naigansl OMbIHAAPAbIL, 3P Typ.ii TYpnepw yibIMAacTblpy YNMH OHbl 3M6e6an 3aTTbliK OWbIHAbIK OpTameH
XabablKTan. OMblH YNMH KaXeT O6apbliHWa biUraiabl KyH TapTl6lHAen yakbIT emec, COHbIMeH 6ipre
blLraiinbl opbiH 6eny.

MekTenke [AeWHN YibIMAapabil, TONTapbiHAA 3aTTbIK-4aMbITyLIbl OpTaHbl YALIMAACTLIPY Ke3wge
KYPACNK KEeM XOCNap/bl XX3He orapbl LWbirapMallblibiK 3pekeT KaxkeT. Ce6e6i OWMbIHLILIKTapAblH anyaH
Typni 60nybl GanaHbIl, gamyblHa Heri3ri xargail 6onbin Tabbinmaiigbl. COHAbIKTaH Tapbuennnaep TONThl
[ypbIC CTAHAAPTThI eMec XabbLLTal oi.ivi kepek.

MakcaTTbl  yibIMAACTbIpblITaH  3aTTbly-AaMbITylWbl OpTa 6GanaHbil yineclmgl gamybl  MeH
TapbueneHywae ynkeH pon atkapagbl. AypbiCc yiAbIMAACTbIPbUITaH 3aTTbll-AambITyLbl OpTa 6ananapga
KyaHblIW ccsiviiH 6anabakwiara gereH xarbiMabl SMOLMANbIK KapbiM-KaTbIHACTbl. OFaH Kefyre gereH TLeKn
LIaKblpafbl. Xala 3cepnep X3sHe 6WMAepMeH GaibiTagbl, GefceLll LWbirapMallbliblly, 3peKeTn TyAblpagbl,
MeKTenKe el Hn 6ananapably, 3MATKEPSIL XX3He 3/1IeyMeTrnK AaMybliHa MyMIOLLLK 6epeal.
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PEDAGQGICAL CONDITIONS
AFFECTING THE FORMATION OF FROREIGN LANGUAGE COMMUNICATIVE COMPETENCE
AMONG SHUDENTS OF VOCATIONAL EDUCATION

AHHOTauus. B cTaTs€  JenpedeneHbl MeaarorMyeckue YCnoBus, BAMSIOLIME Ha (hOPMUPOBaHMe
NHOS3bIYHON KOMMYHMKaTUBHOV TKOMMNETEHTHOCTU CTYAEHTOB MPoecCMoHanbHOro obpasoBaHus. ABTOPbI
OCBELLAT BAXXHOGTb 3HAHUARMHOCTPAHHbIX A3bIKOB U HanMuMsi KOMMYHUKATUBHOW KOMMNETEHTHOCTM AN
cneumanncTa BbICOKOMOMYPOBHSA B COBpPeMEHHOM Mupe. ChenaH BblBOJ4 O TOM, 4YTO Mpu CcobAOAEHUN
PacCMOTPEHHbIX YGAOBWUIA, NeJarormyecknii NPoLecc No NoAroToBKe BbICOKOKMACCHOTO cneunanncra oyaet
6onee ycnewHbim.

KftoueBble W\, cA0Ba:  cucTeMa NpoecCMOHaNbHOro  06pa3oBaHMs;  MeAarorMyeckue  YC/oBUS;
KOMMYHUKATBHasE KOMMETEHTHOCTb; WHOA3bIYHAS KOMMYHWKATMBHAs KOMMETEHTHOCTb, CpeAcTBa
KOMMYHUKaL Wi, npoeccuoHanbHas KOMMETEHTHOCTL; COBMECTHOE 00yYeHMe; KonabopaTnBHas cpeja.

Annotation. The article defines the pedagogical conditions that influence the formation of foreign
language communicative competence among students. The authors highlight the importance of knowledge of
foreign languages and the availability of communicative competence for a high-level specialist in the modem
world. The authors concluded that subject to the conditions considered, the pedagogical process for training a
highly qualified specialist will be more successful.

Key words: vocational education system; pedagogical conditions; communicative competence; foreign
language communicative competence; means of communication; professional competence; collaborative
learning; collaborative environment.
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Economic and social transformations are currently taking place in the world to determine the direction
of development and set new conditions for all spheres of human activity. Education, as one of the areas of
the life, also experiences constant changes setting new tasks for the vocational education system [1].

Many studies show that it is impossible to solve new problems in the educationwith old methods. A
strategy for the development of professional education and the corresponding paradigm of educational
activity is radically necessary [5]. One of the areas of new pedagogical solutions is associated with the
formation of communicative competence of specialists of high levels of professionalism. Since
communicative competence is a system-forming element of professional competence and a crucial
component in any professional activity, the educational process should be focused on activities aimed at its
development in a professional context.

