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Abstract. Introduction. The authors of the article investigate the formation of pre-service
foreign language teachers’ professional identity in the conditions of higher professional educa-
tion. Its relevance is confirmed by the increased requirements of the society for the personality
of a specialist, by the urge for elaborating the internal confidence in his/her professionalism,
the ability to build effective professional interactions, and to realise'the need for self-expression
in his/her profession, all of which are an indicator of high-quality professional training.

Aim. The current research aims to provide the scientific justification for the effectiveness
of the developed pedagogical technology of constructing the professional identity of students —
pre-service foreign language teachers.

Methodology and research methods. This study was grounded on the provisions of com-
petency-based, personality-oriented, system-activity, axiological, anthropological approaches;
the principles of nature conformity, humanisation, integrity, professional reasonability, activi-
ty, and independence; conceptual theoretical provisions of personality and its development in
the process of education and professional training;theoretical and practical framework of using
modern educational technologies, recent research on professional and pedagogical training of
pre-service foreign language teachers and on using innovation technologies in the pedagogical
process of vocational training.

The study was conducted through the use of the following methods: theoretical analysis
of literary sources, generalisation of existing scientific provisions, derivation and systematisa-
tion of new knowledge, questionnaire method, observation, experiment, and statistical analysis
of the obtained data.

Results and scientific novelty. Empirically, the authors have determined and formulated
the pedagogical conditions for constructing the professional identity of pre-service foreign lan-
guage teachers. There has been developed and tested the pedagogical technology that proved
its effectiveness.in ensuring the formation of students’ professional identity till the status of
achievement, the development of three components of professional identity (cognitive, emo-
tional, and behavioural), and the correspondent professional and personal qualities and skills.

Practical significance. The materials of the study may form the basis for further advanc-
es in scientific investigations and bring advantages in psychological coaching during profes-
sional evolution of students and experienced foreign language teachers, who need to resolve
difficulties associated with professional identity.

The developed course on constructing the professional identity of pre-service foreign
language teachers can be put into university educational process as part of training methods
courses, student teaching placement, tutorial sessions, extracurricular activities on pedagogi-
cal excellence, qualification upgrade courses for experienced teachers and educators, methodi-
cal seminars, workshops, round tables, as well as into the process of handling the crisis condi-
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tions and professional burnout. This course can be included into the university curriculum as
a special discipline to prepare teachers both of foreign language and of other school subjects.

Keywords: pedagogical conditions, students’ professional development, students’ pro-
fessional identity, identity statuses, components of professional identity, pre-service foreign
language teachers.
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AnHomayusi. BeedeHue. AKTYaAbHOCTE HCCA€IOBaHHUS ITOATBEPKIAETCS BO3POCIIHMMU
TpeboBaHUSAMHU O0IIeCTBa K AUYHOCTH CIIEIIUAANCTa, HEOOXOIMMOCTBIO BEIPDAOOTKHU y Hee BHY-
TpeHHell YBepeHHOCTH B COOCTBEHHOM IIPOEeCCHOHAAN3ME, YMEHHUI BBICTPANBATh KadeCTBEH-
HbIEe ITPO(ECCHOHAABHBIE B3aUMOIECHCTBHSA, PEAAH30BHIBATH ITOTPEOHOCTE CAMOBBIPAIKEHHUS B
podheccun, YTo ABAIETCS II0Ka3aTeAeM KadeCTBEHHOM IIPOheCCHOHAABHOM ITOITOTOBKH.

ITenvio uccnedosaHus ABAdETCS HaydHoe obocHOBaHUE 3(h(EKTHBHOCTH pasdpaboTaH-
HOY IearornyecKoil TeXHOAOTHH (DOPMHPOBAHHUS IPO(ECCHOHAABHON MAECHTHIHOCTH Oy AKX
y4IuTeAeH MHOCTPAHHOIO S3bIKA.

Memoodonozust u memodst uccaeoosarust. MeTo10AOTHIECKOH OCHOBOM HCCAE€IOBAHUS BbI-
CTYIIHAU TIOAOKEHHSI KOMIIETEHTHOCTHOTO, AMYHOCTHO-OPUEHTHPOBAHHOTO, CUCTEMHO-/IEATEAD-
HOCTHOT'O, aKCHOAOTHYECKOTO, aHTPOIIOAOIHYECKOTO IIOAXO0B; IIPHUHIIUIIEI IIPHUPOL0CO0Opas-
HOCTH, T'yMaHM3aUHH, IEeAOCTHOCTH, IIPOMECCHOHAABLHOM I11€A€CO00Pa3HOCTH, AKTHBHOCTH H
CaMOCTOSTEABHOCTH; KOHIEIITyaAbHBIE IIOAOKEHHS TEOPUU AUYHOCTH U €€ Pa3BUTHS B IIPOIlecce
BOCITUTAHHA M IIPO(PECCHOHAABHOTO 00ydeHHs. B KauecTBe OCHOBHBIX METOAOB OBIAM HCIIOAB30-
BaHBl TEOPETHYECKUN aHAAU3 AHUTEPATyPHBIX HCTOYHHMKOB, 0000IIEHNE CYIIECTBYIOIIHMX Hayd-
HBIX TIOAOJKEHUI, BBIBOJ U CHCTEMAaTH3aIlNs HOBBIX 3HAHUH, OIIPOC U HabAIO[eHNe, IIPOBEIeHIe
OKCIICPpHUMEHTA, CTaTHUCTHUYECKUH aHaAu3 IIOAYYE€HHBIX NAaHHBIX.

