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The impact of mass media on foreign language teaching

The article contains proposals on the use of mass media in the classroom. The main attention is paid to the
use of mass media in the process of teaching foreign languages under the influence of intercultural commu-
nicative competence. Based on these examples, the objectives of teaching a foreign language are defined<and
an attempt is made to determine the content of teaching a foreign language through the use of massgnedia.
Modern media, advantages and disadvantages of their use, as well as some aspects of influence on th€percep-
tion of the world are characterized. Media education allows students to exercise their right to freedom,of ex-
pression and self-identification of the relevance and topicality of problems covered in the media, whichicon-
tributes to the personal development of students. Methods and methods of foreign mass media ingfhéjteaching
of a foreign language are considered. A number of exercises are provided for acquaintance of students, with
such types of mass media as newspapers, radio, the Internet, which can serve as a tool for educatienal purpos-
es. Also the methods of preparation of preliminary activities and practical activities arefpresented difectly in
the lessons of a foreign language.

Keywords: the media, the use of media resources at classes, pedagogical implications of foreign mass media,
media language, current information, press agency, the era of globalization, the snformation space, authentic
media activities.

Nowadays foreign mass media is the main source of relevant infotmation, presented in any foreign lan-
guage. In this regard, it is told about the loss of the literaryflanguage in modern culture and instead of the
status of the acquisition of its media language. Foreign media consists of not only new information presented
in a foreign language, but also it carries the information thatreflected different national and cultural perspec-
tives, different values and behaviors of media genrest

Mass media tools such as newspapers, radio,the Intérnet may serve educational purposes. The most
important advantage of foreign language teachifigithroughmass media is the contact with authentic language.
The best ability to listen to the native speakers mayfacilitate own performance and understanding. Broad-
casting of foreign language audiovisual mediathasthe important character and the strongest potential to im-
pact on the recipient. The effect of theépresence of video messages from the native speakers in a special way
affects the recipient's emotions and thus his omher consciousness and sub-consciousness.

The Internet is a media withynon-linear nature different from the classical media, with the structure of
the information field. Internetstexts‘or hypertexts include hyperlinks system, which include the ability to dis-
close not only nearly but also in"aypfartextual point. Internet media texts today, beyond the verbal level and
the non-level imply anygsequence/of verbal signs. Each foreign language text of the media has a certain so-
cio-cultural background and‘the ideological modality. Working with the mass media texts through the Inter-
net requires an ingégrated approach aimed at the objectification of both factual information and specific cul-
tural background.

Websites - 'the most important device of the new age media. The Internet has a plethora of websites ded-
icated to yarious people, companies, brands, causes, activities, etc. The most usefulness of these websites is
ingroxidingfinformation about different types of foreign language teaching and studying.

Broadeasting is now used as one of the important features of a fully integrated multi-media learning
systef and an article is devoted to the implications of this. The emphasis on broadcasting in this issue is
merely a way of dividing the very large field. Broadcasting is increasingly linked with the audio and video as
the volume of published recorded material expands, as off-air recording techniques improve and where copy-
right constraints permit. Despite the rapidly developing technology in sound and vision, radio remains the
centre point of educational broadcasting. But the television screen does not necessarily provide more infor-
mation in a given time than radio. Television does, however, provide information over a wide range. The
combination of a sound and a vision can provide language in its context more realistically than sound alone.
This dictates a different learning strategy: the attention of the eye as well as the ear.

Above all, the whole motivating effect of broadcasting and its impact on learning through other media
is something about which very little is so far known. Approaching the use of the media through script writ-
ing, aspects of television, strategies for using broadcast programmes both as teachers and students and as
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organizers in an overseas situation, contributors to this issue have provided guidance in the understanding
and exploitation of broadcasting. The article on multi-media integrated planning concerns an important step
into a large field. The overview of BBC English by Radio and Television is given as the setting in which so
much development has taken and it is taking place now. This is not intended to be an issue of foreign lan-
guage teaching documents concerned with the BBC; its contents apply to broadcasting and multi-media en-
terprise throughout the world.

In the other hand, it is entirely appropriated that examples and experience from the BBC should feature
largely, since that organization is undoubtedly the world's greatest repository of broadcasting expertise, in the
field of English language teaching. The final item in this paragraph is included by popular request. Itis not
specifically connected with the rest of the articles in that it does not deal with a specific aspect of teaching
English through radio or television, but it is linked insofar as English through the various media 1s*amyintrin-
sic part of the FLT scene in all the countries today [1].

