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Graduate students’ perceptions about EMI in HEIs of Kazakhstan 

Since the English language is the lingua franca of academia and research, English Medium Instruction (EMI) 

implementation has become a necessary requirement at secondary and tertiary education levels in many coun-

tries. Kazakhstan is no exception. The number of higher education institutions (HEIs) that have adopted EMI 

in their undergraduate and graduate programs has increased significantly since Kazakhstan gained its inde-

pendence. However, despite an increasing emphasis on EMI, the vast majority of faculty and students in Ka-

zakhstani HEIs face numerous challenges in academic reading and writing in English. Using an online survey 

of graduate students in 10 Kazakhstani universities, this study investigates the students’ perceptions about 

EMI and how these perceptions may correlate—if at all—with their gender, age, and previous academic de-

grees. This study found that participants’ perceptions of EMI and usage of local languages during EMI ses-

sions differed based on their gender, age and degree. For example, the graduate students in the 18–26 age 

group considered the English language more important for their academic and future professional career than 

other age groups. Similarly, a statistically significant difference is found in the perceptions of Master and 

PhD degree holders. These results offer valuable insights into graduate students' learning process in an EMI 

context. 

Keywords: English medium instruction, perceptions, graduate students, Kazakhstani universities, academic 

writing, academic reading, trilingual policy, teaching in English language. 

 

Introduction 

At the First President Nursultan Nazarbayev’s direction, the government of Kazakhstan began to estab-

lish universities and schools with English Medium Instruction (EMI). Among the first institutions which em-

braced EMI were the Kazakhstan Institute of Management, Economics and Strategic Research (KIMEP), 

Suleiman Demirel University (SDU), Nazarbayev University (NU), and Nazarbayev Intellectual Schools 

(NIS). The delivery of subjects in English was aligned with a cultural project, «Trinity of Languages», pro-

posed by the President of Kazakhstan in his 2007 address to the nation, where he outlined the strategy for 

«Kazakhstan-2050» [1; 2], including a trilingual education policy that aims to integrate intercultural commu-

nication in Kazakhstani society and promote competitiveness of Kazakhstani youth in the international arena. 

The emphasis on the English language has further increased as the government of Kazakhstan has de-

cided to adopt the European Higher Education Area (EHEA) and the State Program of Education Develop-

ment for 2011–2020, that aim at incorporating the national educational system with European standards as 

well as inserting particular amendments into a compulsory curriculum in terms of teaching subjects through 

the English language. Therefore, English Medium Instruction (EMI) has become popular in Kazakhstani 

secondary and higher education systems since the break-up of the Soviet Union. 

Universities in Kazakhstan have been actively introducing EMI in their academic programs, some of 

them using English as their sole medium of instruction. The higher educational institutions, where academic 

programs are delivered entirely in English, include NU, KIMEP, SDU, Kazakh University of International 

Relations and World Languages (KUIRW), University of International Business (UIB), International Acad-

emy of Business (IAB), Kazakh-American University, and Kazakhstan-British Technical University (KBTU) 

[3]. 

Some research aimed to identify how university students perceived the delivery of subjects in English 

language based on their gender, previous education experience, types of university, and majors [4–9]. A 

quick review of international and local literature identified both positive and negative perceptions and atti-

tudes towards EMI implementation. The theoretical review results reveal that greater attention was drawn to 

undergraduate students’ perceptions and experiences, and few studies can be found on graduate students’ 

perceptions of EMI. Similarly, not much is known about the correlations between graduate students’ percep-

tions and attitudes towards EMI and their education backgrounds. Thus, this study aims to identify the grad-
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uate students’ perceptions of the importance of the English language, the impact of their previous experience 

on their perceptions, and the challenges they face in academic reading and writing in English. In addition, the 

study focuses on filling the gap in research on graduate students’ perceptions of EMI and the correlation be-

tween students’ perceptions and their background characteristics, such as gender, age, and academic degrees. 

Experimental 

As a part of a collaborative research funded by the Nazarbayev University, this study was conducted by 

researchers from NU, KIMEP, and SDU. All three institutions have EMI. The study was approved by the 

NU’s Institutional Research Ethics Committee (IREC). 

Overall, ten universities voluntarily participated in this research project. These universities have gradu-

ate programs in EMI and represent both the public and private sectors, and different regions in Kazakhstan. 

