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The paper presents the results of generalized personal and colleagues’ professional teaching expetience as
well as of the conducted content analysis of the data on teaching foreign languages at higher educational es-
tablishments of the Republic of Kazakhstan. The authors puts forward the problem of professional orientation
of foreign language teaching for students of various non-linguistic majors and, therefore, revision of the con-
tent and methods of foreign language teaching. Thus, the main goal of teaching foreign language in any high-
er school is to develop the foreign language professional-and-communicative competence so that a student
will be able to socialize and solve communication challenges in the context of intercultural professional
communication. The achievement of the stated goal is seen by the authors in setting up certain. conditions,
which are possible to be created within multilingual educational programs. The article highlights the main
trends in exposing contemporary problems of forming professional-and-communicative competence of future
specialist in the process of foreign language teaching at universities and presents the achievements in this area
of knowledge.
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Introduction

At the present stage of Kazakhstan Republic’s development, the problem of improving the quality of fu-
ture specialists’ professional training is regarded as.one of the main objectives of its higher education policy.
The country’s educational paradigm is now aimed at competence development approach that involves the
development of a person's ability to apply his knowledge and skills to solve specific practical problems. This
has led to the necessity to modernize higher education in the country and develop a new model of a specialist
with professional competency, which is understood as a complex integral composition including a wide
range of components where each’component presents a set of systematized knowledge, skills, personal quali-
ties and ways of thinking.

The integral component of future specialists’ professional competency is foreign language professional-
and-communicative competence.<The need to form this competence is arisen from the scientific-and-
technological cooperation in the world as well as the expansion of Kazakhstan’s international contacts in the
field of education; industry and business. The increasing necessity for specialists with foreign language pro-
fessional-and-communicative competence resulted in the fact that the academic subject of «Foreign Lan-
guage» becomes one of the key subjects in the formation of personhood, professional knowledge and skills
of future specialists. Possessing great educational potential, the subject of «Foreign Language» in higher ed-
ucational ‘institutions handles the problem of personality development and ensures the systematic replenish-
ment of professional knowledge, the formation and development of professional communicative skills. Con-
sequently, Kazakhstan’s universities face the task of working out a strategy for improving the content, prin-
ciples and methods of teaching foreign languages in universities to train such kind of specialists who will be
able to carry out professional and business communication in conditions of increasingly globalizing produc-
tion, economy and society. The working out of such a strategy involves the development of an integrated
approach based on theoretical study and experimental verification of the foreign language education content,
educational trajectories and learning technologies.

Problem Statement

The practice of professional education in Kazakhstan’s higher educational establishments shows that
the training of students in universities is primarily aimed at the acquisition of professional knowledge, skills
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and abilities. It turns out to be focused on developing highly specialized consciousness and thinking while
the professional activity requires not only good professional knowledge but also communicative knowledge,
skills and formed personal communicative qualities.

Therefore, teaching communication as a special and independent kind of professional activity is an im-
portant part of the process of forming and developing communication skills of future specialists in the course
of their professional training. Speaking about the training of future professionals, we take into consideration
those occupations whose future professional activity is not directly related to a foreign language unlike for-
eign language teachers, translators, interpreters, etc. A future specialist in engineering, natural sciences or
humanities who has no relevant language proficiency comes across to serious difficulties during his'or her
communicative interaction. This makes the problem of the formation of students’ professional-and-
communicative competence be of a prime importance since the success of students’ activity asfuture:profes-
sionals largely depends on the level of the formation of this competence. In order to preventthese difficulties
the formation and development of professional-and-communicative competence should be purposeful“and
specifically organized.

All this has stimulated the gradual process in the development and implementation of multilingual edu-
cation in the education system of the Republic of Kazakhstan. According to the principles of the national
project «Trinity of languages», multilingual education in conditions of Kazakhstan’s system implies the ac-
quisition of three languages during the process of training: the study of Kazakh asthe state language, Rus-
sian — as the language of interethnic communication in the country and English — as the language of the
successful integration into the global economy and international community: Each of the mentioned above
languages is intended to solve certain objectives of the life activity of every Kazakhstan’s citizen. Teaching
these languages is not considered only as teaching a subject aimed at the formation of linguistic competence
and personal development of students but also as the process of mastering the basic knowledge and skills for
effective professional activity in each of the three languages. Moreover, in Kazakhstan’s education policy the
study of foreign languages (not only English) is one of the most important criteria for practical and profes-
sional life activity of a man in the modern multilingual and multicultural world.

