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Dialogic and cooperative learning in teaching English

The article dwells upon the importance of the dialogic and cooperative learning in teaching students the Eng-
lish language at the university. The theoretical material used as a basis for writing the article was taken from
materials which were studied during the training courses for teachers within the Program of additional profes-
sional education of graduate students at higher educational institutions. The article presents the resultsfof us-
ing active methods of teaching English during the practitical training session at the Chair of the English lan-
guage and methods of teaching at Shokan Ualikhanov Kokshetau State University.
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Nowadays new ways of teaching are becoming more and more popular. This fact should*hot be surpris-
ing for new ways of teaching are more effective and creative than traditionall ones. Bhé roles of teachers and
students in class have also been revised.

A great many teachers considered the importance of dialogue in class. ‘Ber example, Mercer and Little-
ton (2007) in their work showed that the use of dialogue contzibut€s, to the intellectual development of stu-
dents. Integrated discussion allows students to express their opinion, téaches them to accept points of view
of other people, develops the ability to speak in favor of their ideas, allows teachers to understand at what
stage students are in their understanding of the topic [1; 126]}Fhe development of these skills is a key factor
of such children becoming successful learners. We agree with\Alexander (2004), who claims that a conversa-
tion is not a one-way process, but a mutual one, whi¢h miplies an exchange of views. In this process there is
no best or worst, each participant of the conversationis equal [1; 126].

The aim of the series of consecutive lesson§Wyas identified as follows «What is the peculiarity and orig-
inality of Englishmen’s lives?» To help students to answenthis question in detail, we tried to engage them in
conversation, asking and answering questionsjthey not only showed their awareness on the subject, but
could logically build their own stateménts,jargue their points of view, could listen to and accept the view of
another student. This goal was realiZed step by step at each lesson, choosing a particular method of learning,
from simple to complex. Thus, we wanted to give students the ability to ask questions first, of a low order,
and then questions of high order, and\their ability to participate first, in a dialogue and then to participate in
an investigative conversation. And, since our students study English, dialogic learning promotes the devel-
opment of their speakingsand listening skills.

As the objective (0f the first lesson on the theme sounded this way «Why is London the capital of Great
Britain?» the studénts‘were mot only to answer this question, but they were as well asked to support their
points of view by different facts. During this lesson four students worked in pairs, i.e. in two groups. Relying
on their knowledge about London, on the basis of texts which have been read and different videos which
have beenfviewed beforehand, they had to make up dialogues on the theme «Tell a tourist from Kazakhstan
abetitpl ondon». The students coped with the set task: two pairs presented their dialogues for up to 1 minute
long in frontief'the whole group. All four students spoke English. The way the students presented the results
of théir cooperative work should be analyzed. As a matter of fact, their dialogues were short with a number
of‘grammar and pronunciation mistakes; one group read the dialogue from the sheet of paper, whereas the
other'group managed to present the dialogue without any visual support; and a lot of interesting information
about London was not mentioned by the groups.

The theme of the second lesson was «How do the English spend their weekdays and weekends?» After
looking through the texts the students had read before, the students working again in two groups prepared
poster presentations on the theme «How do the English spend their weekdays?» and «How do the British
spend their weekends?». The presentations were followed by questions which the other group was to answer.
If to consider the question whether dialogue learning was used in this type of class activity, the answer is
positive. It was used because the students asked questions and gave full answers.
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The third lesson on the theme «What is the most common topic for conversation among the English and
how does it characterize them?» was organized completely in the form of conversation. At the beginning of
the class, the students read the text prepared by the teacher on the following topic «Weather in England is
changeable». Thus, in addition to the information available in the textbook, the students learned more infor-
mation to be able to choose the most interesting fact and tell their group mates about it. Later the students
were informed about the algorithm and rules for conducting «an investigative conversation». One of the stu-
dents was to act as an expert: the student watched the discussion and participation of each student in it.
Overall, students mastered this approach: each student took an active part in the conversation, each was giv-
en time to speak, and they could talk about any fact of the English weather, then classmates in turns asked
each other the questions prepared, the participants asked and explained what was said, and everyone's\ideas
were valuable for the whole group. At the end of the lesson the students were able to come togan agreement
and easily answer the question of the lesson [2; 238]. Thus, the goal was achieved.

Analyzing the investigative conversation, whether it was successful or not, we believgythat we should
consider the efficiency of applied pedagogical approaches. So, at the first lesson, four studentsitook part in a
dialogue: two pairs presented their dialogue on the theme «Tell a tourist from Kazaklistantabout London»
before the whole group. At the second lesson students were divided into two groups,‘and upen completing
their presentations «How do the British spend their weekdays and weekends?» ghelstudeénts in each group
asked each other questions about their speeches. At the third lesson the gtudents wereyinvolved in the re-
search conversation.

