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On the methodological concept of foreign language education

The foreign paradigm of education is considered from the standpoint of the cognitive-linguocultural approach
in the article. It is specified that modern achievements of foreign language education are connected with the
substantiation of the conceptualization of the world by man, the understanding of the language and its role in
cognitive processes. It is found out that phenomena of categorization of the cognitive-linguistic and cultural
methodology of foreign language education, which allow to use scientific results in a complex scientific ob-
ject - thinking-language-communication. The theoretical and practical essence of modern cognitive-
linguoculturological methodology of foreign language education is substantiated, which serves as a coneeptu-
al platform for the training of teaching staff. This is one of the modern theories of training specialists, which
is based on the cognitive-conceptual complex study of language-culture-personality. Approach to the prob-
lems of education from the standpoint of modern linguistic science is indicated, taking into account the rela-
tionship of language and man to reality through the functioning of language karting of the world of ethnic
groups, that allows students to form intercultural communication. In this regard, the article examines the theo-
retical origins of foreign language education, analyzes the main works of teachers, psychologists and linguists
who formed this scientific branch. It is specified that in the training of specialists of a foreign language spe-
cialty it is important to teach students to use the inventory of language tools (in the form of statements and
discourses) in order to implement the didactic tasks for carrying out the intercultural communication in vari-
ous situations.

Keywords: cognitive-linguocultural methodology, foreign-language ‘education, intercultural competence,
cognitive skills.

The modern stage, which has a huge impact on.the system of teaching foreign languages is character-
ized by globalization and informatization.

In the given conditions, the requirements facing the system of foreign language education are changing,
while along with innovative conceptual approaches to identifying subject content and setting educational ob-
jectives, the new methodological positionsiraise questions about the use and purposefull introduction of the
latest information and communication technologies for FL teaching.

Informatization of foreign language education is the result of truly revolutionary changes:

—in the society, when the emergence of a new social state on the ground of transition from traditional
industrialism to the development of the «service economy» has required the creation of a new «intellectual
technology» of teaching, including foreign language teaching;

— in foreign-language education, when the concept of «language personality» and its derivatives are de-
clared as the result of foreign-language education based on familiarization through a foreign language, not
only with the language system of inophonic linguistic culture, but also with the conceptual picture of the
world, where native speakers form their national character and national mentality of . The Internet communi-
cation is claimed to be the place of intersection of many cultures possessing the following progressive poten-
tials: provides.and accumulatesthe experience of cooperation with representatives of different cultures, the
experience of living in the cultural and social space, and also contributes to the preparation of students for
communicating with people with different worldviews and various social statuses;

—~in pedagogy, when appeared the teaching of the American psychologist Karl Rogers, which at the
center of educational process puts a learner, with his diverse needs and interests, according to which the
study of nature and the definition of structure of language personality should be conducted using the prevail-
ing competence approach in the field of methodology.

The informatization presupposes intercultural communication not as direct contacts of representatives
of different linguistic cultural communities, but rather as mediated and constantly updated electronic educa-
tional resources.

Under the influence of these factors, the requirements to intercultural-communicative competence in the
informatization conditions, the purpose-oriented category of foreign-language education, change in a certain
way. Formation of intercultural and communicative competence in the conditions of informatization of for-
eign language education requires the creation of a system of foreign language education that would rely on
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modern methodological approaches to the educational system (V.P. Bespalko [1], A.A. Verbitsky [2],
B.S. Gershunsky [3], V.V. Davydov [4], V.I. Zagvyazinsky [5], A.V. Hutorskoy [6], etc.), modern cognitive-
linguistic and cultural methodology (S.S.Kunanbaeva [7]), the theory of informatization.

Theoretical prerequisites for the development of a system of foreign language education in the condi-
tions of informatization were addressed in the works of E.G. Azimov, A.N. Bagrova, E.I. Dmitrieva,
D.D. Klymentyev, M. Levy.

Many researchers understand informatization as an objective process, which has prepared a «methodo-
logical platform» for the emergence of new technical, informational, printed, audiovisual tools, with their
inherent new techniques that become an integral component of the educational process.

In order to build a truly effective system of foreign language education in the context of
informatization, it is necessary to determine the priorities in the system of foreign language education. There-
fore, the purpose of this section is to analyze the status and trends of foreign-language education at the pre-
sent stage.

