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Development of emotional intelligence of schoolchildren in the context of a holistic
pedagogical process

The article discusses the features of the process of developing the skills of the XXI century in the educafignal

space of a modern school. Emotional intelligence is a key skill of the future. After studying theth jcalias-

pects of the problem, the experience of developing “soft skills” is revealed. Since emoti@al

education requires a comprehensive study, in the article we consider the theoretical foundatins

for the formation of emotional intelligence of schoolchildren, with an emphasis on %
e

knowledge and cognition of emotional development in a modern school. The interpretaffon arch and
the choice of the research implementation is given, which are aimed at the analysis onal intelligence
with the installation of the problems of necessity and the possibility of their so n i conditions of

modern school. The pedagogical experiment was conducted in order to ide
sides of the studied problem: it was found that it is possible to obtain positivg
uation criteria that allow students to control the development of a high 1
ing a model of emotional intelligence formation, which includes effective
porting emotional behavior. Having found the relationship between al intelligence and intellectual
development, it is proposed to set tasks for a modern school and itSjteachers to introduce new technologies
that allow developing emotional intelligence. In terms of rese ectabattention should be paid to the emo-
tional culture of teachers, which should be transformeive
cies of a teacher. The article recommends reviewing th ents of educational standards and curricula
in terms of the introduction of subject-based de

ositive and negative
ics according to all eval-

porttechnologies aimed at sup-
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model of emotional intelligence development
xtmduction

The ability to recognize the @ifio ate of others in psychological and pedagogical work on the de-
velopment of emotional intelligence®n mmodern school conditions is based on the fact that this problem is
recognized by an increasing of researchers in the field of psychology and pedagogy. Starting to de-
velop emotional intelli | age is necessary because it allows children to manage better their feel-
ings in the future and equately to various situations that arise in their lives. And it also allows stu-
dents to establish go@d relationships with each other, which proves their success in resolving the tensions
that have arisen inggo 1Cation with peers.

And iSputable and necessary in the conditions of the formation of the main components of
emotiona e at the school level, as features that contribute to the personal growth of each student
individuall ure his social success both in school and in further life routes. It should be noted that in

the recent past,the intellectuality of an individual was contrasted with emotional behavior; there is an under-
estimation of the importance of the emotional side of the child's development.

At the same time, in scientific and practical circles it is increasingly recognized that emotions are a spe-
cial type of knowledge, the study of which makes it possible to understand what opportunities a person has
for successful adaptation to the circumstances of his environment and directly related to emotions as an im-
portant category — emotional intelligence. This is also justified by the fact that schoolchildren have the abil-
ity to combine emotions and intelligence in their practical orientation, while this integration is natural and
ensures the harmonious development of an individual [1].

The interest in the study of this object of research is based on the fact that in the presence of a large
number of studies on such a topic, there are no exhaustive answers to all the existing problematic questions.
It should be noted that the problem of the development of emotional intelligence has a high degree of elabo-
ration within the framework of foreign and home pedagogy and psychology. These include, first of all, the
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theories of emotional and intellectual abilities of D. Caruso, J. Mayer and P. Salovey; emotional competence
proposed by D. Goleman, the theory of emotional intelligence (non-congentive theory) by R. Bar-On. It
should also be pointed out to such modern authors as LN. Andreeva, I.B. Tailaker, U. Visinger,
M.A. Manoylova and others. All of them in their research show interesting solutions to a number of both
theoretical and practical problems in the field of emotional intelligence formation, including the school level.

Within the framework of Russian pedagogy and psychology, L.M. Narikbaeva, A.Sh. Tlenbekova,
A.Zh. Nesipbaeva and other scientists are engaged in the problems of emotional intelligence. Their work is
mainly aimed at improving the level of knowledge on the designated issues in the field of pedagogical and
psychological support of young professionals, including teachers. In general, the relevance of the topic of our
research is due to the presence of a number of contradictions (Table 1).

Table 1

Investigation of a number of contradictions

Ne Contradictions Content
1.  [Between a significant |- scientific and theoretical nature on the issues of pedagogica&
number of studies telligence in the field of humanistic psychology and pedagogy;
- an insufficient number of scientific practical studies on t ibility of pedagogical
support for schoolchildren in the course of developmen ion of their emo-
tional intelligence;
2. Between a large num- |pedagogical-psychological support of a scientific cthodological nature in the field
ber of evidence-based |of the formation of emotional intelligence and t programs for the development
programs of emotional intelligence, which are adapted tions of a modern school.

