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Issues of a foreign language teacher readiness to work with children with special
educational needs in the conditions of formal and non-formal education

In this article, the authors consider the readiness of a future foreign language teacher to work with children
with special educational needs in formal and non-formal education system, particularly, under what org;
tional and pedagogical conditions the activity of a future teacher will be effective. The article reveals th
cepts of “formal” and “non-formal” education. With the introduction of inclusive education in
ucation system of Kazakhstan the issue of foreign language teachers preparing to work
special educational needs came to the fore. The study of foreign languages in the countrys
primary grades where the formation of a worldview, formation of language competen
language teacher has to be able to realize the tasks in order to achieve the main goal i m where
children with special educational needs are the part of the educational process. In formal and
non-formal education it is necessary to create special conditions that help to 1mple t the y of inclusive
education in our republic. There can arise various difficulties related to worl hildren with special
educational needs in the pedagogical process, thus, in order to ensure the fo of the readiness of a for-
eign language teacher to work with children with special needs in form: drmal education system,
the teacher is to overcome personal and professional difficulties in_gen ucational organizations and
providing educational organizations with favorable conditions t&

0 th children with special educa-
tional needs. \
Keywords: inclusive education, future foreign language teaghers, $ormal and non-formal education, special

educational needs, modern society.

The dynamic development of the modern'World community is accompanied by an aggravation of crisis
phenomena in the political, economic, cul social spheres. The future of world civilization is largely
ifestation of social activity by individual and collective subjects
sform themselves and society. Therefore, in today's changing
ation, acceleration of development, informatization, increasing
igh degree of uncertainty in the state of the social system, ensuring
v as self-realization for the benefit of natural, social and personal devel-
he most important aspect of continuous education.
an active citizenship and we also see an instrument of achievement in the
-formal education. The systemic nature, continuity, orderliness of formal and

1on focused on transforming society and involving all categories of students in this
are ordinary children or with special educational needs.

ment of a society. This phenomenon has become ubiquitous and it requires the vain formation of a goal in
the context of education system modernization. In this regard higher education has a goal which is aimed at
significantly increasing contribution of vocational education to the socio-cultural heritage of society.

Today, it is important to train socially active specialists for the group of professions, the content of
which is the interaction between people, which highlights the ability to be a subject in solving urgent social
problems, take responsibility and act, reconciling the interests of individual and society, at the same time, not
to forget the issues of integrating children with special educational needs into the framework of formal and
non-formal education which is an integral part of modern life of the whole society in the world.

Literature review

Theoretical and methodological basis of the study were:

- issues of inclusive education (S. Alekhina [1]);
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- methodology of pedagogical research (L. Syrymbetova [2], G. Tleuzhanova [3]) and pedagogical inte-
gration (M. Berulava [4]); questions of the organization and content of educational process in higher educa-
tion (S. Arkhangelsky [5]), social and pedagogical interaction (I. Vachkov [6]), theoretical provisions on the
activation of learning at a university (A. Verbitsky [7]), theoretical developments in the field of non-formal
education (N. Bychkova [8]), integration of formal and non-formal education (V. Gorsky [9]).

Methods

Methodology of this study is based on the theoretical and methodological analysis that was used in the
study of scientific facts and substantiation of their own point of view on the development of inclusive educa-
tion in the context of formal and non-formal education, as well as on the methods of analysis, synthesis, gen-
eralization, abstraction and concretization — to substantiate and present research results.

Results. The analysis of modern pedagogical practice shows that the effectiveness of teachers’ work
with children with special educational needs (SEN) depends on the established professional activities of ped-
agogical community both in regions and throughout the country. The modern education systéin in Kazakh-
stan is a combination of educational authorities and their subordinate institutions and organizations, as well

i .
si\'@“

as successive educational programs and state educational standards of various levgls
network of educational institutions that implement standards, regardless of their O\N

norms, types and forms. It also depends on the governing bodies of higher and p%
th

alBand legal
professional ed-
ucation, as well as enterprises, institutions and organizations subordinate them. ization of provision
of general education and its development are one of the basic powers of stat@lauthemitfes, thus the effective
formation of a new educational policy on the ground, the implementatio r10us state programs, the crea-
tion of new management technologies, changes in the quality of educ , satisfaction of educational re-
quests, fulfillment of society social order, including the identificationja port of children with special
educational needs. With the introduction of the concepts of “non-formal” education it is neces-
sary to consider the issue of preparing future teachers of a forei nguage to work with children with SEN
in the field of formal and non-formal education.

