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The challenges of implementing Project-Based
Learning in English medium school

Project-Based Learning is a student-centered approach used to assist in developing learners’ collaboratien,
communication, and critical thinking skills. Although there are great deals of benefits of this.approach, the
implementers struggle with the existence of challenges. This study aims to explore the challenges of mple-
menting Project-Based Learning in one of the English medium schools in Kazakhstan. As a resultjteachess’
perceptions of PBL and ways of overcoming difficulties were investigated. The participanfs were teachers
with extensive experience in implementing PBL in English medium schools. Data was (€olleéted)through
qualitative method and techniques, including oral and written interviews, which weré analyzed to identify
teachers’ perceptions of their roles in PBL. Moreover, the way of these issues was questioned to'succeed. The
findings of the study demonstrated that there are several challenges of PBL, suchga8ilack of\experience, time,
and language acquisition. In addition, PBL is used as a tool for assisting in gaifiing some, skills for the teach-
ers and learners.

Keywords: Project-Based Learning, challenges, EFL teachers, geacher’s role, perception, implementation,
English medium school, contemporary methods.

Introduetion

The use of new contemporary methods or approachesito teaching is required to gain knowledge in the
modern world, and teachers should be able to provide capabilities and methods that can be changed easily
according to students’ aptitudes. Consequently, scientists"for more than a century have conducted a large
number of researches and studies to consider learners” demands and needs. From these studies, new teaching
methods and practices have emerged, andythe Project-Based Learning (PBL) methodology started to expand
and be popularized as one of the benefigial methods to apply in the education sphere. Project-Based Learning
is a teaching method in which studefits gain knowledge and skills by doing projects for an extended period.
Students with teacher assistanc@try to, investigate and respond to an authentic, engaging, complex question,
problem, or challenge [1].

PBL aims to combinehe 1€ssonWith real life. Thus, students gain knowledge through solving problems
in a real authentic environmént, |discovering new things with the utilization of their critical thinking and
communicative sKills. Neverthel€ss, there are some challenges in implementing PBL. Although this approach
is student-centered, itjis €hallenging for teachers to instruct learners to be more comfortable while facing dif-
ficulties and integratingiwith other subjects. Besides, it is one of the most time-consuming approaches in the
educational sphere [ 1]

Fhe purpose of the research: The study aims to investigate English medium teachers’ perceptions of
theirrolesfwhile using PBL and identify the difficulties of its implementation, and subsequently explore how
to overcome these challenges.

Researth questions:

The study has attempted to respond to the following set of questions:

1. What are the teachers’ perceptions of the teacher’s role in PBL?
2. What challenges do teachers face while implementing PBL?
3. How do teachers respond to these challenges?

Theoretical framework

Historical background

In terms of historical background, American educational reformer Dewey is the founder of the PBL
methodology, for which he is regarded as the ideological father. Dewey formulated the slogan “learning by
doing” and conceived and devised PBL between the 19th and 20th centuries [2]. In addition, he proposed to
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improve responsibility and personality of learners towards their own learning, as the main point of PBL is
learning through experience in the process.

Challenges of implementing PBL at school

Despite the fact that it offers many advantages, implementing PBL in schools has always posed a num-
ber of barriers and difficulties for teachers — it demands to overcome and solve some challenges to succeed.
There are major challenges associated with PBL, such as lack of time, a new facilitator role, organizing
group work, and others.

Most teachers do not have enough time when it comes to designing and preparing projects [3]. As an
example, the challenges of implementing PBL in middle school in Pittsburgh, Pennsylvania, were examined
[4]. The researcher used a sample of 105 teachers from different fields, such as math, social studies, lan-
guage, reading, and art, by taking an online questionnaire about data on the preference for usinggPBL and
teachers’ perception. The result of his study indicates that teachers did not have sufficient time to carty out or
implement PBL, and they had to pay more attention to planning projects.

The requirement for teachers to adopt a different role in PBL from the traditional’cldsses presents an-
other important barrier to its application. It was claimed as evidence that teachers have to find a'way of deal-
ing with their new role as facilitators [5]. In obedience to a requirement of PBL, teachers should not conduct
themselves as lecturers; on the contrary, they should behave like mentors and advisers. Most teachers re-
spond that to alleviate learners’ lack of knowledge, they still utilize the teach@r-centeted teaching method
while doing projects, and this can be explained as a legacy of the Soviet timeswhereithe teacher was the dom-
inant person in the classroom [6].

