieHus npeanpustieM. Paccmarpu-
BAIOTCS TPeOOBaHMs, NPEABABIIEMbIC K YIPABICHYECKUM PEIICHUAM. Y/IeIeHO BHUMaHHE MX KiaccH(pHKa-
UM, TIO3BOJIAIONIEH H3yIHTh OCOOEHHOCTH M BEIOpaTh Hamboiee o EeKTHBHBIE B YCIOBHSIX KOHKPETHOM 3a-
Jaqd. ABTOPOM aHAJIM3UPYIOTCS (aKTOPHI, BIHMAIOMNE HA IPOIECC NMPHHSATHS YIPABIEHUECKNX PEIICHHH.
IoapoOHO omuUCEIBaeTCSl cXeMa TEXHOJIOTHYECKOIO TPOoIecca pa3paboTKU M peanu3aliyl yIpaBIeHIECKOTo
pemenusi. IToguepkuBaeTcsi Ba)KHOCTh BBIYMCIHTEIBHBIX OKCIIEPUMEHTOB HA OCHOBE CHCTEMBI MMHTAIlOH-
HBIX MOJIEJICH, O3BOJISIOMIUX TOBBICHTE, 3()()EKTHBHOCTh MPUHUMAEMBIX PEILICHHH, U MpoIecca YIPaBICHHs
NpeAnpuaATHeM (KOMIIaHUEH) B [IEIOM:

Kniouesvie cnosa: ynpaBleHIeCKOE PEIICHUE, MOJIENb, TAll, TpeOOBaHMUS, THUIIOJIOT U, (PaKTOPHI, CXeMa, Mpo-
I[ECC, MOJIETUPOBAHUE.

CoOepatcanue npoyecca ynpagieHust U ynpaeieH4ecKo2o peuenus

[Iponecc ympaBieHus CKIAABIBAETCS U3 YepeIOBaHUS ONpEAeNICHHBIX 3TAloB M MPOSBISIETCS KakK He-
MIpepBIBHAS ITOCIICIOBATENBHOCTD IIeJICHANPABICHHBIX ACUCTBUH anmnapaTa yIpaBlIeHHUs B PyKOBOIUTENS s
JIOCTHXKCHUSI OTIPENIEICHHBIX PE3yNbTaToB. PasneneHue Ha 3Tanbl — aHATUTHUYECKUI MHCTPYMEHT, MO3BO-
JISIOIIUNA BBIBUTH 3aKOHOMEPHOCTH IMPOLIECCa YIPABICHUS U HAMETUTh IIyTH €r0 COBEPIICHCTBOBAHMUS.

OrarTmpoiecca yrpaBlIeHUsI — 3TO COBOKYITHOCTH YIIPABICHYECKUX OMEpaInii, XapakTepu3yIomasics
KauyeCTBEHHOM OIMPEIEIIEHHOCTHIO U OJHOPOTHOCTHIO, OTpaKaromiast HeOOXOAMMOCTh X OCYIIECTBICHUSI.

Mopnenb yHpaBiIeHHsI BKIIFOUAET B ce0s1 CISAYIOIIHE MPOIecChl (puc. 1):

< BBIpabOTKa pemIeHnid, 0TOOp U pean3aus TydITuX U3 HHX;

— MMOCTaHOBKA PEAJIbHO JOCTHXKUMBIX 1IEJIEH;

— INIAaHUPOBAHUEC B3aUMOCBA3aHHBIX MepOHpI/ISITI/II‘/’I IO JOCTUXKCHUIO LICIIN,

— KOPPEKTUPOBKA MPUHSTHIX PELIEHUHN B CBSI3U C U3MEHEHUEM YCIIOBUI;

— CUCTEMAaTUYECKUI KOHTPOJIb COCTOSAHUS XO3IUCTBEHHOM JAESTEILHOCTH;

— NPOTHO3UPOBAHKE MOCJIEACTBUI PELICHUM U U3MEHEHUH YCIOBUM NESITEIbHOCTH, CBOEBPEMEHHAs pe-
aKI{g Ha OXXHUJAaeMBbIe TOCIEICTBHS MyTEM HW3MEHEHUs IUIAHOB W TepepachperesieHIs] UMEIOIINXCS
pECypCOB.

YpoBeHb U KaueCTBO YIIPABIICHUS MPEATNPUATHEM MOTYT OBITh M3MEPEHBI CIIOCOOHOCTBHIO TEpCOHATA

CBOCBPEMCHHO IPUHUMATh PAllMOHAJIBHBIC PCIICHHA, OPraHM30BLBIBATHL HMX BBIIIOJIHCHUC B HCO6XO}II/IMBIC
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