The formal education system includes program
which are carried out in a “systematic deliberate,manne
aged by a specific department, and provided by e stitutions (school, college or university).

Non-formal education involves short periods o and is confirmed by certificates. Knowledge and
skills acquired in the course of non-formal edlication, a person receives in the course of advanced training
both in classrooms and in practice [10].

Formal as well as informal learningssyste hould include the opportunity to gain knowledge for chil-
dren with SEN. Inclusive education is @u introduced into Kazakhstani education everywhere, thereby al-
lowing Kazakhstani education sy Obegt the level of international standards.

t VariousPlevels from general to higher education
education is planned, organized and man-

At present, the main trendgi elopment of public administration of education is the integration of
educational institutions loca region. As a result, the role of government authorities is increasing,
which becomes a catdlyst [ffor ive search for effective models for the development of education itself.

This integration will un require new forms of culture management. Since we are talking about uni-
the creation of new forms of corporations, a slightly different, specific culture,
the basis of i various types of information interaction [3]. Interaction of educational resources
i tial of a particular city or region makes it possible to meet the educational needs of
inclusive © (0 a greater extent, to increase the level of their achievements. Therefore, the main task of
general educa tate system is the search for innovative forms for organizing work with children with spe-
cial educational’needs in formal and non-formal aspects of education. The organization of work with chil-
dren with special educational needs requires constant optimization of managerial and pedagogical activities
in the conditions of educational system for the successful and effective self-realization of schoolchildren,
realization of their educational needs and creative potential. The main activities in this area are:

- modernization of education system existing infrastructure aimed at developing a flexible and accessi-
ble multi-level system that allows creating an environment for comfortable interaction with other participants
in the educational process;

- development of personnel potential for working with children with special needs;

- creation of teachers’ professional communities working with children with SEN;

- development of support forms for children with SEN in formal and non-formal education.

The effective functioning of the system for identifying, supporting and accompanying children with
SEN is a process that cannot develop spontaneously. With this approach, the education system should be
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considered as an innovative educational environment that promotes the development of children with SEN in
all its manifestations. The main task of managing the education system in working with children with special
educational needs is to design a development strategy for this system and a strategic plan for its implementa-
tion. Work with children with special educational needs should be considered as one of the directions of the
social development of modern education, aimed at reproducing and shaping its intellectual potential. The
efficiency factors of educational system for training, development and support of SEN students include lon-
gevity which is understood as the presence of stable, effective work (high performance) with children with
SEN for a long period of time. This is possible with formal education system as this system assumes a long-
term process of obtaining knowledge. When analyzing policy effectiveness it is important to evaluate the
systemic nature of work with children with special educational needs in the education system, where system-
aticity is understood as a way of organizing pedagogical activity and is characterized by the presence of
many elements of influence, their interaction, interdependence and focus on achieving a common, unified
result.

An important factor is also innovativeness in working with children with SEN in fj an@ non-formal
education (the use of fundamentally new approaches to organizing the process of ka ! ildren with
SEN, which results in increased efficiency).

Another important efficiency factor is social support measures aimed at pubhc interests,
meeting social needs, taking into account the interests of children and teache with children with
special needs. When working with children with special educational needs it i§hece to take into account
the continuity — the use of both those who already have experience in thissworkand the innovative experi-
ence of other areas of education in different regions of the country.