In this regard, the process of teaching English takes:.on a new significance since this language proficien-
cy is to allow future professionals to realize such aspects of their professional activity as the timely acquaint-
ance with new technologies, discoveries and trends in science and technology, the establishment of profes-
sional contacts with foreign partners, and ensure the professional competency development. This in turn has
led to the need for the new selection of the content of foreign language education, the determination of the
trajectory and principles of training, the development of special methods (technologies), the working out of
appropriate specialized textbooks, educational materials and other.

Thus, presently the system of higher education in the Republic of Kazakhstan has to develop a curricu-
lum on the English language with teaching professional speech communication skills as its important com-
ponent. This component is vital as while teaching communication skills of professional speech, the profes-
sional-and-communicative competence as a main component of students’ foreign language training is
formed. At the same/time, the process of the formation of professional-and-communicative competence
should include not only the learning of language knowledge, structural-and-componential composition of the
target language and regularities governing the formation of a new language system, but also the acquisition
and adoption of social norms of behavior, values and ability to implement them in their future careers.

In addition to an appropriate curriculum on the English language, the other necessary condition for the
formation of professional-and-communicative competence is the personal motivation of students to master
this competence. As the domestic educational practice shows, students do not always recognize the techno-
logical sides of professional communication and relevant communication skills as important tools and condi-
tions of their effective professional activity in the future. The insufficient theoretical and practical level of
professional-and-communicative training of future professionals, their poorly formed motivational attitude to
professional communication as an important aspect of their professional activity as well as undeveloped pro-
fessionally significant communicative skills and personality traits result in the fact that in the future a signifi-
cant part of university graduates experience difficulties in their professional communicative activities.

Methodology

The effective organization of the English teaching process aimed at the formation of professional-and-
communicative competence primarily requires the definition of this competence, which correspondingly in-
cludes the concepts of communicative and professional competences.
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The analysis of scientific literature has shown that the concept of communicative competence can be in-
terpreted from several viewpoints:

epsycholinguistic, which interprets communicative competence as speech activity ability of possessing
basic techniques of the formation and formulation of a thought with the help of language means [1], formed
mechanisms of perception and production of speech in a foreign language [2], the acquisition of the main
types of speech activity [3];

esociolinguistic, which links communicative competence with the extra-linguistic conditioning
of speech activity, the acquisition of consistency patterns of speech norms functioning, i.e. concepts of lan-
guage usage, registers of communication in accordance with ethno-cultural norms of speech behavior [4];

elinguistic, which studies the process of actualization and interaction of units, classes and categories of
language system in speech, i.e. the transformation of elements of language system into elements of speech
system [5].

Thus, on distinguishing these approaches, we see that communicative competence integrates the con-
cept of «linguistic competence». It has to be noted that «the living process of linguistic units functioning is
carried out in speech, but the rules and types of functioning of linguistic units relate to the system and the
norm of a language and language system» [6]. Theoretical knowledge and its enhancement based on linguis-
tic competence focus on the formation of communicative competence, i.e. the ability of using language
means to solve communicative tasks in specific forms and various communicative situations.

Communicative competence supposes:

1) the possession of linguistic competence (the knowledge of system-and-functional features of a lan-
guage);

2) the presence of formed skills to correlate language means with tasks and conditions of interaction
between communicants from different cultures; it is an important factor in the formation of secondary lin-
guistic identity.

Therefore, communicative competence and linguistic competence include communication skills. Fur-
thermore, communicative competence assumes the knowledge of norms, values and patterns of verbal behav-
ior which are common in the society of another culture and which an individual smoothly, naturally and easi-
ly implements in different communicative situations in a foreign language.

