OHBI TYCIHY €Ki jKaKTarbl ()pOHTaNIbIBI caMail OeJiKTepiH bIHTamaHasipanbl. Ce3fiH rpadukajblK (SpinTik
KECKiHI) HEri3iHeH eKi »apThl IapIbIH XKelKe aliMakTaphiH Oencenmipeni.[2]

Ecty kabineri coi skoHe jkapThuIall OH kakK aiiMakTapMeH eHZeIeI ACCOIMATUBTI OaliIaHbICTapAbIH
KaJIBINTACYbIHBIH HEHPOIICUXOJOTHIIBIK KOPIHICI CypeTTe KOpIiHETIH BHU3yalAbl KECKIH JoHE CO3IiH
rpaduKanbIK OeiHeCi MUIBIH €Ki JKapThl MAPBIHBIH-KEIKEe aifMaKTapbIHbIH, COHa-aK MaHaail OeiKTepiHiH
OenceHmipiTyiH BIHTAAHABIPAIB! AET alTyFa MYMKIHAIK Oepefi., 0J1 KOpreH i TYCIHylI KaMTaMachl3 eTe/i.
BananeiH ceiineyre JereH KaKeTTUIIr (DU3MONOTHSIBIK TYPFBIJAH aHBIKTAIFAH KaJBIITHl COWUIEY AaMybl
Ke31HJIeTiIell ecTireHiHeH emec, Oipak KepreH (OKBUIFaH) CO3/Iep apTHKYILIHMIIBIK KUMBUIIAPFa MYMKIHIIK
Oepeni. ONTHKANBIK-apTUKYIANMSIIBIK, TOTIpeK alTKaHAa, Tpa(puKaIbIK-apTHKYISIUSIIBIK acCOIHaInsap
TybIHIAinbL. ['paduKkanbIK-apTUKYIAMUSIBIK  OipiecTikTepre ceiijey opeKeTiHe EHETIH ecTy Myuienepi
KOCBUTAZbl. APTUKYISLMSUIBIK, akTinep OipTe-OipTe HOPMATHBTIK €CTY JKOHE CeiieyAl Konmay YypaAiciHe
«oTemi.

JbI0bIcTapAbIH aWTBUTYBIH KaNBIITACTBIPY COWNEYIiH ABIOBICTBIK 3JEMEHTTEPIH KaObuigayra oHe
oJlapAbIH aUTHUIBIMBIHA CYHeHyi. [lereHMeH, OpIObICTap MEH CO3Iepi TOMBIK KaObuIaay)apTUKYJIHUSHBIH
OenceHmi KATBICYBIHCHI3 MYMKiH emec.Celney TUTIH Ty3eTy OOWBIHINA >KYMBIC) JKacaraHaa  Keleci
MPUHIUIITEPTe CYHEHY KepeK: KYHemiTiK, KYPACTIiK, )KYUESNUTIK, JaMy PHHIHII, COUNley OY3bUIBICTAPHIH
0anaHblH TCUXUKAIBIK JaMYBIHBIH 0Oacka acmekTijiepiMeH Oipre KapacThIpys' OCICEHAUTIIK Tacii,
OHTOTEHETHUKAJIBIK IPUHIIHII, €CENKE ATy IPHHIIHIIL. STHOJOTHICH MEH MEXaHH3M/IEP (3THOTATOT€HETHKAITBIK
TIPUHINIT), OY3bUTBIC OENTIePiH ecenKe ary MPUHITUI )KOHE COMIey KeMICTIriHIH KYPBUIBIMBI, aifHAJIBI 6Ty
MIPUHIIUII, JKAJITIBI TUJAKTHKAIBIK )KOHE 0acKa MPUHIIAIITED.

Jloronenusuielk ocep — Ty3eTy OiniM Oepy MeH TopOueney MIHAETTEPl JKy3ere achIpbLIaThIH
MeIaroruKaibIK mporece. Jlucnanusra JoroneInsuIbIK dcep eTYIH HEeri3ri MakcaThl - Coiiey MbIOBICTaphIH
IYpHIC OWHATY HaFabplIapbl MEH JIaFbUIapblH KAIBINTACTHIPY. Jloromen OamaHbl ceiiyieyre YHWpeTyIiH €H
YHEM/II )KOHE THIMJII 9iCiH TaOyhl KepeK.

