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Ha pucyHke HarysiIHO MpEICTaBICHbI CPaBHUTENBHBIC JaHHBIE CpPe3a M0 YPOBHIO OOYYEHHOCTH Kyp-
CaHTOB KOHTPOJIBHON U 3KCIIEPUMEHTAIILHOM TPYMIL.

Pestomupys ckazaHHOE, MOYKHO OTMETUTh, YTO MPOBEJAECHHOE JKCIEPTHOE OLICHHBAHHE PE3yJIbTaTOB
HCCIIE0BATENbCKONH padOThI MO3BOJISET CAENATh BHIBOABI O TOM, YTO BBISBJICHHBIC HAMH II€JarOrMYECKHUE
YCIIOBUS IPUMEHEHUS] HHTEPAKTUBHBIX METOAOB 00y4EHHs 3HAUUTEIbHO MOBBIIIAIOT YPOBEHb 00YUCHHOCTH
KypcaHTOB. B akcrepuMeHTanbHOM Tpyme MpoBepsuiach COBOKYIMHOCTh BCEX YCIOBHH. 3a BpeMs dKCIEpH-
MEHTa KOJIMYECTBO KYPCaHTOB, HAXOISAIINXCS HA YpPOBHE O0yUYEHHOCTH:

— HIKE MUHUMAJIBHOTO — COKpaTMWiIoch Ha 3,3 %, 4to coctaBnsaeT 16,7 % ot o0miero Koim4ecTsa Kyp-

CaHTOB JIAHHOM T'PYMIIBI;
— MUHUMAaJIBPHOM — COKpaTuiIoch Ha 6,7 %, uto cocrasisgeT 23,3 % oT o0mero Koau4yecTBa KypcaH-
TOB JIAaHHOU I'PYIIIBL;

— cpeaHeM — noBeicHiochk Ha 10 %, uro coctaBiset 50 %.

BriiBuHyTas HaMu THIIOTE3a, YTO 0Opa3oBaTENbHBINA MpOLIECC B BOGHHOM By3e craHeT Oojee 3¢ dek-
TUBHBIM CPEICTBOM Ipolecca NpodeccHoHaIbHON MOArOTOBKU KypCaHTa, €CM BEAYIIUMH CTaHyT WHTE-
PAaKTHBHBIE METObI O0YUIEHUS, IOATBEPIKIAETCSL.
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THE IMPORTANCE. OF BEING FAMILIAR WITH PSYCHOLINGUISTIC
PROCESSES OF LISTENING IN L2 TEACHING

Maxanaoa aemop ce3 apexemmepiniy iwinoeci Maybi30bl1apbILbIY OIpi 6OABIN CAHANAMBIH MBIKOAN-
MYCiHY . IPEKeMiHIY NCUXOIUHSBUCMUKAILIK NPOYEeCMEPIHiY wlemen MiNiH yupemyoe2i MaHbl3blH
aweln  kepcemedi. Teinoan-myciny — 6apblceinOa — OKYWbIHbIY — CAHACLIHOA — OPbIH  ANAMbIH
NCUXONUHSBUCTNUKATLIK npoyecmepOdi Oiny wemen minin yupemywii apoip OKblmywivbl YwiH eme
Manvi3ovl. On npoyecmep myciny ypoiciHeH, OKyWbIHbIY CAHACLIHOA OYpbiHHAH 6ap OiniMHIY Kalima
Jrcanevipyvinan (schema) sicane ecme cakmay epexuienikmepi men ec mypaepinen Kypanaobt.

Cmamovs noceaujena ucciedo8anuio NCUXOIUHSBUCMUYECKUX NPOYeccos ayouposanus 8 odyyenuu
aHenuiickomy A3blKy Kaxk eémopomy. @yHoamenmanvhvie acnekmol ayoupo8anusl, makue Kax NOHUMA-
Hue, akmususayus mesaypyca ucciedyiomes asmopom. Bce smu acnexmul cnocobcmsyiom ¢hynoa-
MEHMANLHOMY NOHUMAHUIO CYWHOCU ayOupoanus. Badcuvivm asnsemcs snanue ncuxoauneeucmu-
YecKux npoyeccos, npu KOmopbix OHO OCYUeCMBAACNCAL.

