DOI 10.31489/2020Ph4/78-84

UDC 81.1

AN. Bekmasheva', M.K. Azhgaliev

West Kazakhstan Innovation and Technological University, Kazakhstan
(E-mail: vipbekmasheva@mail.ru, Marat_ajigaliev@mail.ru)

Reading as a kind of oral activity in professional language training

The article analyzes the topical questions of professional language training. Particular attention is paid to
teaching of the reading skills as a type of oral activity. The article considers the problems of teaching differ-
ent types of reading, taking into account the differences in language training level of students. Reading is
considered to be anoral activity that contributes to the development of skills and abilities of oral communica-
tion. Itis also characterized as a teaching tool in terms of the content, basic principles of teaching, as well as
the sequence of teaching. The authors, based on the classifications of reading types suggested by‘most scien-
tists, offer their own types of tasks and ways of forming speech competence based on teaching professional
reading. The ways of overcoming the difficulties of a foreign language text are proposed. The article also out-
lines the basic principles of teaching various types of reading.
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Introduction

Language training is of particular importance in the educational programs of universities in the Repub-
lic of Kazakhstan. The task of forming high competitiveness of university graduates dictates the need for
trilingualism in our country. Speaking three languages is of high practical importance for successful competi-
tion in the labor market, moreover it is an urgent need to.obtain both professional and general information,
and it is regarded as an important component of the reputation. In this regard, the formation of verbal com-
munication skills on professional topics and conducting scientific discussions is crucial. In professional lan-
guage training, reading plays a special role. Reading aims to extract information from a written text, since it
is a receptive type of oral activity.

Main part

Methodists approach the definition of reading types in different ways. Since methodological science re-
quires the ultimate specification of learning objects, in the history of the methodology there are various at-
tempts to classify reading types for different purposes [1; 346-347]. Several types of readings are distin-
guished: classroom and extracurricular / homework, with or without a dictionary, independent or non-
independent, prepared — unprepared (according to the conditions of their implementation), translated and
uninterrupted (according to the psychological characteristics of perception), detailed and cursory, extensive
— intensive (according to the volume of what is read), excursion and discursive (different degrees of under-
standing), professional reading, analytical and synthetic (according to the psychological characteristics of
perception), as.well as critical, referential andinformative. The most relevant and generally recognized typein
professional language training is the classification depending on the purpose of reading.

According to the classification of S.K. Folomkina [2], four reading types are distinguisheddependingon
goals: reading forlearning, reading for introduction, skim and scan reading, and reading for search.It is
enough to limit non-philologists majors to these four types of professional reading, because they fully satisfy
the needs of specialists in the process of acquiring the necessary information from the educational text.

Introductory reading is a cognitive reading, in which the entire text of an article, story, or a book be-
comes the subject of the student's attention without the intention of receiving certain information.

Reading for search is aimed at finding specific information in the text — definitions, formulations, digi-
tal or other data, about which the student already knows from other sources (educational material on their
major, read in the language of education), and is contained in this book, article.

Skim and scan reading involves getting a general idea of the material. Its purpose is to get the general
idea of the topic and the range of issues discussed in the text. To teach skim and scan reading, it is necessary
to select a number of thematically related text materials and create skim and scan case situations. Study as-
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signments should be aimed at forming skills and abilities to navigate in the logical-semantic structure of the
text, the ability to select and use material of the text.

Reading for learning provides the most complete and accurate understanding of all information con-
tained in the text and its critical understanding. Most importantly, student gains self-study skills to under-
stand information in the text. The task of the reading for learning is also formation of the student's ability to
independently overcome difficulties in understanding a foreign language text.

These four types of reading: introductory, searching, skimming and scanning, and studying provide so-
lution to almost all the most frequent problems that arise in relevance to communicative, cognitive and aes-
thetic needs when person addresses texts.

The peculiarity of pedagogical communication in teaching reading skillsis in its interaction: during
teaching reading skills, contact is carried out through written and oral pre-text tasks, various kinds of instruc-
tions, directions, and comments on the text. The teacher compiles these assignments, instructions, tests and
ways for self-control for a specific methodological purpose. With their help, the teacher controls understand-
ing of the text by students, gives an assessment, interprets its content and meaning properly:

Pretext assignments usually formulate background knowledge. This is especially important for reading
professionally oriented texts. The task emphasizes the authenticity of the material. For example, based on the
title of the text, guess its content. Another task — students select a background terminological foundation
based on the interpretation of the same title. In addition, depending on the language'level of students, pre-
text tasks can targetelimination of language difficulties or work with lexical and'grammatical structures. For
instance:

— Read the text. Pay attention to the tense of the predicate verbs. dn which parts of the text is past tense
verbs used, and in which parts — present? What is the reason for this?

