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This article addresses the pertinent issue of developing linguocultural competence among first-yean students
of the Kazakh Department at a language-focused university within the context of a foreign lafiguage educa-
tion setting. The relevance of this research is driven by the growing need to cultivate not only language ‘skills
but also communicative readiness for effective intercultural communication among future speeialists, in to-
day's globalized world. The study aimed to comprehensively investigate the impact of integfating.a,systémat-
ic cultural component into the foreign language curriculum on the dynamics of lingueeultural’ competence
development and the process of linguistic personality formation in students. To achiev@this objective, the au-
thors developed and implemented a multifaceted mixed-methods approach, encompassingytextual analysis of
authentic materials, quantitative questionnaires administered to students at theginitial andfinal stages of in-
struction, a series of pedagogical experiments employing interactive technologies and multimedia resources,
and practice-oriented project-based learning. The empirical foundation of the\studysis based on data collected
from 23 first-year students of the Kazakh Department at Al-Farabi, Kazakh National University. The findings
of the study revealed that the purposeful and systematic inclusion ofculturalcontext in foreign language edu-
cation exerts a substantial positive influence on all components of students’ linguocultural competence, sig-
nificantly enhancing their linguistic, cultural, and communicatiye preficiency. In particular, it was experimen-
tally demonstrated that the regular use of bilingual texts, intéractive Werk formats and multimedia resources,
as well as purposefully designed specialized educationalymodules focused on the culture of the target lan-
guage, particularly effectively stimulate the understanding‘and tolerant acceptance of cultural differences, and
also contribute to the active development of intereultural communication skills. The obtained research results
convincingly confirm the strategic necessity of comsistent integration of the linguocultural component into
modern foreign language education programs and offergspecific practical recommendations for the further
improvement of foreign language teaching methodologies in multicultural environments.

Keywords: Linguocultural Competenceglntercultural Communication, Foreign Language Education, Cultural
Integration.

Introduction

In an era marked by accelerating globalization, professionals in virtually every sector must communi-
cate effectively across gultural and linguistic boundaries. Mastering merely the linguistic codes of a foreign
language is no longer sufficient; students and specialists alike need to recognize and adapt to the underlying
cultural values, nermsyand-traditions that frame communication in multicultural settings [1]. As a result, the
development of linguocultural competence — which combines linguistic proficiency with cultural aware-
ness —yhas beceme a central focus of modern language education [2, 3].

The callforimtercultural skills is especially acute in international business, diplomacy, and educational
contextsgwhere interaction with culturally diverse audiences is the norm. Language proficiency alone does
not guarantee@uccessful communication in these domains; the ability to interpret cultural subtleties, customs,
and etiquette is equally essential for building mutual trust and avoiding misunderstandings. Therefore,
linguocultural competence has emerged as a key prerequisite for effective intercultural communication in
our increasingly globalized society [4, 5].

Recent research in second language acquisition (SLA) underscores the integral role that culture plays in
communicative competence. Traditional approaches primarily focused on grammatical accuracy and fluen-
cy [6, 7]; however, modern perspectives incorporate sociocultural factors that influence language use [8, 9].
For instance, Berns [10] emphasizes that social and cultural considerations shape the nature of language
teaching, urging educators to design activities that reflect authentic cultural contexts. Similarly,
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Schwartz [11] investigates how explicit feedback in the classroom can affect language competence, reveal-
ing that learners’ cultural assumptions often mediate how they respond to corrective input.

Addressing the pedagogical dimension, Duquette [12] presents classroom strategies that support learn-
ers in developing holistic communicative competence, including practical tips for integrating cultural content
into everyday lessons. Other scholars highlight the significance of culturally responsive teaching materi-
als. Sercu [13], for example, demonstrates that textbooks carefully designed to include intercultural tasks
can accelerate the acquisition of intercultural communicative skills, thus going beyond mere linguistic drills.
The expansion of digital resources further accelerates these trends: Sauro [14] notes that information and
communication technologies offer new opportunities for authentic intercultural exchanges, allowing learners
to interact with native speakers worldwide.

Building on this foundation, recent work has placed greater emphasis on sociolinguistic and lexical
dimensions of language learning within culturally diverse contexts. Kanwit and Geeslin [15] argue that
sociolinguistic competence — understanding how social contexts dictate language choiceéy» ispivotal for
real-world communication. Meanwhile, Eguchi, Suzuki, and Suzuki [16] investigaté*howwocabulary de-
velopment (lexical competence) intertwines with cultural knowledge, concluding that learners with» mare ro-
bust lexical associations are better equipped to grasp nuances in intercultural settings. These‘eurrent contri-
butions demonstrate a paradigm shift toward more holistic teaching frameworks, wheres€ultural immersion is
not an optional addition but a core element of language education.