The last obstacle listed was the lack of available materials and res@urces, that take into account the sup-
port of school’s administration. One respondent replied that some psojects might need expensive special tool
which learners cannot afford [6]. In addition, some respondent téachersahighlighted other problems: imple-
menting projects within the schedule of school; fitting projectsawithin,all of the standards, meeting all of the
testing accountability requirements, and collaborating with ether teachers [4].

In conclusion, PBL has several obstacles that teachets may face during its implementation.

As has been mentioned before, teachers struggle withylackrof time, organizing groups work and com-
munication with the school’s administration, the ‘¢hanging tole of teachers to become facilitators and una-
vailable resources, and materials while utilizing PBL:

Methodology

To achieve the aims of this study qualitative method and techniques were used to collect the needed da-
ta. The purpose of the qualitative method"is to define the teachers’ perceptions of PBL and the challenges of
implementing this approach afid ghe \ways)of responding to those difficulties by means of semi-structured
interview.

Qualitative research

“The qualitative ethod,can refer to research about peoples’ lives, lived experiences, behaviors, emo-
tions and feelings agywell,as about organizational functioning, social movements, cultural phenomena and
interactions betw€en nations. This means that qualitative research is not statistical and it incorporates multi-
ple realities” [{7].

The ¢hoiceyof the qualitative method was justified by the fact that people’s opinions, feelings, and
backgroundsfieeded to be taken into account. In addition, this method allowed the direct connection between
participants and the researcher, providing an opportunity for investigating data in-depth with the quantitative
method.

Doing projects during PBL requires teachers to change their role to guide learners into achieving by
themselves. Thus, this study considers teachers as the main participants who contribute to the development
of PBL in the Kazakhstan Education System. Furthermore, thematic analysis was used to group the partici-
pants’ responses [8].

Participants

The target participants for this research were seven teachers who had the experience of using PBL with-
in their subjects with English as teaching medium schools from three different regions. The interview ques-
tions were designed and written in the English language. The participants were two male and five female
teachers of various ages of English and Global Prospect subjects. Some of the teachers had experience teach-
ing abroad and in Kazakhstan.

Cepus «[lMeparorvka». Ne 2(106)/2022 163



G.A. Batysheva, A.K. Kitibayeva

Instrumentation

To get more accurate responses from teachers, a semi-structured interview data tool was used. As the
interview is known for being a flexible and widely utilized method, it helps to seek in-depth answers from
teachers’ perspectives. Semi-structured interview is justified as there are several key questions that contrib-
ute to define the areas to be explored, but also allow the researcher the flexibility to pursue an idea in a re-
sponse in more detail this is a medium between structured and unstructured interviews [9]. Interview ques-
tions for teachers were semi-self-structured, as they have ample experience and ideas. During the question-
ing, sequential questions might have occurred, so interview did not follow certain strict order. It was de-
signed to find out the teachers’ attitudes towards PBL, teachers’ role and challenges of implementing PBL
and how teachers respond to these challenges. Interview contained four main questions and sub-questions. In
the first part of questions, teachers were allowed to talk about their mood, a little about themselves, experi-
ences of working at school and what subject they teach. The second part of questions concemed teachers’
attitude, understanding and the perception of PBL, whereas the third and fourth parts ofiquestions wererelat-
ed to the challenges with questions, such as “What challenges have you faced while implémenting, PBL?”, «
If you need help on PBL whom do you usually address your query to? (Why/not?)’sms$What factors ‘could
help you to overcome these problems?”, “How do you respond to these challenges?? Theftesearcher tries to
ascertain what the drawbacks of PBL teachers deal with and how they reply to thase difficulfies. The purpose
of this study was to reveal opinions of teachers, moreover, to know how Kazakhstan teachers understand,
describe PBL comparing to other countries teachers which were mentioneddn litératuge review.

Results

The following indicated results of the research which wefe gathered during the investigating the study.
Firstly, data was collected with the help of the semi-structured interviewfrom teachers who utilize PBL in
English medium schools. This interview was audio recorded @ndiransecibed by the researcher.