Detailed information about the study, its purpose, ethical considerations, and expected results were shared 

with the universities before they agreed to participate in the study. 

Research participants. The participants in this study are Master’s and PhD students studying in EMI 

programs. These students were invited to voluntarily participate in the study and fill in an anonymous online 

survey. As many as 320 students from 10 universities responded to the survey, which had both closed- and 

open-ended questions aligned with the following main research questions: 

 What are graduate students’ perceptions about EMI? 

 How do graduate students’ perceptions of EMI vary with gender? 

 How do graduate students’ attitudes towards EMI vary with age? 

 To what extent do prior or present educational degrees influence graduate students’ attitudes towards 

EMI? 

 What are graduate students’ expectations about the level and type of support they need in their EMI 

program? 

Data collection and analysis. The study applied a mixed-methods design, which includes a quantitative 

survey and qualitative interviews. However, the data used in this paper came from the anonymous online 

survey only. The online survey had both closed-ended and open-ended questions to capture the participants’ 

perceptions and attitudes towards EMI [10; 11]. The survey questionnaire contained 44 closed-ended and six 

open-ended questions. The survey questionnaire was sent to 50 % of Master’s and 75 % of PhD students in 

the 10 selected universities. The students represented both science and humanities subjects. As many as 320 

students participated in the online survey, however, in the process of data cleaning, we could retrieve about 

269 responses. Due to voluntary participation in the survey, some closed-ended and open-ended questions 

were not answered by some respondents. As the study mainly focuses on the correlation of graduate stu-

dents’ perceptions and their backgrounds, the following perceptions variables emerged: the importance of the 

English language, the experience of learning the English language (students’ overall perceptions about learn-

ing English language), the impact of previous academic experience on their reading and writing skills, in-

struction in English and local languages, and confidence during oral presentations in English. 

The closed-ended questions were processed using a Statistical Package for the Social Sciences (SPSS) 

software. One-way between-groups ANOVA and independent samples t-test analyses were run to compare 

groups of participants. In addition, descriptive statistics was applied to examine participants' percentages and 

mean scores. The open-ended questions were analyzed via the grounded theory method. In particular, open, 

axial, and selective coding were used to identify specific categories, commonalities, and subcategories 

among participants' responses. 

Ethical considerations. Before administering the anonymous online survey, invitation letters and in-

formed consent forms were sent universities. After the gatekeepers of the universities agreed to take part in 

the study, graduate students enrolled at the participating universities were sent an invitation along with an 

anonymous link to the online survey. The invitation letters and consent forms provided the participants with 

detailed information about the research project, its purpose, and the measures used to ensure their anonymity 

and confidentiality. The first page of the online survey contained the informed consent form. Students had 

the choice to agree or decline to participate. By pressing the button «I agree to take the survey», they con-

firmed their participation. They also had the right to withdraw from the survey at any time. 

Literature review 

The theoretical overview of the literature revealed the following themes related to students’ EMI per-

ceptions: the importance of the English language, the experience of learning the English language, the impact 
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of previous academic experience on their academic reading and writing skills, instruction in English and L1, 

and confidence during oral presentations in English. 

Importance of English language. The studies conducted among undergraduate and graduate students re-

vealed overall positive reactions about EMI teaching and the importance of the English language for various 

aspects. Students reported various benefits from teaching subjects through the English language, including 

better career opportunities, prestigious and well-paid jobs, higher positions, further education abroad, and 

broader access to world scientific databases. The research studies on Kazakhstani students reported students' 

conviction that EMI practice extends their chances of getting further education overseas and working in big 

cities in Kazakhstan or abroad [12–14]. Students’ perception of the English language as a global language of 

science and academia coincides with the opinion of faculty members and other educational representatives. 

In general, students of EMI consider English language proficiency as access to wider scientific resources, 

ability to publish in world-class journals since the English language is a predominant language for science 

and terminology [12–14]. 

EMI and the English language learning experience. Some studies claim that students' EMI experience 

may impact their everyday life communication and their performance in studies and other social contexts. 

For instance, researchers define such notions as code-switching and «translanguaging» [4; 15]. Moreover, 

since the teaching and learning process in the EMI context differs in some ways from such processes in other 

languages, including ways of presenting materials, writing styles, and text structures, some students borrow 

EMI strategies for their real-life situations. For instance, the research study conducted by researchers at the 

Nazarbayev University Graduate School of Education identified that the students’ successful transitions of 

their academic skills into their work settings, such as using concise writing styles, oral presentations, clear 

structure for texts in Kazakh and Russian languages [15]. 