Pe3ynsmamul u HQYUHASL HOBU3HA. OMIIUPUYECKHUM ITyTeM ObIAM BBIIEACHBI U CCDOPMYAH-
POBaHBI ITeJarorudecKre yCAOBHUs (DOPMHPOBAHHUS IIPOPeCCHOHAABHON HAEHTUYHOCTH OYAyIIHUX
yauTeAeld MHOCTPAHHOIO f3bIKa. PazpaboTaHa KM anpobGHpoBaHa IearorhdecKasl TeXHOAOTHH,
[OoKas3aBIIasg CBOIO 3(p(PeKTHUBHOCTE B obecriedeHun (hOPMUPOBAHUS IPOECCUOHAABHONM UAEH-
THYHOCTH CTYHAEHTOB IO CTaTyCa JOCTUTHYTOH, B Pa3BUTHH TPEeX KOMIIOHEHTOB IIPO(MECCHOHAAD-
HOI HMIAEHTUYHOCTH (KOTHUTHBHOTO, 3MOIIMOHAABHOTO M IOBEAEHYECKOr0) H COOTBETCTBYIOIIHX
IPOPeCCHOHAABHBIX K AMYHOCTHBIX KA4€CTB U HaBBIKOB.

IIpakmuueckas sHauumocmv. MaTepHasbl HCCAEIOBAHHS MOTYT IIOCAY?KHUTH OCHOBOM
IAS TaABHEHINIHUX HAyYHBIX H3BICKAHHUM, OBITH HCIIOAB30BAHBI JIAS OPTaHH3AIMH IIpoIecca
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TICUXOAOTHYECKOTO COIIPOBOXKIEHUS IIPO(PECCHOHAABHOTO CTAHOBACHHUS CTYAEHTOB, ydHUTeAeit
HHOCTPAHHOI'O A3bIKa, IIPUCTYIHUBIINX K CBOEH TPYAOBOH NeATEABHOCTH, HO HCIIBITBIBAIOIINX
noTPeOHOCTE B pa3pelIeHUH TPYAHOCTEH, CBA3aHHBIX C IPOMECCHOHAABHON HAEHTHYHOCTBIO.
PazpaboTaHHBIN Kypc 110 (DOPMUPOBAHHUIO IPO(ECCHOHAABHON HACHTUYHOCTH OYAyIINUX yIUTe-
Ae¥f MHOCTPAHHOTO sI3bIKa MOXKET ObITh BKAIOYEH B y4eOHBIH IIAaH By3a B KadeCTBE CaMOCTO-
SATEABHOHN MUCIIUIIAMHBI JAS IIOATOTOBKHU II€[arOrOB KaK MHOCTPAHHOTO s3bIKa, TaK U APYTHX
IIKOABHBIX IIPEIMETOB, HUCIIOAB30BATBCS B XOJI€ CTYAEHYECKHX ITeJarOTHYeCKHUX IIPaKTHK, Ky-
PaTOPCKUX YacoB, BHEKAACCHBIX MEPOIPUATHH IO IeJarorudecKOMy MacTepPCTBY, KypPCOB, IIO-
BBIIIEHHS] KBaAU(HUKAIIUH ONBITHBIX YYUTEACH U IperofaBaTeAeii, a TakKe B IIPOLecC pabOThI
C KPHU3UCHBIMHU COCTOSTHHUSIMHU U IIPO(PECCHOHAABHBIM BBITOPAHHUEM.

Knroueesle cnoea: renarorndecKUe YCAOBHUS, ITPO(PECCHOHAABPHOE CTaHOBACHHE, ITPO-
deccuoHanbHAsA UAEHTUYHOCTD CTYAEHTOB, CTATyChl HAEHTUYHOCTH, KOMIIOHEHTBI IIPO(ECCHO-
HaABHOM MAEHTHYHOCTH, OyAylye yYHuTeAs NMHOCTPAHHOTO S3bIKA.

Anst yumupoeanust: Ilaanna A. A., Taeyxkanosa I'. K., Capkanosa I'.'B. Tlegaroruue-
CKasl TeXHOAOTHS (DOPMHUPOBAHHUS IIPODECCHOHAAPHON HAECHTUYHOCTH OYAyIHX yYHTeAeH MHO-
crpaHHoro sa3b1Ka / / O6paszoBanue u Hayka. 2023. T. 25, Ne 1. C. 84-107. DOI: 10.17853/1994-
5639-2023-1-84-107
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Abstracto. Introduccion. La actualidad de la investigacion se ve refrendada por los re-
quisitos en crecimiento.que demanda la sociedad en relacion a la personalidad del profesional,
por la necesidad de desarrollar confianza ulterior en el mismo profesionalismo, por la capa-
cidad de formar cualidades de interaccion profesional, por el logro de la autoexpresion en la
profesion, hecho que se convierte en un indicador de la preparacion profesional de alta calidad.

El objetivo de la investigacion es fundamentar cientificamente la eficacia de la tecnologia
pedagogica desarrollada para la formacion de la identidad profesional de los futuros profesores
delenguas extranjeras.

