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THE TEACHER'S ROLE IN DEVELOPING LEARNER AUTONOMY

Abstract. The author of the article analyzes the concept of "learning autonomy" based on the works of
foreign experts, provides different views on the interpretation of this concept. The article discusses the role
and functions of the teacher in the development of learner autonomy. The components of learning autonomy
are also described.
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AHHOTauua. ABTOpP CTaTbW aHanu3MpyeT MNOHATUE «y4yebHas aBTOHOMUS» HAPOCHOBaHWUW TPYAOB
3apy6exHbIX CneumanucToB, NPUBOAATCA pas3fiMuHble B3rNsf4bl Ha TONKOBaHWE 3TOr0 NORATUANMB cTaThe
paccMaTpuBaeTca ponb U (PYHKLMU NpenofaBaTeNis B Pa3BUTUM aBTOHOMUW Y4aluixes. Takke onmcaHsbl
KOMMOHEHTbI y4e6HOl aBTOHOMUN.

KnioueBble cnoBa: aBTOHOMHOe 06y4eHMe; aBTOHOMMA  06yuvalOLEroCs; qufamMoobpa3oBaHue;
camoopraHusawus.

It is safe to say that the idea of continuing education is key for medem®education around the world.
Among the requirements for specialists in various fields are the willingness to improve their skills through
self-education, the ability to think critically independently, “make independent decisions and take
responsibility for them. It is these requirements that justify the importance of learner autonomy in education.

Learner autonomy is a new trend in education Which“emphasizes students' engagement in their own
learning. The word «autonomy» comes from Greek «onkovo(jla» which literally means «setting law for
oneself». The idea of a student taking the respansibility\over his studying, hailed by learner autonomy
ideologists, is not new. Galileo Galilei said: «A persen camnot be taught. One can only help a person reveal
everything in oneself» [1].

Despite the fact that the concept of "learning autonomy” is currently widely used in linguodidactics, it
does not have a single interpretation. Thé“term learner autonomy” appeared before the start of the Bologna
process. The initial definition of leasReriautonomy was proposed by by Henri Holec, the "father" of learner
autonomy. Learner autonomy js understoodas «the ability to take responsibility for their learning activities
in relation to all aspects of this, leapin@ activity: setting goals, determining content and consistency,
choosing the methods and teghnigues,used, managing the learning process, evaluating the result» [3].

In the theoretical worksgofaforeign researchers, the term learner autonomy is defined both in the
affirmative form -, what is‘attonamy, and in the negative form - what is not autonomy. The approach of L.
Dickinson deservesyspecial attention, where autonomy is considered in comparison with such concepts as
self-direction, individualized“instruction andself-access instruction.

The main keyto, understanding this terminology, according to L. Dickinson, is the concept of student
responsibility for learning new things and determining the scope of distribution of this responsibility in the
edugational precess™[2]. In other words, the essence of understanding this terminology lies in determining the
degreenaf student involvement in the learning management process and the degree of its distribution
responsibilityffor aspects of learning.

One ofthe characteristic points concerning the ideology of learner autonomy is the role ofthe teacher in
autonomous learning. In traditional teaching, it is the teacher who translates knowledge, sets learning goals
and objectives, organizes reflection on the work performed by students, while the concept of educational
autonomy provides for the implementation of these actions by students themselves. However, this does not
mean that learning in the conditions of learner autonomy can successfully proceed without the participation
of a teacher. The role of the teacher, according to E.N. Solovova, consists not only in broadcasting
knowledge to students, but also in performing the roles of consultant, strategist and partner in foreign
language communication. At the same time, the teacher should share responsibility with the students for the
results obtained during the educational process [4].
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As the concept of learner autonomy was gaining its theoretical justification, certain attention was paid to
the teacher role in the context of this concept. For example, P. Voller marks three stages of teacher-student
interaction:

1) the transition of educational process control from the teacher to the student;

2) partnership relations with students;

3) observing applied learning strategies and the ways of interacting with students from

the teacher side [5].