A complex of tasks is set before the modern foreign language education due to the search for new ways
of forming the personality of a modern specialist, able to freely navigate in a globalizingdnformation society,
understanding its values and meanings, embodying them in a personal existential position. In this regard,
foreign language education faces a concrete task: the development of the axiologicalattitudes of the individ-
ual through its enrichment with the universal and national-specific values of one's own and other cultures;
strengthening of humanitarian aspect, the general cultural content of education, associated with the extent of
understanding the phenomena of human life, a polyphonic worldview and suggesting the harmony of
knowledge, feelings, and creative actions.

Similar changes in the strategic direction of foreign-language education, the increased demand for
knowledge of foreign languages, and, correspondingly, the increased socially significant status of foreign-
language education, have led to changes that occur both in the €ducational policy and in the methodological
system.

The educational policy in the field of foreign-language education is aimed at:

—the developing potential of a foreign language (I.L. Bim, I.A. Zimnyaya, G.A. Kitaygorodskaya,
E.L Passov, E.S. Polat, G.V. Rogova and many others ) ;

— the communicative-oriented foreign language teaching (I.L. Bim, A.A. Verbitsky, V.P. Kuzovlev,
R.P. Millrood, I.LR. Maksimova and many others);

— the studies of theoretical models of communicative competence;

— the intensification of foreign language teaching process;

— the harmonization of the levels of foreign language acquisition with European requirements;

— the development of educational and methodological materialsfor teaching foreign languages.

Methodological basis of such researches are:

— pedagogical psychology(D. Dewey, D. Rogers, J. Brown, P.Ya. Halperin;

— designing of pedagogical systems (N.A. Alekseev, E.N. Gusinsky).

The comparative-inventory analysis of the development of methodological science and its methodolo-
gy, draws a conclusion about the evolutionary path of the theory and practice of methods of foreign language
teaching and that the development of the methodology for co-learning of a foreign language and culture is
realized in accordance with the main trends in the evolution of methodological approaches to foreign lan-
guage teaching [3].

Following a British methodologist E. Anthony, the approach to foreign language teaching is usually de-
fined as the realization of «a set of correlative assumptions dealing with the nature of language teaching and
learningy.

In Russian linguistic literature, this concept is also treated as a teaching strategy, in contrast to the
method (sometimes identified as an approach in a foreign methodology) it represents a tactical model of
teaching process [5].

At the same time, one has to agree with [.LA. Zimnyaya that the concept of «approach to teachingy is
broader and more significant: it is a worldview category that reflects social attitudes of subjects of teaching
as bearers of public consciousness, as well as global and systemic organization and self-organization that
includes all its components.

In particular, because of the multidimensionality of the concept, there are many descriptions of the
most diverse typologies of approaches to foreign language teaching in the modern methodological literature.

In the mainstream of this research, the term «approachy is understood as «astrategy, a general direction
in foreign language teachingy [7].

158 BecTHuk KaparaHgmHckoro yHusepcurteTa



On the methodological concept of foreign...

In this sense it is legitimate to use it both for determining the general scientific direction, such as, for
example: action-oriented, anthropological, culturological, etc., and in identifying such strategies for teaching
foreign languages as «communicative-oriented», «inductive-conscious», «integrative» and other approaches.

Depending on the specific socio-economic conditions and dominant pedagogical ideas, different ap-
proaches to solving the problems of teaching foreign languages existed at various stages in the development
of the methodology for teaching foreign languages. Supporters of each approach emphasized the advantages
of some and proved the inconsistency of others, being in constant search of ways to increase the effective-
ness of the process of foreign language teaching.

The variety of approaches to foreign language teaching requires the observance of one of the existing
approach classifications, among which the following can be named:

— typology of M.N. Vyatyutnev (grammatical, direct, behavioral, reading, collective, communicative-
individualized), built with the account of a large number of linguistic and psychological factors;

— classification of I.L. Bim (complex, differentiated, individual), described in terms of didactics [6];

— typology of T.I. Kapitonova and A.N. Shchukin, which is based on the criterion of consciousness or
intuition of the process of foreign language acquisition or a combination of them (intuitive, conscious, com-
municative-activity).

In our work, we adhere to the classification, which is based on the criterion.of co-studying of language
and culture.

The introduction of the cultural component in foreign languageteaching is due, above all, to the conti-
nuity of the concepts of language and culture. Learning a foreign language cannot be limited to its sign sys-
tem, since any language contains information about the culture, history, realia and traditions of native speak-
ers of the language.