The listed factors constitute a system. If the mechanisms of intefiac tween factors are well estab-

children with SEN, in the problems of identifying, teaching and ‘@eveloping children with SEN and, accord-
ingly, in the problems of training teachers to work with the in ones are the problems of identifying,
training and developing children with SEN, as well asihe problems of professional and personal training of
teachers, psychologists and education managers to workWwith@ehildren with SEN. We agree with N. Ilyina
that “it is necessary to organize the education of t ers ofij an activity basis by the means and methods that
they use in their pedagogical practice when working ildren” [11].

To ensure the formation of teacher's readiiess to work with children with SEN there is a need for a spe-
cial “environment”. In modern pedagogic iehce the “environment” is considered, on the one hand, as the
conditions in which a person's life takesgpla he environment, the totality of people connected by the
commonality of these conditionsyen @ nt; on the other hand, as a social space surrounding a person, a
zone of direct activity of an indiv ’ mediate development and action, and also includes in its struc-

lished in it, then the effectiveness will be high. Currently, tlﬁr& creased interest in the problem of

ture the phenomena of a pers and personal life: past life experience, communication experience,
the influence of the medla e e eheve that the formal and non-formal education system can become an
environment for ensu on of a teacher's readiness to work with children with SEN

Let's consider wha t by “ensurmg the work of a teacher with children with SEN”. So, in the ex-

al, “to ensure” means “to make it quite possible, valid, realistically feasible”
i erature pedagogical support is considered as the creation of conditions aimed at
onality, a professional.

We beligV in order to ensure the formation of a teacher's readiness to work with children with SEN
in the syste formal and non-formal education, pedagogical support plays a leading role. N. Grigorieva,
1. Karpova consider pedagogical support as a complex of external factors and conditions aimed at enhancing
the professional, personal and professional growth of a specialist. The level of pedagogical support must cor-
respond to the internal potentials of a person in order to activate his self-development. Pedagogical support
as acceptance, supply, provision, protection, as well as a set of means, methods and activities. Creation of
conditions for advancement in the subjectivity of participants in the educational process through pedagogical
stimulation, initiation of the activity. Pedagogical support is the creation of conditions for the best use of ex-
isting potentials, resource mobilization, a description of its model and justification of its content from a ped-
agogical standpoint [4]. “Pedagogical support” is defined as “a special type of professional and pedagogical
activity aimed at updating and activating educational resources in order to ensure the effectiveness of educa-
tional process”. Describing pedagogical support, the researchers of this phenomenon emphasize that it in-
volves identifying the functionality of each specific resource, establishing functional relationships that mani-
fest themselves in given organizational and pedagogical conditions [5].

planatory dlctlonary
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The goal of pedagogical support is to create conditions for the personal growth of students on the basis
of value-semantic guidelines [5]. Comfortable conditions should be achieved both in formal and non-formal
education. A. Volokhov presents pedagogical support in the form of a model that includes: “goal (setting
tasks and prospects); result (achievement of the goal in future); functions (diagnosis of existing problems;
identification of possible options for pedagogical activity; assistance to individual; organizational and peda-
gogical support; individually-oriented pedagogical assistance; diagnostics of pedagogical support effective-
ness). Pedagogical support can implement axiological, motivational, orientational, operational functions and
protection function” [6]. There is a number of recommendations for ensuring the readiness of a foreign lan-
guage teacher to work with children with SEN:

- increasing the level of psychological knowledge;

- a change in the system of behavioral stereotypes of foreign language teachers regarding a person with
SEN (realistic, not ideal);

- creating a strong motivation for foreign language teachers for continuous self-educdtion and self-
improvement.

Ensuring the formation of a foreign language teacher readiness to work with cb’l w1 N in edu-
cation system is focused on social order of society and the state involves training of is able to
see the future, predict further educational activities, choose the best methods an orgamzmg work

with special educational needs requires constant optimization of manageri gogical activities in
conditions of formal and non-formal education system for successful an self-realization of school-
children, realization of their educational needs and creative potential.