By all means, it is right to use different newspapers at foreign language lessons: authentic and 1ocal
newspapers. The higher the quality of newspapers, the better the language teaching aids they make. There is
certainly no better agent of good language teaching than the language teacher himself 4Thelteachers should
take the papers to class and show his students the unacceptable elements of language.“Fhey can be misspel-
ling, ungrammatical constructions or wrong form of words, emphasize some specifieistructurés, and concen-
trate on newspaper vocabulary and so on. The mass media can facilitate fonign lang@age,teaching and learn-
ing to seek for new ways and methods how to make classes more interesting and challenging for students.

Most newspapers are linguistically present and provide valuable linguistiesdata. They may be used for
the wide variety of text types and language styles, not often found in textbooks. At the same time, newspa-
pers provide a natural source of many varieties of written Englishsthat become very important to students,
and valuable for language study as the students progress. So, theyimay be used as supplementary material
and examples in text analysis while analyzing different types of texts:)yThe variety of subjects and topics
makes newspapers more interesting and motivating for the studentsito work with. Newspapers report the real
life events, and this arouses students’ curiosity. Newspapers are an invaluable source of authentic materials.
The more students read, the more they want to explome. Newspapers are also a great source for teachers.
They can be used as teaching materials to develop'students’ Tanguage skills. They can be used effectively
with a wide range of levels from elementary to advaneed, gither interpreting them or using them as they are.

There are several ways of making newspaper taterials usable for the various levels of students, by se-
lecting interesting newspapers and the students,will be interested in reading them and would skip some diffi-
cult expressions. In spite of the difficultyief the'téxts, the task should suit the level of students, this is more
important than the difficulty of the text. Thejinvolvement of students in pre-activity, while-activity prepara-
tion techniques, in the selection of materials and in carefully designing the tasks are the key to success.

Media can help with many iSsues sueh as: motivation, clarity, recycling, drafting, revising, editing, va-
riety, mixed-ability classes,fipdatingiinformation in the textbook, giving life and color to classroom proce-
dures and methods, thus at the"same time helping the students to improve accuracy and fluency. There are
lots of issues that can gr cannot®@ solved by media.

Internet has thre€ main gducational uses. It serves as a source of information, a place for collaboration,
and a place to learmpandupiblish. Some years ago it was thought that the computers would substitute the
teachers but it did not werk. Learning and teaching through computers is an alternative approach that stresses
the student’§fase oficomputers to solve real-world problems while learning.

It is(alse’right to mention about various kinds of Internet media communications: postcards, E-Forums,
E-Books, blegging, Internet TV and others.

Postcards — the mediums of mass communication that include short video or audio files. They can be
seeft and heard on mobiles, computers and portable media instruments which engage devices of media com-
mumnigation.

E-Forums — bulletin boards on websites where people start threads on particular topics, usually hosted
on a website. These kinds of forums have open platforms to discuss a range of topics. Students can give their
own opinions and share their experiences on various topics.

E-Books have a number of websites which have presented books on online libraries. The main benefit
of using E-Books is that students don’t have to carry bulky books. To adjust the font size to suit best re-
quirements is the best method to improve language skills in reading.
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Blogging — it is a space on the Internet where a student or a group of students record their information
and opinions on a given topic or exchange the tasks. It is an interesting and cognitive free platform to talk
about any topics. Interaction can happen in the form of comments or feedback.

Internet TV is also known as online TV, one of the effective means of media communication. It usual-
ly has an archive of programmes or class activities. Students have to choose the specific programme. They
can either view the programmes directly from the host server or download the content into their computers or
portable media devices.

The use of high technology mass media teaches students to study the language in authentic context
which represents a double challenge for language teachers. Internet media give students access to authentic
language toward the ideology structure of any foreign language. It is also told about the techniques to prove
the ideological representation of new structures and features of foreign language studying.

Lots of researches provide practical and efficient methods to enhance the FLT due to s@€io-cultural pro-
ficiency of students. It is recommended that teachers can provide analytical framework tothelp students to
reflect on their language skills.

French sociologist A. Mol’ outlined the culture created by the media as «a mosaigfof presenting infor-
mation, which creates an additional semantic character of broadcasting into the mass‘¢ommunication» [2].
The use of mass media gives students a real access to authentic language and raisésitheiriminds to improve
the ideological representation of communication and knowledge gaps.