The impact of previous academic experience. Both undergraduate and graduate students perceive aca-

demic reading and writing in EMI sessions differently from reading and writing in their L1 medium. The 

main reasons were cultural differences and peculiarities in medium instructions in different countries. For 

instance, international studies have reported that even if a student is excellent at the English language accord-

ing to the standards of their country, the writing standards and styles of EMI may differ substantially from 

what students are used to [16]. In addition, students' previous experience in academic writing in secondary 

school is different from the one necessary for EMI sessions [17]. Similarly, students’ previous expectations 

about academic reading might not relate to academic reading in EMI classes. Some studies showed that stu-

dents lack computer skills, including searching online suitable sources while reviewing literature [18]. 

EMI challenges. In terms of EMI instruction, the main impediments along the process are a lack of hu-

man resources and a low level of English language proficiency for both faculty members and students [19–

21]. The major hindrance in teaching through EMI is low English language proficiency, which causes such 

issues as switching into the first language (L1) and lower quality of content delivery. In the context of Ka-

zakhstani higher education, some faculty and other academic staff are from Soviet times and are not profi-

cient in foreign languages, especially English [21]. As a result, there was a controversial view of the usage of 

L1 during EMI sessions. Chinese and Kazakhstani students had negative perceptions of the usage of L1 dur-

ing EMI sessions, such as code-switching technique, and believed that EMI sessions should be delivered ful-

ly in English [22; 8; 23]. However, there was an alternative view on English as a medium of instruction. For 

instance, Korean undergraduate students preferred to use the L1 in some complicated disciplines during EMI 

sessions, as they considered their L1 as a medium of instruction that might facilitate content comprehension 

[16]. The research study conducted by Batyrkhanova [5] identified that some graduate students reported that 

the quality of English language teaching in rural area was not high, and they had to develop their own strate-

gies and learnt English on their own. On the contrary, students who studied in NIS schools were able to im-

prove their English language skills, and that experience helped them a lot in the future. 

Students’ background characteristics and EMI perceptions. There are not many research studies on 

graduate students’ EMI perceptions in correlation with their backgrounds. Some international studies identi-

fied the impact of gender on English language skills development. Overall, male students were more confi-

dent in presenting oral materials and oral communication with peers and in front of the class [24; 25]. The 

age factor also impacts students’ perception of the importance of the English language. Some studies indicat-

ed that senior undergraduate students and Master’s students were inclined to believe in the greater im-

portance of the English language for their career and study compared to their junior counterparts [25]. In the 

current study, we emphasize gender, age, and degrees of students in correlation with their EMI perceptions. 
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Results 

The current study aimed to identify graduate students’ perceptions about EMI, the influence of back-

ground factors such as gender, age and degree (Master or PhD) on these students’ perceptions and attitudes 

towards EMI, and the kind of support they expect from university services. The online survey included the 

following items in order to indicate the graduate students’ perceptions about EMI: experience; importance of 

English language; influence of previous experience on academic reading and writing skills; confidence dur-

ing oral presentations; instruction in English language, and instruction in L1. Based on the analysis of the 

survey data, a number of findings emerged. These findings answer the main research questions that guided 

this study. In this paper, we discuss some of the key findings including, the correlations between the partici-

pants’ EMI perceptions and such backgrounds as gender, age, academic degrees, and participants’ expected 

support from universities. 

The correlation between students’ EMI perceptions and their gender. An independent sample t-test was 

run to analyze the participants' means across gender factors. The analysis revealed statistically significant 

difference for such items as Instructions in English language t(257)= -2.417, p=0.016 and Instructions in L1 

t(257)= -3.526, p=0.000, where the p-value was p<.05 (Table 1). 

T a b l e  1  

Independent samples t-test for Perceptions of EMI differentiated by gender  

Variable Male M (SD) Female M (SD) T (stat) df p (two tailed) 

Experience 3.54 (0.50) 3.62 (0.51) -1.009 256 0.314 

Importance 3.86 (0.47) 3.84 (0.38) 0.421 256 0.674 

Confidence  2.18 (0.75) 2.07 (0.68) 1.048 90.228 0.298 

Instruction in English 3.57 (0.70) 3.28 (0.83) 2.417 257 0.016 

Instruction in L1 1.65 (0.92) 2.16 (0.99) -3.526 257 0.000 

Previous Experience 2.60 (0.69) 2.74 (0.61) -1.278 74.038 0.205 

M =Mean score; SD= Standard Deviation. Instruction in English p<.05; Instruction in L1 p<.05. 