Metodologia, métodos y procesos de investigacion. En calidad de fundamento de la inves-
tigacion metodologica se tuvieron las disposiciones de los enfoques de competencia, de perso-
nalidad-orientacion, de actividad sistémica, de axiologia y de antropologia. Igualmente jugaron
su papel, los principios de respeto por el medio ambiente, de humanizacion, de integridad, de
convenencia profesional, de actividad e independencia, las disposiciones conceptuales de la
teoria de la personalidad y su desarrollo en el proceso de crianza y formacion profesional. En
cuanto a los métodos basicos, se utilizaron el analisis teérico de fuentes literarias, la genera-
lizacion de las disposiciones cientificas existentes, las conclusiones y sistematizacion de los
nuevos conocimientos, el cuestionamiento y la observacion, la realizacion de experimentos y
analisis estadistico de los datos obtenidos.
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Resultados y novedad cientifica. Empiricamente, se identificaron y formularon las con-
diciones pedagobgicas para la formacién de la identidad profesional de los futuros profesores de
lenguas extranjeras. Se ha desarrollado y probado una tecnologia pedagogica que ha demostra-
do su eficacia para asegurar la formacion de la identidad profesional de los estudiantes hasta
lograr el estado deseado, en el desarrollo de los tres componentes de la identidad profesional
(cognitivo, emocional y conductual) y de las correspondientes cualidades y habilidades tanto
personales como profesionales.

Significado practico. E1 material de investigacion puede servir como base para futuras
investigaciones cientificas, ser utilizado para organizar el proceso de apoyo psicologico orien-
tado al desarrollo profesional de los estudiantes, de profesores de lengua extranjera que han
iniciado sus carreras, pero que necesitan resolver dificultades asociadas con el desarrollo de la
identidad profesional. El curso desarrollado sobre la formacion de la identidad profesional de
los futuros profesores de lengua extranjera puede incluirse en el plan de estudios.de la univer-
sidad como una disciplina independiente para la formacion de profesores tanto de una lengua
extranjera como de otras asignaturas escolares, utilizada en las practicas pedagogicas, horas
tutoriales, actividades extracurriculares de competencias pedagoégicas, cursos de formacion
avanzada para docentes y conferencistas experimentados, asi como en el proceso de trabajo en
estados de crisis existencial y desgaste profesional.

Palabras clave: condiciones pedagogicas, desarrollo profesional, identidad profesional
de los estudiantes, estados identitarios, componentes de la identidad profesional, futuros pro-
fesores de lenguas extranjeras.

Para citas: Palina A. A., Tleuzhanova G. K., Sarzhanova G. B. Tecnologia pedagogica
para la formacion de la identidad profesional de los futuros profesores de lenguas extranjeras.
Obrazovanie i nauka = Educacién y Ciencia. 2023; 25 (1): 80-103. DOI: 10.17853/1994-5639-
2023-1-84-107

Introduction

The quality of education and professional development of specialists in
socially significant professions is an indicator of the level of socio-economic state
of the country, its competitiveness and success. Modern philosophy has become
so human-<centered that teacher’s professional qualification should include not
only fundamental knowledge in the discipline to be taught, psychological, peda-
gogical, and erganisational-methodical competencies, but also knowledge about
the special patterns of his/her professional formation, ability to independently
and consciously care about his/her professional growth, as well as ability to en-
joy the professional activity he/she performs. These are the conditions that are
an indicator of successful professional training [1].

As part of university training of foreign language teachers, formation of
students’ readiness for successful professionalisation, constant development, and
self-realisation in the chosen profession is an essential issue to be solved today
[2]. The evolution of the society highlighted one of the tasks of a higher education-
al institution which is to provide students with a high-quality education aimed
at the formation and professional development of a personality based on national
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and universal values, achievements of science and practice, as well as to ensure
the professional motivation of students [3], all of which directly correspond to the
core characteristics of the status of professional identity achievement.

Professional identity is a complex integrative psychological phenomenon,
a leading characteristic of a person’s professional development, which indicates
the degree of adoption of the chosen professional activity as a means of self-real-
isation and development; it is manifested in the awareness of one’s identity with
the group and assessment of the significance of membership in it, awareness
and acceptance of oneself as a representative of the profession with proper pro-
fessional competencies [4].

A foreign language teacher, being a personality without clear boundaries
of his/her professional identity, will face problems in the process of entering
the professional community that are caused by inability to establish effective
relationships, resolve conflicts competently, and solve professional tasks, which
will also arouse intrapersonal conflicts that generate dissatisfaction with his/
her social position [3].

The nature of professional identity has an impact on the effectiveness and
life success in future, as well as on the risk of losing the meaning of life, the
destruction of internal picture of the world, neurotic breakdowns, or more seri-
ous violations associated with the collapse of personal structures [6]. Therefore,
it is so important for successful self-realisation to have a formed identity. It is
composed of consistent solutions to every problem that is encountered; and the
sum of decisions made regarding a person’s self and his/her life develops him/
her, makes it possible to realise his/her abilities and restrictions, forms the pur-
posefulness and meaningfulness of his/her behaviour [7], creates the person’s
sense of pride and self-esteem[8]. Such a teacher, who has gone an independent
path of shaping his/her personality and professional formation, appears to be
the one every student wants to take after, learn from, follow, and adopt his/her
values, way of thinking, and behaviour. Such a teacher is able to build effective
relations with a student, show empathy, flexibility, and develop his/her moti-
vation for learning; therefore, he/she is able to form both the personality of a
learner.and.the future of the whole state [9]. “Only a personality can bring up a
personality, only having a character one can bring up a character,” wrote K. D.
Ushinsky [10].

The formation of a teacher, in particular a foreign language teacher, be-
gins before the university studies, but the sophisticated formation of profes-
sional identity occurs more successfully in an academic group, which includes
collective educational and professional activities in a positive atmosphere and
provides a purposeful educational impact exerted both by teachers and fellow
students [5].
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Thus, the study is relevant in the context of facilitating the construction of
the professional identity of pre-service foreign language teachers.