The Scottish-born scientist A. Graham Bell presents four theoretical and pragtical types of media lan-
guage which has always attracted the attention of linguists to communicativesskills in media language. First
of all, the media provides an easily accessible source of language data fomyresearch and teaching purpose.
Second, the media is an important linguistic institution which makes up a large proportion of the media lan-
guage that people hear and read every day. The third one, media refleécts and shapes both language use and
attitudes in a speech community. These include how different dialectstand language can use in advertise-
ments or how radio or TV can affect on listeners and viewers.?And‘the last, the media is an important social
institute. It is the crucial presenter of culture, politics andia socialplife shaping as well as reflection to media
discourse to a society and contribution to the characteristics ‘of'society [3].

The use in the process of foreign mass media studyingthas a number of advantages, among which:

—relevance of necessary information;

— operational character information flowfwhichibecomes to be available;

— possibility of permanent and unlimited access'to the information source (e.g. connection to the Inter-
net via a mobile phone or a map-case);

— presence of various of informiation sQurce (audio, video and electronic materials, genre and stylistic
kinds of activities);

— address to the media the views of'leading experts in various fields of knowledge, scientists, politi-
cians, economists, artists;

— opportunity to express of own opinions in a foreign language by commenting and discussion in differ-
ent forums [4].

However, the, use, of foreign media brings with the certain problems that require a very careful ap-
proach. In this case,it,isecessary to list the main points that must be neutralized using a foreign mass media
in the learning processiideological orientation of materials, the media's ability to influence the recipient’
opinion toghamipilate his or her perceptions of reality, the development of critical thinking through the lan-
guage picturé ofithe world, which has a consequence of any media impact.

Itis considered the next methods of foreign mass media in foreign language teaching like Method of
Analysis, Method of Literature Review, and Pedagogical Implications of Foreign Mass Media.

Method of Analyses.

TBhe data of this study selected by two sources media language and actual information. They are dif-
ferent from each other. For instance, to media language is belonged «Al Jazeera», an Arabic network which
is viewed by millions of people in all parts of the world. It is founded to cover the support interests of the
Arabic countries and raise the consciousness of the Arab and Muslim people to stop manipulation of their
mind by the opposite networks, on the other hand. To actual information is belonged «CNN», an American
network which is sent to millions of people in all parts of Europe, America, Africa and Asia.

As we know because of political and economical background, the domain activity and coverage of these
networks, «CNN» network is more widespread than «Al Jazeerax. It is a kind of network which competes
with «Al Jazeera», especially in events related to Middle East with attachment to the interests of the USA.
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It is not surprising that as a result of this news coverage, people of the world get a seriously biased the ver-
sion effects in issues related to Americans.

At English classes we have chose two these methods per Internet and have tried to compare with in a
way that each source is covered with networks which have divergent perspectives. Because this provides the
opportunity to understand how different networks cover the same facts differently. Linguistic tools usually
show the differences to use two methods of foreign mass media in foreign language teaching.

Method of Literature Review.

According to the next kind of foreign mass media in foreign language teaching, method of literature re-
view has different definition which refers to the paradigm of linguistic peculiarities in communicatign and
knowledge gaps. T. A. Van Dijk, the Dutch linguist, states that structural descriptions characterize discourse
at several levels or dimensions of method of literature review and in terms of many differentdainitSieatego-
ries, schematic patterns and many other mass media tools, differentiates the structural analyses of literature
review in any broadcasting or press agency [5].

The tools connected with the method of literature review relate with media discourse which is drawn
from functional linguistics and involves the analyses of the transitivity of sentences in€luding the role and
the direct participation of journalists or correspondents.

According to Johnson K. and Johnson H., critical linguists, attempt to explor€“the relationship between
language use and the social conditions of information space in the epo¢h globalizatien {6]. The above-
mentioned critical linguists may formulate the ideology normally hidden inimass ¢ommunication of the au-
thentic language to the surface of inspection of media tools.

Pedagogical Implications of Foreign Mass Media.

The emergence of various critical perspectives since the mid of 2000s has' been welcomed by linguists,
particularly applied linguists and sociolinguists. And media language, has been in the central attention of
these principles. So, media discourse is important both for whatwe\reveal about authentic materials and for
what they can contribute to the pedagogical principle.