The concept of «learning autonomy» is often criticized due to the fact that it does not adequately reflect
the role of the teacher in independent learning. However, learning autonomy does not involve giving up the
teaching position, defining a role different from traditional teaching. In addition, in the process of developing
learner autonomy, students need the support of a teacher to achieve the highest results. We support the
majority of modem foreign researchers (M.A. Airiyan, E.N. Solovova, N.F. Koryakovtseva, T.Y.
Tambovkina, 1.D. Trofimov, M.V. Plekhanov, I.LN. Khmelidze, L. Dickinson, P. Bommel, et¢), who
emphasize that currently the teacher in the educational process receives the moderator function, when he
informs, advises, encourages the student to do something. The Chinese specialist S. Yaf aseribes the teacher
place in the context of learner autonomy to the following roles:

1) Organizer - the teacher takes the responsibility for organizing classroem” activities, offering
appropriate and effective tasks that will best meet students' needs and expectations.yfihe teacher should be
aware ofthe importance of giving clear instmctions to what it is to be done.

2) Facilitator - the teacher lends students psycho-social and technigal “@ssistance. Psycho-social
assistance implies the ability to motivate students which helps them owmercome difficulties. In addition,
psychological and social support from the teacher helps students t0, get rid/of insecurity and endure
increasing work capacity. Technical assistance includes helping, students plan and carry out learning
activities, evaluate progress and acquire knowledge and skills. In the“elassroom learning environment, the
teacher encourages students and corrects their mistakes.

3) Counselor - the teacher must show the example of gffective, communication with an attempt to mesh
speaker intention and hearer interpretation [6].

The teacher needs to realize that her main task is no longerithat of knowledge transmission, but more in
the area of task setter, counsellor and resource“person. As the learners take on more responsibility for
establishing their learning needs, for choosing theirimethods, for looking up information themselves, they
will seek the teacher, above all, for guidance and for feedback on the way they choose to proceed.

The teacher aware of her own personal \influence on the learning process. She is aware of her own
beliefs, attitudes, skills, and practices relatingytorautonomy; she is conscious of her own learning experience
and her level of autonomy as learnergshe'knows her students' affective and cognitive characteristics and their
attitudes and skills relating to dutonomy.

The analysis of the essence af thedgancept under study allowed us to identify the stmctural components
of learning autonomy: psycheolagicaljmethodological, social and cognitive.

The psychological compofient presupposes the presence of stable motivation and self-confidence.

The methodaelogical campanent includes the identification of their own educational needs, setting
educational tasks far, students, managing their own educational process (planning, choosing means and
methods of educational, activities, self-organization), self-assessment, analysis of educational results and
achievementsg The “secial’ component involves communication with native speakers and cooperation with
other students (pair work, group work).

The cognitive component includes awareness of one's own learning style and mastery of learning
strategies.

Thevactivity of the teacher on the formation of learner autonomy in the learning process should be to
help students solve the following tasks:

« to form certain skills necessary for the implementation of educational and cognitive activities;

« develop the necessary skills by applying them in practice; leam how to apply them in real educational
and professional activities;

« check the effectiveness ofthese skills (already formed) in real educational and practical situations;

« leam to reflect on their own educational and cognitive activities;

« leam to apply the formed skills in professional activity.

Based on the presented arguments and based on the interpretation of the concept of "autonomy"
proposed above, we formulate the functions ofthe teacher:

« direction and regulation of students' work on familiarization and development of new educational
strategies and tactics,
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« formation of students' ability to set goals, self-esteem, self-reflection and correction of their own
educational and cognitive activity;

* rational organization of students' self-study;

« formation of students' ability to transfer the obtained results to other educational and life contexts.