Among the reasons that served as the basis for the introduction of the cultural component in foreign
language teaching according to psychologists can be named the characteristics of a person's mental activity,
in particular, such a phenomenon as the threshold of mentality, meaning the designation of a conditional line,
after which an adequate reaction becomes possible / impossible, while the term «mentality» is understood as
the inner readiness of a person for certain mental and physical actions, i.e. there are three interdependent
components, forming a peculiar triangle: relationships - knowledge - behavior. According to R.P. Millrud,
study of the threshold of mentality enables understanding of national characterpeculiaritues, foreseeing pos-
sible misunderstandings, preventing complications in relationships, etc.

According to the classification, which is based on the criterion of co-studying of language and culture,
we will consider such approaches as:

— communicative-ethnographic.approach;

— socio-cultural approach;

— linguaculturological approach;

— communicative-culturological approach.

Communicative-ethnographic approach was developed in modern foreign methodology of teaching for-
eign languages. Its supporters (M. Byram, V. Esarte-Sarries, G. Zarate, C. Morgan, Cl. Kramsh, P. Doy) ar-
gue that «language teaching has always and inevitably meant and means teaching of language and culture».
In their opinion, the communicative-ethnographic approach provides a deeper and more thorough penetration
into the world of native speakers and their culture, allows learning the language from broader, anthropologi-
cal and ethnographic positions.

According to the researchers, the advantages of the communicative-ethnographic approach are that,
firstly, the phenomenon of culture itself is multidimensional, since it includes cultural phenomena that are
considered not only in the present state (synchrony) but also in development (diachrony), as well as the phe-
nomena of philosophy, art, literature, realia of everyday life and their manifestation in various subcultures.
Secondly, the researchers note that, if the main trend of the last century in the interaction of cultures was the
desire to create a universal planetary culture, now we are talking about the pluralism of cultures, the real di-
versity of cultural and historical systems and the dialogicprinciples of their interaction. Thirdly, exactly dur-
ing the process of intercultural interaction the features and national peculiarities of these cultures are actual-
ized.

In the process of teaching a foreign language, according to M. Bayram, special attention should be giv-
en to «preparing learners for the unforeseen, instead of training the predictable». The function of the teacher
in such conditions is to select the necessary data from related sciences for using it as a teaching material, and
the learner acts as an «ethnographer», a researcher of the culture and life of the country of the studied FL.
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Independent study of a «different» culture by a learner, together with the teacher and other students, in-
terpreting it, allows him to «speak about his culture, evaluate it, perceive it and understand it from the point
of view of an outside observer.

An intensively developing socio-cultural approach concretizes and supplements the above-mentioned
approach. As a theoretical trend in the theory and methodology of foreign language teaching, the sociocul-
tural approach has been developing intensively since the beginning of the 1990s in Russia and in Western
Europe in the framework of the European project «Learning and teaching foreign languages for European
citizenship» («A Common European Framework of Reference for Language Teaching and Learningy).

This approach arose in connection with the need to make significant changes in the purpose and content
of study of languages and cultures. Such an approach, according to the developers (E.I. Passov et al.) al-
lowed us to move away from the simplified factual approach to mastering the components of spiritual and
material culture. E.I. Passov believes that this is due to the fact that the assimilation of disparate (albeit nu-
merous and interesting) cultural facts does not necessarily provide penetration into another culture.

As noted in methodological literature, sociocultural approach allows to form and then dynamically de-
velop polyfunctional sociocultural competence, which helps an individual to orient in different types of cul-
tures and civilizations and correlated with these communication standards, to adequately interpret the phe-
nomena and culture facts (including verbal culture), and to use these guidelines for selecting'‘communication
strategies in dealing with personally and professionally meaningful tasks and problems in different types of
modern intercultural communication (E.I.Passov).

The content of teaching foreign languages within the framework of the described approach includes an
introduction to:

— value systems that dominate in the co-studied societies (in social, professional, age, ethnic and other
groups);

— historical memory of the co-studied societies as a whole and the communities that they comprise;

— political, economic, scientific, artistic, and religious cultures, and their reflection in the styles of life
of different social classes, ethnic groups and other societies;

— traditional and new material culture, industrial-and economic potential of the country as a part of the
value system,;

— socio-cultural features of speech etiquette.of oral and written communication, the technique of partic-
ipation in it;

— socio-cultural characteristics and speech behavior of national-specific forms of communication as a
characteristic feature of the style of lifedn the country of the studied foreign language;

—methods of grammatical anddexical variation of foreign speech in the framework of formal and in-
formal communication;

— value-orientational connections of the co-studied countries with a value-orientation core of regional-
continental culture (for example, European culture);

— public life and culture of the country of the studied foreign language as a member of the world com-
munity;

— awareness of oneself as a carrier of certain socio-cultural views, as a citizen of one's country, a mem-
ber of the world community.