The purpose of modem vocational education is to train specialists with developed communicative
competence who can act under the professional context for mobility and adaptability in the centext of
informatization of society and the development of new high-tech technologies. The issue of the formation of
foreign language communicative competence is one of the most important in professiohal, dévelopment-
highly qualified specialists should know foreign languages. This is because foreign languages,have become
one of the main factors of production in the context ofthe globalization of professional actiwity [2}#Teaching
foreign languages in the world is experiencing a difficult period of reformationgand revision of goals,
objectives, methods, and educational materials. The main aim of teaching foreign‘languages is to teach a
language as a real means of communication. Teaching a foreign language in vo€ationalggducation should be
communicative and professionally oriented to its task is determined by themeommunicative and cognitive
needs of specialists ofthe corresponding profile [3].

Based on the principles of the organization of the educational procéessithat constitute the essence of the
communicative approach to teaching a foreign language (persanality-oriented learning, the role organization
of educational material and the educational process, the continugus co@mmunicative interaction of students,
taking into account the context of their professional activity), a8, pedagogical conditions affecting the
productivity of this process, we identified the following: personal, professional, collaborative, cultural and
humanistic orientation ofthe substantial aspects ofteaching aforeign  language.

Work experience as a foreign language teacher, led usito theyconclusion that to form a conscious attitude
to mastering a foreign language, the objectives afylearningimust correspond to the interests and needs of
students. An essential element in the formation of,thefcommunicative competence of students is the
professional orientation of the substantive aspect of teaching a foreign language. Since students' needs are
largely determined by their future profession, the subjectivity of the content of learning concerning the future
professional activity of students is the meotivational basis for the educational process. The professional
context of educational activities launchesiymotivational mechanisms and contributes to the effectiveness of
the learning process [4]. We determine the correlation of the pedagogical content of relevant subjects with
the content of teaching a foreign“langtiage”™- one of the main ways to form professional and communicative
competencies this allows usgt@¥ereateysituations close to real situations of professional communication in the
classroom, use elements {ofgCollaborative and group learning in the educational process. The more
professional our training willlbe,the more successful it will be.

We believe thatytheghumanistic style of communication, based on the respect of the individual, trust,
empathy, and théjuncenditional acceptance of the student's personality is a necessary case for foreign-
language cominunicative skills [7]. The style of pedagogical communication largely determines the attitude
to thegsubject,“the moral and psychological climate of the group, and ultimately the effectiveness of
communicativie, competence of students. The teacher should approach each student to study a foreign
language individually, taking into account his interests, linguistic abilities, and worldview, which is possible
only withithefpurposeful cooperation ofthe teacher and student.

In educational conditions, in the context of improving the requirements for the formation of foreign
communicative competence of students, we are interested in the creation of a collaborative environment in
the audience (from the English Collaborative Learning, Learning together) which can solve one of the main
communicative tasks - to teach students not to be afraid to speak, join the dialogue with the interlocutor, and
communicate freely and interact with the group of students. In his work, S.T. Zhabulova claims that
collaborative training can contribute to the forming and development of communicative competence and the
education of a speech culture by developing dialogical and monologic speech of future specialists [6]. In
addition, collaborative activities, in the process of solving educational problems, prepare students for
independent education and subsequent professional activities. Of course, the idea of collaboration is not new
in pedagogy and methodology. But the basis of collaborative learning is the idea that studying together is not
only interesting but also effective and applies not only to the professional growth and development of
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students but also to the acquisition of soft skills - intellectual and academic development. This is due to the
positive interdependence of all members ofthe group from each other, each of which takes responsibility for
the success ofthe group as a whole, which is the most important characteristic of this method. The method of
collaborative learning combines the principles of functionality and integrity and allows you to realize a
systematic approach to the formation of communicative foreign language learning students with an emphasis
on the individualization ofthe educational route.

The meaningful condition for the formation of communicative competence we consider the orientation
of the educational process to culture as the professional value of students. The style of pedagogical
communication, based on trust and unconditional adoption of the individuality and culture of the student,
contributes to the freedom of expression and the creative development of thought. Professional activity is a
meaningful area of human life, but life is not limited to the performance of production functions. Foreign
languages are part of a culture and play an essential role in the formation of personality, in the education of
its moral qualities, and in the construction of professional and communicative competence. Professional
development is always associated with a high level of culture and the ability to build interpérsenaluselations.

All pedagogical conditions are interconnected and affect the effectiveness of the“formation of fareign
communicative competence of students of vocational education in the process of studying foreigngdangdages.
With personality-oriented teaching of a foreign language, the main content andglearningyprocess have
maximum significance for the student. Students leam what is personally significant for them and
professionally vital and this is also true for teachers of foreign languages. In théyacademi¢”environment, the
student's preferences and personal interests are the final guidelines formehoosing the content of the
curriculum, methods, and techniques used in the classroom. We are sure that subject'to all these conditions,
the study of a foreign language will become an exciting process of opeflingiand studying the new aspects of
the personality of the student and teacher of vocational education, the process in which all participants will
be active, and which will ultimately contribute to the development ofithe\communicative and professional
competence of participants in the educational process.
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