Table 1
Overall teaching experienge of teachers.
Ne | Participants The age of the participants Overallfteaching experience PBL teaching experience
1 | ISSKN 26 4 2
2 | 2FMSK 42 13 1
3 | 3SGEV 28 7 2
4 | 4AMAKR 30 6 2
5 | SMLEO 38 5 3

By looking at the firsta@afidysecond parts of questions of teachers’ responses, PBL is a new approach in
the Kazakhstan Educational syStem; thereby, most of the teachers implementing PBL are young experts, as
indicated in Table,l. By the term of expert teachers, they are foreigners who had experience in this sphere
before abroad. In ac¢erdance with Table 1, the people who had taken the interview were young and pre-serve
teachers and eldefly experts. The second column demonstrates the experience of teachers at school and two
teachers havegbeen Working between 1-5 years. According to the third column, teachers have been imple-
menting PBL foless'than three years and more than five years. SMLEO claimed: “Before the applying PBL,
teachers had®an, experience abroad and were educated about PBL”.

Thé attitude and understanding of teachers towards teacher’s role in PBL and the aim to investigate how
teachers ‘pereeive the implementation of PBL were covered in the interview. The results of these questions
display that teachers, first of all, understand PBL as a student-centered approach which is participatory, in-
terdisciplinary and can assist in enhancing collaboration, communication, and critical thinking skills of
learners as was mentioned by 3SGEV. Moreover, replies from teachers demonstrate that while implementing
PBL teachers should play the role of a facilitator, guide, and instructor. Some of them answered that being in
a monitor, moderator roles are considered crucial. Besides these, teachers admit that playing facilitator role is
the most challengeable part of the implementation of PBL because it requires a lot of patients and time and
completely different role compared to other approaches. As an example, 2FMSK justifies: “While I was im-
plementing PBL, I struggled with playing roles, like being a facilitator and guide”. However, other teachers
also consider that after having experience on PBL, it is not difficult on nowadays. 4MAKR mentions: “Cur-
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rently, I feel confident and certain on doing projects rather than the first experiences, because I know how

the process goes further”.

Table 2

Mentioned challenges, causes and ways of overcoming the implementation of PBL by respondents

to speak English fluently.

No The challel}ges of imple- Causes of the challenges Ways of overcoming those chal-
menting PBL lenges
1 | Lack of English language | The majority of the students are from villag- | Conducting the additional lessons
acquisition es, which means that all students are unable | in English.

2 Inconvenient curriculum of
the school

Students have great deals to do apart from
doing projects.

Requesting the school administra-
tion to reconsider the curriculum
in the beginningyef thelacademic
year.

3 | Lack of time to carry out
the researches

PBL requires frequently long-term plan to
obtain the result.

Setting the deadlineg@properly
works well.

4 | Insufficient financial sup-
port of school administra-
tion

Carrying out the investigations on PBL in
various subjects need to have special tools or
goods.

The Ainalgfproduct should be
aligned withythé financial support
of thelschool. Teachers should
take tnto‘@ecount in advance.

5 | Lack of experience ns
skills of the teachers on
PBL

PBL is getting popularized in Kazakhstan
recently. In addition, some of the teachers
are pre-service. Therefore, ther@is 4nsuffis
cient experience of teachers who weie hold=
ing the lessons on PBL.

Advising with experts on PBL;
Receiving feedback from stu-
dents;

Searching for the reliable re-
sources on certain issues.

In the next part of the interview, the researcher intetrogated teachers about the challenges they encoun-
ter in the process of utilizing PBL, as demonstrated in Table,2. As for the replies of participants, lack of lan-
guage acquisition is considered the first limitationdef PBL /due to all Kazakhstani students are incapable of
speaking the English language properly. 1SSKN repliédgthat “In our school, students are collected from vil-
lages and other cities” considering the qualify, of teaching English in villages or in ordinary schools, “it is
really tough to conduct the project with students”’. Moreover, SMLEO responded that the school’s inconven-
ient curriculum influences to implement PBIyunsuccessfully because when the making project demands
much time and students are usually busyiwith other tasks. The next challenge was lack of time. 1SSKN
claims that to take satisfying tesults,\PBL /requires a long time to hold it. Preparing assignments for every
week and setting deadlines are one, of ‘the difficulties for teachers. In addition, 4AMAKR indicates that stu-
dents struggle with time consumption®In order to prevent their challenges, teachers should control by setting
deadlines. Finally, as 1SSKNgustified the financial support of school administration, assessing students were
challenging for th€teachers.