According to this method of mass media in foreign languageiteaching, the cultural factors of media lan-
guage are true to life and authentic source for accentgdialectystyle etc. It can be used a model in the audito-
rium. Cook P. regards pedagogical implications ofiforeignymass media as a critical literacy in terms of the
pedagogical application of critical discourse analysisyand therefore a quite central concern for critical ap-
plied linguistics [7].

Pedagogical Implications of Foreigit Mass Media is sometimes also combined with critical language
awareness providing it with a critical and‘analytieal framework which helps to reflect this method on its own
media language. The method can imply the'fact that in pedagogical camps or in some competitions teachers
may raise the consciousness of their students to improve their mass media language in broadcasting.

To sum up all the methods ofiforeign mass media in foreign language teaching, they can provide good
opportunities to enhance theflinguistic and communicative competence of students.

The involvement of students lin pre-activity and while-activity preparation techniques, in the selection
of materials and in carefullyadesigning the tasks is the key to success. Here are some pre-activity and while-
activity preparation teehniques that can be used in combination with one another:

* Give the students thefmaterials before the lesson and ask them to look for vocabulary at home;

* Explain‘any keyWocabulary in the materials;

» Summatize the newspaper item;

» Ask thé stlidents to brainstorm what they know about the newspaper item;

*Tell'the students the headline and show any accompanying photograph;

s Before reading, write on the board and explain key vocabulary

* Ask the students to predict the story-line;

®Allow your students to use a dictionary during the activity;

* Encourage your students to go for the overall meaning of a text, rather than to understand every word;

* Encourage your students to bring to their reading their own world knowledge;

* Try to help the students in understanding the grammatical complexity of the text, facilitate to assimi-
late the density of information, guess the low-frequency vocabulary, etc [8].

While using a film in the classroom to help foreign language teaching, we have paid attention to the ac-
cent, voice, body language, choosing of the words, training ear and the eye, lifestyle, plot idea, summary,
what’s going on, why and how, and many other things depending on the aim we have put to ourselves. The
overall aim has always been to maximize comprehension and learn more English. But we all know that
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watching a full feature film needs more time than teaching hours. So, we need to be able to fit films into a
classroom schedule organizing different activities that help this aim. In order to save time we might tell the
story of the film ourselves, illustrating it by showing three or four key scenes without telling the end. Anoth-
er way is the use of video-cassette. The students may watch the film themselves in the video-classroom or at
home and come the next day and present what they watched and what happened in the film. Another way of
using the films to teach English is that of comparing the film with the book if the same story appears in both
ways. This kind of activity can be done before or after watching the film, it can be used to adopt or compare
characters, to compare differences and similarities.

We may also give assignments to our students and write about his or her favorite film or favorite cha-
racters and actors, etc. When a preliminary work is done before watching the film the above activitiesimay
produce interesting writing activities. These kinds of activities also contribute to the promotion 6faeritical
thinking especially in evaluating films and improving language skills. Other ways of using films in the class-
room are: segmenting the film, pre-watching, while-watching and post-watching activitiesywhich are very
useful as cloze exercises, quizzes, related readings, web sites, film presentations, discussiens, research
work, etc.

There is the fact that media has developed into one of the primary agents of socialization for students
has been well researched. Media teaches them social norms and even influences hoWw<students“perceive gend-
er roles. It is told about one fact how mass media communication also negatively affécts themyY oung people
are especially influenced by the media, and youth of all ages and culturgs try\despetately to imitate the prom-
inent, glamorous role models they observe in the media. Many youth“developyeating disorders, low self-
esteem, psychological complications and experience of other difficultiesiby internalizing negative ideas
found in movies, television, radio and advertisements. Negative/media influefices can warp the values and
conduct needed to steer youth in the right direction. A society with\stteng moral roots is in direct opposition
with the media landscape on many levels [9]. Some media messages have been linked to the cause of numer-
ous health concerns for youth. Television, movies and the media may also encourage people to spend money,
become promiscuous and take drugs and alcohol to fit in‘sociallyglmages used in entertainment can provide
graphic, sexualized and negative representations of whatylife'is like and what is considered acceptable.

Plenty of experts agree that media is dominated by sexualized images that place value on slim bodies
and youthful appearances. One common argument among/researchers is that presenting this image more of-
ten than others indicates to them that it is thefideal’)It isialso argued that these images negatively impact on
the way students’ point of view. And many experts also argue that mass media has led to a rise in violence.
The main theory is that images desensitize, the mind making a person more susceptible being violent. Addi-
tionally, it is often debated whether or not vielent images in movies or video games affect the way students’
view into media violence.

