
Серия «Педагогика». № 3(99)/2020 33 

ТІЛДІК БІЛІМНІҢ ТЕОРИЯЛЫҚ-ҚОЛДАНБАЛЫ МƏСЕЛЕЛЕРІ 
ТЕОРЕТИКО-ПРИКЛАДНЫЕ ПРОБЛЕМЫ ЯЗЫКОВОГО ОБРАЗОВАНИЯ 
THEORETICAL AND APPLIED PROBLEMS OF LANGUAGE EDUCATION 

DOI 10.31489/2020Ped3/33-39 

UDC 81'243:378.147 

G.M. Abdykarimova*, M.M. Abdykarimova  

Karaganda State Technical University, Kazakhstan 
(*Corresponding author’s e-mail:: abdykarimova_g@mail.ru) 

Written discursive competence as a component of the foreign-language  
communication competence of university students 

The article covers the issues of forming written discursive competence as the basis for written foreign lan-
guage communication of university students. The introduction of new standards of education, which reflect 
the social order of the modern multicultural and information society, required the universities to create opti-
mal conditions for learning foreign language communication in order to solve problems of interpersonal and 
intercultural interaction at the global level. In this regard, to ensure socio-cultural mobility of university 
graduates, the teaching of written foreign language communication should occupy an important place in the 
educational process. At the same time, the authors have made an attempt to reveal the structure and content of 
components of written discursive competence as a component of foreign language communication compe-
tence in the context of its application in foreign language classes in the conditions of a non-linguistic univer-
sity. The authors analyze a large number of scientific and theoretical literary sources on the investigated prob-
lem, on the basis of which they justify the possibility of considering the language component as a component 
of written discursive competence, along with strategic, tactical, genre, text, linguo-rhetorical components in 
order to improve the quality of written works. In conclusion, the authors conclude that the ability of a writer 
as an individual according to the sociocultural situation and communicative task to create different types of 
discourse for participation in written foreign language communication with the intended recipient in order to 
achieve the expected result defines written discursive competence as a component of foreign language com-
municative competence of a graduate. 

Keywords: text, discourse, written speech activity, universal characteristics of the text, specific features of the 
discourse. 

 
The introduction of state educational standards of the new generation into the life of the higher school 

demanded from the universities to create optimal conditions for teaching foreign language communication in 
order to solve the problems of interpersonal and intercultural interaction on the global level. The ability to 
communicate is a necessary component of the student's life and provides university graduates with socio-
cultural mobility as the ability to act freely and actively in a multi-lingual space to ensure intercultural inter-
action and cooperation. 

Domestic authors often write about the urgent need for training in written communication and the fre-
quent ignoring of such a genre of written communication as e-mail in Kazakhstan [1]. 

Written discursive competence is a component of the foreign-language communicative competence. 
The analysis of the researcher’s works showed that the very concept of «discursive competence» is inter-
preted by scientists in a controversial manner. According to the document «Common European Framework 
of Reference for Languages: Learning, Teaching, Assessment» it is «knowledge of the rules of construction 
of statements, their association in the text taking into account the topicality, information, natural causal rela-
tions, topic, coherence and integrity, logic, style and register of communication, etc.». [2], i.e. includes only 
the knowledge component. 
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Moreover, discursive competence is considered as: 
1) knowledge of various types of discourse and the rules of their construction, as well as the ability to 

create and understand them, taking into account the situation of communication (E.M. Bastrikova, 
A.N. Shchukin, H. Boyer, M. Canale, M. Swain and others); 

2) the ability to coherently and consistently express their thoughts in a situation of oral / written com-
munication (K.A. Kobzeva, A.N. Shamov, E.V. Schuman, L. Bachman, J.A. Van Ekand others) [3]; 

3) «...ability to generate text adequately to the situation of its creation in productive speech activities» 
[4]; 

4) «...ability to organize speech, high level of formed skills of logical, consistent, convincing construc-
tion of own statements, mastering the methods of giving and receiving information» [5]; 

5) «...a standard of knowledge and skills that foreign language students should possess in order to logi-
cally present thoughts, creating a grammatically and lexically correct text adequate to the communicative 
situation, as well as for the correct interpretation of the text»[6]. 