The system interrelation «language - speech.- speech activity» in the theory of communication deter-
mines such communicative qualities of foreign speech as correctness, clarity, richness, diversity, etc. In such
a case, Markova emphasized that the interrelation «speech - thinking» (A.N. Leontyev) allows a man to un-
derstand speech characteristics such asaccuracy and consistency, while the qualities of expression and figur-
ativeness are associated with the interrelation «speech-consciousness» (A.N. Leontyev, A.A. Leontyev).
At the same time, the interrelation «speech - person/speech addressee» makes speech comprehensible and
active.

The acquisition of knowledge, skills of professional-and-verbal behavior and norms in various situa-
tions of professional communication as well as the gradual movement from artificial speech to natural one in
different types of professional speech activity in a foreign language occurs gradually in the course of master-
ing professional foreign language. This all leads to the formation of communicative competence.

Basing on.the analysis of the study of the phenomena «communicative competence» (I.A. Zimnyaya,
D.I. Izarenkov, “A.A. Leontyev, et al.) and «professional competence» (A.A.Bodalev, LF. Issaev,
A K. Markova, et al.), we define professional-and-communicative competence (PCC) as a complex profes-
sional and personal language resource of students which ensures the realization of communication in a par-
ticular speech situation while observing modern language/speech norms and allows to adjust communicative
behavior in the field of professional communication depending on a situation. Foreign language professional-
and-communicative competence is the result of communicative teaching a foreign language when students
acquire a set of interrelated theoretical knowledge, practical skills and skills of professional speech commu-
nication.

According to Makar [7], foreign language can be not only the subject of mastering, but also a means of
developing professional-and-communicative competence. This involves the expansion of the concept of pro-
fessional orientation of foreign language teaching, which includes another component - professionally ori-
ented focus of the content of educational material. Professionally oriented training provides professional fo-
cus not only on educational content, but also on activities, including methods and techniques that develop the
professional skills.
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Professional orientation of activities:

—requires integration of the subject of foreign language with the majors;

— sets the problem of teaching future professionals based on interdisciplinary connections to apply for-
eign language as a means of regular replenishment of their professional knowledge, as well as means of de-
veloping professional skills;

—involves the use of teaching methods and modes capable of developing necessary professional skills
of the future specialist.

Considering foreign language as means of developing professional orientation of the future specialist,
Roshchina [8] notes that the study of professionally oriented language material establishes two-way commu-
nication between the desire of students to acquire professional knowledge and success of language learning.

Teaching a foreign language in order to develop successfully professional-and-communicative compe-
tence requires a new approach to the selection of content. Galskova [9] states that the content of foreign lan-
guage teaching should include then:

—a scope of communicative activities, themes and situations, speech acts and speech material, taking
into account the professional orientation of students;

— linguistic material (phonetic, lexical, grammatical, orthographic), its presentation rules and skills of
operating them;

— a set of special (verbal) skills that characterize the level of practical mastery of a foreign language as a
means of communication, including in situations of professional and business communication, joint produc-
tion and research;

—a system of knowledge of national and cultural characteristics and realities of the foreign language
country.

Objectives of the Study

The purpose of teaching foreign language for students of non-linguistic majors is to achieve the level
sufficient for its practical use in the future professional activity. Professionally oriented foreign language
teaching provides professional focus not only on the educational content, but also the activities of developing
professional skills. Today’s graduate is expected not only to be able to read and translate professional texts,
but also use foreign language in various fields of communication.

Thus, the objectives of the study were to:

— summarize first-hand and faculty members’ professional experience in teaching foreign language;

— cover the main tendencies in exposing pressing issues of teaching foreign language in universities of

Kazakhstan and the achievements in the given field.