Thus, we can conclude that in order to ensure the formation of ajforeign*language teacher readiness to
work with children with SEN in formal and non-formal edu&t'\ m it is necessary to have specially

with children with SEN in formal and informal education system. The orgi& work with children

created pedagogical conditions.

By pedagogical conditions we understand the charact
ty of potential resources of educational environment, i
tioning and development of pedagogical system.Jdn the
as a set of interrelated measures of pedagogical t ensure the effectiveness of ensuring the for-
mation of readiness to work with children with SEN 1 al and non-formal education system.

In our opinion, the main conditions for €fsuring the formation of a foreign language teacher readiness
to work with children with SEN in formalsandWon-formal education system can be pedagogical support in
overcoming the difficulties that arise i@ process of working with children with SEN and organizational
and pedagogical support of a teacher i ocess of contact work. with children with SEN. Considering the
relationship between the concept aggogical support” and “pedagogical monitoring”, it is noted that
these are different forms of p ctivity which are united by a common orientation towards the de-
velopment of individuality [ the context of our study, pedagogical support in overcoming the difficul-
ties that arise in the piocess o ing with children with SEN is understood as the activity of pedagogical
community, focused on imggteachers in overcoming personal and professional difficulties that arise in the
process of worklng W ren with SEN.
lbove conditions for cutting off the readiness of a foreign language teacher to work
formal and informal education system are pedagogical support in overcoming dif-
the process of working with children with SEN, and organizational and pedagogical
language teacher in the process of contact work with children with SEN will be effective

dagogical system which reflects totali-
ementation of which will ensure the effective func-
rk of our study, pedagogical conditions act

support of a
if:

- implement in a comprehensive manner, complementing each other;

- aim at the development of foreign language teachers of all structural components of readiness to work
with SEN children (professional-personal, theoretical and practical) [1].

Funding Information. The article was prepared within the framework of the scientific project No.
AP19678268 “Scientific and methodological foundations for the implementation of professional foreign lan-
guage training in the context of convergence of formal and non-formal higher education” under the grant
funding of the Science Committee of the Republic of Kazakhstan Ministry of Science and Higher Education.

Conclusions

We believe that in order to ensure the formation of a foreign language teacher readiness to work with
children with SEN in formal and non-formal education system, pedagogical support in overcoming the diffi-
culties that arise in the process of working with children with SEN, and organizational and pedagogical sup-
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port of a foreign language teacher in the process of contact work with children with SEN should be aimed at
developing readiness components in teachers. So, for the development of a professional and personal com-
ponent in the structure of a foreign language teacher's readiness to work with children with special educa-
tional needs, motivation is a necessary condition. Motivation is the process of inducing activity and commu-
nication in order to achieve personal or organizational goals. Motivating teachers mean touching on their
important interests, creating conditions for them to realize themselves in working with children with SEN at
school [9]. So, for example, an effective contract with foreign language teachers can fulfill the task of
providing motivation to improve the quality of education and continuous professional development. Thanks
to this, teachers who work with children with SEN receive additional payments and financial incentives. In
addition to the material component, it is important for teachers to feel their involvement in organizing and
solving a number of problems related to the implementation of an inclusive education program in the coun-
try.

Thus, we can conclude that in order to ensure the formation of a teacher's readiness to wierk with chil-
dren with SEN, it is necessary to ensure the interaction of foreign language teachers with successful special-
ists in the field of pedagogy, psychology in working with this category of students, ufai bility and
virtuality of a foreign language teacher communicative activity are associated with th€yfe and commu-
nicative potential of the educational environment and the variety of means tha vide, various forms of
communication. The intensive development of information, communication ¢ technologies and
the creation of virtual distance educational media environments necessitate t ion of the communi-
cative activity of a teacher in new information educational environments goal of ensuring the for-
mation of a foreign language teacher readiness to work with childre N in formal and non-formal
education system is to overcome the teacher's personal and professwn ties in working with children
with SEN in general educational organizations and to provide® 1 organizations with favorable con-
ditions for working with children with SEN in formal and informaleducation system.
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I'.K. Tneyxanosa, C.b. [I)xanrensaunoBa, A.A. Tneyxanosa, [{.C. benozepona, JI.K. J[>xonnanosa