The aim of this study is to provide the scientific justification for the effec-
tiveness of the developed pedagogical technology of constructing the profession-
al identity of students — pre-service foreign language teachers.

The study raises the following research questions:

- Is the professional identity of students (pre-service foreign language
teachers) formed within the framework of traditional education without refer-
ence to specially developed pedagogical technology?

- Does the developed pedagogical technology ensure that the students
(pre-service foreign language teachers) achieve professional identity.in its three
components: cognitive, emotional and behavioural?

The hypotheses of the study are the assumptions that: 1) the professional
training of pre-service foreign language teachers, which disregards the purpose-
ful formation of their professional identity, does not ensure.the full development
of this psychological construct; 2) the application‘of the developed pedagogical
technology of constructing the professional identity of students (pre-service for-
eign language teachers) will allow most of the students to increase their profes-
sional identity to the status of achievement.

For practical realisation of the developed pedagogical technology we creat-
ed the course based on the provisions of competency-based, personality-orient-
ed, system-activity, axiological, anthropological approaches, on the conceptual
theoretical provisions of personality and its development in the process of edu-
cation and professional training, theoretical and practical framework of using
modern educational technologies, recent research on professional and pedagog-
ical training of pre-service foreign language teachers and on using innovation
technologies in the pedagogical process of vocational training.

Literature Review

Even though the essence of the identity concept was studied in science
long before Eric Erickson when in 1968 he used the term “identity”, this topic
hasacquired wide popularity in scientific circles relatively recently. In modern
psychology, it is customary to classify different types of identity according to so-
cial groups: professional, ethnic, family, cultural, and others. Due to the chang-
es in socio-economic conditions and new requirements for professional training,
more and more studies are devoted to the professional identity of specialists of
various fields.

Professional identity has been studied by many scientists of sociology,
psychology, pedagogy (E. Erickson, J. E. Marcia, J. Mead, H. Tajfel, N. S. Pri-
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azhnikov, V. A. Slastenin, L. B. Shneider, E. P. Ermolaeva, D. 1. Zevalishena,
N. L. Ivanova, U. S. Rodygina, A. A. Ozerina, etc.).

The process of professional identity formation is quite complicated, and
people are not always aware of it. This is one of the reasons for the slowdown of
this process [11]. And professional training is the proper period which should
include the process of professional identity formation of pre-service foreign lan-
guage teachers, as this is an important task of forming their personalities, and
it contributes to their further development and adaptation [12].

The procedure of shaping students’ professional identity, from our point of
view, should be routed for the recognition, differentiation, transformation,.and
integration of the professional identity elements [13], comprising goals, values,
and beliefs [14], a sense of belonging to a professional community, a sense of
devotion and unity with the whole community and its members [15].

The process of shaping the professional identity of pre-service foreign lan-
guage teachers includes a certain conscious and focused impacting on their per-
sonality, as well as nurturing of those features.that most correspond to the sta-
tus of professional identity achievement. In our study, we will rely on the status
model by J. Marcia, including 4 states (statuses): foreclosure, diffusion, morato-
rium, and achievement; on the typology of identity statuses by L. B. Schneider,
who adds one more status — pseudo-identity. Many researchers of professional
identity devoted their studies to the identification of the correlation between
certain personality traits and each of the statuses of professional identity. These
traits should be taken into account and cultivated within vocational education.

According to the research.revealing the interrelatedness of identity sta-
tuses and five basic personality traits [16, 17, 18], which are extraversion, emo-
tional stability, conscientiousness, openness, and agreeableness, the closer the
person’s identity to the achievement status, the better the mentioned traits are
developed and exposeds In other words, the identity achievement is character-
ised by a xich’blossom and harmony of the five traits, whereas the identity
diffusion correlates, with moderate or even low level of these qualities. Young
people with the moratorium status are still found to be open to people, world,
newknowledge and experience. Those with the foreclosure are characterised as
more orless emotionally stable.

Higher professional identity status is indicated by the tendency of a per-
son to'ascribe the results of the actions or situations to his/her own inner qual-
ities, skills, and knowledge, as well as by the confidence in his ability to attain
his/her goals, to be effective in completing his tasks, and getting success [19].

Extraversion and emotional stability strongly influence the well-being ex-
periencing [20]. And when assessing the degree of satisfaction with life, students
with the statuses of achievement and foreclosure demonstrate this indicator to
a greater extent than students in the moratorium [21].
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Rodygina U. S. revealed a positive correlation between the intensity of
students’ professional identity and the degree of development of their personal
qualities. The list of these qualities comprises: self-reflection skills (including
professional self-reflection), ability of self-exploration and self-cognition, com-
petency in setting goals adequate to their needs, potential for achieving them,
active striving for meaningfulness and purposefulness of their life. When stu-
dents achieve higher level of professional identity and greater intensity of'the
above-mentioned personal qualities, they get more motivated to acquire new
knowledge, new experience, improve their attitude to studying, dife seems to
them more emotionally coloured, and they are more satisfied with it. They also
have more developed empathy, as an ability to be compassionate for.other peo-
ple; they get a more positive attitude towards the chosen profession, more pleas-
ure from the anticipation of future work activities, and they are.more focused on
individual development [22].