Moreover, the Tesearcher tried to identify the responses to those challenges teachers encounter while
conducting PBL. The pasticipants of this study justified that if they need help conducting lessons, they ad-
dress their colleagueshand expert teachers who have sufficient experience in conducting PBL. For example,
2FMSK claims:“Planning and conducting the lessons were challengeable for me on PBL, because I do not
have sufficientiskills. Therefore, I am always advised by those teachers who are experienced”. In addition,
participants gain knowledge and seek relevant information from various books and reliable Net sources.
AMAKR:Ifactually search for the net to find a solution.” Furthermore, feedback from students helps to
overcome those challenges which were mentioned above. For instance, 1SSK indicates that providing and
receiving feedback from students is the most crucial support for them to do a project in the right way. Be-
sides these, SMLEO justified that changing the mindset of teachers is one of the challenges because, in real
life, teachers have plenty of jobs, e.g., conducting lessons, preparing lesson plans, and checking the assign-
ments of learners. Furthermore, 1SSKN mentioned one more way of overcoming the difficulties of financial
reports. It was stated that this issue should be retaken into consideration at the beginning of the academic
year. According to 3SGEV, the main drawbacks of PBL, such as time and language acquisition, are solved
by setting the deadlines properly and having additional English lessons.

One of the peculiarities of this study is to discover the information unexpectedly. The respondents con-
sider that despite the existence of several challenges, carrying out the research through PBL paved the way to
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gain certain skills. These skills were advantageous for teachers and students as well. The particular reason
for the utility of PBL for both sides is if the teachers are skillful, then there is too much hope that students
will obtain the abilities as capability and proficiency as well. The procedure of the implementations has
demonstrated that the scores of students in the end with the comparison of the beginning were increased.
Furthermore, they became capable of completing the tasks at high speed and were collaborative, creative, as
well as one of the interviewees, 4AMAKR, mentioned in a semi-structured interview. As a justification there is
a statement of 4AMAKR: “My learners acquired some skills by experience of PBL as me. For the reason that
is, likewise I learned a lot during the implementation and made attempts to teach how to be skillful in ac-
cordance with my role of guide on this approach. I completely agree with the definite expression- learning by
doing.”

Discussion

The results demonstrate that there are many challenges which teachers encounter in the process ‘of con-
ducting lessons on PBL are similar to [3] and [4] the studies. The most difficult and frequent challengesiare a
lack of knowledge, time, experience, etc. Lack of knowledge is considered the basic and Tmportant prgblem
on implementation of PBL as it can lead to other challenges, such as scaffolding, timg~consuming, and group
work problems. Also, this problem is taken into account as the main one in this studysedémpared to the works
[3] and [4]. As in [5], survey participants believe that the essential role of PBL is faeilitators. Likewise,
teachers roles paved the way the certain skills as stated before.

Conclusions

PBL is a participatory, student-centered approach that allows students I€arning by doing projects, dis-
covering knowledge by themselves which connects situation with realglife, increases the engagement and
helps to enhance skills, such as problem solving, communigcation;jand collaboration. The purpose of this
study is to investigate the perception of teachers towards teacher’syrole’on PBL and the challenges of imple-
menting this approach and the ways of responding to these difficulties in Kazakhstani education system.

The researchers utilized qualitative method and semisstructured interview data collection in order to re-
spond to questions of study. The interview was conducted/among seven teachers who use PBL in English
medium at NIS in various regions of country. According40 the responses of teachers, participants perceive
teachers’ role positively in PBL as a facilitatér, guide, moderator, monitor, and instructor. Playing different
role in this approach was challenging at the beginning of teachers’ experience, but nowadays they are accus-
tomed to these roles. In obedience with partieipants’ answers, we examined the challenges of implementing
PBL: lack of knowledge, time, experiencejand others (inconvenient curriculum, financial support of school
administration, grading). To imiplement PBL and get a satisfying result need a long time duration and suffi-
cient knowledge. To find the solutionsate’these challenges, teachers always address to the expert teachers,
other colleagues and searchgs@ucessuch as books and websites. In addition, giving feedback to students is
also one of solution to the issu¢ offa lack of knowledge.

As a result, in order to prepare future school graduates to the real life, students need to gain profound
knowledge and skills, Newadays, the requirements of successful work or study places for students are de-
manding a high quality.ef knowledge and competent specialists. For country’s flourishing future, if teachers
and Kazakhstani edueational system understand the importance of implementing PBL better, then all stu-
dents will\get ampopportunity to reinforce themselves. Then, teachers surely bring up well-organized, respon-
sible, self-dif€eted, prepared and creative generation from the foundation.