Pecmu xoHe Oelipecmu OTiM Oepy kaFnaiibIHAA epeKile OltiM Oepy
KasKeTTiIiKTepi 0ap 0ajajapMeH :KyMbIC icTeyre meT Tiji MyFaJiMiHiH
AAfbIHABIFBIH KAJTBINTACTBIPY MJceJesepi

Maxkanana aBTopiap Oonamak IIET Tilli MyFamiMiHIH (opmanbel koHe Oelipecmu Oinmin)oe yie
epekiie OuTiM Oepy KakeTTiTiKTepi 6ap OananapMeH YHBIMIBIK-IICIArOTHKAIBIK IIapTTap i MBb!
icTeyre albIHABIFBIH KaJbIITACTHIPY/IBI KAMTAMACHI3 CTY/IH TEOPHSUIIBIK HEri3AeMeCiH 3gpHre BIM
KaTap «pecMm» jxoHe «Oeiipecmmy» 611iM Oepy yFbIMaapsl KapacTeipbitraH. KaszakcTanH 1 Otim Gepy

XKy#eciHe MHKIIO3UBTI OiiM OepyaiH eHri3iyiMeH epekiue 6igiM Gepyai KaxkeT eTl
icTeyre meT TiJli MyFaliMJICPiH JaiiblHIAy MOceseci OipiHII OpBIHFa MIBIKTHL. Eir
TiIepiH OKBITY TOMEHIi CBIHBINTapAaH Oacrajiajibl, OHIA OKYIIBLIAPJIBI
PETTLTIKTEp KaJbITaca b, SIFHH MIET TLUTI MYFaJiMi epeKkiie OiTiM Oepy Kakg
TBIH CBIHBINTA 0ACTBI MAaKCaTKa JKETY YIIIH 63 MiHJCTTEpiH JKy3ere achl
cmu OimiM Gepy skyitecinme Oi3aiH pecmyONMKaMbI3la WHKIFQ3UBTL Ol
KOMEKTECETiH apHaibl xarnaiinap jacay Kaxet. [leqarorukab!
Tepi Oap OanamapMeH KyMBIC icTeyre GailnaHbICTBI SPTYPIIi KU
TiNi MyFaiMiHiH GopManbabl jxoHe Gelipecmu Oinim Oepy
MEH JKYMBIC iCTeyre JaWbIHIbIFbIH KaJIbINTACTHIPY Yl
JKEKe KOHE KOCIOM KHUBIHIBIKTApAbI )KEHYl JKOHE OiTiM
JIaNapMeH JKYMBIC iCTeyTe KOJIaiIbl JKaraainap,

ATAPMEH JKYMBIC
eri enTepe IeT
IMBI, TUITIK KY3BI-
ap Gajanap KaTbica-
ck. Pecmu xoHe Oeiipe-
PY cascaThlH iCKe achlpyFa
eKie OiTiM Oepy KaKeTTiTiK-
p TYBIHIAybl MYMKIH, OChUIAMIIA TIET

KIIle KaXeTTUTiKTepi Oap Gananap-
Kanmbl OimiM Oepy yiHbIMAApbIHAAFBI
JTAPBIHBIH epeKIIe KaKeTTUTIKTepi Oap Oa-
1 MYMKIH 011T1iM 6epy KaXKeTTUTIKTepi.

Kinm ce30ep: nakmo3uBTI OiniM Oepy, Oonamak mr
apHaifel OLTiM Oepy KaXKeTTUTIKTepi, Ka3ipri KQFam.