Shneider L. B. also notes that people with different identity statuses differ
according to other criteria: in thinking, interests, and communication. However,
the correlation between the identity status and the level of intellectual abilities
is not traced. As for the differences in the style of thinking, a person having the
identity achievement or moratorium is characterised by greater independence
in decision-making, especially in situations of stress, than those having the
identity diffusion (people of this status exhibit strong stiffness) and the fore-
closure (representatives of this type generally avoid situations of choice and
decision-making). Persons with the moratorium and mature identity are distin-
guished by higher culturalvinterests and more developed self-reflection. They
also tend to form cleser, deeper, and more trusting relationships. The repre-
sentatives of the diffused identity and foreclosure would rather enter into more
stereotyped (routine) relationships. And people with the identity diffusion even
better prefer isolation from society [4].

The shaped set of personality traits and the established system of profes-
sional identity elements form the structure of the professional self-concept [23,
24], which consists of three components:

1) the-cognitive component includes ideas about professionally important
qualities, professional self-efficacy, ideas about career orientations, professional
employability, as well as professional knowledge and beliefs, awareness of one-
self as a “professional”;

2) the emotional component implies professional self-esteem, a sense of
professional employability, an emotional and evaluative attitude to professional
beliefs, knowledge, and to oneself as a “doer”;

3) the behavioural component signifies person’s real professional behav-
iour, his/her style of interaction in a professional environment, active perfor-
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mance aimed at self-realisation in a profession, and comprises the result of
synergy of the first two components.

The development of each of the complementary components of profession-
al identity has an impact on students’ personal qualities and on the content of
their professional identity. The organisation of such educational and formative
work may include various mechanisms that are focused on forming the concept
of “I-am-a-teacher”, positioning and adopting professional values and beliefs,
planning professional development, accumulating the experience of effective
solution of pedagogical tasks and regulation of professional communication, as
well as reflection [25].

Summarising the results presented in the scientific literature, we consider
professional identity as a complex integrative psychological phenomenon which
includes cognitive, emotional, and behavioural components, and is composed of
such elements as goals, values, and beliefs, as well as/a sense of belonging to
a professional community, a sense of devotion and unity with the whole com-
munity and its members. Professional identity'is a mecessary component in the
formation of personality and contributes to its further development and adap-
tation. The teacher with the achieved professional identity is more successful in
his/her professional activity. All of these indicate the importance of constructing
the professional identity of pre-service foreign language teachers precisely dur-
ing their university training.

Having analysed the content of the typical curriculum of Karaganda Buke-
tov University (Karaganda, Kazakhstan) in the specialty “Foreign Language: Two
Foreign Languages”, we revealed the lack of the disciplines, which included the
systematic and consistent formation of the students’ professional identity. This
indicated the need and relevance of developing the pedagogical technology of
constructing the professional identity of students — pre-service foreign language
teachers. The development of this technology led to selecting the methods of
differentiating the students by their level.

Materials and Methods

When conducting the study, we applied the following methods: analysis
of theoretical sources in psychology, sociology, pedagogy; generalisation of the-
oretical and practical experience of the researchers working with professional
identity; interpretation of the data of the questionnaires, discussions, observa-
tions held with students; preparation of theoretical and practical material for
the experimental construction of students’ professional identity, implementa-
tion of this material in the pedagogical experiment; assessment, comparison and
statistical analysis of the obtained data.
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The professional identity statuses of students — pre-service foreign lan-
guage teachers — were determined by means of a set of diagnostic tools:

1) the methods “Personal Professional Plan” (by E. A. Klimov, in adapta-
tion of L. B. Schneider);

2) the questionnaire of professional identity (by U. S. Rodygina);

3) the questionnaire of professional identity (by A. A. Ozerina);

4) the authors’ questionnaire for studying professional identity;

5) the methods for studying professional identity (by L. B. Schneider);

6) the methods for studying professional identity statuses (by A< A. Azbel).

The experimental base of our study was the language education research
laboratory at the Faculty of Foreign Languages in Karaganda Buketov Univer-
sity (Karaganda, Kazakhstan). The experimental work was carried out with the
3rd- and 4™-year students getting Bachelor’s degree in “Foreign Language: Two
Foreign Languages”. It included testing of the developed course. The purpose of
the course was to construct the professional identity of students — pre-service
foreign language teachers.

Research Results and Discussion

The experimental work on<constructing the professional identity of
pre-service foreign language teachers was carried out in three stages: summa-
tive, formative, and control.

In the course of the summative stage of the experiment, it was found that
in the experimental (47 students) and control (42 students) groups the pre-
vailing number of students had the status of moratorium — 31.9% and 38.1%,
respectively (Fig. 1). This suggested that the students were dissatisfied with the
current situation, were in doubt about the specialisation to be received, thought
about the possibility of changing the specialisation; nevertheless, they were dis-
tinguished by the desire to decide upon a professional direction, were in search
of their professional path, i.e. they were still in crisis. Such a status might in-
dicate both the absence/insufficiency of knowledge or skills of overcoming the
crisis, and the fear of upcoming difficulties at work.

The pseudo-identity status was assigned to 25.5% of students from the
experimental group and to 11.9% of students from the control group, i.e. they
overestimated the level of their qualification, idealised themselves in the pro-
fession, preferred not to notice their professional shortcomings, all of which
were manifested in the survey scores, and, thereby, in the status of profession-
al identity. This status indicated that its owners had weak skills of self-reflec-
tion, were absorbed with rather the role of a teacher than the essence of this
profession.
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EG CcG

1 diffusion

M foreclosure
H moratorium
M achievement

H pseudoidentity

Fig. 1. The summative stage results of professional identity-of pre-service foreign
language teachers

A small share of students of both groups: (10.6% and 16.7%) received the
status of identity foreclosure, i.e. the identity imposed by someone, usually par-
ents or other significant adults. The smallest number of students (4.3% and 7.1%)
obtained the status of diffusion meaning a vague identity. This suggested that on
the eve of receiving a bachelor’s degree, pre-service foreign language teachers had
not yet decided what specialty they would have liked to connect their future pro-
fessional life with; moreover, they did not even seek to resolve this issue.