In the Russian-language teaching context, which also informs this studysschelars discuss how immer-
sion in cultural material significantly enhances learners’ communicative abilitig8 [d7, 18]. Urakova et al. [19]
outline specific pedagogical principles for fostering intercultural competence in non-native speakers of
Russian, highlighting the importance of acknowledging cultural universals and distinctive features.
Moshchinskaya [18] further shows that deep cultural immersion can Impr@ve not only linguistic accuracy but
also students’ overall engagement and motivation.

It follows that the importance of linguocultural,competence, ariSes not only from theoretical interests
but also from practical demands in education and the international labor market. As both earlier research [1]
and these newer sources demonstrate, weaving gultural components into language curricula fosters deeper
learning, better retention, and higher levels of communicative competence. Indeed, educators who explicitly
integrate culture into their pedagogical approach repertdmore robust outcomes for learners, including in-
creased adaptability, empathy, and analytical skills [2, 4].

iLheoretical Framework

Despite this growing consensus; many. language programs still undervalue or insufficiently implement
the cultural dimension of language learning. Existing studies often remain theoretical or lack a practical
framework for implementing andymeasuring linguocultural competence. This gap is particularly evident in
multilingual educational contexts;\where learners frequently navigate two or more languages beyond the
target language.

In response,he present,study aims to investigate how linguocultural competence can be effectively
developed among fitst:year students at the Kazakh Department of Al-Farabi Kazakh National University. In
doing so, it seeks%o:

Propose gvidence-based strategies for embedding cultural elements into the language curriculum.

Asésess thedimpact of these strategies on learners’ communicative abilities, cultural awareness, and over-
all motivation:

Contribute a replicable model that can be adapted for other multilingual settings, ultimately enhancing
students™geadiness to operate in culturally diverse environments.

By bringing together theoretical insights and hands-on teaching experiments, this research aspires to
advance the discourse on linguocultural competence and provide actionable guidelines for educators, poli-
cymakers, and curriculum developers.

Material and research methods

1. Research design

This study employs a mixed-methods approach, integrating both qualitative and quantitative techniques
to investigate how linguocultural competence can be developed among university-level foreign language
learners. The design is sequential in nature: initial qualitative findings (e.g., textual analysis) informed sub-
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sequent quantitative data collection (e.g., questionnaires), which in turn guided more in-depth instructional
experiments and project-based activities.

2. Participants and sampling

The focus group consisted of 23 first-year students from the Kazakh Department at Al-Farabi Kazakh
National University. This selection was purposive, given that:

The majority of students in this department possess a bilingual or multilingual background (Kazakh,
Russian, and/or English), which provides an ideal context for examining the role of culture in language ac-
quisition.

First-year students were specifically chosen because they are at an early stage in their university lan-
guage courses, allowing researchers to track the development of linguocultural competence from the outset
of their academic program.

Participant demographics:

Average age: 18-19 years

Native language(s): primarily Kazakh, with some knowledge of Russian or English

Prior foreign language experience: Varies from minimal to intermediate, as assessedyby departmental
placement tests.

All participants consented to take part in the study, with assurances of confidentiality and anonymity for
the data collected.

3. Materials

Several types of materials were used to capture a broad spectrum of céltusal and finguistic phenomena:

Language textbooks: standard university-approved textbooks that incorporate both linguistic and cultur-
al components relevant to foreign language teaching (e.g., English ok, RusSian).

Authentic texts: excerpts from literary works, news articles,and multimedia sources that display cultur-
ally rich language use, providing real-life contexts for textual analysis.

Bilingual cultural texts: specially curated reading passages‘and‘audio/video segments reflecting both
Kazakh and the target language’s cultural elements, designed,to highlight linguocultural parallels and con-
trasts.

Questionnaires: custom-developed surveys 0, evaluate participants’ perceptions, attitudes, and self-
reported behaviors regarding intercultural communication.

Interactive Tools: online platforms (e.g.$\Moodle) and multimedia resources (videos, podcasts) used in
instructional experiments and project-based tasks to offer immersive cultural experiences.

4. Data collection methods

4.1. Textual analysis

Obijective: to identify culturally.embedded elements (e.g., idioms, culturally specific concepts, sociolin-
guistic markers) within the selected materials.

Procedure: researchersgSystematically reviewed and annotated authentic texts, highlighting instances of
culturally nuanced vocabularys idiomatic expressions, and pragmatic norms. These features were then cate-
gorized (e.g., culturally bound,terms, pragmatic conventions) following guidelines outlined in linguocultural
and discourse analysis Stugies,

Justification®textual analysis allows for an in-depth examination of how cultural values are expressed
linguistically @and howthese values can inform or challenge learners’ understanding of the target language.