What was the purpose of the students making up dialogues? First,iwe wanted to focus on developing
speaking and listening skills. This was achieved because the students both*talked and listened to each other.
Secondly, we wanted to check whether the students have mastered the topic. This was also achieved, because
an oral performance of the students gives us a good opportunity t@ understand how well the students have
understood the topic. However, the dialogues were short and notieomplete; the students did not mention any
interesting facts about London in their dialogues. We think thag,thisiis due to the fact that the students acted
out the dialogue in front of the group and felt embarrassediand constrained.

What was the purpose of the students of each group asking each other questions concerning their top-
ics? First, the development of speaking and listening skillsi'Secondly, before asking a question, every student
was required to listen to the other group’s presentatiomand to focus on some fact that he/she wanted to clari-
fy or to get more information on the topic. Third, the ability to ask questions and wait for a response teaches
students to be tolerant to each other and togaccept the point'of view of another person.

Why should we use an investigatiy@eonversation in class? We would like to clarify the fact that we did
not just mean to organize this investigative'gonversation. What is more valuable to us as teachers was that
the result of the investigative conversation was to help the students understand the topic more deeply. At
first, when the first student spoke“on the topic chosen, and it was time for questions and clarifications, there
was an awkward silence in ¢lass.. Then'we realized that we need provide support to students and thereby mo-
tivate other students to participate in the investigative conversation. We acted as moderators. This helped
students to move in thé Tightidifé€tion without shifting their focus. As this type of the conversation is unnatu-
ral for students, and we used it in class for the first time, we believe that we succeeded in showing our stu-
dents the value of workingstogether: students not only talked throughout the lesson, they demonstrated their
knowledge of new infommation, but also listened to each other, asked questions, asked for details, justified.
Also it shouldibe noted that the students did not feel embarrassed during the conversation because due to the
joint.efforts afcothfortable collaborative environment was achieved.

Having,analyzed the introduction of dialogic learning in educational process, we realized that this is dif-
ficultdbecause often students can't ask questions of a high order due to the lack of experience and awareness
inone area or another; moreover, they are not used to ask questions of this kind; and what is more — they
dontihave enough vocabulary to do this. So we should pay attention to these facts in our further work with
students. It should also be noted that the dialogue increases students' self-esteem, provides them with possi-
bility of learning something new from each other.

Group work is an effective form of work when it is planned and organized in the right way. But to get a
positive result, classes with group work require more preparation from teachers while planning class activi-
ties.

Group work shows us what is good and also what should be corrected in class. The aim of using group
work in class was to teach students to cooperate, to choose the necessary information, analyze it and be able
to present it.
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It is worth noting that the lesson that is organized with the use of group work method, runs at a fast
pace; the focus is shifted from teaching to learning; the lesson turns out to be interesting, because it is not
based on single type of activity, but on a number of them [3; 147].

The objectives’ realization was carried out from lesson to lesson. So, at the lesson on the theme «Why
is London the capital of great Britain?» after reading the text and watching the video, the students were asked
to work in pairs and prepare dialogues on the topics «Tell a tourist from Kazakhstan about London»; one pair
prepared a mental map «Why is London the capital of Great Britain?» We would like to note that the devel-
opment of the mental maps and its presentation by the students was more successful and creative than the
dialogue presentation. The students who made up the dialogues, were not entirely responsible, although they
could show that they are well aware of the vocabulary of the lesson and know information about country-
studying in the proper amount. At this lesson the realization of learning objectives was partiallysachieved by
the students: cooperation took place, although not all the students were able to analyze information and
choose necessary information for their dialogues.

The lesson on the topic «How do the English spend their weekdays and weekends?» invelved the activi-
ties that were carried out in 2 groups. After revising the texts, the students of these groups prepased presenta-
tions on the theme «How do the English their weekdays?» and «How do the English spend their weekends?»
Besides, the students prepared questions for the students from the other group. We were pleased to notice
that the groups did not only limit themselves to information on the subject they knewjbutthey also used new
information. Disappointing was the fact that during the presentation of thefgroup workjthere, were students
who simply remained silent and did not help their group mates to present the postet. Was the goal achieved?
It was achieved but partly. Cooperation was achieved by the students at'the pteparatory stage of the presenta-
tion, however, was not fully realized at the stage of poster presentation.