Ocpinaiimma, JBIOBICTBIH aWTBUTYBIH TY3€TylIe HEHpPOHCHXOJIOTHSUIBIK TEXHOJOTHSUIAPIB KOJIaHYy
NICUXO0-COIIey OY3bUIBICTApBIH TY3€TY YIIIH BIKMAN eTedi >KoHe, JOromeaTepre 63 XYMBICBIH THIMAIPEK
KYprizyre MyMKiHIIIK Oepei.
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FEATURES OF NEUROPSYCHOLOGICAL CORRECTIONS OF DIFFICULTIES IN
LEARNING YOUNGER SCHOOLCHILDREN

This article discusses the features of the organization of psychological and correctional work with
younger schoolchildren, taking into account their individual typological neuropsychological characteristics:
the state of higher mental functions, highlighting strengths and weaknesses, components of the development of
higher mental functions.

Keywords: primary school age, neuropsychological correction.
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TOMEHTI'I CBIHBII OKYIIBLIAPBIH OKbITYIAFbI HEMPOIICUXOJIOT USLIIBIK
KOPPEKIIMAHBIH KUBIHABIKTAPBIHBIH EPEKIIEJIIKTEPI

Byn makanaoa kiwi mexmen oKyubLIapblMer NCUXOT0SUSLIbIK-IY3ENY HCYMbICHIH YUbIMOACTbIPYObIH
epeKuienikmepi, o1apobly Jiceke MUNOIOSUSLIbIK HeUpPONnCUXON0SUSIbIK, epeKueNikmepin ecKkepe Omvlpbli
Kapacmulpwliaobl: HCOAPbl NCUXUKATBIK QYHKYUSIAPObIY HCA20AUbl, KYWmi JHCoHe 2ICI3 HCAKMAPbIH,
2HCOLAPBI NCUXUKATILIK, (DYHKYUSIAPOBL aMbIIYObIH KYpamoac oenikmepi.

Kinm ce30ep: kiwi mexmen Jcacol, HEUPONCUXOIOSUATIBIK MY3em).
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OCOBEHHOCTH HEHPOIICUXOJIOTMYECKOM KOPPEKIIUM TPYTHOCTEW B
OBYYEHUMU MJIAJIIUX ITKOJBHUKOB

B oannou cmamve paccmampuearomcs ocobennocmu opearuzayuu I’lCMXOJlOZO-KOppBKL{uOHHOZZ
pa6ombl ¢ MaAaouie WKOJIbHUKAMU C yuemom ux quueudyaﬂbHo—munoxzoeuqecxux Hezlponcuxwzoeuqecxux
ocobenHocmell: COCMOSHUSL 8bICUUUX NCUXUYECKUX d)yHKZﬂ/{ZZ, 6bl0eNeHUU CUNILHBIX U CAAObIX CMOPOH,
KOMNOHEHRMO6 paA36UmMusl 6blCULUX NCUXUUECKUX @yHKL[MIZ

Kniouesvle cnosa: maaouwiutl wikonbHbll eospacm, Hel:ipOl’lCu)COﬂOZM'-teCKaﬂ KOoppeKyusl.

In the recent years there has been an increasing number of children with disabilities in mental
development. Characteristically, this trend is observed among students from public schools. Clinical objective
examinations, as a rule, aren't detected in those children a gross pathology and register choices

levels of development within a below the.standard. Meanwhile, the problems of their learn ability
is a practically insoluble.

One can observe the growth of corrective classes,various rehabilitation centers and
consultation. While experts say that traditional, generally accepted psychological-pedagogical methods of
correction and development in many cases are not effective.  In the current child population is

actualized some dysontogenetic mechanisms that does not allow the efficient influence one or another mental
deficiency of the child.

Modern methods of correction.of children with disabilities in mental development are divided into two
main areas. The first is the actual cognitive methods most often aimed at overcoming the difficulties of
mastering school knowledge‘and the formation of HMF. For example, purposeful work in the field of auditory-
speech memory and the formation of counting operations, etc. The second direction is the methods of motor
correction, or body-oriented methods which have proven themselves when working with the adult population.

They are mainly=aimed at restoring contact with one's own body, relieving bodily tension,
understanding one's. problems in the form of bodily analogues, developing non-verbal communication
components in‘erder to.improve mental well-being when interacting with other people.

The presence of these two opposite in their orientation approaches - "from above" and "from below"
at the perspective of psychological correction reveal to us the eternal problem of the relationship between the
soul (psyche) and body, the first one is focused "on the head", and the second - "on the body».

The few attempts to “link” these two directions together in order to overcome the existing dualism
most often come down to the usual summation: both cognitive and motor methods are introduced into the
correctional program. Experience shows that the desired results are not achieved, since systemic disorders of
mental functions with an abundance of mosaic, outwardly multidirectional defects predominate in the modern
population of children. Thus, in the current situation a systematic approach to the correction and habilitation
of the child's mental development is optimal, in which cognitive and motor methods should be applied in a
certain hierarchical complex, taking into account their complementary influence[1].