Results and Discussion

For the last few years, Kazakhstan's system of higher education has been working at solving a problem
of teaching future specialists professional communication skills in a foreign language. Therefore, the number
of credits for foreign language learning in state education standards was increased, thus allowing students to
learn a language during the basic course of foreign language amounting to 6 credits on the first year of stud-
ies and the course of professionally-oriented foreign language amounting to 2 credits on the second or third
year of studies. The goal and the content of professionally oriented foreign language defined by the Concept
of the Development of Kazakhstan Republic's Foreign Language Education assume teaching of professional
communication skills within the framework of a certain specialty with the use of a foreign language for spe-
cific purposes (LSP). The students' acquisition of professional-and-communicative skills implies the pur-
poseful study and acquisition of definitions and terms of the future professional activity filed in a foreign
language, the expansion of information base of authentic texts, the mastering of learning strategies, abilities
to interpret, conduct a discussion, give reasons, and solve typical professional tasks. The achievement of the
designated above objectives is impossible without modeling professional-and-contextual situations connect-
ed with the future professional work of students as much as possible.

The quality and efficiency of teaching professionally oriented foreign language depend on the accurate
formulation of the goals of the given subject, social and professional orientation of speech activity. At the
same time, the specificity of a specialty should be considered: the work on special texts, the studying of spe-
cific professional themes for the development of oral speech skills, the studying of terminology on corre-
sponding specialty, the working out of text books by teachers for the activation of grammatical and lexical
materials as well as general and professional competences of students. The selection of the subject content is
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aimed at promoting the versatile and complete formation of a student personality, his/her training for the fu-
ture professional work. Professionally oriented foreign language teaching provides the formation of students'
ability to communicate in particular professional, business, scientific spheres and situations with taking into
account features of professional competences.

Thus, according to the Concept of the Development of Kazakhstan Republic's Foreign Language Edu-
cation the studying of professionally-oriented foreign language can be structurally and meaningfully present-
ed in the form of the following formula: level B2 + LSP (language for the specific purposes), that corre-
sponds to the international standard level of foreign language proficiency.

When doing the subject of «Professionally-oriented foreign language», students study the language ma-
terial including specific lexicon and grammar peculiar to official, business and scientific styles of speech,
master the genres of oral and written communications used in professional sphere, themes and situations of
professional-and-business communication, thereby raising the level of their foreign language communicative
competence in professional sphere.

However, it does not obviously seem possible to develop students' foreign language professional-and-
communicative competence within the framework of one subject and with such a small number of credits
(2 credits). Hence, it was necessary to search for additional possibilities and solutions of the given problem.
Like many other higher educational institutions of the country, Karaganda State University has also faced the
given problem. The university's way to solve the problem led to working out of its own curriculum on a for-
eign language, in particular on the English language, covering both courses of language studying: the basic
and professionally oriented ones.

The offered curriculum on the English language includes the following statements:

1. As it has been mentioned above, foreign language teaching of students in Kazakhstan Republic's
higher educational establishments is carried out within the framework of two compulsory subjects «Foreign
language» and «Professionally-oriented foreign language». Each of these subjects has its own definite goals
and objectives. According to standard curricula of these subjects, the goal of «Foreign language» subject is
the development of linguistic, sociocultural and discursive competences whereas the goal of «Professionally-
oriented foreign language» subject is the development of students’ skills of speech activity in a foreign lan-
guage in their field of study. In our case, the wholeaniversity course of foreign (English) language has a pro-
fessionally-oriented approach; therefore its objectives are defined by communicative and informative re-
quirements of specialists of a corresponding area.

2. The basic content components of the English language course are:

— the spheres of communicative activity covering household, social, sociocultural, educational and pro-
fessional spheres of communication, and also themes and situations of foreign speech activity within the spe-
cific professional spheres of communication activity;

— communication means_(lexical units, grammatical forms and constructions, speech patterns and for-
mulas, socioculturally marked linguistic units and speech clichés, scientific lexicon and professional termi-
nology);

—texts of various character in content, genre, style, containing sociocultural, linguocultural and profes-
sional knowledge;

— skills to understand and use the whole variety of language material in oral and written speech forms in
different situations, including situations of professional communication;

— skills and abilities of foreign oral and written communication in accordance with the activity fields of
a future specialist.

3. From the methodological viewpoint, it is advisable to develop all speech activity skills in the interre-
lated‘'way, teach linguistic phenomena in the unity of their form, meaning and functional significance based
on spiral progression principle, use authentic texts and provide authenticity in students’ educational and
speech work.

4. The language material is considered as the realization method of a definite type of speech activity
and uses functional-and-communicative approach when selected.