It is known that listening is a very difficult skill to master in foreign language learning. Why can we lis-
ten to a spoken language in our native tongue without any difficulties and why is it so difficult and compli-
cated to do the same thing in L2? What is the difference between L1 listening and L2? According to Michael
Rost the short answer is that there are many more similarities than differences and those similarities need to
be fully appreciated before the differences are considered. The differences are crucial and involve neurologi-
cal, psycholinguistic, developmental and pragmatic processes [1]. As it is known, listening is an indivisible
mental process, we cannot plunge into listener’s mind, we can just theoretically explain the processes in
which listening occurs. So, this paper will be a kind of theoretical research. We will try to explore such phe-
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nomena like comprehension, knowledge activation (schemata) and memory. All of these aspects contribute
fundamentally to what listening is.

Psycholinguistic processes in listening.

As Rost (1994) points out, among the four language skills- speaking, listening, reading and writing, lis-
tening is the most critical for language learning at the beginning stages. In fact, listening is the most fre-
quently used language skill in everyday life. Researchers (e.g., Rivers 1981; Morley, 1991) propose that we
listen twice as much as we speak, four times as much as we read, and five times as much as we write. Listen-
ing is a highly integrative skill and research has demonstrated its crucial role in language acquisition (e.g.,
Rost, 1990; Feyten, 1991; Mendelsohn & Rubin, 1995). Listening is assuming greater and greater impor-
tance in foreign language classrooms [2].

Rost (1994) argued that unless listening is given priority at the right level, learning can’t begin [3].
Language teachers should do their best to help learners to improve their listening ability. To accomplish this
task, it is quite necessary for teachers to know the psycholinguistic processes of listening.

The psycholinguistic processes in listening are: comprehension, knowledge activation (schemas) and
memory. In this article the process of comprehension will be explored in terms of «given» and «new» infor-
mation, also we will try to explain the concept of knowledge activation, the notion of schema and present
fundamental concept of memory and memory types used during listening, including phonological loop or
echoic memory, short term-memory and long-term memory.

GUO Ling-Hui in her article: «Issues and options in English listening teaching» says that listening in-
volves psychological skills such as recognizing words, parsing speech into. constituent parts and processing
the discourse in terms of cohesion, logic and relevant underlying schemes, as well as social skills such as
giving back-channeling signals and making improvements when misunderstanding occurs [3]. So, the first
process to be explored is comprehension.

What is comprehension? At the first view, it is not so difficult to answer this question, comprehension is
understanding of something. But it is not so simple when we talk about listening comprehension in foreign
language teaching and learning. According to the definition given by Michael Rost, comprehension is the
process of relating language to concepts in one’s memory.and to references in the real world. Comprehension
is the sense of understanding what the language used refets to in one’s experience or in the outside world.
«Complete comprehension» then refers to the listener having a clear concept in memory for every referent
used by the speaker [1]. From this definition we can see, that materials for listening should be appropriate to
the age, knowledge and level of a listener: ' Here the idea of Jeremy Harmer can be mentioned: «...If for ex-
ample, we play a tape of a political speech to complete beginners, they won’t understand a word. You could
argue that such a tape would at least give them a feel for the sound of the language, but beyond that it is dif-
ficult to see what they would get out of it» [4].

Comprehension is often considered to be the first-order goal of listening, the highest priority of the lis-
tener, and sometimes the sole purpose of listening. A concrete starting point of discussing how comprehen-
sion-the mapping and updating procedure-takes place is the notion of «given» and «new» information. Each
intonation unit uttered’by a speaker can be seen as including both «new» or «focal» information and «given»
or «background» information. The most fundamental aspect of comprehension is the integration of the in-
formation conveyed by the'text with information and concepts already known by the listener. The process of
integration is necessarily sensitive to whether the information conveyed by a sentence provides «given in-
formationy (already known to the listener) or «new» information (not already known to the listener). Without
this.interplay of «new» and «giveny, there can be no comprehension. The interesting point is that the listener
may already «know» everything that the speaker is saying, but there is no comprehension unless the listener
integrates information from the speaker’s text. The speaker conveys his or her own distinctions between
«given» and «new» information through presentation cues. In English, these cues are primarily intonational [1].