I'.K. Tneyxanosa, C.b. JI)xaHgemns

Bomnpocs! popmuposa TOBHOCTH NeJarora NHOCTPAHHOIO A3bIKA K padoTe ¢
AeTbMH C 0COOBLIMH 00 TEJIbHBIMH MOTPEOHOCTAMHU B YCJI0BUAX (GOPMAJILHOIO H
edopmasbHOrO 00pa3oBaHus

B cratse maHO yeckoe o0ocHOBaHMe obecrieueHus! (POPMUPOBAHUS TOTOBHOCTH OYyIyIIEro Iegarora
0 513 K paboTe ¢ AeTbMH ¢ 0COOBIMU 00pa30BaTENbHBIMU MOTPEOHOCTIMH B ()OPMAIbHON 1
b TeMe 00pa30BaHUS B BHAE OpPTraHW3alMOHHO-TIEArOTHYECKNX YCIOBHI. ABTOpaMH pac-

oHATHS «popManbHOe» U «HedopMansHOe» oOpa3oBanue. C BHeApPEHHEM MHKIIO3UBHOTO 00pa-

MHOCTPAHHBIX S3BIKOB B IIKOJIAX CTPaHbl HAUMHACTCS B MIAJIIMX KJaccax, IJIe MPOUCXOJUT CTaHOBIICHHE
MHPOBO33peHHs, (OPMUPOBAHKE A3BIKOBBIX KOMIETCHIIMI, KDOME TOT0, MEAAaror HHOCTPAHHOTO A3bIKa J0J-
’KEH CyMETh pealli30BaTh CBOU MMOCTABJICHHBIEC 33/1aUH JJIs JOCTHKEHHS TJIAaBHOI LieNH B Kilacce, TIe IPUCYT-
CTBYIOT JIETH C 0COOBIMH 00pa3oBaTeNbHBIMU NMOTPEOHOCTAMH. B cucteme dopmanbHOro n HeopMansHOTO
o0pa3oBaHusi HEOOXOMMO CO3JJaHUE CIIENUATIBHBIX YCIOBHH, MOMOTAIONINX PEaM30BaTh HOJUTHKY WHKIIIO-
3MBHOTO 00pa30BaHusA B Halllel pecrybirke. B negarorudyeckoM mpouecce BO3MOXKHO MOSBICHUE Pa3INYHBIX
TPYIHOCTEH, CBSI3aHHBIX C PabOTON C JIETHBMHU C OCOOBIMH 00pa30BaTENIbHBIMHU MOTPEOHOCTSMH, TEM CaMBIM
1t obecriedeHus HOPMHUPOBAaHKSI TOTOBHOCTH I€Iarora HHOCTPAHHOTO SA3bIKa K paboTe ¢ JeTbMH ¢ 0COOBIMHU
MoTpeOHOCTAMH B (opMaNbHON U HehOpMaJbHON crcTeMe 00pa30BaHMA SBISETCS MPEOJOJICHHE MEAaroroMm
JMYHOCTHO-TIPOQECCHOHATBHBIX TPYIHOCTEH B 00I1€00pa30oBaTeIbHBIX OpraHu3aliiax U obecreyeHne oOpa-
30BaTEJIbHBIMU OPraHU3ALUAMH OJIATONPHUATHBIX YCIOBUH PabOThI C JETBMH ¢ 0COOBIMH 00pa30BaTEIbHBIMU
HOTPEOHOCTIMY.

Knwouesvie crosa: MHKIIIO3UBHOE 00pa3oBaHue, OyaylIne YUuTeds HHOCTPAHHOTO si3bIKa, (hopManbHOE U He-
dhopmanbHOE 00pazoBaHue, 0coObIc 0Opa3oBaTEIbHbIC TOTPEOHOCTH, COBPEMEHHOE OOIIECTBO.

204 BecTHuk KaparaHgnHckoro yHuBepcuTeTa



Issues of a foreign language teacher...

References

1 Alekhina, S.V. (2016). Inkliuzivnoe obrazovanie: ot politiki k praktike [Inclusive education: from policy to practice] [in Rus-
sian].