Therefore, the goal of the English language course for students of non-linguistic majors is the develop-
ment of common competence and the formation of the professional-and-communicative competence, i.e. the
ability to realize the communication in English in terms of intercultural professional communication.

As the practice shows, it is unlikely to achieve the goal of the English language course stated in the cur-
riculum while studying the compulsory subjects «Foreign language» and «Professionally oriented foreign
language» primarily because of the school leavers’ low starting level of language knowledge and skills. To
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achieve the stated goal of the English language course at non-linguistic faculties (B2+LSP), the studying of
the English language is suggested to be carried out by a certain education trajectory, i.e. not only on account
of the compulsory module of a specialty curriculum but also at the expense of the university elective compo-
nent of a curriculum (additional credits of elective modules or additional types of training).

This statement has defined the functioning of two educational trajectories in the teaching process of Ka-
raganda State University, the so-called «common» educational trajectory which assumes the teaching of the
English language within the framework of two compulsory subjects «Foreign language» and «Professionally
oriented foreign language» and the trajectory based on the program of multilingual education which implies
the teaching of English both on account of the compulsory module of a specialty curriculum and the univer-
sity elective component of a curriculum.

Thus, according to the program of multilingual education the teaching of the English language.in the
university is carried out during the first three years of studies within the following subjects of the curriculum:

1) subject «Foreign Language» of the compulsory module of the curriculum totally amounting to
6 credits and the subject «Basic Course of the English language (levels A2-B1)» of the curriculum elective
module with 6 credits in the first and second semesters of the study in the university (12 credits in the first
year of study);

2) subject «Basic course of the English language (levels B1-B2)» of the elective module of the curricu-
lum amounting to 3 credits in the third and fourth semesters respectively (6 credits in.the second year of
study);

3) subject «Professionally-oriented foreign language» of the compulsory:medule of the curriculum with
2 credits in the fifth semester of the study (2 credits in the third year of study).

The problem of developing the system of professional language teaching for future specialists at non-
linguistic faculties is characterized by many aspects. The characteristic feature of professionally oriented for-
eign language is that it acts as the means and the goal of teaching, i.e. the study of professionally-oriented
language material has to be directed both to the usage of special professional knowledge and successful lan-
guage acquisition by students.

In the university there are also additional courses for faculties to improve students' knowledge of Eng-
lish for their future professional activity, for example, «The Theory and Practice of Translation of English
scientific literature», «Business English», «English for academic purposes», «English for professional pur-
poses», «English for students of Chemistry Faculty», etc. at the third and fourth years of the studies provided
on account of additional credits of elective' modules. Faculties are recommended to include these courses in
the curriculum of multilingual educational programs and as our experience shows the inclusion of these dis-
ciplines is being widely practiced in many non-linguistic majors of the university.

The study of Kazakh, Russian and English languages does not speak about getting multilingual educa-
tion. Multilingual education in Kazakhstan also includes the teaching of basic and major subjects in these
languages in accordance with the principle of double-entry knowledge, which assumes a parallel learning
and mastery of languages through the study of language subjects and through a language of instruction of
major subjects.

The study of major subjects in English is another important factor in the formation of professional-and-
communicative .competence of students enrolled in the multilingual educational program. According to
«Regulations on the organization of multilingual education in higher educational institutions» developed by
Gagolina, Zhetpisbayeva, Akbayeva & Shaikhyzada [10] the third and fourth years of the university study
provide teaching of 3-4 basic or major subjects in English. This facilitates not only the improvement of stu-
dents’ foreign language knowledge and skills in their major but also skills of professional communication.