If the teacher gives a text for listening without any pre-listening activities and demands of learners to
understand every detail and every word of a text, as a result, the learners understand nothing because while
they concentrates on understanding every word they miss the whole text. To prove this idea, here again we
want to refer to Jeremy Harmer’s idea: «Unlike reading, listeners to a tape cannot flick back to a previous
paragraph, re-read the headline, stop to look at the picture and think for a bit before continuing. On the con-
trary, they have to go with the speed of the voice (s) they are listening to. The speed of the speaker (s) domi-
nates the interaction, not that of the listener. It is perhaps this relentlessness of the taped material which ac-
counts for the feeling of panic which many students experience during listening activities. If they fail to rec-
ognize a word or phrase they haven’t understood —and if, therefore, they stop to think about it-they often
miss the next part of the tape and are soon falling behind in terms of comprehension. 1t is especially for this
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reason that students have to be encouraged to listen for general understanding first rather than trying to pick
out details immediately. They must get into the habit of letting the whole tape «wash over them» on first
hearing, thus achieving general comprehension before returning to listen for specific detail» [4]. From this
passage it can be concluded that at the time of listening it is necessary to let the students try to understand
general meaning of a text in the first listening, only then to give them different tasks related to the text. We
should not forget that listening and comprehending a foreign speech is not an easy thing for students.

The next supporting evidence is that according to Anderson and Lynch there are two influential views:
traditional view and alternative view. Traditional view regarded the listener as a tape-recorder and the lis-
tener takes in and stores aural messages in much the same way as a tape-recorder. Anderson and Lynch criti-
cized this view as inappropriate and inadequate. This notion is not a tenable one. Alternative view considered
the listener as an active model builder. This kind of listener could combine the new information with his pre-
vious knowledge and experience to reach full comprehension of what had been heard. Anderson and Lynch
agreed with this view. It emphasized the active interpretation and integration of incoming information with
prior knowledge and experience [2]. Many scholars supported this view. We cannot treat a learner as a tape
recorder. On more supporting evidence to this view is given by O’Malley and Chamot. They made a conclu-
sion by doing a research on LC in 1989: «Listening comprehension is an active and conscious process in
which the listener constructs meaning by using cues from contextual information and existing knowledge,
while relying upon multiple strategic resources to fulfill the task requirement» [2].

Researchers like Fischer and Farris (1995) regard listening comprehension as a process by which stu-
dents actively form a mental representation of an aural text according to. prior-knowledge of the topic and
information found within [2]. And Coacley and Wolvin (1986) suggest that listening comprehension in a L2
is the process of receiving, focusing attention on, and assigning meaning to aural stimuli. It includes a lis-
tener, who brings prior knowledge of the topic, linguistic knowledge and cognitive processes to the listening
task, the aural text, and the interaction between the two [2]. So, here it can be seen that listening comprehen-
sion is not a narrow process. It includes background knowledge of a topic which was listened; only by means
of activating this prior knowledge comprehension can be successfully achieved.

In connection with these definitions, the next-process in psycholinguistic processes of listening is
knowledge activation or activation of the existingcdknowledge in one’s mind. After reading materials about
psychological processes, we came to conclusion.that, comprehension and knowledge activation are closely
connected. Comprehension and knowledge activation are two sides of a coin. Our knowledge is stored in our
mind as a schema (plural form is schemata). So, let’s explore this phenomenon and its connection to the
comprehension.

Let’s highlight the following definitions given to the schema or schemata.

XU Fang in her article «Listening comprehension in EFL teaching» writes: «Listening comprehension
is regarded theoretically as an active process in which individuals concentrate on selected aspects of aural
input, form meaning from passages, and associate what they hear with existing knowledge. Cognitive psy-
chology, the most developed model in accounting for comprehension processes, defines comprehension as
information processing. Schemata are the guiding structures in the comprehension process [2].