442 Questionnaires

Objectiven to gather quantitative data on students’ self-assessed levels of cultural awareness, percep-
tions ‘offintercultural communication barriers, and reported application of cultural knowledge in language
learning.

Procedure: anonymous surveys were administered twice — before and after the instructional interven-
tions — to measure changes in attitudes and awareness. Each questionnaire contained Likert-scale items (1—
5) and open-ended questions to enable both statistical and qualitative analysis.

Justification: questionnaires yield comparable metrics that can capture shifts in students’ cultural per-
ceptions over time and correlate them with specific teaching methods employed.

4.3. Instructional experiments

Obijective: to evaluate the effectiveness of innovative teaching approaches that integrate cultural con-
tent, interactive technologies, and multimedia resources.
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Procedure: over a six-week period, students participated in experimental sessions that incorporated
short videos, role-plays, and group discussions centered on cultural scenarios. Instructors deliberately includ-
ed multicultural themes, urging students to reflect on differences in social norms or communication styles.

Data collection: classroom observations, feedback forms, and short oral interviews with students were
conducted to assess engagement and perceived learning outcomes.

Justification: instructional experiments provide direct insight into how well specific teaching practices
promote linguocultural competence. They also allow for iterative refinement of lesson plans in real time,
based on student feedback.

4.4. Project-based learning

Obijective: to foster deeper engagement with cultural and linguistic content by having students apply
their newly acquired knowledge to authentic tasks.

Procedure: students formed small groups to develop miniprojects (e.g., cultural presentations, cempara-
tive analyses of Kazakh and target-language idioms) over a four-week timeline. They weréguided,to utilize
online resources, interviews with peers or teachers from different cultural backgrounds,’and personal reflec-
tions.

Context: this element of the study drew on methodology similar to that used in ghe Flagship program at
Al-Farabi Kazakh National University, which places an emphasis on professional lfanguage proficiency in
culturally rich contexts.

Justification: project-based learning supports active, experiential learninggprompting students to nego-
tiate meaning in culturally diverse teams, thereby reinforcing both linguisti€ and intercultural skills.

5. Data analysis and validation

Qualitative analysis:

Content analysis: responses from open-ended survey items4and observational notes from instructional
experiments were coded using thematic categories related togeultural awareness, language confidence, and
communication barriers.

Triangulation: qualitative data from textual analysis,“elassroom observations, and interviews were
cross-verified to ensure consistency and reliability of findimgs.

Quantitative analysis:

Descriptive statistics: mean scores and standard‘deviations for the Likert-scale questionnaire items were
computed to identify overall trends in student§? perceptions and reported competence.

Paired t-tests: conducted to measure, the ‘statistical significance of changes in the questionnaire scores
before and after the instructional period.

Correlation: analyzed the relationshigybetween project-based involvement (e.g., number of hours spent
on cultural projects) and changes.in Cultural awareness scores.

Ethical considerations:

All participants were infommediabout the purpose and scope of the study, assured of anonymity, and
gave written consent for their datafto be used in aggregate form.

The study pretocol complied with the Institutional Review Board (IRB) guidelines at Al-Farabi Kazakh
National University:

6. Rationale"fer methodological choices

Holistic €xamination: employing both qualitative and quantitative methods creates a more comprehen-
sive understanding of how linguocultural competence develops and how it can be effectively fostered in an
educational setting.

Context-specific: by focusing on a specific group (23 Kazakh Department undergraduates), the method-
ology allewsffor detailed insights that can later be adapted to similar multilingual contexts.

Practical relevance: the combination of textual analysis, surveys, instructional experiments, and project-
based tasks mirrors real-world classroom dynamics, ensuring that the findings have immediate applicability
to pedagogy and curriculum design.

Results and discussion

1. Overview of Findings

This study examined how integrating linguocultural elements into foreign language curricula affects
students’ cultural perception, communicative competence, and overall learning experience. Drawing on
guantitative and qualitative data from 23 first-year students at the Kazakh Department of Al-Farabi Kazakh
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National University, the results consistently point to significant improvements in cultural awareness, lan-
guage proficiency, and adaptability to intercultural settings.

2. Cultural perception and intercultural communication

2.1. Analysis of bilingual cultural texts

One key component of the instructional design was the analysis of bilingual cultural texts. Students ex-
plored authentic materials drawn from both their native Kazakh context and the target language (e.g., English
or Russian). As illustrated in Table 1, participants showed marked improvements in understanding and ac-
cepting the cultural nuances of the studied language groups after completing the course module.