The status which indicated that students were ready to begin the profes-
sional activities of a foreign language teacher and felt a calling for that, namely
the identity achievement, was assigned to less than a third of the students of
both groups (27.7% and 26.2%) at the summative stage.

Thus, we'can state that the first of our hypotheses was confirmed, i.e. the
content of professional training of pre-service foreign language teachers did not
provide for the targeted formation of their professional identity, and those stu-
dents who were assigned the status of professional identity achievement had it
formed spontaneously, occasionally, and inconsistently.

The lack of knowledge about this phenomenon is one of the obstacles to
its formation, and, consequently, to achieving an adequate professional self-es-
teem and satisfaction from the activity performed, to establishing high-quality
professional relations, to forming a system of professional goals, values, and
ideals, to developing a sense of value of oneself, one’s knowledge and skills,
respect for colleagues, to mastering self-reflection skills. The aim of the devel-
oped course became the construction of the professional identity of pre-service
foreign language teachers and the advance till the identity achievement status.
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The process of the formative stage of the experiment involved testing of the
developed course on constructing the professional identity of the 3 and 4™-year
students from the experimental group. According to the purpose of this course,
the following tasks were performed:

1) providing students with theoretical knowledge about the peculiarities of
achieving and preserving their professional identity;

2) developing their reflection skills to activate the process of self-cognising
and becoming aware of the content of their professional identity;

3) inviting students to formulate the complex of personally and profes-
sionally significant goals, values, and beliefs that ensure their sense of direction
and meaningfulness of their professional activity;

4) forming the students’ adequate professional self-image in order to
make them conscious of their competence and aware of their abilities, as well
as boosting their confidence in self-efficacy when dealing with professional chal-
lenges and planning a project of their prospective self-development as a teacher.

Accomplishing the goals and objectives ‘required to create certain peda-
gogical conditions for the educational process in higher education institution,
which ensure the formation of professional identity components (emotional, cog-
nitive and behavioural), increase the professional identity status of pre-service
foreign language teachers, and thereby, ensure improving the quality of their
professional training. After analysing the studies devoted to this topic, we for-
mulated the pedagogical conditions as follows:

1) stimulating students’ high internal motivation for self-cognising, devel-
oping their self-reflection skills, becoming aware of the prospects of future pro-
fessional activity, prestige, and personal significance of the chosen profession,
and getting ready to form the'necessary personal and professionally important
qualities, abilitiesyand professional growth capabilities. Fulfilling this condition
accomplishes the ‘emotional component of professional identity;

2) providing high-quality professional knowledge and integrating effective
professional beliefs that contribute to the students’ awareness of themselves as
“professionals”?, who are ready for self-expression in professional activities, for
independent establishing and implementing professional goals, and who have
self-development skills. Through this condition, the cognitive component of pro-
fessional identity is enhanced;

3) modeling pedagogical situations where students make decisions about
themselves and their professional activities, solve professionally significant
problems and tasks, settle the issues regarding interaction and relationships
with other people on the behavioural level and the style of interaction in the pro-
fessional environment. This condition ensures the formation of the behavioural
component of professional identity.
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These conditions are interconnected and interdependent; this means that
a purposefully formed attitude to professional activity to a great extent deter-
mines the way of thinking, the quality of professional goals, values, and beliefs
specific to the professional community where this personality works, all of which
in turn, predetermine the pattern of professional actions and interactions. And
the other way round, the behaviour which has become customary in the process
of educational work creates the prerequisites for the formation of professionally
approved goals, values and beliefs, as well as determines the appropriate atti-
tude to the profession, to oneself, and to professional duties.

The content of the course was determined to be composed of the following
blocks: science-and-theory, morality-and-mindset, and experience-and-prac-
tice. The course was implemented through the principles of nature conformity,
humanisation, integrity, professional reasonability, activity and independence,
as well as competency-based, personality-oriented, system<activity, axiological,
anthropological approaches.

The process of experimental formation®of ‘professional identity of stu-
dents — pre-service foreign language teachers — was organised in five stages:
motivational, scientific-theoretical, practical, creative, and reflective.

In the content of science-and-theory block of the developed course, we
determined to include the following questions:

* The essence of the concept of professional identity and its functions;

* Typologies of identity;

* Identity as a personality need;

 Peculiarities of professional identity development;

* Leading internal 'and external factors affecting students’ professional
identity;

* Psychological personality qualities corresponding to professional identi-
ty statuses;

* Psychological mechanisms that generate identity;

e Content.and components of professional identity;

*Loss and crisis of identity, professional burnout syndrome;

e Pedagogical conditions designed for shaping students’ professional identity;

* Stages of professional identity formation.

The morality-and-mindset and experience-and-practice blocks included
a variety of practices. Depending on the stage of work and the current status
of students’ professional identity, they contributed to both the creation of mo-
tivation for acquiring and developing the content of their professional identity,
growing it till the status of achievement, and cultivating the corresponding per-
sonality traits. For practicing all of these, we chose mainly the classroom action
research, reflexive practice, creating self-narratives, modelling pedagogical situ-
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ations through different technologies and methods, collaborative learning, and
creating a community of practice.