The schema is described by Rumelhart as «a data structure for representing the generic concepts stored
in memory. It can be used to represent our knowledge about all concepts: those underlying objects, situa-
tions, events, sequences of events, actions and sequences of actions». According to the cognitive comprehen-
sion theory, «schema» means an abstract textual structure that the comprehender uses to make sense of the
given text. The comprehender makes use of linguistic and situational cues and also the expectations he/she
has about the new input to evoke schemata. When a schema has been evoked, it will become a guiding struc-
ture in comprehension. If the incoming information is matched with the schema, then the listeners have suc-
ceeded in comprehending the text; if they are not compatible, either the information or the schema will be
discarded or modified. The principle of schema leads to two fundamental modes of information processing:
bottom-up and top-down processing. These two processing intersect to develop an interactive processing.
Bottom-up processing is activated by the new incoming data. The features of the data pass into the system
through the best fitting, bottom-level schemata. Schemata are hierarchically formed, from the most specific
at the bottom to the most general at the top. It acknowledges that listening is a process of decoding the
sounds, from the smallest meaningful units (phonemes) to complete texts. Thus, phonemic units are decoded
and connected together to construct words, words are connected together to construct phrases, phrases are
connected together to construct utterances, and utterances are connected together to construct complete,
meaningful text. That is to say, meaning is arrived at as the last step in the process. This process is closely
associated with the listener’s linguistic knowledge. Top-down processing is explained as employing back-
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ground knowledge in comprehending the meaning of a message». In terms of listening, the listener actively
constructs (or reconstructs) the original meaning of the speaker employing new input as clues. In this recon-
struction process, the listener employs prior knowledge of the context and situation within which the listen-
ing occurs to understand what he/she hears. We must realize if the incoming information the listener hears is
unfamiliar to him, it cannot evoke his schemata and he can only depend heavily on his linguistic knowledge
in LC. Besides, although the listener can trigger a schema, he might not have the suitable schema expected
by the speaker [2]. So, here we can see that the schemata of the speaker and listener can be not the same,
they can differ.

Here we would like to mention that there are two categories of schemata according to Brown: content
schemata and formal schemata. Content schemata include what we know about people, the world, culture,
and universe, while formal schemata consist of our knowledge about discourse structure. Also, one:of the
listening teaching principles given by Brown says: «Include both bottom-up and top-down listening tech-
niques». Bottom-up techniques typically focus on sounds, words, intonation, grammatical structures, and
other components of spoken language. Top-down processing is evoked from «a bank of prior knowledge and
global expectations» and other background information (schemata) that the listener brings to the text [5].

So, we can say that listening is primarily a cognitive activity, involving the activation and modification
of concepts in the listener’s mind. Michael Rost, for instance, mentions the idea-of Kramsch (1997) saying
that any adult would have hundreds of thousands of schemas in memory, which would be interrelated in an
infinite number of ways. Further, new schemas are created and existing ones are updated constantly: every
time we read, listen to, or observe something new we create a new schema by relating one fact to another
through logical or semiotic links [1]. For example, if you are listening to a news broadcast on an interna-
tional conflict, you bring to mind numerous existing schemas about-the countries involved, their leaders and
past history. Indeed you will need to bring them into your short-term. memory in order to comprehend the
news story. These schemas built from your understanding of the world, including your experience with com-
prehending language, will be organized in your mind in ways that make them accessible to you. Schema or-
ganization is influenced by a number of factors, such as their frequency (how often you activate particular
schemas) and their recency (how recently you have activated similar schemata) [1]. Here, one more an ex-
ample can be given: if students listen different texts about family, it will not be difficult for them to compre-
hend general meaning of each text, because they are activating the schemata relating to the family again and
again in their memories. We always should take into consideration the fact that learners are at various stages
of proficiency, and they differ across a range of characteristics-age, interests, learning styles, aptitude, and
motivation and so on. Accordingly, they have different schemata in their minds, we should say. Here one
more example can be mentioned given in «Materials and methods in ELT»: In the sentence «The East Ger-
man government has resigned. Leaders are meeting to discuss the growing unrest in the country» the learner
heard «rest» and did not notice the prefix, despite the clear implication of national instability coming from
the passage. Sometimes previous knowledge and/or context may be largely ignored in the interests of a mis-
hearing. Celce-Murcia and Olshtain (2000: 103) give a similar example of a student hearing «communist»
when the lecturer had/said «commonest». Another student, possibly thinking of a sadly familiar problem in
her own country, heard «plastic bullets» for «postal ballots» in a text that was explicitly about electoral
procedure [6].