The written discourse as a product of professionally-oriented foreign language communication can be 
characterized according to 5 groups of features: 1) strategical which is responsible for planning communica-
tive behavior; 2) tactical which is associated with selecting adequate means of professionally-oriented for-
eign language communication in writing; 3) genrerelated which is responsible for the range of genres in the 
written speech and the choice of genreand-style related norms; 4) text-related including cohesion, integrity 
and complete character of written discourse; 5) linguo-rhetorical revealing in the composition and a certain 
linguo-rhitorical structure of written discourse [7]. 

This diversity of interpretations of discursive competence requires further research into this phenome-
non from a written perspective, taking into account the fact that the result should be the ability of learners to 
communicate in a written foreign language through written discourses of various types, reflecting the charac-
teristics of the factors that influence its creation. 

We will therefore understand written discursive competence to be the ability of the writer to write as an 
individual according to the socio-cultural situation and the communicative task of creating different types of 
discourse to participate in written foreign language communication with the intended recipient in order to 
achieve the expected result. It is based on a set of knowledge, skills, abilities and activity experience, which 
is the content of social experience, the possession of which ensures the formation of this competence. 

Written discursive competence is a complex multicomponent phenomenon, therefore, a certain number 
of sub-competences are distinguished in its structure. Thus, in N.P. Golovina's research, written discursive 
competence consists of four components, each of which, in turn, is represented by corresponding skills un-
derlying many other models: strategic (the ability of a subject to understand the communicative intention and 
plan a communicative event); tactical (the ability to select adequate and optimal means and methods); genre 
(the ability to organize a discourse in accordance with the canons of the genre) and text components (the 
ability to organize sentences into a coherent text) [8]. 

I.N. Khmelidze holds the same opinion, combining the genre and text components into one sub-
competence and adding a reflexive component. It consists of control and self-monitoring of written works by 
students and teachers and is a necessary element in mastering foreign language written speech on the basis of 
an autonomous approach. N.L. Nikulshina took N.P. Golovina's theory as a basis and expanded the discur-
sive competence by means of the rhetorical component, which represents the ability to produce texts on the 
basis of knowledge of generally accepted rhetorical methods of deploying written speech and rhetorical 
techniques [9]. 

In contrast to the above-mentioned authors, F.A. Ashurlaeva distinguishes in the structure of discursive 
competence only the ability to select subject vocabulary, select key words; to plan the development of the 
plot of written discourse, to relate the speech material, its organization to the construction of the text of the 
work [10]. These skills relate to the skills described by N.P. Golovina, except for the genre component. 

Е.V. Sergeeva also considers only the level of skills in the structure of discursive competence. How-
ever, when teaching foreign-language discourse in the form of essays, she misses such important skills as the 
division of a text into paragraphs and its design within a paragraph, lexical and grammatical correctness, 
which in our opinion is a significant component. It focuses on the discourse and its main organizing factors: 
cohesion, coherence, and contextuality [11]. 

Having analyzed researchers' points of view on the component composition of written discursive com-
petence and taking into account typological features of written discourse, we initially included five compo-
nents into this competence: strategic, tactical, genre, text and linguistic. 
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However, the repeated analysis has led us to think that the language component, which is responsible 
for the design of written discourse of various types in accordance with the lexical-grammatical norms of for-
eign-language written speech and is therefore essential for written foreign-language communication, falls out 
of the field of view. It receives insufficient attention in foreign language classes, which leads to a decrease in 
the quality of written works. 

For this reason, we have expanded the component structure of written discursive competence to include 
the sixth, language component. As a result, the structure of written discursive competence is represented by a 
set of strategic, tactical, genre, textual, linguo-rhetorical and linguistic components (Fig. 1), each of which 
contributes to the acquisition by learners of the ability underlying it. 

It should be noted, however, that the strategic component includes an intercultural component. The lat-
ter involves the writer becoming aware of his or her own culture and recognizing the culture of the intended 
recipient as a necessary condition for enriching his or her personal experience, understanding a different way 
of life, values and customs and rejecting existing stereotypes and prejudices [12]. 
 