 

These results represent that the participants’ perceptions and views about EMI varied based on gender. 

For instance, male students (M=3.57) agreed that instruction in the English language was always used during 

their EMI classes, or most of the time, the score for female students (M=3.28) was a bit lower. In the same 

fashion, male participants (M=1.65) asserted that their instructors almost never used L1 in EMI sessions, 

whereas their female counterparts (M=2.16) confessed that L1 was sometimes used during their classes. 

The independent samples t-test revealed that overall gender does not impact such perceptions of EMI as 

Experience, Importance, and Confidence. It has been identified that generally, female participants considered 

English language experience more enjoyable compared to male ones. Similarly, women were convinced that 

their previous experience helped them in improving academic reading and writing skills. That finding is 

aligned with the previous study among Turkish university students, where female students felt more confi-

dent about their progress in English language [7]. 

Both genders agreed that the English language was necessary for their academic and professional life 

with the moderate difference that the mean scores for male participants were slightly higher than that of fe-

males (Male M=3.86; Female M=3.84). Remarkably, the mean scores indicated that male participants 

(M=2.18) felt slightly more confident when presenting in English than their female counterparts (M=2.07). 

The previous studies also support the conviction that men might feel more confident during speaking ses-

sions and in oral presentation as compared to women [24; 25]. 

The correlation between students’ EMI perceptions and their age. One one-way between-groups 

ANOVA was employed to examine the impact of age on graduate students' EMI perceptions. In general, the 

participants of four age groups were compared: 18–25; 26–35; 36–45; 46–55. According to ANOVA analy-

sis, there were statistically significant differences in the items Importance F (3.255) = 4.720, p=0.003 and 

Instruction in L1 F (3.256) = 3.025, p = 0.030 (Table 2). Therefore, graduate students might differ from each 

other in their EMI perceptions (Importance and Instruction in L1) according to their age. The descriptive 

analysis shows that the participants in the age group 26–35 (M=3.95) considered the importance of the Eng-

lish language for their academic and professional life greater compared to participants of other age groups. 

Regarding the EMI sessions, students in the age group 18–26 (M=2.26) confessed that they were exposed to 
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instructions in L1 more often than other groups. There were no statistically significant differences for such 

items as Experience; Confidence; Instruction in English; and Previous Experience. 

T a b l e  2  

One-way between groups ANOVA for Perceptions of EMI differentiated by Age. 

Variable F df P (Sig.) 

Experience 1,017 3,255 .386 

Importance 4,720 3,255 .003 

Confidence  1,035 3,256 .377 

Instruction in English 0,996 3,256 .395 

Instruction in L1 3,025 3,256 .030 

Previous Experience 0,760 3,233 .518 

Importance p<.05; Instruction in L1 p<.05. 

 

The correlation between students’ EMI perceptions and their degrees. The independent samples t-test 

showed the statistical significance for Importance (t (117.920) = -2.901, p=0.004) and Previous experience (t 

(83.831) = -2.427, p=0.017) items, p-value is less than.05. For instance, participants' mean scores indicated 

that the PhD students (M=3.95) perceived the importance of the English language much higher than the Mas-

ter’s students (3.82). The same result was for the previous experience item, where the PhD students 

(M=2.87) believed that their previous academic experience improved their reading and writing skills more 

than the Master’s students’ experience did (M=2.68). 

Students’ support expectations. Although closed-ended questions show that graduates are satisfied with 

their learning in English, the responses from open-ended questions revealed that students hold expectations 

of their universities to provide more effective and timely English language support. Since the survey was on 

a voluntary basis, some open-ended questions were not answered by participants. Therefore, survey question 

related to the English support was answered by 66 % (178 out of 269) of participants only, while 34 % (91) 

left the questions unanswered. Out of this 66 %, 40 % of respondents expect help from their university and 

school, 36 % expect help from English language instructors, 15 % from thesis supervisors, and 9 % from 

faculty teaching content-based courses (see Figure 1). 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Graduate students’ Support Expectations at the University Level 

