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The notion of «CLIL-teacher» concept 

This article attempts to reveal the essence of the «CLIL-teacher». This notion is quite new for pedagogical 
science. The validity of this definition has been provided by addressing the terminology theory in pedagogy, 
when we had chosen an algorithm of four analytical procedures as a starting point: targeted study of terms, 
etymological analysis, contextual analysis and normalization of the author’s term system. The conclusion of 
terms targeted learning allowed discovering that despite many interpretations, the unifying core of the con-
cept of CLIL is a dual goal - learning a non-language subject and target languages. As a result of etymologi-
cal analysis, it has been determined that CLIL has an English origin. The contextual analysis has revealed that 
as CLIL spreads, it acquires a broader meaning: from methodology to self-direction in the sphere of multilin-
gual education. In the end we have provided our own interpretation of the «CLIL-teacher» notion. 
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As is known, any scientific research is always conducted on the basis of a specific conceptual appa-
ratus. This is the primary condition for conducting scientific research. According to I.M. Cantor, «terminolo-
gy is the basis of the language of science. It denotes the essential features and signs of pedagogical processes 
and phenomena. Just as scientific generalizations are impossible outside a certain linguistic terminological 
form, scientific terminology is impossible outside the prevailing system of concepts, judgments and conclu-
sions. The set of concepts and terms corresponding to them creates the thinking and language apparatus of 
science, determines its boundaries and topical issues» [1]. 

At the same time modern pedagogical science still has some obvious problems in the sphere of different 
interpretations of its concepts and terms. This is due not only subjective, but also a number of significant ob-
jective factors. According to G.N. Shtinova, there are the following factors among them: 

1) transparency of the pedagogical boundaries, the emergence of a significant part of narrowly special-
ized terms into the category of general language vocabulary, which makes most pedagogical terms common-
ly used, therefore, not always correctly used; 

2) close connection with other sciences (philosophy, psychology, law, physiology, etc.), systematic 
consideration of knowledge of other disciplines and constant term exchange, which also often leads to mean-
ingful and semantic distortion; 

3) terminological polysemy, which is expressed in the multidimensional nature of pedagogical concepts 
and the impossibility to reflect all their aspects in one definition; 

4) terminological variation - the use of its synonyms or other lexical units along with the main term, 
which leads to the parallel existence of terms with the same content, but different designations; 

5) unpredictability of the term fixation in the scientific circulation (as opposed to natural or technical 
sciences, where the term is fixed by copyright and must be accepted by the scientific community) [2]. 

That is why for the most correct definition of a concept it is very important to strictly observe the prin-
ciples of constructing the conceptual apparatus of pedagogical science. They include: 

Ре
по
зи
то
ри
й К
ар
ГУ



B.A. Zhetpisbayeva 

58 Вестник Карагандинского университета 

1) monosemy (the content should be strictly fixed). This is especially important, since according to the 
results of the analysis conducted by I.Kicheva [3], about 28 % of the total number of identified new terms in 
pedagogical terminology are related by synonymous relations. These relations are absolute synonymy (dou-
blet reflection) — more than 71 %. It is hard not to agree with the scientist that the use of doublet terms in 
pedagogy indicates the search for the most successful form for expressing a new concept, but at the same 
time an increase in the number of doublet terms clutters up the conceptual and terminological apparatus of 
pedagogy and creates the illusion of the formation of new concepts; 

2) systematicity (compliance with both conceptual and lexical systems of modern pedagogy). This prin-
ciple for our study is updated in connection with the intensive borrowing of terms, including foreign ones, 
indicating the development of interdisciplinary pedagogical research. It is clear that this process introduces 
new knowledge into the conceptual and terminological apparatus of pedagogy, at the same time it leads to its 
overloading. Therefore, the borrowing of terms should meet the pedagogical goals and objectives, should be 
justified by the need to introduce it; 

3) the adequacy of lexical, morphological means and syntactic constructions to the content of the term, 
in other words, one of the requirements for the pedagogical term should be compliance with the motivation 
of its linguistic expression, since the «motivated term» is easier to perceive, ensures its adequate perception 
[3]. What has been said here is directly related to the previous principle. In general, motivation shows why a 
given object or phenomenon received this name; 

4) ability to word formation; 
5) brevity (the minimum of possible phrase combinations). 
In addition to the above-mentioned principles of term formation, for introducing new concepts into sci-

entific use, it is necessary to observe a number of conditions, namely: 
 abstraction and generalization of the essential features; 
 the content of the concept must have a certain form, or verbal design [4]. It should also be remem-

bered that in the course of cognition, a constant adjustment of the content of the concept is carried out [5]. 
In addition, for disclosing the content of the concept, scientists strongly recommend: 
a) to identify key features (using abstraction, comparison); 
b) to specify the specifics, thereby ensuring its independent status; 
c) to take into account the data obtained and in accordance with the laws of the language and the re-

quirements of logic to create the author’s wording of the definition [6]. 
These recommendations of N.O. Yakovleva we use along with the four main analytical procedures pro-

posed by I.N. Kuznetsov, namely: 
1) targeted study of terms: the identification of terms and their corresponding concepts, the selection of 

basic terms, the identification of the established practice of their use, the fixation of all inaccuracies and il-
logic of terms and their definitions; 