In autonomous learning, learner and teacher are partners in the learning process. The teacher is the
learning expert, and the learner is the expert on him/herself. The teacher promotes the formation of students'
learning competence, the accumulation of procedural knowledge, the organization of their own methods of
educational actions to achieve the goal, forms the ability to actively and consciously manage their own
educational and cognitive activities.
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Y3AMCCB BU1IM BEPY MPOLIECIHAE KOG1MT1K BAPAAP BEPY XXYMbICbIH YVBIMAACTbIPY

AHHOTaums. MakanaHblH MakCdThbl ShKoarTK 6argap Oepyly y3an<cn NpoLecc peTlje KapacTbipy.
KOcirmK 6argap 6Gepy >kymblebiHaars! |/6blm  6epyfll  6apnblk  caTbliapbiHbll, —Ca6aKTacTbIMbIHbIH
KaxXeTTWLWH ganengey. KocirmKigariaps6epy )X yMbICbIHbIL, 601aLLarbl OHbIL, HEN3M KeMWbIMH - XyieHL,
6onMayblH  XeuyMeH  GalifilaHbiCibl €KeHALW  A3NefeHreH, COHAbIKTaH  OHbl  MeAarorvkasnbly,
YHUBEPCUTETTEPALL epeKLle kYpblibiMbIHA eHM3Y Kepek. KoarTk 6argap 6epy XXyMbICbIH yibIMAacTbIpyAa
6inim 6epyaly 6apabikfcaTbliapsiHbll, cabakTacTbHbIHA HEM34eNreH XYWUCNi-KbI3MCTTIK T3an KOMAaHbINYbI
raic. Makanaga >XacblHa, OannaHbiCTbl K3anmnk oOargapnay no3WUMACBIH - KalbiNTacTbipy KaXcTTbln
Hensgenenl. ABTQpnap, koarTk Oargap 6epy >Xyilea Koabw pargblnapdbl AaMbIThIN, dXKeKe Tynrara
6argapnaHoingafamfel yHeml 03repin OTbIpaTbiH XYile peTLlae KapacTbipbin. Ky3blpeTn mMamaHaap XXysere
acblpysl KepekQekeHIl atan KepceTefb EbifbiMM dkauanbly: Makanaga A3cTypnl XsHe MOCTMOAepLLLK
aneMeHTTepaINn6ipiKTipeTiH opbic KorambiHbly, eTrnenwrw eckepetlH KacinTiK 6argap 6epy >XyMbICbIH
yibIMARCTHIPYFA Xalla Ke3kapac ycbiHbIraH. [pakTuKanbik Maubl3ablibirbl: MakanaHsliH Heri3ri epexenepl
KOCHO Oahgap 6epy Kbi3MeT1MeH aiHanbicaTblH MaMaHAapabIL, Ky3blpeTTeplH aHblKTayra Kemektecenl.

KlnT ‘ce3gep: koarTk OGargap 6epy; koarTk Oargap 6epy >KeHLWAen Keuleclillep; KOennrep
nanutpackl; epte KacinTiK 6argap 6epy; »Korapbl-K3annk garabinap; kaclntlk 6argap 6epyaerl yiienb
KbISMETT1K Toem.

AHHOTauus. Llenb cTaTbM-paccCMOTPeTb MPOGOPUEHTALMIO KaK HenpepbiBHbIA Mpouecc, [oKasaTb
Heob6X0AUMOCTb MPEEMCTBEHHOCTU BCEX CTyMneHeil o06pa3oBaHUsi B NPoOpMEHTALMOHHOI paboTe.
[oka3aHo, 4TO nepcrnekTuBbl NPOGOPUEHTALMOHHON paboThbl CBA3aHbl C MNPEOLOSIEHUEM €e OCHOBHOrO
HefocTaTka - OTCYTCTBUS CWUCTEMbl, MO3TOMY €e HeoOXOAMMO BK/IOUMTL B 0COOYH  CTPYKTYpY
nefarornyeckmx By3oB. B opraHusauumn npoopreHTaunoHHONW paboTbl JOSIKEH NPUMEHATHCA CUCTEMHO-
CNy>XXeOHbIA NOAX0A, OCHOBAHHbLIA Ha MPeeMCTBEHHOCTM BCeX CTyneHeidi o06pa3oBaHus. B cTaTbe
000CHOBbIBaeTCA HEOOXOAUMOCTb (POPMUPOBAHMS NO3ULUK NPOGOPUEHTALNUN B 3aBUCMMOCTM OT BO3pacTa.
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