In Figure 1, graduate students expect more English language support from their universities. Further-

more, these students’ responses to the open-ended questions in the survey revealed that they expect more 

comprehensive, constructive, and timely feedback related to the content of their work and academic lan-

guage. Some students’ responses reveal dissatisfaction with the quality of feedback they receive. A signifi-

cant proportion of students in each subcategory referred to having additional courses on academic reading 

and writing in English. In addition, students wanted some support in developing their critical reading and 

writing skills throughout their studies. Finally, providing individual consultation and guiding tasks were also 

requested. 
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Discussion 

Experience of English language learning. The results of the present study showed that almost all gradu-

ate students perceived their experience in learning English language as positive (99,2 %: Somewhat enjoya-

ble — 38,2 %; Very enjoyable — 61,0 %), and merely 0,8 % of participants had negative perceptions about 

such experience. Similarly, most students (73,1 %) considered that their previous academic experience 

helped them to improve their academic writing and reading skills in English. However, some previous stud-

ies emphasized such aspects in students’ experience as low quality at secondary schools [5; 6]. Some gradu-

ate students confessed that the quality of English language teaching in rural area was not high, and they had 

to develop their own strategies and learnt English on their own. Desides, students who studied in NIS schools 

were able to improve their English language skills and that experience helped them a lot in their further stud-

ies [5]. 

Languages of instructions. The current study identified that 84,5 % of all graduate students confirmed 

that the course instructors, professors almost always used English language during their sessions in EMI uni-

versities (Most of the time 32,4 %; Always 52,1 %). Only 25,2 % of participants admitted that their profes-

sors used Kazakh or Russian language during their classes. The previous qualitative study conducted among 

Kazakhstani EMI undergraduate STEM students also showed that most students confirmed that although the 

medium of instruction was English, their teachers sometimes used Kazakh and Russian in the classes mainly 

for better explaining the concepts and meanings, effective communication, during informal discussions with 

peers, and for better comprehension of the content [4; 8]. However, often students as well as university 

teachers had negative perceptions about the use of Kazakh or Russian language during EMI sessions, the so-

called code-switching technique, only in rare cases [22; 8; 23]. 

Students’ background. The present research study also examined such backgrounds of graduate students 

as gender, age and academic degree. In general, there was no statistical significance in the gender factor. 

However, it has been identified that generally, female participants considered English language experience 

more enjoyable compared to male ones. Similarly, women were convinced that their previous experience 

helped them in improving academic reading and writing skills. That finding is aligned with the previous 

study among Turkish university students, where female students felt more confident about their progress in 

English language [7]. On the other hand, men were more confident at oral presentations and overall, more 

satisfied with their academic English language proficiency. Previous study conducted among students in 

Hong Kong universities also revealed that male students might feel more confident during the oral material 

presentations compared to female students [24]. 

The one way between groups ANOVA showed that graduate students might perceive the importance of 

English language and instructions in local languages differently according to their age. For instance, people 

in the age group 26–35 considered English language for their career and study as much more important than 

older people. In the same fashion, younger participants (age group 18–25) felt more concerned about the us-

age of Kazakh and Russian languages during the EMI sessions compared to older groups. The recent re-

search study conducted by Yuksel [26] revealed that self-efficacy in the second academic language (English) 

can be elaborated over time. For instance, he discovered in his research that graduate students were more 

satisfied with their study in EMI sessions compared to undergraduate students in their first or second years. 

Most studies revealed that the age factor in itself does not impact the EMI perceptions of students. However, 

some factors such as year of study, students’ previous experience which also depend on the age may corre-

late with students’ proficiency at EMI classes [25; 27]. 

Degree and EMI. The survey data in this study revealed that the students’ academic degree (Master or 

Ph.D.) does have some impact on the way they perceived the importance of English language for their aca-

demic and professional life. The data shows a quite significant difference between Master’s and PhD stu-

dents’ perceptions about how their previous experience as learners helped them improve their academic read-

ing and writing skills in the English language. As a result, the PhD students’ scores on the items in the sur-

vey questionnaire such as the ‘importance of English language’ and ‘previous experience’ were higher than 

the scores given by the Master’s students to the same items. Regarding other items, PhD students indicated 

more confidence in presentations in the English language as compared to Master’s students. On the other 

hand, Master’s students were more certain that their instructors always used English language during EMI 

sessions. Kym and Kym [28] found that additional background such as students’ years spent in English 

speaking countries and English language courses might influence their English language ability more than 

other factors such as major or previous degrees. Also, the previous research identified that generally under-
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graduate senior students and Master’s students were more supportive of the importance of English language 

for their current and future career compared to their junior counterparts [25]. 