2) etymological analysis: finding out the original meaning of the word, learning the language environ-
ment that served as its primary source; 

3) contextual analysis: study of the process of formation and development of the concept inside science, 
the study of terms and the concepts reflected by them from the moment they enter into the term system of 
science, characterization of the use of the term in texts written at different times; 

4) normalization of an author's term system: return to the author's term system, clarifying its composi-
tion taking into account new materials, building clear concepts for each term, establishing unambiguous, log-
ically based links between concepts [7]. 

We intend to perform the above two algorithms of actions in relation to the new concept of «CLIL-
teacher». In general, when introducing a new concept («CLIL-teacher»), as well as clarifying and expanding 
the concepts used in science («competence of CLIL-teacher» and «training CLIL-teacher»), we relied on the 
works of such scholars in the field of terminology, as I.M. Cantor, D.P. Gorskii, V.P. Danilenko, 
S.G. Barkhudarov, N.L. Korshunova, and B.T. Likhachev [8-13]. 

To study the three key concepts of our study, a circle of related terms was defined: CLIL (term-
abbreviation), competence, teacher competence, teacher readiness, teacher training, and others.  

Central to all three key concepts is the foreign language abbreviation term «CLIL», borrowed from 
English. In decoding, it means - Content and Language Integrated Learning. The term was put into scientific 
use in 1994 by David Marsh (University of Jyväskylä, Finland), who in his article «The relevance of learning 
and language refers to any two-field-focused educational context in which an additional language, ..., is used 
as a means for teaching a non-language subject» [14]. According to the scientist, CLIL is related to situations 
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in which school subjects or part of school subjects are studied in a foreign language and have a dual purpose 
to study a subject while learning a foreign language, although the focus may be on either language or non-
language subject. 

The idea of using the principle of integrated teaching in the subject and language arose as a result of in-
creased requirements for the level of proficiency in a foreign language with a limited time. In the 1990s, the 
Council of Europe and the European Commission initiated the use of CLIL as a European approach to bilin-
gual education [15]. According to representatives of the public organization Eurydice, the use of CLIL im-
plies that a non-language subject is taught not only in a foreign language, but with the help or through a for-
eign language. 

For several years at the end of the last century, a number of scientists (Coyle Do, Hood Philip, Marsh 
David, Dalton Puffer, Fernandez Fontecha, A.Gierlinger, Koopman G., Anikina Y., Westhoff G. David 
Lasagabaster, Yolanda Ruizde Zarobe, Dieter Wolff, Stephan Breidbachand, Britta Viebrock, Movchan 
Larysa, Kari Nieminen) are purposefully engaged in the study of this technology, the development and im-
provement of its methods and forms [16]. It should be noted that researchers of those years associated this 
technology with the teaching of a foreign language, mainly English. CLIL is studied and tested in universi-
ties of several European countries (Spain, Italy, Czech Republic, Lithuania, etc.), it is actively used in public 
schools in Finland, Sweden, Hungary, Kazakhstan, Spain and a number of other countries. 

Practically in all sources it is noted that the main provisions of CLIL are built on four «c»: 
 «Content» — mastering new knowledge and skills in a non-language subject;  
 «Communication» — usage of a foreign language for communication;  
 «Cognition» — development of students' mental abilities for a better understanding of the language 

and subject;  
 «Culture» — mastering the culture of the countries of the studied languages through an understanding 

of their characteristics, similarities and differences with their native culture and on this basis the develop-
ment of students' abilities to adapt in the multicultural space.  

Already at the first approximation to the essence of CLIL, it can be argued that, being introduced as a 
teaching method, this phenomenon, attracting the attention of a wide range of researchers, experts, attracts 
into its orbit a number of concepts and terms, such as: CLIL-technology, CLIL education, CLIL competen-
cies, CLIL approach, CLIL program, first and second languages, target languages, etc. Indeed, in their totali-
ty, the above four components of CLIL directly correlate with the principles of modern foreign language and 
multilingual education, namely, the principle of learning the language and culture, the principle of learning 
the language. In other words, when learning languages, culture should be subject to co-study. This is one 
line. The second line is determined by the fact that when learning a native language and culture, a foreign 
language and a foreign culture become the subject of study. That is why it is necessary to combine the study 
of the second (third, etc.) language and culture of the country of the target language with the study of the na-
tive language and the native (national) culture.  