— Write out verbs from the text with the meaning of speech and thought. Write down all the grammati-
cal forms of these verbs.

— Make sentences with words and phrases: dispersion medium, colloidal system, thermal conductivity,
hydrophilic substances, and chemical reactions.

— Rewrite sentences with direct speech. Explain the setting of punctuation marks. Convert direct speech
into indirect speech, replacing these constructions with complex sentences with explanatory clauses.

— Indicate homogeneous parts of the sentence, determine their grammatical forms.

However, this does not mean that pedagogical activity in teaching reading skills predominantly ex-
cludes oral communication between students and the teacher. It is known that teaching to read is combined
with teaching to speak based on the text; therefore, pedagogical communication in the process of teaching
reading skills should include formstapplicableto both reading skills and speaking skills. Pedagogical com-
munication in teaching reading skills can be defined both indirectly (through the text) and directly communi-
cative interaction between the teacherand the student. As a result, formation, development and improvement
of reading skills and abilities. occurs, management of their mastery, control and self-control of their for-
mation, as well as educational impact on the student is carried out. The success of language training can
be ensured only under the condition of the correct organization of pedagogical communication in the class-
room [3].

Consideration of reading as one of the forms of professional communication imposes special require-
ments on the'selection of texts that provide information content, expressiveness of the main idea of the text,
its concept, the understanding of which is the goal of professionally significant reading; teaching methods
that promote deeper understanding and assimilation. Understanding of the text is realized through component
analysis. The following steps could be taken:

1. Read the text.

2. Divide it into micro-themes and characterize their type.

3. Track how micro themes are related.

4. Determine the main theme of the text.

5. Title the text.

At the initial levels of language training, reading texts as a taskfocuses on two types — introductory
reading and reading for learning. The ability to work with such reading types is necessary for a specialist for
his professional work. At this stage of teaching reading skills at a university, the text should not contain a lot
of new, unfamiliar information in the content. At this stage, the student's task is to be able to learn what is
familiar, but stated in another language. At this stage of education, not only the language and speech compe-
tencies of reading are formed, but also the skills associated with understanding the content of the text. These
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skills provide depth of understanding, hence the communicative competence of reading. To understand the
text, students need the help of a teacher, expressed by questions:

1. What is the goal of the author?

2. What topic does the author raise in the text? Determine the theme and message of the text.

3. To whom is the text addressed?

4. What type of speech is text?

With the transition to the subsequent stages of teaching reading skills in a foreign language educational
or scientific texts, which are more close to original native language, the volume of new meaningful infor-
mation on the major discipline gradually increases. The main task of the final stage of teaching reading skills
is to teach students to read literature with a variable purpose (introduction, search for information, skim/scam
and detailed reading), that is, to use all kinds of combinations of types of reading. In addition, students are
supposed to perform various types of work with literature in theirmajor — translations, reports;.abstracts,
annotations, etc. These types of work should be accompaniedalong withsupporting comments of the teacher.
For instance:

When writing an essay/paper, do not rely too much on quoting. Remember that the essay is much more
an independent work than a synopsis. Use different methods of reporting someone else's speech. For exam-
ple, in his article the author writes about...; questions are considered...; work consists of...; the .author dis-
cusses...; the author takes the point of view...; the conclusions made by the.author ...

For successful and effective implementation of a reading course, it is necessary-to resolve the issue of
the selection and organization of text material. Along with the general features typicalto any text, the educa-
tional text has a number of distinctive features that are due to the specifics of educational communication.

The main requirements for the texts used in the educational process are:

- the cognitive value of texts and the scientific nature of the content;

- the relevance of the content of the texts to the interests of students. Often, readers' interests are broad,
therefore, in the educational process various texts borrowed from popular science, scientific or scientific-
technical literatureshould be used. When choosing a text for a particular type of reading, they are guided
by two main criteria: a) its logical-semantic structure‘and information abundancy and b) its linguistic com-
plexity.