Table 1
Perception of cultural features after the course on analysis of bilingual cultural texts
Course Level Understanding of Cultural Features (%) Acceptance of Cultural Feattires)(%)
Beginner 70 65
Intermediate 85 80
Advanced 95 90

(n = 23 students; data aggregated from questionnaire results)

Beginner level: over two-thirds of the students (70 %) reported an impreved gkasp of cultural specifics,
while 65 % indicated increased openness to different cultural practices.

Advanced Level: the majority of advanced-level learners (95 %) stated that'exposure to bilingual texts
deepened their cultural insight, and 90 % felt more comfortable embracing, new cultural norms.

Interpretation: these findings suggest a positive correlation,between, the degree of linguistic compe-
tence and cultural receptivity, consistent with earlier work by, Sereu [13], who showed that focused atten-
tion on intercultural content can accelerate the development/of interctltural communicative competence. As
students refine their language skills, they also become“moreteapable of interpreting subtle cultural cues and
context-specific expressions.

2.2. Impact on communication skills

Qualitative feedback from reflective journals and, in-¢lass discussions indicated that students who had
engaged extensively with bilingual texts felt smore confident initiating intercultural dialogues. Several noted
that reading about cultural traditions or idiomatic expressions in both languages provided them with conver-
sation openers and icebreakers in multicultural settings. This aligns with Duquette’s [12] assertion that
incorporating culturally rich contenggintodlanguage lessons promotes both linguistic mastery and pragmatic
competence.

3. Cultivation of linguocultural competence via interactive methods

3.1. Teaching experimentsiand‘multimedia tools

The implementation of culturally responsive teaching experiments, which leveraged interactive tech-
nologies, revealedya sig@nificant énhancement in students’ understanding of cross-cultural differences. Ta-
ble 2 summarizes the,mean percentage increase in participants’ self-reported comprehension and adaptation
to intercultural contexts, after a six-week intervention using multimedia resources (e.g., role-plays, video-
based discussions).

Table 2
Improvement in Linguocultural Competence Through Interactive Teaching Methods
Course Level Understanding of Cultural Features (%) Acceptance of Cultural Features (%)
Beginner 60 55
Intermediate 75 70
Advanced 90 85

(n = 23 students; data aggregated from pre- and post-intervention questionnaires)

Beginner level: the least experienced learners showed a modest, yet meaningful, increase (around
+20 % from baseline) in recognizing cultural differences.
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Advanced level: advanced learners displayed a notable rise (up to +30 %) in acceptance and adaptation
to cultural nuances, echoing studies by Kanwit & Geeslin [15] on the importance of sociolinguistic compe-
tence for complex communication tasks.

Interpretation: the high gains at the intermediate and advanced levels highlight the cumulative effect
of combining cultural content with interactive pedagogies. This approach “nurtures enhanced cultural sensi-
tivity”, a finding corroborated by Schwartz [11], who showed that explicit attention to sociolinguistic and
cultural factors can significantly alter learners’ communicative strategies.

4. Integration of Cultural Content in the Curriculum

4.1. Specialized courses and modules

In line with the recommendation to embed linguocultural competence in formal curricula, we intro-
duced specialized modules focusing on the cultural aspects of the target language. Table 3 highlights how
these culturally oriented lessons influenced students’ comprehension and communication skills.

Table 3
Effectiveness of Courses Focusing on Cultural Aspects of the Language
Course Level Understanding of Cultural Features (%) Acceptance of Cultural"Features (%)
Beginner 65 60
Intermediate 80 75
Advanced 90 85

(n = 23 students; data from final evaluation surveys following specialized,modules)

Beginner level: although improvements were smaller in absolute“terms compared to more advanced
groups, beginners reported increased motivation and curiosityg@leut the cultural facets of language use.

Intermediate level: students at this stage demonstrated substantial progress in both comprehension and
acceptance, underscoring the crucial transition from foundatienal to more nuanced cultural understanding.

Interpretation: these outcomes validate K@nyaeva [3] and Kazhigalieva [2], who emphasize that in-
tegrating cultural elements not only enriches the learning experience but also fosters linguistic personality
formation — the ultimate aim of language education.

4.2. Survey of cultural aspects and communication skills

In order to further quantify changesyin language perception and communicative effectiveness, partici-
pants were surveyed regarding their experiences in intercultural communication. Table 4 outlines the results,
displaying percentages of studentstwho reported gains in cultural awareness, language proficiency, and
overall communicative efficacy.

Table 4
Evaluation of Studying Cultural Aspects
Course Understanding of Cultural Features |Improvement in Language Skills |Communication Effectiveness
Level (%) (%) (%)
Beginner 65 60 55
Intermediate |75 70 68
Advanced 11|85 80 78

(n =423 students; aggregated responses from end-of-course questionnaire)

Cultural understanding: across levels, students who engaged with culturally rich materials showed be-
tween 65 % and 85 % improvement in recognizing cultural cues — a trend supported by Sercu’s [13] find-
ings on textbook design and intercultural tasks.