The contradictions outlined above in Table 1 determined Ne nd importance of posing the prob-
lem of our scientific research as an insufficient level of de enp of psychological and pedagogical sup-
port for the development of emotional intelligence in ition® of teaching students of a modern school.
At the same time, the presence of these contradictions p theoretical and practical significance of the

portance of developing the theoretical foundations a tical directions of the modern system of psycho-
logical and pedagogical development of emoti@nal intelligence in a modern school.

jals and methods

The study was conducted c
reveal the tasks of the scientific
velopment of emotional intelli

16 @ ely and includes various methods and materials that allow us to
on, where the object of the study was determined by the system of de-
e modern educational process, and the subject of the study was the

methods of development of | intelligence in a modern school. In the course of the study, research
materials were used, whi ified the choice of scientific monographs and articles defining the theoreti-
cal foundations on the search, methods of general scientific cognition (comparison; synthesis and
analysis; deduction angi tion; logical, historical analysis), private methods based on the analysis of liter-
ary sources, Wi of systemic, comparative, factorial analyses.

Duri of scientific and specialized literature of psychological and pedagogical orientation
on the p f\tesearch, there was an understanding of the essence and significance of the concept of
“emotional ence”’, which proves what role emotions play and influence the success or character of a

person [2].

Emotions, according to V. Vilyunas, are often an additional source of energy and help a person to eval-
uate phenomena and objects, as well as regulate human behavior. Emotions enable a person to understand
himself and his preferences and feelings [3]. In modern times, emotions, according to G.M. Breslav, are also
recognized as a type of special knowledge that allows a person to adapt to a more important category, such
as intelligence. The ability to combine emotion and intelligence is noted, which is usually traced in the
course of practical orientation. The integration of emotion and intelligence makes it possible to harmonize
the development of an individual [4].

In modern conditions emotional intelligence is recognized as the highest form of knowledge that is
aimed at the formation of effective intelligence: a model of spontaneous formation of emotional intelligence;
a model of purposeful formation of emotional intelligence and a model of self-formation [5].
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At the same time, according to the research topic, we are interested in a model of purposeful formation
of personality development, which includes the structure of creating a system of conditions that have the op-
portunity to constructively influence the formation of desirable qualities in schoolchildren. To solve the tasks
set aimed to create the foundations of the emotional health of the personality of schoolchildren, the ability of
stability and adaptation in critical situations is required in order to maintain their correct life-affirming feel-
ings in the surrounding area, in other words, a positive attitude.

This model makes it possible to achieve emotionally positive relationships of children with the envi-
ronment and harmony around and within the personality itself. Currently, it is necessary to identify and fur-
ther note the diversity of concepts of emotional intelligence; they are based on mixed models or models of
abilities proposed by J. Mayer, P. Salovey and D. Caruso [6].

They determine that emotional intelligence includes the development and improvement of certain skills
and abilities in an individual (Table 2).

Table 2

Image of the ability models

Ne | Image of the ability models Skills and abilities
1. |Personal abilities Self-awareness of the situation (give accurate self-assg8s
self-awareness, self-confidence).

elop emotional

2. |Self control Be open to your surroundings, have the will to wi ha rbing emotions, initia-
tive, optimism).
3. [Social Have social sensitivity (empathy, awarengss Vﬁ ration).
4. |Relationship management (influence, inspiration, assistance in self-ipre Swerfient, conﬂlct resolution,
strengthening personal relatlonsm
D. Goulman in his research further expanded our und ing%f the concept of emotional intelligence
in the school system and “correct” social behavior [§]¢ ' also the features of the development of

came clear that it has features in the integra-
tion of the development of intelligence with emo process, as we understood, depends largely on
how the process of its formation is carried out [9].