When selecting material for the student and introductory types of reading, it is important to take into
account the number of unfamiliar (new) words in the text. If the text contains up to twenty-five percent of
unfamiliar meaningful words, then it can.be used only for introductory reading. So, if there are more unfa-
miliar words, then it is only suitable as reading for learning. To ensure presence of practical experiencewhile
applying reading forlearning, introductory reading, as well as skim/scan and searching, it is necessary to in-
clude in educational materials special texts reflecting different genres of a literature (abstracts, patents, etc.),
as well as various types of journal articles (article-description, article-reasoning). At the final stage of train-
ing, it is recommended to use literature on an original language according to area of study.

It is also advisable to use special teaching aids for abstracting, annotating, taking notes, and reviewing.

The next stage is.the development of exercises for acquiring skills related to mastering the skill of rec-
ognizing and decoding text while reading. The task of the exercises on mastering language means is to teach
students to recognize the words under study in any context, that is, to distinguish between lexical and seman-
tic variants. After the selection of word-formation, lexical and grammatical structures necessary for master-
ing the studied texts, their training begins. It is necessary to remember about the «dialogical» form of exer-
cises, when new.vocabulary is intorduced. It is also appropriate to train not only the terminological and gen-
eral scientific vocabulary, but also the official vocabulary of the scientific language and the modal-evaluative
vocabulary of the oral form of communication.It should be emphasized that the work on the formation of
basic knowledge should also take place, especially at the initial stage, in accordancewith clear algorithms
with dubbing of all the material. It is also recommendedto perform exercises to establish semantic relation-
ships between words, sentences and paragraphs. For this, grammatical analysis is carried out in order to rec-
ognize various forms by their external features and determine the functions of these forms in a specific sen-
tence. Academic, scientificand technical texts differ from popular science and journalistic texts both in lan-
guage and structure. They lack a plot and emotional coloring, but there are a large number of terms. When
reading such texts, it is difficult for a student to use the techniques of contextual guesswork, since the text is
built around facts, theories, principles, processes, or other abstract concepts that even in their native language
require significant mental work. These texts are classified as authentic.
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Reading an authentic professional text assumes that a student has the ability to extract necessary profes-
sional information from the proposed material for further use in his/her activities. Work on the text itself in-
volves the contextualization of its communicative fragments at the sentence level (selective translation of
communicative fragments with new special vocabulary, choosing the right or wrong statement, text exercises
based on multiple choice such as «complete», «fill in», «suggest synonyms (antonyms)», as well as conver-
sations, etc.).

Today, the concept of «authenticity» is considered as a characteristic of the educational process, which
is reflected in the work of E.V. Nosonovich. He defines methodological authenticity as «the creation for edu-
cational purposes of materials, tasks and situations that are as close as possible to natural. Firstly, methodo-
logically authentic text correspondsto thr speech norms accepted by native speakers, and, secondly, specific
communication tasks «[4;12]. The same E.V. Nosonovich says that texts are considered authentic if they
were not specially created for educational purposes, but were originally intended by the author.for native
speakers and performing their real function for non-educational purposes. That is, an authentic text is a prod-
uct of real communication [6;139]. The same opinion is shared by S.K. Folomkina, who accepts «authentici-
ty» as originality, borrowing from genuine sources created by native speakers and not pursuing educational
goals. The key characteristic of an authentic text is its complexity [2, 68]. The authenticity of the text should
be reflected both in compositional and linguistic terms. This requires the presence of such attributes as integ-
rity, logical coherence, features of the sentence formationexpressed in the scientific ‘and/technical styles in
general.

Authentic texts must be adapted depending on the language level of the students. Adapted texts are ac-
tually the same authentic texts, but for methodological purposes small echanges such as simplification and the
strengthening of certain characteristics of the text is made. The adapted texts are of particular importance at
the initial levels of language training. Working with adapted professionally-oriented texts is based on com-
pleting a set of tasks. For instance:

1. Explanation of the lexical meaning of the following words according to the dictionary of
S.I. Ozhegov:...

2. Matching of synonyms for words:...

3. Reading the text, highlighting the main information.

4. Question-answer conversation.

5. Finding constructions with temporal and abstract meaning in the text.

6. Outlining thesis and writing abstracts.

The final post-text stage involvescthe transformation of texts in various ways in order to present new
text information to the student. Depending on the language level, this can be retelling, formulating questions,
taking notes, drawing up a plan, testifying, annotating. To introduce and consolidate lexical and grammatical
material, to develop skills and/abilities, modern didactic principles of visualization, audio and multimedia,
video equipment should be widely used. They help to simulate case studies in which language learning takes
place immersing in the cultural and professional environment of its native speakers.