An integral part of formative process of students’ high internal motiva-
tion for self-cognition, development of self-reflection skills, and awareness of the
prospects for future professional practice, prestige and individual significance of
the chosen profession, aptitude for forming the necessary personal and profes-
sionally important qualities, abilities, and opportunities for professional growth
became such activities as classroom action research and reflexive practice [26].

In order to form the right professional beliefs that predispose to profes-
sional development and harmonious professional communication, we practiced
the creation of self-narratives. Self-narratives are self-descriptions which imply
stories about oneself, one’s professional life and are a valuable resource for
maintaining high professional self-esteem. Such self-narratives are constantly
changing as professional interaction develops. In fact, every teacher has such
a self-narrative, being not always aware of it. He/She formed it at the stage of
professional training, and continues to develop it‘in.the course of his/her pro-
fessional life [27]. Thus, if students begin to consciously build their self-narra-
tives during their professional training, discuss them with teachers and other
students, correct, strengthen them, this will give a huge growth in the devel-
opment of their professionalism. Discussions of self-narratives, including any
situations related to teaching, education, subject knowledge, pedagogy, etc., will
give an impetus to both personal and professional development, as well as the
development of self-reflection; self-esteem, a sense of freedom in the context of
profession, and skills of confident self-presentation.

Pedagogical scenario modelling was used to contribute to the students’
formation and adoption of the image of profession, to increase their motivation
to learn and be active, to create a favourable atmosphere in the learning process,
as well as to develop non-standard creative thinking. This technique was carried
out through innovative technologies and active teaching methods, interesting
problematic issues, role play technique, psychological training [28, 29, 30].

When forming the students’ professional identity, expanding their profes-
sional horizons and professional resources, we took advantage of collaborative
learning [26, 31] and creation of community of practice [27]. Being the main place
of participation in activity, interpersonal relations, exchange of knowledge, discus-
sion of bold ideas, such a community was a key point in the professional trans-
formation of pre-service foreign language teachers, made it possible to try on a
new identity, explore new professional relationships, develop an active professional
position, and absorb values such as mutual respect, exchange, and interaction.

The effectiveness of the developed course was evaluated at the control
stage of the experiment through a comparative analysis of the results of the con-
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trol and experimental groups (Fig. 2). Its convincing usefulness can be proved
by the revealed increase in the students’ status of professional identity, which
was measured through the use of the same questionnaires that were applied at
the summative stage.

EG CcG
47 students 42 students

e 70

4 60

g 50

o

E 40

s 30

3 20

o

g 10

z 0

summative stage control stage summativestage control stage

I diffusion 4,3 0 7,1 7,1
i foreclosure 10,6 6,4 16,7 14,3
M moratorium 319 17 38,1 33,3
M achievement 27,7 63,8 26,2 28,6
M pseudo-identity 25,5 12,8 11,9 16,7

Fig. 2. Advances in the statuses of professional identity of pre-service foreign
language teachers

The minor dynamics_of the results in the control group indicates that even
though some students’ professional identity developed till the status of achieve-
ment without targeted formation process, this happened spontaneously and un-
consciously. Students’ knowledge on working with crisis states is so insufficient,
and often they havemo idea about it at all, the majority of them do not have their
self-reflection skills sufficiently developed in order to overcome personal and profes-
sional difficulties, analyse their causes, and find an adequate means to solve them.

In the experimental group, the organised formative course elicited an in-
crease in students’ motivation to the procedure of constructing their profes-
sional identity and to the opportunities which this psychological phenomenon
in the status of identity achievement could give. Students demonstrated high
theoretical training, a deep understanding of the importance of working on their
psychological qualities and skills necessary for the future professional activities,
good abilities and readiness for self-reflection, self-development, and the ability
to confidently present themselves as a highly qualified foreign language teacher.

Such achievements could not but affect the results of the questionnaires.
The share of students having the status lower than professional identity achieve-
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ment has reduced in about half. The number of students with the status of
pseudo-identity has become almost half as many, while the share of students
with the status of professional identity achievement, which was the aim of the
developed course, increased by 2.3 times. Thus, 63.8% of students of the ex-
perimental group demonstrated willingness and anticipation to begin and enjoy
their professional activities, and revealed knowledge about how to do their work
competently and efficiently.

Using the paired Student t-test and the Wilcoxon signed rank test.allows
us to conclude that students from the experimental group demonstrated the
statistically significant changes in the professional identity statuses, and the
indicators after the formative experiment exceed the values of the.indicators
before the experimental work. The received results confirm_ the second part of
our hypothesis, i.e. the application of the developed pedagogical technology of
constructing the professional identity of pre-service foreign language teachers
allows most of the students to increase their professional identity to the status
of achievement.

At the end of the experimental formative procedure, students acquired,
to various extends, the following professionally significant skills, indicating the
achievement of professional identity:

e self-reflection,

* positive self-esteem,

* awareness and acceptance of themselves, their personal qualities and
place in the profession,

e formation of themselves as the major members of the teachers’ commu-
nity, realisation of their personal potential in professional engagement,

* forecasting of the possible consequences of their professional choices
and directions of development,

* recognitionand selection of their own goals, values, and beliefs, dis-
tinguishing them from the imposed ones, and appealing to them when making
decisions,

*‘independent and conscious discovering of their own significance in the work,

 design of the image of the desired future in the profession, search for the
development opportunities,

¢ coordination of the real and ideal professional self-images,

e conscious and responsible acceptance of the professional duties,
self-regulation skills, ability to achieve their goals,

* adequate assessment of the changing conditions in life and profession,
readiness and adaptation to new situations,

* analysis of the nature of transformations, search for the most adequate
solutions,
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* ability to withstand negative situations and emotions, demonstrating
tolerance,

* establishing of effective professional relationships,

e confident presentation of themselves as specialists,

* effective overcoming or even avoidance of the crisis,

e creative thinking,

* empathy and

* strong motivation for self-realisation as teachers.