Conclusions

Summarizing aforesaid, we can tell that multilingual education in Kazakhstan focuses on successful
professional self-realization of students as future professionals in the world community. First, it is provided
with the content of foreign language education in the framework of multilingual educational programs and
principles of teaching the English language, among which the principle of professional orientation of teach-
ing (with account of students’ major) is basic. The given principle implies the consideration of the future ma-
jor and professional interests of students at the English language lessons. The content of professionally ori-
ented teaching of a foreign language for students of non-linguistic faculties should be based on studying ob-
jects of the foreign professional reality. At the same time, the process of teaching professionally oriented for-
eign language should be structured in line with the formations of professional-and-communicative compe-
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tence. In turn, the received experience on teaching students the English language in accordance with the spe-
cial education trajectory within multilingual educational programs allows us to single out the following con-
ditions of the formation of professional-and-communicative competence:

—The determination of the trajectory of foreign language teaching which will contribute to the
achievement of the set goal of the foreign language course that assumes mastering professional-and-
communicative competence. The given trajectory should include all stages of foreign language teaching with
corresponding language subjects and major subjects taught in a foreign language, and levels of foreign lan-
guage proficiency according to the Common European Framework of Reference for Languages.

— The working out of the new content of the curriculum on a foreign language which has to be profes-
sionally-oriented throughout the whole period of teaching students a language and is determined by commu-
nicative and cognitive requirements of specialists of a corresponding professional area.

— The realization of the principle of double-entry of knowledge, which assumes the studying of major
subjects in a foreign language, in other words, the students’ language acquisition, is provided both through
studying of language subjects and a language of instruction of major subjects.

— The personal motivation of students to master professional-and-communicative competence which is
understood as the students' comprehension of professional-and-communicative competence as an important
condition and means of their effective professional work in the future.

Thus, the provision of the above stated conditions will promote the effective process of the formation of
students' professional-and-communicative competence that is an integral component of their professional
competence as future specialists.
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Kazakcran Pecny0ukacbinaarbl KONTiJiAl OL1iM Oepy sKarqalbIHAAFbI
CTyIeHTTepAi KIciOu AaiibIHAAay Heri3ri KOMIIOHEHT peTiHae meTTiaai
KdciOu-coiiey Ky3bIpeTTUIIKTI KaAbINTACTBIPY

Makanama opintecTepliH JKeKe JKOHE KociOM Meqarorukaiblk ToxKipuOeraepiH KUHAKTay, COHAaif-ak
Kazakcran PecmyOnmKkachIHBIH KOFapFbl OKY OpPBIHIApBIHIA IIET TIIAEPiH OKBITY OOMBIHIIA MOIIMETTepi
Ma3MYHJBIK Talay HOTHXKenepi OepiireH. ABToOpiap SpTYpil TULIIK eMeC MaMaHJIBIKTAaFbl CTYAEHTTepAiH
IIeT TUTIH OKBITY/BIH KociOM OaraapblH XKoHE THICIHIIE IIET TUIH OKBITYBIH Ma3MYHBEI MEH 9JliCTepiH KaiTa
Kapay MoceneciH aira TapTThl. Ochlmaiimma, Ke3 KelreH jK00-Ia IIeT TUTIH OKBITYJBIH HEeTi3ri MakcaTbl
CTYJICHTKE MOJICHUCTAPANIBIK KACiOM KapbIM-KaThIHAC MOH MOTIHIHAE KapbhIM-KaTBIHACTBIK MiHJETTep.l
HICIIYTe JKOHE AJIEYMETTEHyre MYMKIHIIK OepeTiH e3re TiNAi KoCiOM KapbIM-KAaTHIHACTBHIK KY3BIPETTLTIKTI
naMbITy Oombin TaObutazbl. KoiburFaH MakcaTKa KOJDKETKI3y YIHIH aBTopiap Kentiniai Oimim  Gepy
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6arqapnaMainapbl neHOepinae Kypyra Ooatsia O6enrini O6ip sxarmaitnapasl sxacayabl ke3neni. Makanana xoo-
na LIeT TUTIH OKBITY YpIiciHae Kasipri 3aMaHFbl MoceNeNepiH IMIenryeri Herisri mpouectep OoJjariak
MaMaHHBIH KOCiOM KapbIM-KaThIHACTBIK KY3BIPETTUIIH KaJbITACTHIPY OOWBIHINA 3aHABUIBIKTAPHI JKOHE
OLUTIMHIH OCBI CaJlaChIHIAFBI KETiCTIKTEPl KOPCETINITEH.