Language skill enhancement: improvement in language proficiency ranged from 60 % to 80 %, re-
flecting the synergistic effect of cultural immersion on vocabulary acquisition, pragmatic awareness, and
overall communicative abilities.

Communication effectiveness: learners at the advanced level were nearly 80 % more confident in their
intercultural interactions, indicative of how culturally sensitive learning facilitates deeper linguistic compe-
tence and problem-solving capabilities in real-world scenarios.

5. Comparative analysis with existing research
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The data presented above align closely with Berns [10], who advocates for context-rich communicative
frameworks, and Eguchi, Suzuki, and Suzuki [16], who highlight the role of lexical competence in manag-
ing cultural nuances. Our findings expand on these studies by demonstrating how explicit instruction in cul-
tural elements tangibly boosts language learners’ motivation and self-efficacy.

Furthermore, the results echo Duquette [12] in underscoring the practical classroom implications of
interactive and project-based methods. By pairing technology-enhanced instruction with real-world cultural
tasks, students can apply newly acquired knowledge in authentic contexts, thereby fostering both confidence
and cultural literacy.

6. Pedagogical implications

Curricular design: including specialized modules on cultural norms, traditions, and values is pivotal
for advancing students’ cultural sensitivity and communicative competence [20].

Interactive approaches: the success of multimedia and project-based learning suggests that hands-on,
experiential strategies can accelerate linguocultural competence.

Continuous assessment: employing pre- and post-course questionnaires, along"withreflective\jour-
nals, is recommended to track incremental shifts in cultural understanding and languagejprofieiéncy over
time.

7. Limitations and future research

Despite the positive outcomes, the study is limited by the relatively smallsampleaw=23) and its focus
on a single university context. Future investigations could broaden the participant base and compare the effi-
cacy of similar interventions in other multilingual environments. Moreover, imcorporating longitudinal de-
signs would help verify whether these gains in linguocultural competerice petsist/and evolve beyond the im-
mediate instructional period.

Summary of key insights

Quantitative gains: statistical improvements in culturalggemptehension and communicative effective-
ness were evident at all course levels.

Qualitative feedback: students reported greater metivation and confidence when cultural content was
integrated systematically, reinforcing the holisticsnature ofilangiage learning.

Alignment with prior studies: the results arg,consistent with research emphasizing the importance of
cultural immersion [21] and context-specific teaching,techniques [22].

Overall, these findings affirm that the systematic inclusion of linguocultural elements in foreign lan-
guage curricula plays a decisive role in shaping well-rounded, culturally attuned linguistic personalities.

Conclusion

This study set out to examine how theexplicit integration of cultural elements in foreign language in-
struction can enhance linguoculturalseempetence and foster the formation of a linguistic personality
among first-year students atsthggliKazakh Department of Al-Farabi Kazakh National University. By em-
ploying a mixed-methods approach that included textual analysis, questionnaires, instructional experiments,
and project-baseddearning, we gained in-depth insights into the interplay between language skills and cultur-
al awareness in a multilingual educational context.

1. Alignmentiwithisesearch objectives

Identifying effective strategies. The findings demonstrate that bilingual cultural texts, interactive
teaching methods, and specialized courses focusing on cultural aspects significantly increase students’ cul-
tural understanding and acceptance. Notably, quantitative data from tables in the Results and Discussion sec-
tion paint to measurable gains in both cultural perception and communicative competence across beginner,
intermediategand advanced course levels.

Assessing the impact on communicative abilities. Students exposed to culturally rich content reported
improved language proficiency, greater motivation, and heightened confidence in intercultural communica-
tion. This aligns with prior research underscoring the benefits of culturally responsive pedagogy. In particu-
lar, advanced-level learners exhibited marked improvements in real-life applications, such as initiating dis-
cussions on cultural topics and adapting to diverse communication styles.

Proposing a replicable model. Through carefully designed interventions (e.g., project-based assign-
ments and multimedia-enhanced teaching), our study offers a structured framework that other institutions can
adapt. This model addresses both linguistic development and cultural integration, thereby meeting the needs
of students preparing to engage in international or multicultural environments.

2. Practical applications
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Curriculum development: educational institutions can incorporate specialized cultural modules, en-
suring that students encounter authentic texts and scenarios that reflect real-world cultural nuances. This fos-
ters sustainable intercultural skills and prepares students for professional contexts demanding multicultural
collaboration.

Teacher training: the study’s outcomes highlight the importance of teacher readiness to implement
interactive, culturally rich practices. Workshops and professional development courses can be designed to
train educators in methods that promote linguocultural competence.