References

1 PBLworks.org (2021). About the Project-Based Learning. Retrieved October 29, Retrieved from https://www.pblworks.org/

2 Dewey, J. (1897). “My Pedagogic Creed”. The School Journal, 54(3), 77-80. Retrieved from
http://playpen.meraka.csir.co.za/~acdc/education/Dr Anvind Gupa/Learners Library 7 March 2007/Resources/books/readings/17.
pdf

3 Krajcik, J. S., & Blumenfeld, P. C. (2006). Project-based learning. In The Cambridge Handbook of the Learning Sciences.
(pp. 317-334). R. Keith Sawyer (ed). Cambridge: CambridgUniversity Press.

4 Harris, M. J. (2014). The challenges of implementing project-based learning in middle schools (Doctoral dissertation). Uni-
versity ~ of  Pittsburgh.  Retrieved  from:  http://search.proquest.com/openview/097025eafda819dabbf383844e705862/1?
pqorigsite=gscholar&cbl=18750&diss=y

166 BecTHuk KaparaHgmMHCKOro yHusepcureTa



The challenges of implementing...

5 Nicola, H., & Allison, S. (2014). The benefits and challenges of project Based Learning. Pedagogic Research Institute and
Observatory (PedRIO). Plymouth University. Retrieved
https://www1.plymouth.ac.uk/research/pedrio/Documents/PedRI0%20Paper%206. Pdf

6

from:

Intykbekov, A. (2017). Teacher perceptions of project-based learning. Nazarbayev University Graduate School of Education.
Retrieved from: https://nur.nu.edu.kz/bitstream/handle/123456789/2554/Aidyn_Intykbekov.pdf? sequence=1&isAllowed=y

7 Strauss, A., & Corbin, J. (1998). Basics of qualitative research: Techniques and procedures for developing grounded theory
(2nd ed.). Thousand Oaks, CA, US: Sage Publications, Inc.

8 Braun, V. and Clarke, V. (2006) Using thematic analysis in psychology. Qualitative Research in Psychology, 3 (2). pp. 77—
101. ISSN 1478-0887 Available from: http://eprints.uwe.ac.uk/11735

9 Gill, P. et al., 2008. Methods of data collection in qualitative research: interviews and focus groups. Br Dent J, 204(6),
pp-291-295. Retrieved from: http://dx.doi.org/10.1038/bdj.2008.192.

I'.A. BateimeBa, A.K. Kutubaesa

AFBLUIIIBIH TUTIHAETL OPTAa MEKTeNTe K00AJIbIK OKBITYAbI
’Ky3ere achbIpy/bIH KMbIHABIKTAPbI

’Koba HeriziHOE OKBITYy — OYJI OKYIIBUIAPABIH TONTHIK JXYMBIC, KapbIM-KAaTBIHAC, WKOHE “CBIHH oOiinay
JaFabUIapblH JAMBITY YIIiH KOJJIAHBUIATBIH OKYIIBUIApFa OarbITTadFaH TOCWIWBYI TOCUIIIH KemTereH
ApTHIKIIBUIBIKTApB! 6ap OOJIFaHBIMEH, OHBI XKYy3ere achlpy OapbIchiHIa Oipkatap npdbiemarap TYbIHAAWIBL.
3epTrey kymbichl KaszakcTaHAarbl aFbUINIBIH TUIAI MEKTENTepIiH Oipifine’ 3K00aiplk OKBITYIBl CHTI3Y
Macenenepin 3eprreyre OarbiTTaiaraH. COHBIMEH KaTap, Oy 3epTTey MyRamiMAEPHIH >KOOANBIK OKBITyFa
JIeTeH KO3KApachIH JKOHE KHUBIHIBIKTApAbl JKEHY JKOJNIAphlH KapacTeipael KaTbicynibuiap arpulIBIH OpTa
MeKTeOiH e XKOOAIBIK OKBITYIA TOXKIpHOeci 6ap myranimuep 6oapl JlepexTepicanaiblK Sic apKbUIbl, COHBIH
imiHge KoOambIK OKBITYyJa OJNIApAbIH peiH KaObUINaylblg@HbIKTay, YIIIH aybl3IIa >koHe jkasbamra
cyxOaTTappl KOJJaHa OTHIPHIN kuHaANAbL. CoHOal-aK, Oy1 JKOOaBIK, OKBITYIa TYBIHAAFaH MPOOIeMaIapabl
HICIIYIH JKOJIAPhl AHBIKTANABL. 3€pTTey HOTIKEIEePi TIKipHOe, VAKBIT KOHE TUIAI MEHIepYy CHAKTHI
JKOOANIBIK OKBITYABIH OipHemre mpoGiieManapsl aHBIKTAIRAHBIH KepceTTi. CoHbIMEH Oipre »xoOalbIK OKBITY
MyFaliMIep MEH CTyAeHTTepre Oenriai Oip, DarabUIapabl Wrepyre KOMEKTECeTiH Kypaldl peTiHze
KOJIJIaHbLIa/Ibl.