In the interpretation of the Council of Europe on foreign language education, the main thing in inter-
preting the sociocultural aims and the content of foreign language education is the focus on the personality of
the learner, to the national cultural background of his native environment and to the role that his experience
and 1deas, formed in his native culture, play in the process of comprehending the foreign culture.

The most important factors in this respect are: socio-political context of life in the home country; histor-
ical, cultural, socio-economic, aesthetic and ethical standards of the native for the learner sociocultural envi-
ronment; features of the process of socialization in his home country through interpersonal communication,
mass media, religion; individual factors, such as the age of the learner, the degree of his awareness in the
culture of the countries and peoples being studied, his interests and the need for mastering foreign languages.

According to European normative documents, the discussion of such problems as individual features of
perception of a foreign-language reality by the learner, his thoughts about it, his linguistic experience in situ-
ations of perception and interaction, the ability to adequately resolve the situations of disruption of the com-
munication process, i.e. processes of metacommunication - all this is characteristic for the organization of
foreign language teaching in accordance with learner-centered socio-cultural approach.
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The methodological dominant of the sociocultural approach ,according to the researchers, incorporates
problem sociocultural assignments that are applied in respect of their educational and methodological ac-
ceptability and have a learner-centered nature and are aimed at the development of a foreign language com-
municative competence and a common culture of communication and cognition.

As for the linguistic-cultural approach, it combines elements of regional studies with linguistic ele-
ments, that is, it forms a communicative, linguistic-cultural and cultural competence (M.A. Ariyan,
M.K. Borisenko, I.N. Zoteeva, K.V. Krichevskaya, G.D. Tomakhin and others). The founders of this ap-
proach E.M. Vereshchagin and V.G. Kostomarov have substantiated the idea of the need for simultaneous
study of the national culture of people and their language. Addressing the problem of co-studying the lan-
guage and culture, according to the proponents of this approach, allows us to combine elements of regional
studies with linguistic phenomena, which act not only as a means of communication, but also as away of
acquaintance of learners with a new reality for them. The subject of linguistic investigations‘was the study of
the language in order to reveal the national and cultural specifics in it. In the framework of the described ap-
proach, the lexical composition of the language was recognized by the researchersas the main source of lin-
guistic and cultural information. Therefore, the main attention of researchers was paid to the national and
cultural semantics of words, to the study of equivalent and nonequivalent lexical concepts, to the background
and terminological vocabulary, phraseological units and aphorisms, in which, accerding to linguistic experts,
national-specific information is «hidden». A special place in foreign-language education was given to specif-
ic linguistic-regional texts, questions of their selection and enhancement of linguistic-cultural studies of its
various types (pragmatic and projective).

Language and regional researchers made a great contribution by detailing one of the leading instruc-
tional principles in the modern context — the interrelation of foreign.and native languages of learners, and its
role in encouraging the positive transition of some abilities and skills; as well as in prevention of language
interference which makes learning difficult.

Summarizing the above mentioned on the modern cultural approaches to foreign languageteaching, the
following conclusions can be drawn. In the modern methodology of foreign language teaching, there are var-
ious methodological concepts which put forward co-studying of language and cultureas priority provisions.
These include linguistic-cultural, communicative<ethnographic and sociocultural approaches. Differences
between them are observed in the interpretations.of the original assumption. Thus, the linguistic-cultural ap-
proach focuses on the study of the products of the national culture (which are manifested mainly in vocabu-
lary), the communicative-ethnographic approach focuses on the national and ethnic aspects of communica-
tive behavior of communicants, while-the sociocultural focuses on cultural phenomena manifested at the
national, ethnic and social levels.

Culturological approaches allow us to move from universal methodological concepts to differentiated
ones, in which the interests of students are placed at the center of the learning process, and the main aim of
education is the formation of culturological and communicative competence. However, from the point of
view of the realization of the culturological component in foreign language teaching, in the opinion of many
researchers (M.G. Atstovatsatryan , G.V. Elizarova, T.K. Sattarov), one of the most optimal approaches is a
communicative approach, as it takes into account the specific needs of students and provides real communi-
cation skills.

As it was mentioned above, the approaches, as a rule, reflect one or more components of the modern
methodology of foreign language education with an obligatory conceptual reflection of this methodology in a
single «methodological system» of foreign languages teaching or the concept of foreign language education.
This concept.is-currently recognized by the theory of intercultural communication of S.S. Kunanbayeva [7].