 

Figure 1: Structure of written discursive competence 

The next step in the study of written discursive competence was to determine the dose of social experi-
ence that should be learned by students to acquire it (V.V. Kraevsky, I.Y. Lerner, A.V. Khutorsky). It in-
cludes the experience of cognitive activity represented by a set of knowledge, the experience of reproductive 
activity implying corresponding skills, the experience of creative activity based on a set of skills, and the ex-
perience of value-oriented activity. Accordingly, in each component of the written discursive competence, 

the ability to choose the right type of written discourse depending on the 
socio-cultural situation of written foreign language communication and the 
communicative task and to design it in accordance with genre and stylistic 
norms and stereotypes accepted in the target language country 

WRITTEN DISCURSIVE COMPETENCE 
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TACTICAL 
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the ability to analyze the socio-cultural situation, the characteristics of the 
intended addressee's individuality and the level of his or her possession of 
the means of written foreign language communication, their interrelation, 
as well as to be aware of the communicative task and plan his or her com-
municative behavior to solve it 

the ability to select the means of written foreign language communication 
optimal for solving the communicative problem in a certain socio-cultural 
situation, taking into account its parameters, his/her foreign language 
speech experience and characteristics of individuality of the intended re-
i i

the ability to produce sentences in the form of cohesive, logical, complete 
text, divided into paragraphs and properly arranged within these limits 

the ability to generate written discourse in accordance with generally ac-
cepted rhetorical methods of deploying written speech and rhetorical tech-
niques 
 

the ability to design written discourse according to the lexical-grammatical 
norms of foreign written speech. 
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we have identified a set of specific knowledge, skills, and experiences of value-based activities presented 
below. 

– Knowledge of the parameters of the socio-cultural situation and the circumstances of written commu-
nication necessary for its functioning, the characteristics of the individuality of the writer and the recipient, 
and the level of their knowledge of the means of written communication expressed in a foreign language 
spoken experience; 

– knowledge of the living conditions of the linguistic community, the system of values, norms, tradi-
tions and rules of communicative-speech etiquette inherent in the culture of subjects of written foreign-
language communication; 

– knowledge of differences in lifestyles, assessment of the past of the native country and the target lan-
guage country, rules necessary for orientation in another country, knowledge of stereotypes established with 
regard to one's own culture and that of the intended recipient; 

– knowledge of communicatively acceptable means of written foreign-language communication, opti-
mal for solving the communicative task within a certain socio-cultural situation; 

– knowledge of characteristics of functional styles, genre-stylistic features of different types of written 
discourse; 

– knowledge of means of cohesion and rules of building a coherent text; 
– knowledge of the ways of constructing linguistic and rhetorical structures; 
– knowledge of language means and rules of their use in written speech activity as means of written 

foreign language communication. 
– The skill of reproducing the socio-cultural situation and communicative task; 
– lexical and grammatical skills; 
– composing skills: 
– structuring information in accordance with the communicative task and sociocultural situation and 

taking into account the linguistic and rhetorical peculiarities of written discourse; 
– ensuring coherence and integrity of a fragment of discourse; 
– effective use of cohesion tools; 
– building linguo-rhetorical structures and compositional and verbal forms. 
– Ability to analyze the sociocultural situation, characteristics of individuality of the intended addressee 

and the level of his or her possession of the means of written foreign-language communication, their rela-
tions; 

– The ability to comprehend the communicative task and plan the communicative behavior in accor-
dance with the socio-cultural situation, communicative task, characteristics of the addressee's individuality 
and his or her foreign language speech experience; 

– the ability to carry out written foreign language communication taking into account the living condi-
tions of the linguistic community, the system of values, norms, traditions and rules of etiquette inherent in 
the culture of the subjects of written communication; 

– the ability to select the means of written foreign language communication that are optimal for solving 
the communicative problem of the addressee in a certain socio-cultural situation, taking into account its pa-
rameters, the characteristics of the individuality of the intended addressee and the foreign language speech 
experience; 