Thus, these Concepts of the developmentiof education until 2025 show that new directions for the de-
velopment of education for the period 202 are being developed in Kazakhstan, according to which the
following fundamental changes are enyiSag he basis of a new model of education, which is based on
pedagogical support and accompani fistudents who feel joy from self-cognition and cognition of the
world around them, feels joy fro% piCation, creativity and understanding of their need for society and
relatives [10]. This model fol T he necessity and importance of forming the development of emo-
tional intelligence in mode hildren, taking into account the analysis of the content of educational
otional intelligence in a modern school, evaluation of the educational

standard and subject pr the Natural world, Literature and other academic disciplines for the pres-
ence of issues of emo telligence development and the establishment of the main problems.
At the mede he opinion is also determined that emotional intelligence needs to be developed at

efore, in the conditions of a modern school, the development of emotional intelli-
ant and particularly important This is based on the fact that it is in childhood, which
falls on scho dren undergo the most active emotional formation, as well as the process of gradual im-
provement of their self-consciousness, the flexibility of the main mental processes and a wide interest in the
study and understanding of the areas of the inner world of a person is noted. In addition, as noted by a range
of authors (M.A. Manoylova, L.M. Narikbaeva and others), the number of children who have emotional in-
stability has been growing in recent years, which seriously complicates the process of learning and establish-
ing children's relationships with both the people around them and the outside world [11; 12].

— Also, in the analysis of pedagogical experience and its generalization, one more question is needed on
the use of technologies (conversation, questionnaires, interviews), as well as observation methods and peda-
gogical experiment. Methods of mathematical statistics were used to process the obtained data of the peda-
gogical experiment. The pedagogical experiment was aimed at:

— identifying features and criteria for the effectiveness of the development of emotional intelligence in
high school students in the educational process;
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— determining the conditions for the formation of emotional intelligence in high school students in the
learning process;

— establishing the effectiveness of modern methods aimed at the development of emotional intelligence.

The experimental work was carried out in three stages, students of the 10th grade took part in it. Early
diagnostics in the form of conversation and observation showed that the class is not sufficiently cohesive, so
we divided it conditionally into interest groups, while it was clarified that many of them study together with
the first class. The homeroom teacher has been teaching this class since the 5th grade and is a teacher of Lit-
erature and Russian. There are children from socially disadvantaged families in the class.

During the experiment, the following research methods were used: a conversation, a questionnaire, and
a test according to the method of EmIn by D.V. Lyusin, based on the main criteria for determining the level
of emotional intelligence [13].

The EmIn methodology for determining the level of emotional intelligence has a fairly high degree of
validity and reliability. The EmIn questionnaire, in its final form, includes 46 statements, in re
the test students should express the degree of their consent according to a four-point
statements are connected by 5 subscales at first, and then into four scales of a mare
makes it possible to establish: — Interpersonal emotional intelligence (interpersonal 0
trapersonal emotional intelligence (Intrapersonal EI). At the formative stage, a th i
formation of emotional intelligence in students of the 10th grade, as an elem
was tested. According to the indicated model, psychological and pedagogicalfgonds
learning process, such as:

— class lessons on the topic “Human emotions and emotion.

— constant classroom and extracurricular activities ayned at
to understand one’s emotions and the emotions of another pers

— formation of students' self-understanding throu %
the use of methods of developing emotional intéblig

s are included in the

nce”’;
ation of skills and abilities

rganizational forms, which include
e 1Mplessons and extracurricular activities:

Results

The analysis of theoretical materials allofyed us to obtain the following results. Emotional intelligence
is a means of self-knowledge of oneself and a Person's cognition of another person, and also lies in the fact
9CO one's emotional sphere with the help of intellectual analy-
sis and synthesis. The following types tional intelligence are distinguished: intrapersonal and interper-
sonal.
The process of emotional de
that make up emotional intel @ which include: awareness of one's own and external emotions, the abil-
ity not only to undersgand @ne'Sioy
ly empathize; the abilit geordinate one's emotions and influence someone else's emotional state; the abil-
ity to take into acco g state of another person when interacting. The main problems of the modern
school regardi formation of emotional intelligence in schoolchildren lead to a change in: — the educa-
ary school and curricula that contribute to the formation of emotional intelligence,
Fthe requirements of the modern school [15];
ethods of developing emotional intelligence within the educational system, which is not
effective, sincethe low level of emotional intelligence among students in a modern school does not allow all
children to achieve personal growth. Children with a low level of emotional intelligence have a complex risk
of developing psychosomatic diseases. They are more prone to depression and anxiety and are not satisfied
with their school life, they are able to manage their emotions less effectively. It is these problems that deter-
mine the need to activate the process of developing emotional intelligence at all levels of the educational
process in modern conditions at school. It is noted that at school age, situations that give rise to high anxiety
in students are exams, answers at the blackboard, solving test tasks, and so on.