2 Syrymbetova, L.S., Zhumashev, R.M., Nygmetuly, D., Shunkeeva, S.A., & Zhetpisbaeva, B.A. (2017). Kazakhstanskaia
model trekhiazychnogo obrazovaniia (metodologicheskie podkhody, printsipy i osnovnye strategii obucheniia trem yazykam [Ka-
zakh model of trilingual education (methodological approaches, principles and main strategies for teaching three languages)]. Vestnik
Novosibirskogo gosudarstvennogo pedagogicheskogo universiteta — Bulletin of the Novosibirsk State Pedagogical University. Re-
trieved from https://cyberleninka.ru/article/n/kazahstanskaya-model-trehyazychnogo-obrazovaniya-metodologicheskie-podhody-
printsipy-i-osnovnye-strategii-obucheniya-trem-yazykam [in Russian].

3 Tleuzhanova, G.K., & Belozerova, D.S. (2019). Gotovnost uchitelei inostrannykh yazykov k rabote v usloviiakh inkliuzi-
vnogo obrazovaniia [Readiness of teachers of foreign languages to work in conditions of inclusive education]. Molodoi uchenyi —
Young scientist, 23 (261), 397, 398. Retrieved from https://moluch.ru/archive/261/60134 [in Russian].

4 Berulava, M.N. (1994). Integratsionnye protsessy v obrazovanii [Integration processes in education]. Integratsiia soderzhani-
ia obrazovaniia — Integration of educational content, 3-9 [in Russian].

5 Arkhangelskii, S.I. (1980). Uchebnyi protsess v vysshei shkole, ego zakonomernye osnovy i meted
cess in higher education, its natural foundations and methods]. Moscow: Vysshaia shkola [in Russian].4

6 Vachkov, I.V. (2002). Razvitie samosoznaniia uchitelei i uchashchikhsia v polisubektnom vzai
self-consciousness of teachers and students in polysubjective interaction]. Doctor’s thesis. Moscow [i ss

7 Verbitsky, A.A. (1991). Aktivnoe obuchenie v vysshei shkole: kontekstnyi podkhod [Agti
contextual approach]; Verbitsky, A.A. & Larionova, O.G. (2013). Lichnostnyi i kompetentn
kontekstnogo obucheniia [Personal and competency-based approaches in education. Contextual
sionalnoi shkole — Innovation in vocational school. Moscow [in Russian].

g 1n higher education: a
i po y v obrazovanii. Teoriia
ing theory]. Innovatsii v profes-

8 Bychkova, N.I. (2006). Sotsialnoe obuchenie vzroslykh v usloviiakh nefo n obp@zovaniia [Adult Social Learning in
Non-Formal Education]. Doctor’s thesis. Piatigorsk [in Russian].

9 Gorsky, V.A. (2012). Proektirovanie kompleksnoi programmy razvitiig, vz iazi 1 preimushchestvennosti formalnogo i
neformalnogo obrazovaniia [Designing a comprehensive program for the Mnt of the relationship and predominance of for-
mal and non-formal education]. Moscow; Kirov: Izdatelstvo Viatskogo venogo universiteta [in Russian].

obucheniia v techenie vsei zhizni [Current issues of life-
long learning]. Mezhdunarodnyi zhurnal eksperimentalnogg obrazo International Journal of Experimental Education, 2,
25-29. Retrieved from https://expeducation.ru/ru/article/view%id=11951lin Russian].

11 Ilina, N.F. (2012). Regionalnaia sistema nepreryvnog icheskogo obrazovaniia: poisk innovatsionnoi kontseptsii
[Regional System of Continuous Pedagogical Educationg Search for an Innovative Concept]. Nauchnoe obespechenie sistemy pov-
ysheniia kvalifikatsii kadrov — Scientific support for the personnel development system, 1,25-31 [in Russian].

12 Dal, V.I. (2015). Tolkovyi slovar russkogo illiustrirovannoe izdanie [Explanatory Dictionary of the Russian Lan-
guage: [llustrated Edition]. Moscow: Eksmo [i 1.

Cepust «[eparorukar. Ne 3(111)/2023 205