According to this theory, the instrument of intercultural interaction is the language as the expresser and
mediator of the national and cultural identity of peoples in the interaction and communication of various lin-
guistic societies. All this led to consideration of intercultural communication as a new scientific and educa-
tional objective sphere. The basic category of intercultural communication is linguoculture, synthesizing
«language-culture-personality» into an organic whole. According to S.S.Kunanbayeva, only such an interdis-
ciplinary construct «language - culture - personality» «reflects the material and spiritual identity of linguistic
groups allowing the subject of intercultural communication to effectively interact in the global living space,
using the language and culture of communication partners as the basis of mutual understanding and coopera-
tion, while remaining a national-ethnic self-identified personalitywhoreflects the national-cultural mentality
of its own nation, the generic bearer of this culture and language, because ontogenically the structure of the
personality was formed in the process of self-realization of individual in his own linguistic culturey.
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The category of linguistic culture is defined by the author as the methodological basis of the theory of
foreign language education. This is the category that makes it possible to provide knowledge and study of
specific laws of interaction of «language - culture - personality» in their integrated refraction. This postulate
was derived on the basis of the conclusion made by the author that an objective manifestation of the sociali-
zation of the individual is his inclusion, mental reflection and mastery of such organic unity as the language
and culture of a certain ethnos that has a basic and fixed form of thinking based on native linguoculture.

As for the choice of the basic science for the foreign language education, there are also controversies in
scientific and educational literature.

According to one group of researchers, the scientific and educational field of foreign language educa-
tion is linguodidactics.

In the early 1980s of the last century G.I. Bogin, who was one of the first to build a linguodidactic. mod-
el of the linguistic personality, assigning it the place of the central category of linguodidactics as a science,
believed that linguodidactics examines the laws of mastering the language.

A.B. Busheyv, calling linguodidactics the theory and practice of teaching foreign languages; which stud-
ies the general laws of teaching languages, emphasized the developing character of the language personality
of the learner.

This idea had many supporters. For example, O.L. Kamenskaya revealed that «the theory of language
personality is not a fixed constant concept. It can be diversified both vertically (by allocating new levels) and
horizontally (due to the detailing of existing levels) .... .

All this confirms the position of N.D. Gal'skova, who believes that linguodidactics as a science is de-
signed to comprehend and describe the linguistic cognitive structure of the language personality, to justify
the conditions and laws of its development, as well as its specifics-as the object of learning / teaching, and
the interaction of all subjects of this process.

A.S. Markosyan understands linguodidacticsas the principles of describing the language for teaching
purposes. She believes that linguodidactics is the theory of constructing models describing the studied lan-
guage, and intended for use in the learning process.

R.K. Minyar-Belorucheva not only recognizes the:right of linguodidactics as an independent science,
but also gives a priority to the use of the term «linguodidacticsy, instead of «methodology» in developing the
theory and practice of teaching foreign languages.in the modern conditions.

The central to this raw is the definition given by LI. Khaleeva, who believes that linguodidactics acts as
a methodological aspect of the theory of EL teaching in relation to the various desired results of this process.
Linguodidactics makes it possible to reveal the objective laws, according to which a model of foreign lan-
guage teaching should be built, at the center of which is a linguistic personality .

However, in S.S. Kunanbayeva's monograph is proved the inexpediency of differentiation between sci-
entific areas of linguodidactics and private methodologies, because judging by the sciences on which it is
based (private linguistics, contrastive linguistics), it can be stated that we are referring not to general meth-
odology of teaching foreign languages, but to private methodologies.

Even in case of adopting according to the concept of «language education»: mastering native and non-
native languagesasthe object of research, linguodidactics goes beyond the methodological science and be-
comes a theory that studiesthe mechanisms and laws of mastering languages, the development of the linguis-
tic and communicative ability of a person to any language, but taken collectively as an object of psychologi-
cal sciences.

According to S.S. Kunanbayeva, «linguodidactics» can claim scientific independence as a scientific
domain when it‘comes to natural or near to natural conditions for mastering the language, as a theoretical and
methodological foundation for new educational sphere introduced by researchers - «language educationy»,
designed to study the specifics and laws of the formation of verbal-linguistic ability in ontogenesis while
mastering one's native language or in the conditions of multilingualism and multi-ethnicity of states for en-
suring theoretical and technological data for the formation of a multilingual and multicultural personality
[7; 162].