Scientists and researchers have found that about 85 % of children at school experience a high level of
anxiety and this is most often due to fear of upsetting their parents. Another reason for anxiety, according to
practitioners — researchers, is the difficulties of schoolchildren in learning, since emotionally excitable
schoolchildren have psychosomatic changes, and they are expressed by vegetative reactions according to the
scheme, including events, their perception. In the study and evaluation of emotional and cognitive behavior,
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the most active emotional formation of personality is noted, based on the need to improve internal self-
awareness. In addition, at school age, there is activity and flexibility of the main mental processes, as well as
a deep interest in external cognition and cognition of oneself and one's inner world. Therefore, in a modern
school, it is necessary to intensify work in this direction [16].

The most effective methods of forming emotional intelligence in modern schools are recognized as:
game (based on modeling situations), art therapy (pictorial, biblio, music, dance and drama therapy), discus-
sion methods (thematic discussions), psychogymnastics (group training on target behavior: pantomimes and
others) and behavioral therapy methods (behavior analysis in educational situations). An important element
in a modern school is also the level of the emotional culture of the teacher, which characterizes the degree of
his professional skill, since the image of the teacher and his emotional maturity as a person affects the pro-
cess of forming the emotional intelligence of students. It is the emotional maturity of the teacher that deter-
mines the possibility of creating psychological and pedagogical conditions for the development of emotional
intelligence.

According to the results of a practical study, the testing carried out at the initial diagn@stic'§tage in high
school students allowed to identify: TS

— the level of ability to understand and feel emotions — 40 % of students;

- 30 % of students have the ability to register a change in their emotional stat

These indicators are low. During the observation, flashes of negative emoti

&
9

d understand it.
aced. For the most
and irritation.

part schoolchildren find it difficult to correctly name emotions, such as grieva

The analysis of the results according to all the stated criteria allow blish a low level of emo-
tional intelligence (cognitive indicators -50 %; perceptual -36 %, beha %). So on average and
more, older schoolchildren have: insufficient emotional awareness; p e with their emotions; misun-
derstand other people's emotions, are prone to depression, lack® rmony, and so on.

The subjects expressed a desire to possess the capabiliti motional intelligence. The results of the
control stage (after the introduction of the emotional intellj ortation model at school) are much better
for all schoolchildren. Figure shows the comparative“gharagteristics of the indicators of emotional intelli-
gence in the context of the main criteria.

100
50
The ascertaining Control stage
stage
B Cognitive criterion% B Perceptual criterion, % Behavioral criteria, %

Figure — Dynamics of emotional intelligence results according to experimental research

At the control stage of the experiment, in comparison with the ascertaining (initial) stage, positive dy-
namics is noted according to all criteria that allow assessing emotional intelligence in schoolchildren. Such
indicators witness that there is a possibility of developing emotional intelligence in the conditions of a mod-
ern school, since the model used and the selected methods, forms and techniques for implementing pedagog-
ical and psychological conditions give positive results.

It should be noted that other researchers also confirm the effectiveness of using special psychological
and pedagogical conditions that allow forming a higher level of emotional intelligence development in the
modern educational process. At the same time, we can refer to the results obtained, for example, by
K.M. Volgatkina, G.P. Gorbunova, ILN. Andreeva [1; 5; 7]. Considering that there are also gender differ-
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ences in the emotional sphere, we present results of structural correlations and the reliability of differences in
the studied indicators in the samples of boys and girls.

The Fisher criterion (F) revealed significant differences between girls and boys only on the
scales of VE (the volume of the active vocabulary of emotions), IU (the ability to understand emo-
tions in interpersonal communication), and IEI (interpersonal emotional intelligence). Girls scored
higher than boys on these scales, indicating that in adolescence, girls are more aware of a wider
range of emotional experiences and are more likely to express and verbally articulate them. They
also tend to focus on the external, expressive components of emotions when trying to understand
their communication partner's emotional state. However, both girls and boys struggle with regulat-
ing and controlling their own emotions as well as understanding and empathizing with others.