Post-text tasks can be divided into two groups. The first group includes tasks, the implementation of
which reveals understanding of the reading, while the fulfillment of tasks of the second group involves work
with oral and written speech. Control ofreading is performed by the following tasks:

1. Find andread the sentences that answer these questions...

2.Find and read the passage where this statement is confirmed (refuted)...

3. Find sentences in the text that have the main semantic idea.

4. Answer the questions — «yes» or «noy.

5. Title the text.

6. Make a question plan for the text.

7. Formulate the main theses of the text.

8. Determine which of these statements do not match to the content of the second paragraph.

9. Answer the questions.

10. Arrange these theses in the sequence corresponding to the content of the text.

The purpose of the exercises used at the post-text stage is the formation of probabilistic language and
semantic forecasting skills. Possible areas of work for the teacher and students — lexical and grammatical
analysis of the text (comparison of lexical units; selection of semantically close (opposite) words, their com-
patibility, semantic connections and relationships); semantic analysis of the heading of a text; decomposition
of a text into structural, syntactic and semantic parts; consideration of various ways of expressing subject-
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object relations in the Russian sentence; analysis of various types of complex sentences; study of means of
inter-sentence communication, etc. When determining the degree of complexity and coherencein the use of
exercises, the following should be considered:

—the content and volume of the lexical-grammatical and syntactic material should be sufficient for a
particular stage of language learning;

— the sequence of using the material in the exercises should take into account the growth of linguistic
and operational difficulties;

— the number of exercises should be sufficient to automate actions and operations that ensure transition
from conscious proficiency of linguistic material to its unconscious use in the speech.

It is important to organize the activities of students in the process of performing the exercises in such a
way that the consolidation of the obtained lexical, grammatical and syntactic knowledge is sensible. There-
fore, the material offered to students should contain important and useful information for them. Methodolog-
ically well-organized work on the content of the text will help readers realize the positive role of the target
language system in satisfying their communicative and cognitive needs and create conditions for the for-
mation of the necessary oralabilities and language skills.

When teaching introductory and learning types of reading, there are usually used tasks that reflect real
situations of professional reading of a specialist, for example, writing an abstract to an article; reading part of
the article / text of an interest; accurate translation of a sample / part of an«article / text. Selection of texts for
solving the proposed problem / task can be recommended as an assignment.

For the development of skim and scan reading, proper situations are created. Students are given oppor-
tunity to choose one of several proposed texts of the workbook or.thejournal. At the same time, it is neces-
sary that the student justifies his choice, explains the reasons why he rejected other texts. To do this, he/she
looks through the proposed texts using skim and scan reading.

Reading for search exists as an independent type of reading and it is important for future professional
work. Exercises related to the search for specific information are done in the lesson. These skills are neces-
sary for students to search and select literature for an essay, report, for writing an annotation for an article or
a report.

Te result of teaching reading skills in a professional foreign language appears through the control of
understandingof a reading material. When determining the level of readingskills in the target language, the
assessment is carried out according to the results of the tasks for search, introductory reading or reading for
learning at the intermediate and upper stages of training.

Self-reading assignments are creative and serve as practice in various types of reading [5]. To develop
students' necessary skills in one or.another form of reading, it is necessary to connect independent reading
with complex content. For example, the preliminary selection of texts for reading and subsequent reading can
be oriented towards the implementation of state programs such as «Rukhani zhangyru» [6]. This kind of
reading is associated not only with the identification of professional texts, but also with the spiritual and
moral education of students.

Research results

So, in the professional language training to form the necessary professional competencies of intercul-
tural communication, it.is important to teach students reading skills based on literature on their major profes-
sion, ensuring the ability to generate and adequately interpret information in the target language. For a future
specialist to be able to timely updatethe latest information in the areaof his profession, it is necessary to pay
special attention to the development of exactly those types of readingskills that correspond to his needs —
namely reading for search, skim and scan, introductory reading and reading forlearning.
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OKBLIBIM KJCiOM 0aFbITTAFaH TIIAIK JAHBIHABIKTAFBI
ceiljiey opeKeTiHiH TYpi peTiHae