LI. Khaleeva shares the opinion that the differenciation of approches based on the specificity of objects
is eligible. She highlights:

1) linguoecological education for the solution of educational and linguistic problems of poly-linguistic-
ethnocultural states;

2) intercultural education for the realization of the aims of intercultural communication in the context of
global interaction of countries and the need for foreign languages to ensure international cooperation.
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Thus, S.S. Kunanbaeva believes that linguodidactics can become a scientific field that studies the entire
set of problems of «language education» with the spheres outlined above, concentrating on the specifics and
mechanisms of the formation of verbal and cogitative ability and language mastering in ontogenesis and
phylogenesis, both in the conditions of the natural linguistic culture and in the conditions of an artificially
created environment, simulated and controlled process of studying/learning language [7; 162].

The author proposes the following for the recognition of linguodidactics as an independent scientific
field providing a theoretical-didactic platform for the whole set of problems of «language education»:

— firstly, to make more clear definion of the object of the scientific attention of «linguodidactics»;

— secondly, to delineate this object from the objects of psycholinguistics, methodology of teaching for-
eign languages, and general theory of teaching languages;

— thirdly, to determine its own subject-object area, to clarify its own conceptual-categorical composition
as an obligatory requirement to the status of independence of any science, designed to investigate the general
mechanisms of the formation of the verbal-linguistic and communicative ability of the person providing the
platform, as well as for the theory of mastering languages, predicting the possibility and for the didactic re-
fraction of psychology and psycholinguistics data for all variants of language education.

Following the author, we adhere to the opinion that the «foreign language education» can be singled out
as an independent sphere of education aimed at studying and researching a complex object (foreign language
- foreign culture - personality of the subject of intercultural communication) in the interaction of languages
and cultures. This object is based on the structure of the «language personality», formed on the basis of mas-
tering one's own language and knowledge of one's own culture. Consequently;it-is advisable to consider the
scientific field that studies the problems of foreign language education as a methodology of teaching foreign
languages or «foreign language education» as two subsystems: the general methodology of foreign-language
education and the private methodology of foreign-language education teaching a particular foreign language
[8; 275].

Examples of the private methodology of foreign language education are the works on the theory and
practice of «language for special purposes» - «English for philologists», «English for historians», «English
for economistsy, and etc. The great advantage of this research group in the light of the highlighted problem is
the clear professional orientation of the proposed methodologies. «Language for special purposes» is under-
stood as a special system of linguistic means, united thematically in the corresponding narrowly specialized
sphere of human activity.

There are also a number of works devoted to the methodologies of teaching foreign language to special-
ists in various fields

The general methodology of teaching foreign languages inits turn, adequately reflects the modern sub-
ject-object structure of methodological science, which considers not any foreign language in isolation, but a
complex object - «language - culture - personality». This interdisciplinary construct is not a discrete object,
but represents an integral object of such an independent and specific sphere of education as a foreign lan-
guage education [9; 125].

Such a reconsideration of the theory and practice of teaching foreign languages has predetermined the
renewal of targets in foreign language teaching. The updated targets are manifested in a new final result: the
formation of intercultural ' competence and the ability of an individual (the subject of intercultural communi-
cation) to intercultural communication. Managing the formation of the subject of intercultural communica-
tion in the-educational process is realized on the basis of the primary linguistic personality or language per-
sonality formed ©on the basis of native linguistic culture; the latter, in this case, recognizes oneself as a sub-
ject of native linguoculture, mentally possessing a holistic linguocultural concept of one’s own linguoculture
[10; 87].

The linguistic personality became the object of attention in the theory and methodology of teaching for-
eign languages in connection with the change in the paradigm and ideology of linguistic research. Linguistics
has always had a language as an object of study, which is also a subject of teaching in foreign language clas-
ses. The methodology has used and uses the basic linguistic concepts and laws; and above all, the data of
comparative linguistics, as they determine the specificity of the object of teaching. The more learner-
centered modern linguistics demanded a revision of the methodological foundations of teaching foreign lan-
guages.

Addressing the problem of the language personality is based on the theory of anthropocentrism in
hlumanitarian knowledge in general and the anthropological approach in linguistics in particular, which con-
siders the concept of «language personality» as the fundamental one [11; 74].
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The main idea of the anthropological approach in linguistics is based on understandinghuman through
the knowledge of language. At the same time, the linguistic personality is viewed not as part of a multifacet-
ed understanding, but as a type of a fully represented, integral personality, containing psychological, social,
ethical, and other components, but refracted through its language, its discourse

the following most common definitions of the term «language personality» in linguistics, can be cited:

— the linguistic personality is a person expressed in language (texts) and through language, reconstruct-
ed in its basic features on the basis of linguistic means;

— the linguistic personality is a combination of abilities and characteristics of a person that determine
the creation and perception of speech products (texts), which differ by a) the degree of structural and linguis-
tic complexity, b) the depth and accuracy of reflection of reality, c¢) a specific target orientation .