The study also found that in young men, the vocabulary of emotions has weak, mostly negative
correlations with indicators of emotional intelligence. This suggests that these factors @re relatively
independent and may be associated with difficulties in verbalizing and reflecting ongone's own emo-
tions, as well as being aware of and understanding another person's emotional expgfienc able 3).

able 3

Shows the matrix intercorrelations in the group of youn

Indicator | Interpersonal | Emotional | Interpersonal | Intrapersonal | Intrap Intrapersonal | Intrapersonal

U management El -1® expression El
nt control
DE -0,01 -0,12 -0,09 0,17 0,07 -0,06
DQ -0,16 -0,26 -0,30 -0,43 -0,05 -0,49
RQ 0,04 -0,34 -0,17 -0,32 0,18 -0,06

SI -0,22 -0,41 -0,44
ET -0,19 -0,47 -0,4

20,44 0,04 -0,46
-0,56 0,06 0,51

Note. r=0.36 for p = 0.95, significant correlatio ighlighted in bold.

The tendency to emphasize the predomin@nce of negative experiences in one's experience (DQ scale) is
negatively associated with understanding apersonal emotion management) and managing (Intrapersonal
expression control) one's own emotioga ly affects contact with the world of one's own feelings in

general (VEI).
The RQ scale (underestimatiomo enificance of positive experiences) found no significant correla-
tions in the sample of young

The tendency to psych ti€ response (SI scale) has a large number of highly significant negative
correlations with indi@ator§ o ersonal and intrapersonal emotional intelligence, similar to the general
indicator of emotiona] t

Note. r = 0.36 f 95, significant correlations are highlighted in bold. The tendency to emphasize

the predominanc negative experiences in one's experience (the PV scale) is negatively associated with

managing (VU) one's own emotions, negatively affects contact with the world of
one's own e s a whole (VEI). The S scale (underestimation of the significance of positive experienc-
gnificant correlations in the sample of young men. The tendency to psychosomatic re-
sponse (CB scale) has a large number of highly significant negative correlations with indicators of interper-
sonal and intrapersonal emotional intelligence, similar to the general indicator of emotional tone (ET).

Thus, a predisposition to developing depressive and psychosomatic symptoms is a prognostically unfa-
vorable factor for adolescent boys, as it can disrupt their ability to develop various aspects of interpersonal
and intrapersonal emotional intelligence. This can lead to a disconnect with their own emotional experiences
and a lack of understanding and awareness of others' emotional responses. Moving on to the correlation
analysis of the sample of girls, the data reveals that the volume of the active vocabulary of emotions (VE)
has very weak, positive correlations with indicators of emotional intelligence that do not manifest even at the
level of trends. This suggests an unformed connection between the cognitive component of emotional intelli-
gence and direct affective experience, which may not be fully realized or accepted by the personality.

The tendency to focus on negative experiences (PV scale) is negatively related to intrapersonal emo-
tional intelligence and all its components. Underestimating the frequency of positive experiences (S scale) is
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also negatively related to understanding the emotions of communication partners (IU) and the overall level of
interpersonal emotional intelligence (IEI). Somatic symptoms (CB scale) negatively affect the level of un-
derstanding of one's own feelings (IU) and intrapersonal intelligence in general (IEI).

It is important to note that the revealed gender differences in emotional intelligence indicators and in-
tercorrelation connections should be verified through longitudinal studies, as the literature indicates a pre-
dominance of interpersonal intelligence in females and intrapersonal intelligence in males (based on results
from school groups) (Table 4).