Instructional resources: using multimedia platforms, role-plays, and comparative cultural assignments
enables a hands-on, experiential learning environment. Such practices can easily be adapted to various
languages and educational settings.

3. Theoretical and methodological contributions

From a theoretical standpoint, this research corroborates the notion that linguocultural competence is
not a peripheral component but a central pillar in forming a well-rounded linguistic persenalitymMethodo-
logically, the mixed-methods design — integrating qualitative and quantitative data — erisured a compre-
hensive analysis of how students evolve in both linguistic and cultural domains. The inclusiontefbilingual
texts and project-based tasks provides an actionable template for institutions seekingfto modegnize their for-
eign language programs.

4. Future research directions

Larger and more diverse samples. Although this study yielded signifieant insights, a broader partic-
ipant base drawn from multiple universities or different regions would enhancegthe generalizability of the
findings. Comparing outcomes across varied linguistic and cultural cofitexts.could reveal additional factors
influencing linguocultural development.

Interdisciplinary approaches. Future investigations could enefitdffom collaborations with psycholo-
gy, sociology, and cultural studies to explore the deeper mechanisms, by which students internalize cultural
norms. This might uncover how social identity, motivation, or group”dynamics mediate the acquisition of
linguocultural competence.

Longitudinal studies. A longer-term resgarch design woeuld help verify whether the improvements
observed persist as students advance in their academic and professional careers. Tracking participants over
several semesters — or even post-graduation — could,illdminate the longevity and practical value of these
interventions in real-world intercultural communication.

5. Final remarks

In sum, the results emphasize that cultukal integration in language instruction is pivotal for shaping
students into confident and adaptablé communicators in a globalized environment. By moving beyond tradi-
tional linguistic exercises and @mbraging culturally immersive methodologies, educators can amplify both
the depth and relevance of foreign lang@iage education. Ultimately, such an approach equips learners with
the holistic skill set necessafyfor thuiving in today’s interconnected world, validating the essential role of
linguocultural competencefin high@r education.
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K.A. Miocembekona, C.K. CancrizbaeBa

Ilet TiTiH OKBITYAAaFbI TUHTBOMYIEHH KY3bIPETTUIIKTI 1aMbITY:
m=Papadu aTbiHAaFbl Ka3ak YJITTBHIK YHUBEPCUTETI Ka3aK 00JIiMiHIH
OipiHIIi Kypc CTy/IeHTTepi apachbIHAa NUJIOTTHIK 3epTTey