Taking into account trends in linguistics, the methodology of teaching foreign languages also takes into
account the achievements of psychology and connects the teaching process with the formation and develop-
ment of the individual. Therefore, the methodological aspect of the development of the concept of language
personality is correlated with the development of the concept of «personality» as a whole. Thus, F.I. Buslaev
builds the methodological principles of his work «On the teaching of the domestic language» on the ideas of
the inseparable unity of the native language with the personality of a student: «Mother tongue is so inter-
twined with any personality that teaching it means to develop the student's spiritual abilitiesy:
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T.Kynsrunsaunosa, I'.2KymabekoBa

leTes TiMiH OKBITYABIH diCHAMAJIBIK TYKbIPHIMAAMACHI TYPAJIbI

Makanaga OUTIMHIH IIeTENAiK MapagurMachl KOTHUTHUBTIK-IMHIBOMOJICHH KO3Kapac TYPFHICBIHAH
KapacTelpbuiabl. IIler TiTH OKBITYIObIH 3aMaHayHM >KETICTIKTEpI aJaMMEH OJIEMHIH TY)KbIPbIMJIaMAChIH
Heri3zeyre, TINAIH TYCiHyiHe >KOHE OHBIH TaHBIMABIK YpAICTepAeri pesiHe OailaHbBICTBI EKeHMIri
HakTblIaHFaH. Oinay-TiNAiK KapbIM-KaThIHAC JETeH KeLIeHI FhUIBIMH HBICAHJA FBUIBIMH HOTWIKEIepAi
KOJJJTaHyFa MYMKIiHIIK O€peTiH MIeTTUIMIK OKBITYAbIH KOTHHTHBTIK-THHTBUCTHKAIBIK JKOHE MOJICHHU
onmicHaMachlH caHaTTay KyObuIbICTapbl aTam kepcerinre. IIler TiMiH OKBITYABIH 3aMaHayd TaHBIMIIBIK-
JIMHIBOMOJICHH OJIICHAMACHIHBIH TECOPHSUIBIK JKOHE MPAKTHKAIBIK MOHI HETi3/ICNIIeH, OJI IearoruKaiblK Kajap-
JapAbl aspiayAblH TYKbIPhIMAAMAIbIK alaHbl OOJbIN TaObUIafbl. Byl TaHBIMIBIK-TY)KBIPHIMAAMAIIBIK-
TUIIK-MOACHU-TYJIFANIBIK ~ KELIGHJ]  3epTTeyre HEri3feNreH MaMaHIapibl JaspiayiblH —3aMaHayH
TeopusutapbiHbIH Oipi. CTyAeHTTepae MoACHHApANbIK KY3bIPETTINIK KalbIITACTBIPyFa MYMKIHAIK OepeTiH
STHOCTAPJBIH TiIAIK dneM OelfHeci KbI3METi apKbUIBI Till MEH aJaMHBIH IIBIHAIIBIKKA JETeH KaThIHACBIH
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€CelKe aJaThlH 3aMaHayd JIMHIBUCTHKAJIBIK FBUIBIM HO3MLMACBIHAH OiniM Oepy MocenernepiHe amain
kepcerinred. Ocblran OailyIaHBICTBI MaKaJlaJa MIeTel TUIH OKBITYIBIH TEOPUSUIBIK HEri3epi KapacThIpbUIFaH,
OCBI FBUIBIMH CaJaHbl KAJIBIITACTBIPFAH MYFAIIMAEPAIH, ICHXOJOTTAP/bIH JKOHE JIMHIBUCTEPIiH HETi3ri
JKyMbIcTapsl Tanganran. 1ler Tinnep MaMaHABIFB OOMBIHIIA MaMaHAAP/B! Aaspiayaa apTYpil XKarqaiiapaa
TYpPJIi MOJIeHHETapalbIK KapbIM-KaThIHACTAP/bI XKY3ere achlpy MaKCaThIHIA JUJAKTHKAJIBIK TarchlpMaIap/sl
OpBIHJAY YIIIH CTYAEHTTEepre TUINIK Kypanapasl (CeiereH ce3aep MEH IHCKypcTap TYpiHe) maianaHyra
YHpeTy MaHbI3/(bI €KEHIIT1 aTal KopCeTire .