Table 4
Shows the matrix of intercorrelations in the group of girls.
Indicator | Interpersonal | Emotional | Interpersonal | Intrapersonal | Intrapersonal | Intrapersonal | Intrapersonal
U management EI understanding|emotion man-| expression EI
of experienc- | agement control
es

DE 0,06 0,11 0,09 0,01 0,19 ¢0
DQ -0,05 -0,25 -0,15 -0,42 -0,36
RQ -0,36 -0,14 -0,29 0,06 0,20 0,15
SI -0,07 -0,22 -0,15 -0,50 -0,28 -0,45
ET -0,20 -0,30 -0,27 -0,48 -0,27 -0,46

Note. r =0.29 for p = 0.95, significant correlations are highlighted i@

Thus, to sum up, it should be concluded that emotio
important and necessary topic, since a large number
sults obtained also confirm the possibilities of i
students by using a model of its formation and
methods into the educational process. Also, in our
and its teachers on the diversity of the educati
intelligence. It is important to make the edmcat
crease the productivity of each student izasth

The proposed idea of bringi
ements of the formation of emoti
and role change, which will
aspects of emotional intellig
bility of thinking an

ademic subjects usin
school will become e

den

ill fael

. 2
Conclusions

n mnce in modern school conditions is an
hildren afschool age need its development. The re-

i ¢Wevel of emotional intelligence in high school
inf@ account the introduction of various forms and
, it is necessary to set tasks for a modern school
al process, due to methods that allow developing emotional
al process more interesting and productive, which will in-

to the level of the educational standard will allow to include el-
ence in curricula as innovative competencies based on reflection
ts to adjust possible scenarios for the formation of more flexible
cgeating educational situations using meta-subject tasks that require flexi-

elop a systematic understanding of the object of study in the taught ac-

of neurobiology and so on. As a result, the learning process in a modern
eresting, due to the use of various forms and methods, which will increase the

nd ensure effectiveness [17].
uld also be paid to the emotional culture of teachers, which should be transforma-
pne of the professional competencies of a teacher and based on features such as empathy,
and flexibility. At the same time, the main components of the emotional intelligence of a

teacher in a modern school should be: the ability of a teacher to understand children's relationships that are
reproduced in emotions and to be able to manage the emotional sphere on the basis of intellectual analysis
and synthesis; to understand the stable ways of emotional activity that have developed in a child, if they are
shown in the process of communication or in learning, as they affect the processes of cognition and affect the
success in learning [18].

It is important to understand that implementing modern methods for forming emotional intelligence will
require additional preparation from teachers and may necessitate a revision of standard programs and lesson
plans. However, any possible changes should be viewed positively if the result of educational activities
meets both the requirements of the educational standard and the interests of schoolchildren. The study's re-
sults highlight areas of activity for not only specialists working with adolescents and young people but also
for society as a whole.
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In conclusion, it should be noted that our study did not confirm the first hypothesis regarding the close
connection between the volume of the vocabulary of emotions and emotional intelligence. This may be due
to the weak integration of the cognitive-emotional sphere of adolescents experiencing an identity crisis. The
assumption put forward by us after LN. Andreeva and D.V. Lyusin needs to be tested on samples of more
adult subjects.

The second hypothesis of our study, which suggests a negative correlation between emotional intelli-
gence and a predisposition to depression, was significantly confirmed at a high significance level of 0.99 in
both the general sample of subjects and in subgroups of boys and girls. This means that adolescents, who
have a higher level of emotional well-being, as evidenced by the absence of psychosomatic symptoms and a
positive tone of experiences, tend to have a better understanding of their inner world and are more active in
seeking to understand the experiences of others. On the other hand, a reduced emotional tone and fixation on
negative emotions negatively impacts both intrapersonal and interpersonal emotional intelligence. The study
also sheds light on gender differences in the process of growing up for boys and girls during ad@lescence.

Based on the results of our study, we suggest the following areas of activity for both specialists working
with adolescents and society as a whole: ’S

Establishment of interactive Internet resources administered by leading psycholo8istsieducators, scien-
tists, cultural and artistic figures, successful businessmen, and public leaders. Thi O&low for the trans-

fer of life values and communication experiences from generation to gene acilitate effective
communication with adolescents and youth by conveying important life experie nd personal success
through accessible and understandable means.

Creation of opportunities for active involvement of adolescent g social problems, such as
holding competitions for initiative projects and allocating grants for entation of ideas and initia-

agers to feel important, believe in themselves and their abilities, ire the necessary resources for suc-
cess and positive experiences.