Makanana et Tingik O6imiM Oepy skarmaibIHAa TUIIK KOFapbl OKy OpHBI Ka3ak OeuniMiHiH OipiHmn Kypc
CTYICHTTEpIiH/Ie JUHTBOMSJCHH KY3BIPETTUIIKTI JAMBITYABIH ©3€KTi Maceseci KapacThIPbUIFaH. 3epTTeymiH
©3CKTLUIIr Kasipri jkahaHmanraH ojemMze OoJjaliak MaMaHIapaa TUTAIK JaFrabuiap/bl FaHa eMec, COHBIMECH
KaTtap THIMII MOICHHETAPAIbIK KOMMYHHKALHUSIFa KOMMYHHMKATHBTIK AafbIHIBIKTBI KaJbIITACTBIPYIBIH
apTHII Kelle )KaTKaH KaKeTTUTriMeH Heri3aenreH. JKXyYMBICTBIH MaKCcaThl IIET TUTIH OKBITYIIBIH OKY IpOIIECciHe
JKYHeni MOJeHH KOMIIOHEHTTI WHTErpalysuiayIblH JHHIBOMOJICHH KY3BIPETTUTIKTIH JaMy IHHAMHUKACHIHA
JKOHE CTYAEHTTEpIIH TUIMIK TYIFACHIHBIH KaJbINTACy MpOIECiHe OocepiH KemeHIl 3eprrey. Koitburran
MaKcaTKa KOJI JKETKi3y YIIiH aBTopJiap KeIl acIeKTLTl apanac TOCUIII d3ipJien, KOJNIAHAbL, OJ1 TYIMHYCKAJBIK
MaTepHaIapabl MOTIHAIK Tajgay, OKBITYABIH OacTamkbl )KOHE KOPBITBIHABI KE3CHJAEPiHIE CTYISHTTEpre
CaHJBIK cayajHama JKYpPri3y, HHTEPaKTUBTI TEXHOJIOTHsIAD MEH MYJIbTHMEIMSIIBIK PeCypcTapabl KOJgaHa
OTBIPBIIN, MEJArOTUKANBIK HSKCIEPUMEHTTED CEpPHSCHIH, COHIai-aKk TaxipuOere OarbITTaJIFaH >KOOAJBIK
OKBITY/IbI KAMTH/bI. 3epTTEYAiH IMIHPHUKAIBIK 6a3aceiH an-Dapabu arsingarsl Kaszak YITTBIK yHUBEPCUTETI
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Kazak OesiMiHae OKUTBHIH 1-KypCThIH 23 CTYAGHTIHEH allbIHFaH IepeKTep Kypailabl. 3epTTey HOTHKeciHIe
ABTOPJIAPABIH IIET TiTiH OKBITYFa MOJECHH KOHTEKCTI MaKCaTThI XKOHE JKYHeni Typle KOCy CTyACHTTEpAiH
JIMHTBOMOICHH KY3BIPETTUIITiHIH OapibIK KOMIOHEHTTEPiHE alTapibIKTall OH ocep €TEeTiHiH, OJIApbIH TUIIIK,
MOJICHH JKOHE KOMMYHHKATHBTIK KY3BIPETTUINH eloyip apTTHIpaTHIHBIH aHBIKTAaIbl. ATan aWTKaHIa,
OWIMHIBAJIIBI MOTIHAEP/l, HHTEPAKTUBTI XKYMbIC (hopMaapsl MEH MYJIbTUMEAVSUIBIK pecypcTapAbl xKyieni
TYpZe KOJiaHy, COHJIal-aKk MaKcaTThl TYpAe o3ipJeHreH MaMaHAAHIBIPBUIFAaH OKYy MOMYJBJICPIHIH
OKBITBUIATBIH TiJ1 MOJICHUETIHE OarbITTalFaHbBl MOJCHM aNBIPMANIbUIBIKTAPIBl TYCIHY MEH TOJICPAHTTH
KaObU1ay (bl €pEeKIle THIMJI BIHTATAHABIPATHIHBI, COHA-aK MOICHUETapaJIbIK KOMMYHHUKAIUS JAFAbLIapbIH
OeJiceH/l NaMBITyFa BIKIAJ €TETiHI 3KCIIEPUMEHT XKY31HIE KepCeTinai. AJBIHFaH 3epTTEey HOTIDKENEpi IeT
Tiaik OimiM  OepyniH 3amaHayd OarnapiaManapblHa JIMHTBOMONCHHM KOMIIOHEHTTI KyHenmi Typre
MHTETpalUsIayIblH CTPATErUsIIbIK KXKETTUIITIH CeHIMI TYplle pacTaliabl )kKoHEe KOIIMOIEHHETT] OpTaaa LIeT
TIIAEPiH OKBITY 9ICTEMECIH OJ[aH api KeTiAipy OONBIHIIA HAKTHI MPAKTUKAIBIK YCHIHBICTAP bl YCHIHABL.

Kinm ce30ep: nMHTBOMOIEHM KY3BIPETTUIIK, MOJCHHETapaiblK KOMMYHHKAIUs, IIeT TUIAIK OimiM Oepy;
MOJICHH UHTETPaIHsI.

KA. Trocemberora, C.K. CancrizbaeBa

Pa3BuTHe JIMHIBOKYJIbTYPHOH KOMIIETEHIIUN B NMpolecce 00y4eHNsigMHOCTPAHHOMY
SI3BIKY: MMJIOTHOE UCCJIeI0OBAHUE CPeH CTYeHTOB MepBOro Kypca'kazaxcKoro
otneneHus Kazaxckoro HalfuoHaJLHOI0 yHUBepcHTeTAMMEeHMAIL-Dapadu