Kinm cesdep.: mertingl KociOM KapbIM-KaTBIHACTBIK KY3BIPETTINIK, Ka3aKCTaHABIK JXOFaprbl OuTiM Gepy
JKyHeci, KenTiai 6iimM Oepy, TUIIIK eMec MaMaHIBIKTap, KociOu AibIH/BIK, T TUACPIH KociOn Oarmapiisl
OKEITY.

B.A. XKernmc6aena, JK.I'. Illatixp3ana, E.A. Koctuna

DopMHUPOBAHUE HHOAZBIYHOU NMPO(EeCCHOHATBHO-KOMMYHUKATUBHOM
KOMIIETCHIIMH KAK OCHOBHOI'0 KOMIIOHEHTA NPO(eCCHOHAIBbHON NOAFOTOBKH
CTYJAEHTOB B YCJIOBHSIX MOJIUA3BIYHOT0 00pa3oBanus B Pecnybduuke Kazaxcran

B crarbe nmpencrasieH 0000IICHHBII JIMYHBINA ONBIT aBTOPOB M OMBIT KOJUIET B NPENOJaBaHUM Npodeccro-
HAJIbHO-OPUEHTUPOBAHHOT'O MHOCTPAHHOTO S3bIKa, & TAKKE PE3yJIbTaThl IPOBEICHHOIO aHAIN3a CO/ICPIKaHNs
00yueHHs] MTHOCTPAHHBIM sI3bIKaM B By3e. ABTOpaMH BBIIBHTraeTcsi mpobiaema npodeccuOHanbHOM opHeHTa-
UM MHOS3BIYHOTO 00pa30BaHUs CTYCHTOB HESI3BIKOBBIX CIIEIMAIBEHOCTEH, KOTOpas TPeOyeT mepecMoTpa co-
JepKaHUsl ¥ METOZ0B OOYYEHHSI HHOCTPAaHHBIM sI3bIKaM. BclieZicTBHE 9TOTO TIIaBHOM IEIbio 00yUEeHUS MHO-
CTPaHHOMY SI3BIKY B BBICIIEH IIIKOJIE SIBIISICTCS Pa3BUTHE MHOS3BIMHON MPOdecCHOHAIFHO-KOMMYHHKATHBHOM
KOMITIETEHIIH, KOTOpas B JaJbHEHIIEM IO3BOJIUT CTYJCHTaM OCYLIECTBIATH KOMMYHHUKALHIO B chepe Mex-
KYJIBTYPHOTO NPO(eCCHOHAIBHOTO 00mIeHus. JJoCTHKeHNEe TTIOCTAaBICHHON LeJIN BUAUTCS aBTOpaMH B obec-
HEYEHNH OIPECICHHBIX YCIOBUi, KOTOPbIE BO3ZMOXKHO CO3/1aTh B PAMKAX MPOTPaMM IIOJIUSA3BIYHOTO 00pa3o-
BaHMA. CTaTbsl TAKXKE 3aTPArMBacT OCHOBHBIC TEHJCHLMH B PELICHUH CEFOAHSLIHMX NpobiieM 1o GopMupo-
BaHHIO NPO(EeCCHOHATLHO-KOMMYHUKATHBHONW KOMIIETEHIIMH OyayINX CIENHaIUCTOB B IpoLecce 00yueHus
MHOCTPAHHBIM SI3bIKaM B By3€ U MPEJICTABIIAET HMEIOLINECS PE3yJIbTaThl B JaHHOI 00JIacTH.

Knrouegvie cnosa: MHOSI3BIYHAS HpO(1)eCCI/IOHaJ'II)HO-KOMMyHI/IKaTI/IBHaSI KOMIIETCHI M, CUCTEMA BBICIICTO 00-
pa3oBaHusd PCCHy6J'H/IKI/I Ka33x0TaH, TOJINA3BIYHOC 06pa3013aH1/Ie, HCA3BIKOBBIC CIICHHUAJIBHOCTH, Hpod)eccno-
HaJIbHas MoAroToBKa, HpOq)CCCI/IOHaJII)HO-OpI/IeHTI/IpOBaHHOe OGy‘{CHHC HWHOCTPAaHHOMY A3BIKY.
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