It is worth taking into account that students who did not manage to de-
velop their professional identity to the status of achievement during the period
of the formative stage of the experiment, have a good tools after the course,
both theoretical and practical, in order to bring it to the required level in three
directions: emotional, cognitive, and behavioural components: Given the facts
that identity cultivation is not a linear process, the reorientation of students on
a new type of values is manifested as an identity crisis, the formation of profes-
sional identity can occur for each student at different periods and with varying
degrees of crisis, take a different time period, we believe that the organised
course launched the students’ process of self~-work and could be completed after
the end of the control stage of the experiment.

Identity, in the era of rapidly‘changing conditions, cannot be formed once
and for ever, be stable, unambiguous; it.is subjected to discussions, corrections,
changes, as well as significant cultural and political influence. The identity of
teachers is mediated by their own experience at school and beyond, their own per-
ceptions and values about what stands for such a concept as being a teacher, as
well as their perceptions of what kind of teacher they aspire to be [27]. Thus, the
content of students’ professional identity may change more than once in the pro-
cess of their professional activity, but having studied the tools and acquired the
skills of planning and modeling their identity independently and consciously, they
will undergo the reformatting process more gently, comfortably, and harmlessly.

Conclusion

A foreign language teacher cannot achieve full professional formation,
consciously develop his/her professional qualities, build professional plans,
set goals and objectives, and implement them, confidently perceive and pres-
ent himself/herself as a professional, build effective communication with other
participants of the work process, without having formed his/her professional
identity. This process should be held consciously and consistently.

The developed pedagogical technology of constructing the professional
identity of pre-service foreign language teachers proved its effectiveness; name-
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ly, it allowed most of the students of the experimental group (63.8%) to obtain
the status of professional identity achievement.

The proposed pedagogical technology is based on the provisions of a com-
petency-based, personality-oriented, system-activity, axiological, anthropolog-
ical approaches, and principles of nature conformity, humanisation, integrity,
professional reasonability, activity and independence.

The integral part of this technology is the developed course which repre-
sents a systematic, consistent and targeted process of constructing theprofes-
sional identity of students — pre-service foreign language teachers. For its im-
plementation in the process of experimental educational work, we createdrand
observed the pedagogical conditions:

1) stimulating students’ high internal motivation for self-cognising, devel-
oping their self-reflection skills, forming their positive attitude to the profession
and to themselves in it, which developed the emotional component of profes-
sional identity;

2) providing high-quality professional knowledge.and integrating effective pro-
fessional beliefs, which ensured the cognitive component of professional identity;

3) modelling pedagogical situations for teaching the effective interaction
skills, that composed the behavioural component of professional identity.

The content of the created course was composed of three blocks: sci-
ence-and-theory, morality-and-mindset, .and experience-and-practice. The
first block had provision for theoretical training about professional identity
and the peculiarities of its development. The morality-and-mindset and experi-
ence-and-practice blocks included a variety of practices, such as classroom ac-
tion research, reflexive practice, creating self-narratives, modelling pedagogical
scenarios through different:technologies and methods, collaborative learning,
and creating a community of practice.

As the experiment showed, the professional training of pre-service for-
eign language teachers, which disregarded the purposeful formation of their
professional identity, failed to ensure the full development of this psychological
construet. Thus, the first hypothesis of the study is confirmed. The implementa-
tion of the developed pedagogical technology, which relied upon the mentioned
principles, approaches, and pedagogical conditions we formulated, successfully
affected the students’ professional identity and their results in the surveys. They
confirm the second hypothesis of the study that the application of the developed
pedagogical technology of constructing the professional identity of pre-service
foreign language teachers allows most of the students to increase their profes-
sional identity to the status of achievement.

The scientific novelty is that we have determined and formulated the ped-
agogical conditions for constructing the professional identity of pre-service fo-
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reign language teachers. There has been developed and tested the pedagogical
technology that proved its effectiveness in ensuring the formation of students’
professional identity till the status of achievement, the development of three
components of professional identity (cognitive, emotional, and behavioural), and
the correspondent professional and personal qualities and skills.

The practical significance refers to the materials of the study which may
bring advantages in psychological coaching during professional evolution of §tu-
dents and experienced foreign language teachers, who need to resolve difficul-
ties associated with professional identity, and may form the basis for further
advances in scientific investigations.

The developed course on constructing the professional identity. of pre-ser-
vice foreign language teachers can be put into university educational process
as part of training methods courses, student teaching placement, tutorial ses-
sions, extracurricular activities on pedagogical excellence, qualification upgrade
courses for experienced teachers and educators, methodical seminars, work-
shops, round tables, as well as into the process of handling the crisis conditions
and professional burnout. This course can be included into the university cur-
riculum as a special discipline to prepare teachers both of foreign language and
of other school subjects.

This study does not illustrate all the aspects of the issue. Prospective
areas for further research can be the issues about developing the professional
identity of university teachers, expanding the list of technologies for professional
identity construction, arranging for students’ individual work with specialists in
shaping their professional.identity.
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