Regarding this aspect B.A. Zhetpisbayeva emphasizes that with this approach it is impossible to assume 
or set the goal of learning full acculturation. In this regard, it would be more correct to speak about the for-
mation by means of the native and studied languages of a single multicultural personality, the distinguishing 
feature of which is conscious self-determination in the spectrum of cultures of modern multicultural socie-
ties. That is why it is proposed to consider the cultural self-determination of individuals studying with the 
means of their native and studied language as one of the final target levels of bilingual or multilingual soci-
ocultural competence [17].  

We believe that this example is enough to declare the relevance of such a thing as «CLIL-education». 
The exception does not constitute other terms that we have cited above, for example, the CLIL-approach. So, 
Do Coyle, Philip Hood, David Marsh define CLIL as a pedagogical approach that focuses on achieving two 
goals - teaching a non-language subject and a foreign language, and the focus, depending on the task, may 
shift from the subject content to the language and vice versa [16]. At the same time, which is especially im-
portant, the priority task of CLIL is not so much the teaching of foreign languages, as the formation of stu-
dents' subject and language competences. In other words, as goals CLIL considers not only the mastery of 
knowledge on a non-language subject and the formation of foreign language competence in a given subject 
area, but also the development of students’ cognitive abilities. They are divided into low-order thinking skills 
(LOTs) - fairly simple skills (memorization, classification, definition of an object, etc.) and high order think-
ing skills (HOTs) - high-order thinking operations (forecasting, reasoning, creative thinking, synthesis, eval-
uation) [18]. 
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To better understand existing CLIL models, it is important to know and understand another term «target 
languages». To reveal its essence, we will highlight a specific context, and consider it in the context of Ka-
zakhstan's trilingual education, which has identified three target languages: Kazakh and Russian as second 
languages, English as the third language. We would like to clarify the terminology: 

 the first language (L1) is the language of instruction at school. There are five of them in Kazakhstan: 
Kazakh (L1), Russian (L1), Tajik (L1), Uzbek (L1), and Uigur (L1); 

 the second language (L2) is: the Kazakh language (L2) in schools with non-Kazakh language of in-
struction and Russian (L2) in schools with non-Russian language of instruction; 

 the third language (L3) is a foreign language. In the schools of Kazakhstan, these include English 
(L3), German (L3) and French (L3); 

 the target language is: Kazakh (L2), Russian (L2), English (L3), i.e. second and third languages.  
The choice of target languages in Kazakhstan is based on the idea of a trinity, expressed by the follow-

ing formula: we develop the state language, we support Russian, and we learn English [19]. 
Then the following CLIL models become clear, which are based on two basic concepts — «language» and 

«integration»: 
 soft CLIL - language-led, using the target language in a particular lesson (lesson) in a non-language 

subject, and in the target language lessons using themes and materials from non-language subjects, while 
there are no clear standards for the percentage of study time for using it (this is a partial immersion mode in 
language); 

 hard CLIL - subject-led, curriculum development, in which at least 40 % of non-language subjects are 
taught in target languages (this is a mode of complete immersion in the language).  

 CLIL as a technique requires adherence to a number of principles:  
 authenticity, active learning, safe learning environment, gradual learning (scaffolding learning), inter-

disciplinary communication, cultural awareness, internationalization (harmonization);  
 the formation of students' linguistic and communicative competences in a non-native language in the 

same educational context in which they develop and develop general educational knowledge and skills;  
 focus on pupils’ age;  
 the use exclusively of one (foreign) language, the same teacher and audience;  
 the teacher of a non-language subject to a certain extent becomes the teacher of the target language.  
Other benefits of CLIL are: 
1) increasing the motivation of students to learn a foreign language to solve specific communication 

problems; 
2) better understanding of the culture of the country of the target language, which contributes to the 

formation of socio-cultural competence among students; 
3) a large amount of language material (especially due to the development of the terminology of non-

linguistic subjects), which certainly develops the vocabulary of students.  
All of the above suggests that the CLIL-method is one of the directions in the communicative method-

ology of foreign languages and shares all the principles of communicative learning. 
CLIL as a technology involves the integration of a non-language subject and language, which can be imple-

mented in different ways: 
 the study of the target language may be included in the program of teaching a non-language subject 

(history, geography, chemistry, biology, and etc.); 
 subject content can be used in the target language classes. 
CLIL as a program can have three options: 
1) С1: Plurilingual education. 
2) С2: Supplementary / additional integrated teaching of the subject and language (Adjunct CLIL). 
3) С3: Language-embedded content courses.  
Depending on the option chosen, the language can act either as a language of learning, or as a language 

for learning, or as a language through learning [20]. 
As a rule, CLIL is understood as an innovative technology of teaching non-language subjects in a for-

eign language. In addition, it should be stipulated that the methodology with respect to technology is part of 
the total. In this sense, we adhere to the understanding of learning technology as a set of methods and means 
of presenting educational material. 
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So, for the definition of the new concept «CLIL-teacher» we applied, as we mentioned earlier, an algo-
rithm of four analytical procedures proposed by I.N. Kuznetsov. On this basis, we have come to the follow-
ing conclusions: 