English Language Support. Analysis of the open-ended questions in the survey revealed that the partic-

ipants suggested having more courses on the development of academic reading and writing skills in English, 

as well as more substantial, timely, and effective feedback and guidelines from faculty and English language 

instructors. This finding is supported by Myrzakulova [14] who has recommended that universities should 

organize preparatory courses on English for academic purposes. She also proposes that EMI universities may 

launch a zero-year study program for Master’s and PhD students to help them improve their academic read-

ing and writing in English before they start their regular semesters. Another research study conducted among 

Korean graduate students of EMI underlined such aspects as organization of preparatory courses adjusted for 

the requirements of the particular field of study, and improvement of support services from university de-

partments and advisors [29]. 

Conclusion 

Overall, the graduate students, who participated in this study, have positive views about the implemen-

tation of English medium instruction in Kazakhstani universities. They see more benefits in learning English 

and are aware of the opportunities English language can offer for their future careers. However, the study 

also found that gender might impact how students perceived code-switching into L1 during EMI sessions. 

Female participants were more sensitive towards the use of other languages during the EMI classes than their 

male counterparts. On the other hand, men were more confident during oral presentations in the English lan-

guage than women. 

Similarly, the study found that students' perceptions might differ based on their age and academic de-

grees. An interesting finding is that, as compared to other age groups, the graduate students in the age group 

of 18–26 perceived learning English language as more important and useful. Similarly, the PhD students at-

tached more importance to the English language than the Master’s students did. Despite the overall positive 

attitude towards EMI, graduate students felt dissatisfied with the quality of English language support and 

feedback they receive at their universities. The participants suggested that the universities may offer more 

courses in EMI programs, and more comprehensive, timely and effective support to develop their academic 

reading and writing skills. 

Acknowledgment 

The research study is funded by Nazarbayev University Collaborative Research Program, 

021220CRP1322. 

References 

1 New Kazakhstan in a New World. (n.d.). adilet.zan.kz. Retrieved from http://adilet.zan.kz/rus/docs/K070002007_#z0 (Ac-

cessed 22 April 2021). 

2 Strategies and programs. «Kazakhstan-2050» Strategy». akorda.kz. Retrieved from https://www.akorda.kz/en/official_ doc-
uments/ strategies_and_programs (Accessed 22 April 2021). 

3 Zenkova, T., & Khamitova, G. (2018). English medium-instruction as a way to internationalization of higher education in 
Kazakhstan: An opinion survey in the innovative university of Eurasia». e-TEALS, 8(1), 126–158. 

4 Aitzhanova, K. (2020). Perceptions and attitudes of students towards multilingual practices in an EMI STEM classroom at 
two Kazakhstani universities. [Master’s thesis, Nazarbayev University]. Retrieved from: http://nur.nu.edu.kz/handle/123456789 
/4855. 

5 Batyrkhanova, G. (2020). Exploring Kazakhstani Master’s students’ language learning experiences and strategy uses in an 
English-medium university in Kazakhstan: A qualitative inquiry. [Master’s thesis, Nazarbayev University] Retrieved from 
http://nur.nu.edu.kz/handle/123456789/4890. 

6 Kanatkhanova, A. (2020). English medium instruction at a national university: Students’, teachers’ and administrators’ 
views. [Master’s thesis, Nazarbayev University] Retrieved from http://nur.nu.edu.kz/handle/123456789/4854. 

7 Macaro, E., & Akincioglu, M. (2018). Turkish university students' perceptions about English Medium Instruction: exploring 
year group, gender, and university type as variables. Journal of Multilingual and Multicultural Development, 39(3), 256–270. 

8 Ospanova, S. (2017). University students’ perceptions of and experiences with code-switching in a programme with English-
medium instruction. [Master’s thesis, Nazarbayev University] Retrieved from http://nur.nu.edu.kz/handle/123456789/2577. 

9 Rogier, D. (2012). The effects of English-medium instruction on language proficiency of students enrolled in higher educa-
tion in the UAE. [Doctoral dissertation, University of Exeter]. Retrieved from http://hdl.handle.net/10036/4482. 