Establishment and organization of specialized p
forms of work. It is evident that some teenagers, requir
including psychological support and correction o 1, communication, and interaction skills. Weak
personality structure and negative communication nces are common phenomena in the adolescent
environment. Psychologists can offer much-n8gded support to open up new avenues of communication and

tives of socially active individuals, not limited to only talented® irls. This would enable many teen-
N a

ical¥centers focusing on group and individual
idual support during the growing up period,

facilitate a positive life path for teenagers wi icient or deviant development options.
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Pa3

BipTyTrac negarorukajibiK nmpouecc asicbIHAa
OKYUIBLIAPABIH AMOIHOHAJ/IbI HHTE/LUIEKTICiH JaMBIT

BIPY MIPOIIECi-
i narabicel. Macere-
y gex1pudeci ampuraH. bi-
Hy aBTOpJIap Kas3ipri Mek-
TENTeri SMOLMOHANBI JaMy/IbIH ©31H-031 TaHy KOHE TaHBIM KYPaJIJapblH a3ap ayaapa OTBIPBII, OKY-
LIBLTAPbIH AMOLUOHAJIB HHTEJUICKTICIH KaJbIITACThIPy KaXeTT] PHSUTBIK HETi3/IepiH 3epTTereH.
Kasipri Mexren jkaraaiiblHIa oJap/pl MICIIYIiH KaOKETTUIr MeH iHITTHEe OailIaHBICTBl YMOLIMOHAIIBI

Teprperanusicel Oepinres. [lemaro-
bIH aHBIKTAy MaKCATBIH/AA JKYPTi3iiii:

Maxkanana kazipri MektenTis OiniM Oepy keHicriringe XXI FacslpabIH TaFpUIaphl
HIiH epeKIIeTiKTepi KapacThIPbUIFaH. DMONNOHAIIE HHTEIIIEKT — Ooarma
HIiH TEOPHUSLIBIK aCTIEKTUIEPiH 3ePTTEreHHEeH KeHiH «KYMCAaK MafIbUIapaby I

THKAJIBIK dKCIIEPUMEHT 3ePTTEIIETIH MOCEICHIH OH X
OKYIIIBLTApFa SMOLMOHAIIBI MiHe3-KYIBIKTBI KOJIayFa
THTBIH SMOIMOHAIBl HHTEJUICKTTI KAJBINTACT OJITaHa OTBHIPBII, YMOLMOHAIIbl MHTEILIEKTTIH
JKOFapbl JCHTeHiHIH NaMyblH OakblIayra MYMKiH il GapiiblK Oaranay KpHTepHiliepi OOHbIHIIA OH

FBICBIHAH MYFaTiMAEPIiH SMOIMOHAIIBI TiHE epeKIlle Ha3ap aylapy KaKeT, o7 TPaHC(OpPMAIHsIIBIK,
60ITyBI XKOHE MYFATIMHIH KociOH 0ipi periHze aHBIKTATYEl KepeKk. COHBIMEH KaTap Makaiaaa
soft skills moHAiK KaMyBIH €HIi e OlTiM Oepy cTaHIapTTaphl MEH OKY KOCTApJIapbIHBIH TajlanTa-
PBIH KaiiTa Kapay Typabl YCb)

Kinm coe30ep. smouusiiay bl HHTEJJICKT, 3aMaHayH MEKTell, SMOLMOHAIIB HHTEIUICKTT] KaJbIl-
TacTBIPY dIiCTepi, IMOIL B MHTEIUICKTTIH JaMy MOJIET.