Additionally it is proved thatforgign’language teachers reflect on the fact that mass media communica-
tion has useful tools for teaching cultural studies to motivate students’ desire to study the foreign language.
Because of this fact, the_influencejof media on the learning support students to practice the language in all
the sphere of economyfand businéss communication.

There are mass media activities which make a particular news item suitable pedagogical authentic ma-
terial for the langtiage,classfoom can be considered as follow.

First, authentic mass activities are more accessible and understandable than specialized exogenous con-
texts which*fflay réquire more background knowledge and schema building. While endogenous contexts re-
quize,littlel ogho prior knowledge, these kinds of media activities and types of media tend to be more common.
Authentic ‘aetivities also require prior knowledge, but it is a kind of prior knowledge that language learners
can be expected to already have, even though they may not have the vocabulary to express that knowledge.

Second is the issue of criteria in linguistic difficulty. Intensive listening and watching activities help
students to work on bottom-up processing difficulties and balanced top-down approaches to listening com-
prehension. Redundancy of input is an important aspect in selecting appropriate authentic material and in-
creased redundancy of input is often found in news stories.

It should be noted here that this article support teachers in selecting of appropriate media aids for the
language area through providing empirical evidence of the effectiveness media communication in improving
speaking proficiency. Mass media activities use different dialects and styles which can be interesting and
cognitive for language learners and can familiarize them with different forms of language.
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KM. Kynranosa

leres TLTiH OKBITYAAFbI OYKAPAJIBbIK aKNapaT KypajijapblHbLIHCEpi

Maxkanaga OyKapalblK akKmapaT KypalIapblHBIH cabak YCTiHAE KOMHAaHBLTYBD XKaiabl Mocese
KapacThIphUINLL. bacThl Ha3ap mIeTeN TUIICPIH OKBITYAAFbl J0yKapaiblK aKIapaTr KypaiIapblHbIH
yiITapanblK OUTIKTI KapbIM-KaTbIHAC 9CEpiH cakrail oThiphln (WaiijanaHyra ayaapbuabl. Typii
MBICAJIIAP/Ibl HETI3re aja OTBIPHII, aBTOP MISTEN TUIICPIH QKBITYABIH HETi3ri MaKCAThIH aHBIKTAH
Kele, IIeTeNl TUINEPIH OKBITyAa OyKapalblK aKmapat, KYPalaapbiti KOJJAHYIBIH Ma3MYHBIH
Oenrineyre TeIpeicanbl. Kazipri 3amaHfel  OyKapallbli, aKHapaT KypajIapblH, OJapablH
apTHIKIIBUIGIFEI MEH KEeMIIUTIKTEpiH, COHBIMEH KaTap \OHBIH, oleMai KaObuigaymarsl OipHere
acmeKTiyiepi cumarrangsl. MeamaOimiM CTyJeHEEEPTene3 OHBIH epKiH opi ambIK JKEeTKi3yre,
MOCEJICHIH ©3€KTUTIriH aHBIKTayFa KYKbIK OgPyMEeH KaTap, OKYIIBUIAPIBIH JKEKe TYJIFa pETiHIe
nmamysiHa keMmekreceni. Llleren TinmepiH oKpITyaa OyKapaiblK aKmapaTTapasl KOJNAaHy TOCUIAep
OoifpIHIIA IET eNJepiiH, Tainjay o/ici; oneOueTrl capamay oici, HIET enjepiaeri OyKapalbik
aKmapaT KyYpaJIapbIHBIH TIeIarOTUKAMBIK OCEPJICPIHiH, OKYIIbIFa ©3 OWBIH AalllbIK opi TUIIIK
KaJbIIIKa Cail JKETKI3yre KOMeTifKapaCmhIpsliapl. ABTOp Ta3eT, XKYPHal CHIHIBI OYKapaybiK
aKnapar KypaJlJapblHbIH TYpJIEPIMEH, TaHBICTBIPY JKaTTBIFyJapblH jAa Keirtipai. birim Gepyneri
Heri3ri Kypansl — WMuTepHeT Bypanslia ce3 Ko3rainsl. COHBIMEH KaTap IIETEN TUIIEPiH OKBITY
cabaKTapbIHa AJIIbIH AN IaiBIHABIK ITEH MPAKTUKAIBIK ICTEP/IiH 9/liCTepl KOPCETUIreH.