In the article of LIU Bing, YU Xu-yan, LIN Yu «Insight of schema theory into interpretation prac-
tice» very interesting information about schema (schemata) was found. The following definition is given
there by the-authors: «Schema is an important concept in cognitive psychology, referring to how different
types of information are connected in our brain, and the process of activating stored information. Here three
functions of schemas are given: 1) Schema plays a role in preparation before interpretation, which includes
enhancing the interpreter’s linguistic competence, and enlarging his storage of background information; 2)
Schema influences performance during interpretation in terms of comprehension and note-taking; 3) Sum-
mary after interpretation is to supplement original schema. With the guidance of schema theory, interpreta-
tion practice can be carried out in an effective way. Schema is a psychological term widely used in interpret-
ing people’s understanding of the world. It refers to storage unit of organized knowledge in mind. A/l sche-
mas stored in one’s mind are one’s total knowledge. For example, a person’s schema of «school» might in-
clude components such as student, teacher, book, classroom, office, playground, student union, etc. The more
a person knows about school, the larger schema in relevance he has. Schemas are organizational units, with
simpler units «embedded» within more complex units; schemas are processors, affecting our recall of events,
and our ability to learn» [7]. Linguistic competence in studying schema is also highlighted in this article. Ac-
cording to HU Zhuang-lin: «Linguistic competence is the ideal language user’s knowledge of the rules of his
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language. It is a kind of organizational competence, the ability to arrange morphemes, words, and sentences
to make sense. The «rules» of a language is a system of sounds, symbols and words in expressing meanings,
ideas or thoughts. These rules are stored in people’s mind as schemas. Two systems of linguistic
rules/schemas must be stored in an interpreter’s mind through continuous efforts. The system can be divided
into sub-schemas such as phonetic schema, vocabulary schema, and sentence patterns schema, etc. Phonetic
schema may include basic phonetic rules and understanding of dialectical differences. Vocabulary schema
and sentence patterns schema can be stored in different categories according to specific topics. For example,
topics may include culture, education, economy, politics, ceremonial speeches, etc. A solid foundation of
linguistic schemas can put interpreters in a positive state of understanding the source language, and generat-
ing a purposeful expectation of the coming information» [7].

According to schema theory, a text only provides directions for listeners or readers as to how. they
should retrieve or construct meaning from their own previously acquired knowledge. Thetefore, the inter-
preter should absorb as much information as possible to build schemas. As Rumelhart states: « When we in-
terpret information, we do so, according to the schema theory, against a background, or map, of experience
and we tend to fit incoming information against this background. When the background information con-
cords the received information, schemas will advance the understanding of the new information. For exam-
ple, when the interpreter heard the speaker said «Next, I will introduce Shanghai to you...»;'he could antici-
pate that the speaker will say something about Shanghai. Immediate activation of the schema of Shanghai is
required. The interpreter would associate the geographic position of Shanghai, its €conomic position and so
on [7]. The authors of this article also mention: «Generally speaking, interpreters with different levels of
skills may find their inadequacies in different aspects. For the beginners they may find it very difficult to un-
derstand non-standard English speakers. Dialects and accents hinder the comprehension of the source lan-
guage. By studying related researches on different dialects, the interpreter can build up a schema with fol-
lowing information: When French speaks English, the pronunciation of «H» in the word is silent. The Ger-
man may pronounce «thick» and «three» to «tick» and «tree». Holland can’t tell the pronunciation difference
from «G» and «H». And Japanese may mistake «R» with «Ly. Latin Americans tend to pronounce «ing» to
«g», while in English it is silent. What’s more, people from East Asia may tune as their mother tone when
they speak English» [7].