10 Leavy, P. (2017). Research design: Quantitative, qualitative, mixed methods, arts-based, and community-based participatory 
research approaches. New York: Guilford Press. 

Buk
eto

v u
niv

ers
ity

http://adilet.zan.kz/rus/docs/K070002007_#z0
https://www.akorda.kz/en/official_documents/strategies_and_programs
https://www.akorda.kz/en/official_documents/strategies_and_programs
http://nur.nu.edu.kz/handle/123456789/4855
http://nur.nu.edu.kz/handle/123456789/4855
http://nur.nu.edu.kz/handle/123456789/4890
http://nur.nu.edu.kz/handle/123456789/4854
http://nur.nu.edu.kz/handle/123456789/2577
http://hdl.handle.net/10036/4482


M.A. Tajik, D. Shamatov et al. 

58 Вестник Карагандинского университета 

11 Muijs, D. (2004). Doing quantitative research in education with SPSS. London: Sage Publications. 

12 Baltabayev, M. (2020). Faculty and students’ perceptions of EMI and its impact on academic content and language acquisi-
tion from the participants’ perspectives. [Master’s thesis, Nazarbayev University] Retrieved from http://nur.nu.edu.kz/handle 
/123456789/4871. 

13 Karabay, A. (2017). STEM and social sciences students’ language-oriented academic challenges in English medium of in-
struction (EMI) programs: The case of an international university in Kazakhstan. [Master’s thesis, Nazarbayev University] Retrieved 
from http://nur.nu.edu.kz/handle/123456789/2557. 

14 Myrzakulova, G. (2019). Graduate students’ perceptions of English medium instruction in terms of their learning motivation, 
anxiety, and achievement. [Master’s thesis, Nazarbayev University] URI: http://nur.nu.edu.kz/handle/123456789/4333. 

15 Goodman, B. A., Kerimkulova, S. I., & Montgomery, D. P. (2021). Translanguaging and transfer of academic skills: Views 
of Kazakhstani students in an English-medium university. English-Medium Instruction and Translanguaging (pp. 141–157). Multi-
lingual Matters. 

16 Kim, E. G., Kweon, S. O., & Kim, J. (2017). Korean engineering students’ perceptions of English-medium instruction (EMI) 
and L1 use in EMI classes. Journal of Multilingual and Multicultural Development, 38(2), 130–145. 

17 Arnbjörnsdóttir, B., & Prinz, P. (2017). From EFL to EMI: Developing writing skills for the humanities. Journal of English 
for Specific Purposes at Tertiary Level, 5(2), 172–195. 

18 Singh, M. K. M. (2019). Academic reading and writing challenges among international EFL Master’s students in a Malaysian 
university: The voice of lecturers. Journal of International Students, 9(4), 972–992. 

19 Dearden, J., & Macaro, E. (2016). Higher education teachers' attitudes towards English medium instruction: A three-country 
comparison. Studies in Second Language Learning and Teaching, 6(3), 455–486. 

20 Dearden, J. (2014). English as a medium of instruction — a growing global phenomenon. British Council. 

21 Oralova, G. (2012). Internationalization of higher education in Kazakhstan: Issues of instruction in foreign languages. Jour-
nal of Teaching and Education, 1(2), 127—133. 

22 Karabassova, L., & San Isidro, X. (2020). Towards translanguaging in CLIL: a study on teachers’ perceptions and practices 
in Kazakhstan. International Journal of Multilingualism, 1–20. 

23 Yang, S. (2019). English language ideologies and students’ perception of international English-Medium-Instruction (EMI) 
Master's programmes: A Chinese case study. English Today, 35(3), 22–28. 

24 Pun, J., & Jin, X. (2021). Student challenges and learning strategies at Hong Kong EMI universities. Plos one, 16(5), 
e0251564. 

25 Tsui, A. P. Y., & Ngo, H. Y. (2017). Students’ perceptions of English-medium instruction in a Hong Kong university. Asian 
Englishes, 19(1), 57–78. 

26 Yüksel, H. G. (2021). Remote learning during COVID-19: cognitive appraisals and perceptions of english medium of instruc-
tion (EMI) students. Education and Information Technologies, 1–17. 

27 Turhan, B., & Kirkgöz, Y. (2018). Motivation of engineering students and lecturers toward English medium instruction at 
tertiary level in Turkey. Journal of Language and Linguistic Studies, 14(1), 261–277. 