At the lesson on the theme «What impact do the English ttaditions andtholidays have on their lives?»
the students first worked independently, studied additional materialy then worked using the method «each
student teaches another one». Each student was to tell anothemjstudentywhat he/she had learned during the
preparatory stage. Then the students worked in two groupsgwhere,they had to analyze all the information,
choose and display it on the poster « What impact do the Englishitraditions and holidays have on their lives?»
Analysis of the previous classes showed that there are students who participate in the group work, but in the
process of the presentation they are silent, gave us th€id€a toigive them the role of speakers. It is worth not-
ing that students were able to protect and present the workiof their group adequately. Analysis of the infor-
mation by the students is not effective, becausesthey are.aware of the necessary information, but can not use
it in the right way.

Every lesson showed that the studemts’“activity interest and level of acquired knowledge in class in-
creased. Changing the members of thefgteups does not affect the quality of their work. In their reflective
journals, students noted that group work helped them to understand and apply the knowledge on the topic.
Analysis of the lessons has allowed us‘e see that group work is necessary to be used in class. However, we
should consider what strategies we,can use to help students analyze information, because they do not know
this information and cannot yseit.
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10.B.AcradpeBa, 3.0.I'epdhanoBa

AFBLUIIIBIH TiTiHE AUAJIOI'TBIK K9HE TONITHIK OKBITY

Makasana K00-[JaFbl aFbUILIBIH TUTIH OKBITYJaFbl TONTHIK KOHE IHOJOTTHIK OKBITYIBIH MAHBI3/BLIBIFbI
Gassunanran. KoJaHBUIFAaH TEOPHSUIBIK MaTepHal JKOO-IaFbl CTYAGHTTEpre KochiMiia OigiM  Oepy
GargapiaMachkl OOMBIHINA MEJarortTap/bl AaibIHAAYAaFbl TPEHEPJIEPAiH OUTIKTUIINH apTThIpy KYpPCHIHIAFbI
Marepuangapiaas ipikrenin aneiarad. [11.Vonnxanos ateinaarsl Kekiieray MeMIIEKeTTiK YHUBEPCUTETIHICT
aFpUIIBIH  TUT JKOHE OKy-dficTeMenik KadeapachlHIAarbl JK0O-a ic-TOXIpuOe IKUHAKTay Ke3iHae
KOJIIaHBUIFaH aFbUIIIBIH TiTIH OKBITYAAFbI OSJICeH/I 9icTep/IiH anpoOaHsCHIHBIH HOTHXENepi KOPCETIIreH.
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10.B.AcradpeBa, 3.0.I'epdhanoBa

Jluajioruveckoe v rpynmnoBoe 00y4eHHs AHIJTHIICKOMY S3BIKY

B crarse paccMoTpeHa BaXKHOCTh JHAJIOTHIECKOTO U TPYIIIIOBOTO OOYUYEHUS aHTINICKOMY SI3BIKY CTYJCHTOB
B BEICIIEM y4eOHOM 3aBEeJICHUH. TeopeTHdecKuii MaTepya, B3sATHIH 32 OCHOBY, OBUI OTOOpaH M3 MaTepHaIOB
TIpU MIPOXOXKJEHUN KypcoB 00ydeHHs TpeHepoB Mo [IporpamMmMe JOMOIHHUTEIEHOTO MPO(ECCHOHAIBEHOTO 00-
pa30BaHUs CTYACHTOB BBITYCKHBIX KYPCOB BBICHINX yYEOHBIX 3aBEI€HMI, OCYIIECTBISIOMNX ITOITOTOBKY ITe-
JarorM4eckux KaJapoB. IIpuBeNeHBl pe3ynabTaThl anpoOalnu aKTHBHBIX METOIOB OOY4YEHMS aHIJIUHCKOMY
A3bIKY BO BpEMs II€pHOJia IPAKTHKU B By3€, KOTOpask NPOXO/AHiIa Ha Kadenpe aHMIMHCKOro A3bIKa U METOU-
K npenoaaBanus B Kokmerayckom rocynapcTBeHHOM yHuBepcutere umenu 1. Yanuxanosa.

References

1 Guidance for the student, Astana: «Nazarbayev intellectual schools» Center of Excellence, 2015, 126/
2 Handouts of the 1* «face to face» stage, Week 1, Astana: «Nazarbayev intellectual schools» Center o @
3 Group work Guidance. Handouts of the 1™ «face to face» stage, Week 1, Astana: NIS, 2015, .

e, 2015, 238 p.

J

Cepus «[lMeparorvka». Ne 2(82)/2016