– the ability to choose the right type of discourse depending on the socio-cultural situation and commu-
nicative task and to design it in accordance with genre and stylistic norms and stereotypes accepted in the 
country of the foreign language studied; 

– the ability to design proposals in the form of a coherent, logical, complete text, divided into para-
graphs and properly framed within these limits (to introduce the main idea of a paragraph with the help of a 
key sentence, to develop the main idea contained in the key sentence, consistently convey the semantic con-
tent, effectively use the means of cohesion (pronouns, unions, adverbs), etc.); 

– the ability to construct a discourse in accordance with the linguistic and rhetorical norms adopted in 
the country of the foreign language being studied; 

– ability to structure the discourse in accordance with the lexical-grammatical norms of the foreign writ-
ten language. 

As for the experience of value-orientation activities, it acts as an «exemplary behaviour» [13] expected 
from the subjects of communication in solving their communicative task in a certain socio-cultural situation, 
i.e. in the process of creating a written discourse of a certain type. It manifests itself in the willingness of 
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learners, in accordance with their personal position and social status, to apply the knowledge they have 
learned, the skills they have developed and the skills they have acquired in writing in a separate act of com-
munication. This presupposes such qualities as personal interest, motivation, activity, independence, respon-
sibility for the results of their written activity and tolerance towards another culture, etc. 

All of the above made it possible to clarify the notion of written discursive competence, its structure 
and content and move on to defining the place of this competence among other sub-competences of foreign-
language communication competence as the goal of foreign-language education in the direction of training 
«Pedagogical education». Thus, the foreign-language communicative competence implies the ability to carry 
out foreign-language interpersonal and intercultural communication with native speakers within the limits set 
by a standard or program. 

Pragmatic competence, in turn, is divided into functional competence, competence of schematic con-
struction of speech, and discursive competence. In discursive competence, we consider its written form, con-
sisting of six components based on social experience in the aggregate of knowledge, skills, abilities and ex-
perience of value-oriented activities. 

The final step in solving the tasks set in this paragraph was to identify criteria for the formation of writ-
ten discursive competence, which will help diagnose its level. 

Thus, written discursive competence is an integral part of foreign-language communicative competence 
and provides students with the ability, in accordance with their social and foreign-language speech experi-
ence and personal aspirations, to carry out written foreign-language communication with the intended recipi-
ent using a certain type of written discourse, thereby solving their communicative task within a certain socio-
cultural situation. 

It includes the following components: strategic, tactical, genre, text, linguistic-rhetorical, and language 
sub-competence. They are based on a set of knowledge, skills, abilities and experience of value-oriented ac-
tivities, adequate to the dose of social experience that must be learned by students to acquire written discur-
sive competence. These components are closely interrelated, so the process of its formation should be aimed 
at mastering all the components of the university students. 

Written discursive competence is thus an integral part of the foreign-language communication compe-
tence and ensures that learners are able to learn in accordance with their social and foreign language speech 
experience and personal aspirations to communicate in written foreign language with the intended recipient 
through a written discourse of a certain kind, thus solving their communication task within a certain socio-
cultural situation. It includes the following components: strategic, tactical, genre, textual, linguistic and lin-
guistic sub-competence. They are based on a body of knowledge, skills, and experience in value-orientation 
activities that is adequate to the dose of social experience that learners must learn to acquire written discur-
sive competence. These components are closely interlinked, so the process of its formation should be aimed 
at the students' mastery of all the components, which is what we take into account when developing the 
methodology of forming a foreign-language written discursive competence, which is the focus of the second 
chapter of the dissertation research. 
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Г.М. Абдыкаримова, М.М. Абдыкаримова  

Жазбаша дискурсивті құзыреттілік ЖОО студенттерінің шет тілдер 
саласындағы коммуникативтік құзыреттілігінің құрамдас бөлігі ретінде 