Kinm co30ep: Oykapaiiblk “@KliapaT Kypajjapbl, MeAHapecypCTapblH ayIuToOpHUsia KOJAaHy,
IIeTENIIK KypajiapblH, OyKapalblK akKmapaTka IeJIaroTHKalbIK ocepi, OyKapaiblK axmapar
KypalIapblHbIHgTidii, aFpIMAIaFbl aKapaT, OyKapajblK aKmapaT KapbIM-KaThIHACH, Xabap Tapary,
JUHTBUCTHKAIBIK Kypaligap, Mpecc-areHTTiK, kahaHmaHy [moyipi, axmapaTThIK KEHICTIK,
OyKapaJblk aKHapaTThIK ic-mmapa OacTaymapsl.

KM. Kynranosa

Bausidiue cpeacTs MaccoBoii HH(pOpMaUKM IPH 00y4eHUN HHOCTPAHHOMY SI3BIKY

B crarbe mpeacTaBieHbI MPEATIOKEHUS 110 MCIOJIB30BAHUIO CPEJICTB MAacCOBOM MH(pOPMAaNUK Ha 3aHSATHSX.
OcHOBHOE BHUMaHHE yJIeJeHo ucnonab3oBanuio CMU B nporiecce npenofaBaHus HHOCTPAHHBIX SI3BIKOB MO,
BO3JICMICTBUEM MEXKYJIbTYpHOH KOMMYHHMKaTHMBHOM KoMmneTeHUMU. Ha OCHOBe NpHUBENEHHBIX INPUMEPOB
OTIpEe/IENIeHbl IIeIM TMPENoAaBaHusl MHOCTPAHHOTO SI3bIKAa M C/ENaHa MOMBITKA ONPEAETUTh COJep)KaHue 00y-
YEHUsI WHOCTPAHHOMY S3bIKY 32 CYET NMPHMEHEHHs CPEACTB MaccoBoil mHpopmaimu. OXapaKTepH30BaHbI
COBPEMEHHBIE CPE/ICTBA MacCOBON MH(OPMAINH, IPEUMYIIECTBA U HEJOCTATKH MX HMCIIOIb30BAHUS, a TAKKe
HEKOTOpBIE aCIEKTHl BIMSHHSA Ha BOCHPHUATHE MHpa. MennaoOpa3oBaHue MO3BOJSIET CTYAEHTAM OCYIIECTB-
JSATH UX IPaBO Ha CBOOOTY CaMOBBIPKEHHS M CAMOMIECHTU(HUKAIIMY aKTyaTbHOCTH M 31000 THEBHOCTH IIPO-
61em, ocsenraeMbix B CMU, 4To criocoOCTBYeT IMYHOCTHOMY PA3BUTHIO ydaIInXcsl. PaccMOTpeHbI MeTo b
U MIPUEMBI 3apYOEKHBIX CPEICTB MAacCOBOM MH(pOPMALUK B MPENOJaBaHUU MHOCTPAHHOTO si3blka. [IpuBenen
psII yIpaXHEHUH, PEAYCMOTPEHHBIX Ul 03HAKOMIIEHHs 00Y4YarolIUXcsl ¢ TAKAMU BHUAAMH CPEJCTB Macco-
BOI MHGOpMaNUH, KaK ra3ersl, paauo, VHTepHeT, KOTOpbIE MOTYT CIIy’KUTh HHCTPYMEHTOM 00pa3oBaTENb-
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HBIX nenei. Taxke mpeacTaBieHbl METOIBI MOATOTOBKU MPEABAPUTENBHON NEATENbHOCTH M MPAKTUYECKON
JEeATEIbHOCTH HEMIOCPEICTBEHHO Ha 3aHATHAX HHOCTPAHHOTO A3bIKA.

Kniouesvie cnosa: cpeactsa MaccoBoi MHGOpMaLMH, UCIOIb30BAHUE MEANAPECYPCOB B ayAUTOPHSX, HEaro-
THYECKHe MOCIECTBUS 3apyOeKHBIX CPEICTB MacCOBOH MH(OPMAIMH, S3BIK CPEICTB MACCOBOH HH(pOpMa-
UM, TeKymas uH(opManus, Hpecc-areHTCTBO, 3II0Xa MIOOANIM3alMd, WHPOPMALMOHHOE HPOCTPAHCTBO,
ayTEeHTUYHBIC MACC-MEINa MEPOIPUATHS.
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