OHAJIBHOI'O HHTC/VICKTA HNIKOJIBHUKOB B KOHTCKCTE LHECJIO0CTHOI'O

neaaroruaeCKoro mpoimecca

B cratee paccMoTpeHBl 0coOeHHOCTH Tporiecca (popmupoBaHust HaBBIKOB X X Beka B 00pa3oBaTenbHOM MPO-
CTPAHCTBE COBPEMEHHOI IIKOJIBI. DMOINMOHAIBHBI HHTEIUIEKT — KIII0YeBOH HaBbIK Oyaymiero. [Tocne uzy-
YEeHHs TEOPETHUECKUX ACIEKTOB IPOOJIEMbI PACKPBIBACTCS OIBIT Pa3BUTHS «MATKHX HABBIKOBY. [IoCKOIBKY
9MOLMOHAIEHBIH HHTEIUIEKT B 00pa30BaHUH TpeOyeT BCECTOPOHHET0 H3y4YeHHs, B CTAThe MBI pacCMaTpUBaEM
TEOPETHYECKHE OCHOBHI HEOOXOIMMOCTH (POPMUPOBAHUS SMOIMOHAIBHOTO MHTEIUIEKTa IIKOJIGHUKOB, C aK-
LICHTOM Ha CPEJICTBAa CAMOINO3HAHUS U IO3HAHUS 3MOLMOHAIBHOIO Pa3BUTHUSA B COBPEMEHHOH mikone. laHa
MHTEpIpeTanyusl MOMCKa M BBHIOOpA peanu3aliy HCCIeJOBaHUS, KOTOPhIe HANpPaBIEHbl HAa aHAIHM3 3MOIHO-
HaJIbHOTO MHTEJUIEKTA C yCTAHOBKON HA MPOOIeMbl HEOOXOAMMOCTH M BO3MOXKHOCTH HX PEIICHUS B YCIOBHAX
COBpeMEHHOM MmKoibl. [lefarorndyecknii 3kCepuMeHT OBLI MPOBE/EH C HETbIO BBIIBICHNS KaK MOJI0KUTENb-
HBIX, TaK ¥ OTPUIATEIBHBIX CTOPOH HCCIEAYeMOH MPOOIeMBI: OBIIO YCTAHOBIEHO, YTO MOXHO MOTYYHTH T10-
JIOXKUTEJIbHYIO JUHAMUKY [0 BCEM KPUTEPUSAM OLEHKH, KOTOPbIE IO3BOJIIOT CTYAECHTaM KOHTPOJIUPOBATH
Pa3BHUTHE BBICOKOTO YPOBHS SMOIMOHAILHOIO MHTEIUIEKTA, UCIIOJIB3Ys MOJIeNb (JOPMHUPOBAHHS HYMOLMOHANb-
HOTO MHTEJUIEKTa, KOTOpast BKII0YaeT B ceds 3h(heKTUBHBIE TEXHOIOTHH ITOIEPKKH, HAIIPABJICHHBIC HA IO
JIEPIKKY SMOIMOHAIBHOTO ToBeAeHuss. OOHApYKUB B3aHMOCBSI3b MEXIy SMOIMOHAIBHBIM HHTEIIEKTOM U

Cepus «lMeparorvka». Ne 3(111)/2023

y H.P. bepkunos, ['.3. Aliryxxunosa, B.A. CexcenoB, A.M. OmapoBa
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MHTEIUICKTYaIbHBIM Pa3BUTHEM, [IPEIJIAraeTCsl MOCTABUTH IIEPEN COBPEMEHHOMN IIKOJION M €¢ YIUTEeISIMHU 3a-
JIa9¥ [0 BHEAPEHHIO HOBBIX TEXHOJIOTHH, MO3BOILIOIIMX Pa3BUBATh SMOLMOHAIBHEIN HHTEIEKT. C TOUKA
3peHMs] UCCIIeNOBaHMs 0c000e BHUMAHHE CIEAYeT YACIUTh SMOLUHOHAIBHON KyJIbType YUHTENel, KOTopas
JIOJDKHA OBITh MPeoOpasyoliei U ONPEAeIAThCS KaK O/1Ha U3 MPOo(ECCHOHANBHBIX KOMIETCHIMH yunTens. B
CTaThe PEKOMEHIYETCS MePEeCMOTPETh TPeOOBaHMs 00pa30BaTeIbHBIX CTAHAAPTOB U y4eOHBIX [UIAHOB B 4Ya-
CTH BHEJIPEHHMS IPEAMETHOTO Pa3BUTHUS soft skills.

Knrouesvie cnosa: OMOIMH, 3MOIII/IOHaJ'ILHLH71 HUHTEJIJICKT, COBPEMEHHAsA MIKOJIa, METOAbI (bOpMI/IpOBaHI/IH 9MO-
IHUOHAJIBHOTO UHTEIUICKTA, MOAECIIb Pa3BUTHUA SMOMOHAJIBHOT'O MHTCIIJICKTA.
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