Kinm ce3dep: ®00OaIBIK OKBITY, Tpo0IeManap, arbUIILBIEITII MyFalliMi, MyFaJIIMHIH pei, KaObu1iay, jKy3ere
achIpy, aFbUTIIBIH TiJTi TEPEHICTIITCH MEKTEM, OKBITYIBIH Ka3ipri omicTepi.

LiPANbatemena, A.K. Kutnbaesa

IIpo0JieMbhpealin3anuu NPOEKTHOI0 00yYeHHs B
AHIJIMIICKOM CpeHeH 1IKoJIe

IIpoexTHOE 00Yy4EHNE —— 5TO OPHEHTHPOBAHHBIN Ha YJaIIUXCS ITOAXO0J, KOTOPBIH HCIIONB3YETCS A pa3BH-
THsI HaBBIKOB,KOMaHIHOM Pa0bOTHI, OOIIEHUS U KPUTHYECKOTO MBIIUIEHHS y CTy/IeHTOB. HecMoTps Ha To, 4TO
TaKoH MOAXOM MMESTMBOrO IIPEUMYIIECTB, €ro pa3pabOTYMKH CTATKUBAIOTCS C PAAOM TpyaHocTei. [laHHOe
UCCIICZIOBAHUE HalIPaBICHO Ha M3y4deHHE IpoOJIeM BHEIPEHHUs MPOEKTHOTO OOy4eHMS B OAHOH M3 aHINOos-
3buHbIX IKOMKa3axcrana. Kpome Toro, B mpouecce 3Toif paboTel M3y4anoch OTHOLIEHHE yUHTeNneH K Mpo-
€KTHOMY) 00yUEHNIO U CHOCOOBI IIPEOONICHNUS TPYAHOCTEH. YJaCTHUKaMH OBUTH yIHUTENs ¢ OOIBIINM OIBI-
TOMgBHEIPEHNS Ha3BaHHOTO BEINIE OOyUEHHS B aHIUIMHCKON cpeaHel mikoue. JlanHble ObIIM cOOpaHEI C HC-
fI07T530BaHIEM KAaueCTBEHHOTO METOJAa M METOMOB, BKIJIIOYAsl YCTHBIE W NMCHMEHHBIE HHTEPBBIO, KOTOPHIE
OBLTH/IIPOAHATIM3UPOBAHBI ISl ONPEICNICHHUST BOCIIPUSTHS UX POJI B MPOEKTHOM oOydeHHu. Pe3ymbTaThr mc-
ClIefIOBaHMS TIOKA3alIH, 9YTO OBIIO 0OHAPYKEHO HECKOJBKO MPOOJIeM POSKTHOTO 00y9IeHH s, TAKIX KaK OTCYT-
CTBHUE OIBITA, BPEMEHH U OBJafeHHE s3bIKOM. Kpome Toro, mpoekTHoe 00y4eHHE MCIONIB3YeTCsl B KauecTBe
UHCTPYMEHTA, IIOMOTraromiero y4uTeaIsIM U ydarumces HpHO6peCTI/I HEKOTOPBIC HABLIKH.

Kniouesvle crosa: NpoeKkTHOE 00ydeHHe, TPOOIEMBl, YUUTENs aHIJIMHCKOTO SI3bIKA, POJb YYUTENs, BOCHPH-
ATHE, pealn3anys, IKoja ¢ YKIOHOM aHIJIMHCKOTO sI3bIKa, COBPEMEHHbIE METO/IbI O0yUIEHUSI.
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