Makanazna kociOu OarbITTajdFaH TUIAIK JaWbIHIBIKTBIH ©3€KTi Macenenepi TanpanraH. OKbUIBIMABI CoilIey
OpEKETIHIH TYpi peTiHIe OKbITyFa epeKile KoHin OemiHreH. OKyLIbLIapAbIH TULIK TaibIHABIK JeHIeHiHEr
A BIPMAIIBUTBIKTAP/IBI €CKEPE OTBIPBII, OKYIBIH OPTYPIIi TYPJIEpPiH OKBITY Macelnesepi 3eprrenrer. OKpUIbIM
ayb3llla Ceiliey KapbIM-KaThIHACBIHBIH [afbUlapbl MEH JaF/bUIapblH JaMBITYFa bIKINAT eTETiH. coiliey
opexertiHiH 6ip Typi perinne KapacTtoipsurrad. Ceiiiey opekeTiHiH Oy TYpi OKBITYIBIH Ma3MYHBI MEH Heri3ri
MIPUHIOUNTEP], COHNAKH-aK OKBITYy pPEeTTLNIri OOHMBIHINA OKBITY Kypamsl peTiHme cumnarrtanrad. Kemreren
FaJIbIMJAp OKBUIBIM TYPJIEPIH JKIKTeyre Heri3[eNreH Kociou GarbITTanFaH OKbITY HEri31HAe TalchpMaapibH
TYpJiepi MeH ceiiiey KyY3bIPETTUIrH KaJlbIITACThIPy JKONAapbiH ycbiHaipl. LIler TimiHmeri MOTiHHIH
KUBIH/ABIKTApbIH JKEHYAIH JKOJIIapbl YCHIHBbUIFaH. Makajlaa OKbUIBIMHBIH OpTYpJi TYpJIEPiH OKBITYIbIH
HEeTi3T1 NPUHLIUNTEP] KOPCETIIIeH.

Kinm ces3dep: OKbUIBIM, Ceiiliey OpeKeTiHIH Typi, KociOum OarbITTaiaFaH TINAIK JaWbIHIBIK, OKY TYpJIepi,
AyTEHTUKAJIBIK MOTiH.

A.H. bexmamena, M.K. Axranues

YreHue KaKk BUJ pe4eBOM 1eATeIbHOCTH
B NPO(eCCHOHATBLHO-OPUEHTHPOBAHHOM SI3LIKOBOM MOATOTOBKE

B crarbe nmpoaHaIM3npoBaHbl aKTyalbHBEIE BOIPOCH PO(HECCHOHAILHO-OPHEHTUPOBAHHOM SI3BIKOBOH ITOJI0-
ToBKH. Oco6oe BHUMaHHE yJeJIeHO 00yUYeHHIO YTEHHIO KaK BUJLy peueBOH JeaTenbHOCTH. [locTaBieHs! mpo-
O1eMBI 00yUeHHMS pa3HBIM BUIAM UTSHHS C yIE€TOM pa3lIMuuii B yPOBHE S3BIKOBOH MOATOTOBKY 00yJaromuX-
cs1. UTeHne pacCMOTPEHO KaK BUI PEUEBOH JEATENbHOCTH, CIIOCOOCTBYIOIINH Pa3sBUTHIO HABBIKOB U yMEHHMI
YCTHOH peueBOil KOMMYHUKalUK. JaHHbIA BU pedeBON IEATEIBHOCTH TAKIKE XapaKTEPU3yeTCsl KaK CPelCT-
BO 00y4eHHS 10 COJEPKaHUI0 ¥ OCHOBHBIM TPHHIIMIIAM O0YUEHUsI, a TAKXKe TTOCTIE0BATENBHOCTH 00ydeHNSI.
ABTOpBI Ha OCHOBE KJaccH(UKAMil BUJIOB YTEHHUS, BBIIBUIACMbIX OOJIBIIMHCTBOM YUYEHBIX, MpELIararoT
CBOM THITBI 33/IaHNH ¥ IIyTH ()OPMHUPOBAHUS PeIeBOH KOMIIETEHIINH Ha OCHOBE 00ydeHHs MpodeccHoHaIBEHO-
OpPUEHTUPOBAHHOMY UTEHHIO. IIpenoskeHsl TyTH MPeoIOICHUS TPYIHOCTEH HHOA3BIYHOIO TEeKCTa. B craThe
BEIJIBUHYTHI'OCHOBHBIC TIPHHIIAIIB 00y4YeHHs pa3INYHBIM BHIAM UTCHHSI.

Knrouegvle cnosa: YTCHUEC, pequoﬁ BHUJ ICATCIIBHOCTH, Hp0(1)eCCI/IOHaJ'II:HO-OpHeHTI/IpOBaHHajI SI3bIKOBas 1Mo~
TOTOBKA, BH/IbI YTCHU A, ayTeHTPI‘-IHI:IfI TEKCT.
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