B nanHOIi cTaThe paccMOTpeHa akTyabHast IpoOIeMa pa3BUTHS JIMHTBOKYIbTYPHOMIKOMIIETCHIIMH Y CTY/ACH-
TOB-TIEPBOKYPCHUKOB Ka3aXCKOT'O OTIEJICHHS S3bIKOBOTO By3a BYCIOBMSAX MHOS3EIYHOTO 00pa3oBaHMs. AK-
TyaJIbHOCTb MCCJIEIOBaHMs 00YCIOBIEHa BO3pacTatolel Heo0X0JUMOCThI0 JOPMHUPOBaHUS y OyAyIIUX cIie-
I[HATUCTOB HE TOJNBKO S3BIKOBBIX HABBIKOB, HO 1 KOMMYHUKAaTUBHO!H I'OTOBHOCTH K 3()(EKTHBHONH MEKKYIIb-
TypHOH KOMMYHHKAIIMH B COBPEMEHHOM Tiio0anm3oBaHnHOM, Mupe. Llenb PaboThl — KOMIIIIEKCHOE U3ydeHHE
BIIMSTHUSI MHTETPAIIMU CHCTEMAaTHYECKOTO KyJIbTypPHOI'O)KOMIIOHECHTA B yIeOHBII IpoIecC 0 HHOCTPAaHHOMY
S3bIKy Ha JUHAMHUKY Pa3BUTHUS JIMHIBOKYJIBTYPHOH KOMIIEIEHINEZH TTpo1iecc (JOPMUPOBAHHUS S3BIKOBON JTHU-
HOCTH CTYJEHTOB. J{isl JOCTIKEHUsI IOCTaBICHAON ey aBRopaMy Obll pa3paboTaH U IPUMEHEH MHOT0ac-
NEKTHBIH CMEIIaHHBII 10JX0J], BKIIOYAIOMINI METe/Ibl TEKCTYaJbHOIO aHAM3a ayTEeHTHYHBIX MaTepUajoB,
KOJIMUECTBEHHOTO aHKETUPOBAHHS CTYJCHTOB Ha HAYANLHOM Y 3aBEpILAIOIIEM 3Tarax o0y4eHus, CEpHUIo Ie-
JIArOTUYECKHX SKCIIEPUMEHTOB C HCIIOJIb30BAHUEM MHTEPAKTUBHBIX TEXHOJIOTHH U MYJIBTHUMEIUNHHBIX pecyp-
COB, @ TAK)K€ OPHEHTHPOBAHHOE Ha MPAKTHKYMIPOEKTHOE 00y4eHHe. DMIUPUUECKYIO 6a3y HCCIEI0OBAHUS CO-
CTaBWJIM JIaHHBIE, TTOJIYYSHHBIE OT 23 EByJCHTOB MEepBOTO Kypca Ka3axcKoro oraeneHus Kaszaxckoro Harmo-
HaJIBHOTO YHHBepcuTeTa MMeHH Ajb-Papabiuy B pesysbTaTe NPOBEIEHHOTO HCCIIEIOBAHHS, aBTOPAMH BBISIB-
JIEHO, YTO IIEJICHAPaBIeHHOE U SNCTEMATHIHOE BKIIIOYEHHE KYIbTYPHOTO KOHTEKCTA B 00yUeHHEe HHOCTPaH-
HOMY SI3BIKY OKa3blBaeT ¢yIIEeCTBEHHOE MOJIOXKUTEIbHOE BIUSHUE Ha BCE KOMIIOHEHTHI JIMHTBOKYJIBTYPHOU
KOMIIETEHIIMU CTYJCHTOB, 3HAUNTEIbHOATOBBIIIAS NX S3BIKOBYIO, KyJIbTYPHYIO 1 KOMMYHHUKaTUBHYIO KOMITe-
TEHTHOCTb. B 4acTHOCTH, SKCHEPUMEHTAIBFHO MOKA3aHO, YTO PEryJIsspHOE HCIOJIb30BaHUE OMIMHIBAIBHBIX
TEKCTOB, MHTEPAKTUBHBIX (POpM PAbOTHI M MYJIbTHMEIUHHBIX PECYPCOB, @ TAKXKE CIIEIHNAIBLHO pa3paboTaHHbIE
yueOHbIe MOIYNH, OPHEHTHPIBAHHBIE HA KYJIBTYPY M3yJaeMOro SI3bIKa, 0COOEHHO 3()(EKTHBHO CTUMYIHPY-
10T TTOHNMAHNE | TOJIPaHTHOE PHHATHE KYJIbTYPHBIX PAa3iIMIHi, a TAKKe CIOCOOCTBYIOT aKTUBHOMY Pa3BH-
THIO HAaBBIKOB MEXKYJIBTYPHOM KOMMYyHHKaunuw. [lomydeHHBIE pe3ylbTaThl YOEAWTENbHO MOATBEPXKIAIOT
CTPATETHYECKYIO HEOOXOANMOCTh IOCIIeIOBAaTEIbHON MHTETPalliy JIMHIBOKYJIETYPHOTO KOMIIOHEHTa B CO-
BPEMEHHBIS PO PAMMBI HHOSI3BIYHOTO 00pa30BaHUs M COJACPIKAT KOHKPETHBIE MPAKTHICCKHE PEKOMEHAAINN
110 I[aJleeI;’ILHeMy COBEPIICHCTBOBAHUIO METOAUK 06yquI/m UHOCTPAHHBIM fA3bIKaM B YCJIOBUAX ITOJIUKYJIb-
TYpHOH E€pebl.,

K7iouegpie c106a: TMHIBOKYIbTYPHAS KOMIIETEHTHOCTbD, MEXKYJIBTYPHAsE KOMMYHHKAIUS, HHOS3BIYHOE 00pa-
30BaHMUE, KyTbTypHAsi HHTETPaLiys.
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