Мақалада ЖОО студенттерінің шет тілінде жазбаша қарым-қатынас негізі ретінде жазбаша дискурс 
құзіреттілігін қалыптастыру мəселелері қарастырылған. Қазіргі заманғы мультимəдени жəне 
ақпараттық қоғамның əлеуметтік тəртібін көрсететін білім берудің жаңа стандарттарын енгізу жоғары 
оқу орындарынан тұлға аралық жəне мəдени аралық өзара іс-қимыл мəселелерін жаһандық деңгейде 
шешу мақсатында шет тілді коммуникацияны зерделеу үшін оңтайлы жағдай жасауды талап етті. 
Осыған байланысты ЖОО түлектерінің əлеуметтік-мəдени ұтқырлығын қамтамасыз ету үшін жазбаша 
шетелдік тіл коммуникациясын оқыту білім беру процесінде маңызды орын алуы тиіс. Сонымен 
қатар, авторлар жазбаша дискурсивті құзыреттілік компоненттерінің құрылымы мен мазмұнын шетел 
тілінде қарым-қатынас компетенциясының құрамдас бөлігі ретінде, лингвистикалық емес жоғары оқу 
орны жағдайында шетел тілі сабақтарында қолдану контексінде ашуға əрекет жасаған. Авторлар 
зерттелетін мəселе бойынша көптеген ғылыми жəне теориялық əдеби дерек көздерді талдаған, соның 
негізінде жазбаша жұмыстардың сапасын арттыру мақсатында тілдік құрамдас бөліктермен қатар 
жазбаша дискурсивтік құзыреттіліктің құрамдас бөлігі ретінде тілдік құрауышты қарастыру 
мүмкіндігін негіздеген. Қорытындыда авторлар əлеуметтік-мəдени жағдайға жəне коммуникативті 
міндетке сəйкес жазушының жеке тұлға ретіндегі қабілеті болжанған алушымен жазбаша шет тілдік 
қарым-қатынасқа қатысу үшін дискурстың əртүрлі түрлерін құра алады, яғни күтілетін нəтижеге жету 
мақсатында түлектің шет тілді коммуникативтік құзыреттілігінің компоненті ретінде жазбаша 
дискурсивтік құзыреттілігін  анықтауға болады деген тұжырым жасаған.  

Кілт сөздер: мəтін, дискурс, жазбаша сөйлеу қызметі, мəтіннің əмбебап сипаттамасы, дискурс 
ерекшеліктері. 

 
Г.М. Абдыкаримова, М.М. Абдыкаримова  

Письменная дискурсивная компетенция как составная часть коммуникативной 
компетентности студентов вузов в области иностранных языков 

В статье рассмотрены вопросы формирования письменной дискурсивной компетентности как основа 
письменного общения студентов вузов на иностранном языке. Внедрение новых стандартов образова-
ния, отражающих социальный порядок современного мультикультурного и информационного обще-
ства, потребовало от вузов создания оптимальных условий для изучения иноязычной коммуникации с 
целью решения проблем межличностного и межкультурного взаимодействия на глобальном уровне. В 
этой связи для обеспечения социально-культурной мобильности выпускников вузов преподавание 
письменной иностранной языковой коммуникации должно занять важное место в образовательном 
процессе. Вместе с тем, авторы предприняли попытку раскрыть структуру и содержание компонентов 
письменной дискурсивной компетенции как составной части компетенции общения на иностранном 
языке в контексте ее применения на занятиях по иностранным языкам в условиях нелингвистического 
вуза. Авторами проанализировано большое количество научных и теоретических литературных ис-
точников по исследуемой проблеме, на основании которых обосновывается возможность рассмотре-
ния языковой составляющей как компонента письменной дискурсивной компетентности, наряду со 
стратегическими, тактическими, жанровыми, текстовыми, лингвореологическими компонентами, с 
целью повышения качества письменных работ. В заключение авторы приходят к выводу, что способ-
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ность писателя как личности в соответствии с социокультурной ситуацией и коммуникативной зада-
чей создавать различные виды дискурса для участия в письменной иноязычной коммуникации с пред-
полагаемым получателем с целью достижения ожидаемого результата определяет письменную дис-
курсивную компетентность как компонент иноязычной коммуникативной компетентности выпускни-
ка. 

Ключевые слова: текст, дискурс, письменная речевая деятельность, универсальные характеристики 
текста, особенности дискурса. 
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