In connection with this Rost says: «Because schemas contain a shorthand code for our experiences, a
main function of activating appropriate schemas in comprehension is to allow the listener to induce the pres-
ence of people, events and things that arenot explicitly referred to in the text». And here one more exam-
ple is given by Rost: «If the speaker is<describing an incident at a train station, the listener can presume the
presence of people, noise, trains, and ticket vendors, and so on. The speaker need not make explicit whatever
he or she can assume the listener already knows through activated schemas. The speaker and the listener do
not need to have identical schemas. When there are significant mismatches between the speaker’s and the
listener’s schemas, we say that misunderstanding has occurred, when there are critical lapses and the lis-
tener is unable to activate any appropriate schema, we say that non-understanding has occurred» [1].

Even in the article of Brown «Teaching listening» we can read that the second principle of designing
listening techniques is as follows: «Appeal to listener’s personal interests and goals. Since background in-
formation (schemata) is an important factor in listening, take into full account the experiences, goals, and
abilities of your students as you design lessons. Also, remember that the cultural background (s) of your stu-
dents can be both facilitating and interesting in the process of listening» [S]. The hearer recalls background
information (schemata) relevant to the particular context and subject matter. A life time experiences and
knowledge is.used to perform cognitive associations in order to bring a plausible interpretation to the mes-
sage [S]. We would like to complete this section with the next statement: «Listening comprehension, then, is
not only a function of the interplay between language on the one hand and what the brain does with it on the
other: it also requires the activation of contextual information and previous knowledge» [6].

So, comprehension and knowledge activation processes are closely connected to each other. The third
psycholinguistic process, which is the process of memory, relates to them.

The first supporting evidence, proving that memory and previous knowledge are closely connected is
that existing knowledge is retained in long-term memory as propositions or schemata. Connection be-
tween the new input meaning and existing knowledge take place through spreading activation in which
knowledge in LTM (long-term memory) is activated so that it is associated with the new meanings in STM
(short-term memory). Comprehension occurs when input and knowledge are matched with each other. An-
other supporting evidence, from the cognitive perspective (Anderson, 1983, 1985) elaborates that compre-
hension consists of perception, parsing and utilization. Perceptual processing is encoding of the acoustic or
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written message. In listening, this covers chunking phonemes from the continuous speech stream. During this
stage, an individual pays close attention to input and the sounds which are stored in echoic memory [2].
From these statements we can conclude that memory; comprehension and activation of previous knowledge
are interrelated, closely connected processes which function together in the process of listening.

As Luis Buiuel says: «Our memory is our coherence, our reason, our feeling, even our action. Without
it we are nothing»

What do we know about memory and what does it mean? The definition of memory given by Carter is
as follows: «In neurological terms, memories are groups of neurons that fire together in the same pattern
each time they are activated. The links between individual neurons that bind them into a single «memory»
are formed through a process called long-term potentiation (LTP). When we refer to memory in listening, we
mean both the process of activating relevant memories to assist in comprehension and the process of forming
or updating memories during comprehension» [1].

Memory is generally discussed as involving two dimensions: long-term memory, associated with the
sum of all of a person’s knowledge and experience, and short-term memory, associated with knowledge
that is activated at a particular moment. Here we want to mention the idea of Postovsky (1974) stating that
decoding language input requires recognition knowledge, while encoding language input requires retrieval
knowledge retained in LTM. When one understands a sentence, he/she will retaindinguistic knowledge in his
STM for a short period of time until it is further processed and corresponds to the knowledge retained in his
LTM. If he has enough accumulation in recognition knowledge, it will not be easy forhim to extract knowl-
edge retained in LTM and make use of it. In the natural listening process, the:development of recognition
knowledge is prior to the development of retrieval knowledge [2]. Here we see again that while listening we
refer to our memory system in order to retrieve our schemata and to.comprehend the message.