1) as a result of the first analytical procedure — targeted study of terms — we found that the basic term 
is the concept CLIL, which is widely used in scientific and professional environments, which is interpreted 
both as education, as a pedagogical approach, and as a program, as a technique, and as a technology in be-
cause it has its own methodological principles, different models, different applications, but the unifying core 
is a dual goal - learning a non-language subject and target languages with the priority of the first. Conse-
quently, is directly related to the teacher non-language subjects. This is the first. Secondly, we understand 
CLIL as a technology, and further in our dissertation we will adhere to this position; 

2) as a result of the second analytical procedure — the etymological analysis — we found out that in its 
original meaning the concept of CLIL was used as a method of integrated learning for a non-language sub-
ject and a foreign (mostly English) language, has English-language; 

3) as a result of the third analytical procedure — contextual analysis — we found out that as the func-
tional scope of the application spreads and expands, this term acquires a broader meaning: from methodolo-
gy to self-direction in multilingual education; 

4) as a result of the fourth analytical procedure — the normalization of the author's term system — we 
gave our interpretation of the notion «CLIL-teacher»: this is a teacher (teacher / teacher) of a non-language 
subject / discipline with knowledge of the target language, carrying out his professional activities based on 
the application of CLIL-technology. 

Let us clarify the clarifications: teacher / lecturer and subject / discipline. This means that our definition 
of the term «CLIL-teacher» applies to all levels of education, starting with school education and ending with 
postgraduate education. 

We especially stress the need to use this concept in the context of a multilingual education, when it 
should not be allowed to be arbitrarily extracted from the specified contextual field, which can lead to a 
complete distortion of its essence. 
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Б.А. Жетписбаева 

«CLIL-педагог» ұғымының мəні туралы 

Мақалада педагогикалық ғылым үшін жаңа «CLIL-педагог» ұғымының мəні ашылып, қарастырылған. 
Аталмыш анықтаманың негізділігі педагогикадағы терминдердің пайда болу теориясына жүгіну 
есебінен қамтамасыз етілген, бастапқы ұстаным ретінде біз төрт талдамалы рəсімдердің алгоритмін 
таңдадық: терминдерді мақсатты түрде зерттеу, этимологиялық талдау, контекстуалды талдау жəне 
авторлық терминдік жүйені қалыпқа келтіру. Терминдердің мақсатты түрде зерттеу көптеген 
түсініктерге қарамастан, «CLIL» ұғымын біріктіруші ядро ретінде екі мақсат – тілдік емес пəндер мен 
мақсатты тілдерді оқыту деген қорытынды жасадық. Этимологиялық талдау нəтижесінде CLIL 
ағылшын тілінен шыққан екендігін анықтадық. Контекстуалды талдау CLIL таралуына қарай кең 
мағынаға: əдістемеден бастап көптілді білім беруде дербес бағытқа ие болатынын анықтауға 
мүмкіндік берді. Қорыта келе, авторлық терминдік жүйені қалыпқа келтіру «CLIL-педагог» ұғымы 
жайлы түсініктеме беруге мүмкіндік берді. 

Кілт сөздер: CLIL, CLIL-педагог, кіріктірілген оқыту, терминжасам, көптілді білім беру, мақсатты 
тілдер. 

 

Б.А. Жетписбаева 

О сущности понятия «CLIL-педагог» 

В статье раскрыта сущность нового для педагогической науки понятия «CLIL-педагог». Обоснован-
ность данной дефиниции обеспечена за счет обращения к теории терминообразования в педагогике, 
когда в качестве исходной позиции нами был выбран алгоритм четырех аналитических процедур: це-
левое изучение терминов, этимологический анализ, контекстуальный анализ и нормализация автор-
ской терминосистемы. Целевое изучение терминов позволило сделать вывод о том, что, несмотря на 
множество трактовок, объединяющим ядром понятия CLIL выступает двойная цель — обучение не-
языковому предмету и целевым языкам. В результате этимологического  анализа было установлено, 
что CLIL имеет англоязычное происхождение. Контекстуальный анализ позволил выяснить, что по 
мере распространения CLIL приобретает более широкое значение: от методики до самостоятельного 
направления в полиязычном образовании. И наконец, нормализация авторской терминосистемы по-
зволила дать свою трактовку понятия «CLIL-педагог». 

Ключевые слова: CLIL, CLIL-педагог, интегрированное обучение, терминология, терминообразова-
ние, полиязычное образование, целевые языки. 
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