28 Kym, I., & Kym, M. H. (2014). Students' perceptions of EMI in higher education in Korea. Journal of Asia TEFL, 11(2). 

29 Lee, K., & Lee, H. (2018). Korean graduate students’ self-perceptions of English skills and needs in an English-medium in-
struction context. Journal of Multilingual and Multicultural Development, 39(8), 715–728. 

М.А. Тажик, Д. Шаматов, Ю. Шамилоғлы, Л. Филлипова, Т. Жүсіпбек 

Қазақстанның жоғары оқу орындарындағы EMI феноменінің түсінігі. 

Студенттердің көзқарасы 

Ағылшын тілі әлемде кеңінен танымал болып келеді және ғылыми қоғамдастықтың және 

халықаралық қатынастың тілі болып саналады, сондықтан пәндерді ағылшын тілінде оқыту (English 

Medium Instruction — EMI) көптеген елдердегі орта және жоғары білімнің ажырамас бөлігі болып 

табылады. Бұл жалпы үрдістен Қазақстан да тыс қалмады. Қазақстан тәуелсіздік алғаннан кейін, 

бакалавриат, магистратура және докторантура бағдарламалары бойынша EMI арқылы оқытуды 

бейімдеген жоғары оқу орындарының саны айтарлықтай өсті. EMI арқылы сабақ берудегі 

жетістіктерге қарамастан, Қазақстандағы оқытушылар мен студенттер оқу үдерісінде осы салада әлі 

де қиындықтар көріп келеді. Бұл зерттеуде магистратура және докторантурада білім алушылардың 

ағылшын тілін оқыту тілі ретінде қабылдауы мен көзқарасын, сондай-ақ олардың жынысы, жасы және 

ғылыми дәрежесі EMI-ді қабылдауына қалай әсер етуі мүмкін екендігі зерттелген. Зерттеу 

нәтижесінде қатысушылардың ағылшын тілінде оқытуды, сондай-ақ олардың жынысына негізделген 

EMI-де жергілікті тілдерді қолдануды әртүрлі қабылдайтындығы анықталды. 18–26 жас 

аралығындағы студенттер ағылшын тілін басқа жастағы қатысушылармен салыстырғанда, олардың 

академиялық үлгерімі мен мансабы үшін маңызды деп санайды. Сондай-ақ, қатысушылардың 

академиялық дәрежесі (магистранттар мен докторанттар) EMI контекстінің кейбір элементтеріне 

статистикалық әсер етуі мүмкін екені анықталған. Осы зерттеу нәтижелері студенттердің EMI 

контекстіндегі оқу процесін түсінуге ықпал етуі мүмкін. 
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М.А. Тажик,
 
Д. Шаматов, Ю. Шамильоглу, Л. Филлипова, Т. Жусипбек 

Понимание феномена EMI в высших учебных заведениях Казахстана.  
Взгляд студентов 

Английский язык набирает распространенность в мире и, по праву, считается языком научного сооб-

щества и межнационального общения, поэтому преподавание дисциплин на английском языке 

(English Medium Instruction — EMI) является неотъемлемой частью в среднем и высшем образовании 

во многих странах. Казахстан не является исключением в этой всеобщей тенденции. Число высших 

учебных заведений, которые адаптировали преподавание через EMI на программах бакалавриата, ма-

гистратуры и докторантуры, существенно выросло после обретения страной Независимости. Несмот-

ря на прогресс в преподавании через EMI, преподаватели и студенты все еще испытывают сложности 

в учебном процессе в этой сфере. Данное исследование изучает восприятие и отношение к введению 

английского языка как языка преподавания со стороны студентов магистратуры и докторантуры, а 

также как их гендер, возраст и ученая степень могут влиять на их восприятие EMI. Результаты иссле-

дования показали, что участники по-разному воспринимают преподавание на английском языке, а 

также использование местных языков в EMI, базируясь на их гендере. Студенты в возрастной катего-

рии от 18–26 лет считают английский язык более важным для их учебной деятельности и карьеры по 

сравнению с участниками других возрастов. Кроме того, авторами выявлено, что ученая степень уча-

стников (магистры и докторанты) может статистически влиять на отдельные элементы EMI контекста. 

Результаты данного исследования могут внести вклад в понимание процесса обучения студентов в 

EMI контексте. 

Ключевые слова: обучение на английском языке, восприятие, студенты, казахстанские университеты, 

академический английский язык. 
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