Over the past century, research on working memory has been dominated by the construct of memory
as a structural entity. Characterizations of short-term memory have emphasized storage, with the role of
STM described as specialized for information maintenance for retrieval after a brief interval, such as when
we try to retain a new phone number before we dial it. Cowan (1998) has discussed two phases of short-term
memory with very different properties: (1) a brief sensory unresolved afterimage lasting up to two second
(sometimes called echoic memory) and (2) a more:perceptually resolved short-term memory lasting up to 20
seconds. Under this conception, the second phase. of short-term memory, lasting 10-20 seconds, is just one
of a series of activated features in memory [1]. It is known that the role of memory in listening is very impor-
tant. The hearer determines whether information should be retained in short-term or long- term memory [5].
When we listen we refer to our long-term memory where our knowledge and experience (schemata) are
stored. Then if there is something appropriate with the listened text we transfer that schema to our short-term
memory that is activated at a particular moment. It is my own vision of this process. As Brown mentions we
cannot peer into a learner’s brain, but we can infer that certain things have been comprehended through stu-
dent’s overt (verbal or nonverbal) responses to speech. We know that not all students have a good memoriz-
ing ability. Memory should be trained and developed. Connecting these two processes such as language
comprehension and memory, Rivers says that recognizing linguistic elements while fundamental to the proc-
ess, is not enough_for understanding what is heard fully. Listeners must be able to hold these elements in
STM long enough tointerpret the utterance to which they are attending [2]. Xu Fang says: «Improve mem-
ory methods. As for the problem of improving English listening, many listeners only see one side of listening
more and practicing more, whereas they don’t pay enough attention to another side of improving listening
methods such as improving the effect of STM (short-term memory). One of the important reasons why
many listeners’/listening level still remains at the original level is the inappropriate memory method. After
listening level is converted from low stage to high stage, the listener should adjust his/her thinking style and
memory model in listening properly, be good at finding out various note-taking styles that are helpful to
brain memory according to his/her own actual condition and learn how to associate STM with LTM scien-
tifically» [2].

According to Kintsch (1998), the most basic type of learning is «text base» model of memory use. This
type of learning tends to be temporary, fading after even a few hours, because the new learning is not suffi-
ciently integrated with prior knowledge and can only be retrieved in specific ways related to the «learned»
text. Learning for a long-term purpose involves a situational model of memory that integrates prior knowl-
edge with knowledge gained from the text. This type of learning tends to last beyond a few hours because it
is better integrated [1]. So, from investigating this process we have found that memory is closely connected
with comprehension and schemata as well, because background knowledge or schemata and memory are in-
separable and indivisible processes.
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Conclusion

In conclusion, we would like to highlight what we have found while writing this article: 1) For compre-
hension of a listening material, knowledge activation or activation of schemata are crucial. Teachers should
be aware of interests and knowledge and approximate schemata of the students around this or that material or
topic to be listened. 2) The psycholinguistic processes in listening are the key factors in teaching listening.
All three psychological processes, namely speaking, comprehension, knowledge activation and memory are
important and foreign language teachers must be aware of them and know how each of them functions and
how they function together. 3) Although schema, memory, and comprehension are not new concepts, they
are still remaining rather unexplored and an open area for further investigation.

Even though a person may have good listening ability, he or she may not always be able to understand
what is being said. Study by Bone (1988) of native speakers showed the following fact: «People often.listen
at only 25 percent of their potential and ignore, forget, distort, or misunderstand the other 75 percent. Con-
centration rises above 25 percent if they think that what they are hearing is important and/or they are inter-
ested in it, but it never reaches 100 percent. Do we therefore expect too much of language learners, espe-
cially when there is no guarantee that the students are interested or motivated, since they have usually played
no part in deciding what they listen to, or why they are listening?» [8]. To our mind, listening is still an open
question in the methodology of teaching of foreign languages. Learning to listen effectively is a complex,
challenging, and lifelong undertaking, dynamic process that requires skillful integration of appropriate listen-
ing attitudes, knowledge, and behaviors.
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