Kinm coe30ep: KOTHUTHUBTIK-IMHIBHCTUKAIIBIK-MO/ICHN SJiCHaMa, LIET TUIHZAEri OiniM, MoAeHHETapalbK
KY3BIPETTiIIK, KOTHUTHBTI JaF[bu1ap.

T.Kyneruneaunosa, I'.J)KymabekoBa

O MeTox0/1I0rN4YecKOoi KOHIENINHY HHOSI3BIYHOT0 00Pa30BaHMs

B cratee paccMoTpeHa  MHOS3BIYHAS — [apagurmMa  oOpa3oBaHHWS C  IO3HMIMH  KOTHUTHBHO-
JIMHTBOKYJIBTYPOJIOTHIECKOTO TT0IX0/a. Y TOYHEHO, YTO COBPEMEHHBIE JIOCTIKSHUSI HHOS3BITHOTO 00pa3oBa-
HHS CBSI3aHBI ¢ 000CHOBAaHMEM KOHIIENTYyalIN3allil MUpa Y€J0BEKOM, TOHUMAHNUEM sI3bIKa U €r0 POJIM B KOT-
HHUTHBHBIX TIpoIleccaX. BrineneHs! siBIEHUs KaTeropu3ayiu KOTHUTHBHO-TIMHIBOKYIIBTYPOIOFHYECKoif MeTo-
JOJNIOTHH  MHOSA3BIYHOTO 00pa30BaHHs, KOTOPble TMO3BOJIAIOT HCIONIb30BATH HAYYHBIS - PE3YJIBTATHI
B KOMIUIEKCHOM HAy4YHOM OOBEKT€ — MBbIIUICHUE—SI3bIK—KOMMYHUKanus,  OOGOCHOBaHA TEOPETHUKO-
MIPAKTUYECKasl CYIHOCTb COBPEMEHHOM KOTHUTHUBHO-JIMHIBOKYJIBTYPOJIOTHYECKON METONONOIMU HHOS3bIY-
HOTO 00pa3oBaHMsI, KOTOPasi CIY)KUT KOHILENTYaJbHON INAaT(GOpPMONH MOATOTOBKH MPEMOJaBaTEIbCKUX Kajl-
poB. DTO OJlHA M3 COBPEMEHHBIX TEOPHil MOATOTOBKH CIIEIUATIMCTOB, KOTOpasi 0asupyercs Ha KOTHUTUBHO-
KOHIIETITYaJJbHOM KOMILIEKCHOM COM3YYEHHUH SI3bIKa—KyJIbTYpPBHI—JIMYHOCTH. YKa3aH MOAXOX K IpoliremMam
0o0pa3oBaHMsl C TMO3WLIMH COBPEMEHHOH JMHIBHCTHUECKOW HAYKH, YYUTHIBAIOUIMKA OTHOIIEHHE S3bIKa
Y 4eJIOBEKA K JICHCTBUTEIBHOCTH Yepe3 (pyHKIMOHUPOBAHHE S3bIKOBBIX KAPTHH MHPA 3THOCOB, YTO MO3BOJIS-
eT GopMHPOBATH Y CTYJEHTOB MEXKYIbTYPHYIO KOMIIETEHIIUIO: B CBSA3U C 3THM B CTaThe PACCMOTPEHBI TEO-
peTHYEeCKUe UCTOKN MHOS3BIYHOTO 00pa30BaHus, IPOaHAIN3HUPOBAHBI OCHOBHBIE TPY/IbI IIEJarOTOB, ICHXO0JI0-
TOB U JINHTBHUCTOB, ()OPMUPOBABIINX 3Ty HaydHyIO OTpacib. OTMEHYEeHO, YTO B IOJATOTOBKE CIEIUATIMCTOB
HMHOSI3BIYHOTO TNPOGWIS BKHO HAYIHTh OOYJArOIIMXCS MONB30BATHCS WHBEHTApEM S3BIKOBBIX CPEICTB
(B BUJIe BBICKA3bIBAaHMIT M AUCKYPCOB) B [EJISIX PeaJIM3alliA AUTAKTHUECKUX 3a/1ad JJISI OCYIIECTBICHUS MEX-
KYJIBTYpHOM KOMMYHUKAIMK B Pa3IUYHbIX CUTYalAAX.

Kniouesvie cnosa: KOTHUTHUBHO-JIMHI'BOKYJIBTYPOJIOrHYECKass METOJA0JIOTUS, UHOA3BIYHOC 06pazoBaH1/1e, A3BI-
KOBBIC HaBbIKH, MEXKYJbTYPHas KOMIETCHIIMA, KOTHUTUBHBIE ITPOLIECCHI.
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