Correctional work with children provides the solution of the following tasks:

- development of cognitive abilities (elimination of educational failure);

- correction of unfavorable personality traits (behavioral and emotional problems);

— development of interpersonal interactions and communication skills;

— psychological, pedagogical and educational work with parents.
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The complexity of the tasks of correctional and developmental education necessitates an integrated
approach to their solution. Correctional work begins with establishing emotional contact with the child,
clarifying his interests, the presence of overvalued interests, the level of motivation, self-esteem, tolerance for
mental stress, the time during which the child can actively participate in the lesson. Due to this preliminary
stage, correctional and developmental education provides an individualized approach to the child,
corresponding to the characteristics of his cognitive activity and personality. Only on the basis of differentiated
and systemic neuropsychological diagnostics which is not limited to identifying weak links in the development
of the child but determining the zone of its proximal development, that is, the possibilities and necessary
conditions for correcting defects can a timely individual program of correctional and developmental education
can be built. This program should take into account the two-way interaction between the morphogenesis of the
brain and the formation of the psyche: on the one hand, a certain degree of maturity of the nervous system is
required for the appearance of a certain function, on the other hand, the functioning itself and the active
corrective and developmental influence in the maturation of the corresponding structural elements. All this
further increases the requirements for early neuropsychological diagnosis of the child's mental functioning [2].

The methodological advantage of the neuropsychological approach to correctiveaction, which-ensures
its effectiveness, lies in the principle of consistency. It means the focus of the correction program is not on
overcoming a single defect but on harmonizing the mental functioning and personality.0f the child as a whole.
This principle does not exclude the need to choose the main, priority area of work at each stage of correction
of the child's psyche based on the data of his complex neuropsychological examination [3]

The neuropsychological approach to the methods of correctional._and developmental education
involves the development of a weak link in the course of a specially organized interaction between a child and
a teacher, relying on strong links, which requires the interaction¢of strong and weak links of the
psyche.ldentificationofaweaklinkiscarriedoutonthebasisofaneuropsychologicalexaminationandanalysisofthec
hild'seducationalactivityanditsproducts. In the process of interaction, the.adult first assumes the functions of
the child's weak link, and then, in accordance with the laws of the internalization process, gradually transfers
them to the child with a smooth transition from joint to independent action, from action mediated by external
supports to internalized action; from an expanded element-by-element action according to an external program
to a collapsed action according to an internalized program [3].

This implies the principle of an individual approach to each child under going correctional and
developmental education. Despite the similarity of .symptoms revealed during neuropsychological
examination, each child is an individual with features of ontogenetic development, living conditions and
upbringing, and, consequently, with their own personality and mental functioning. At the same time, the
emotional involvement of the child in the process of correctional and developmental education is important.
The psychologist needs to create a metivating situation. The most important thing is not only to teach the child
something, but also to arouse in.him the desire to learn what he would like to teach - that is, the child in the
process of correctional classes is not antobject, but the subject of correctional and developmental influence.
This is achieved if the learning tasks are interesting and accessible to the child, if for success he should make
certain, but not excessive efforts [4].

Theparamountprincipleofcorrectionalanddevelopmentaleducationisthecomplexityoftheimpact, that is,
the combination (rather than.sequential introduction) in each cycle of classes of methods of motor, cognitive
and emotional-personal correction. Firstly, this is due to the parallel and interdependent development in the
ontogeny of all.these spheres of the child’s mental functioning. And, secondly, all these types of methods, as
will be shown below, affect the same functions (voluntary regulation, spatial representations, kinetic,
organization of action, attention and memory, etc.).The same mental function is simultaneously formed with
the help of cognitive and motor correction, so the combination of cognitive and motor methods in each lesson
is mandatory. A complex effect is also necessary to increase the overall brain activity of the child, improve
cerebral circulation, normalize activation processes, relieve tonic disorders, increase efficiency, the lack of
which is one of the main reasons for the difficulties in the formation and successful functioning of all mental
functions and failure in schooling.[5].

Neuropsychological correction includes two complementary orientations of work with a child: the first
is aimed at the formation of the basic foundations, prerequisites for cognitive functions, the second is at the
development and correction of cognitive functions and their components. Both orientations necessarily include
an impact on the emotional and personal aspects of the child's mental activity, because the unity of affect,
perception and action is the basis for the development of social communication and all internalizable mental
functions of a person [4].
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The effectiveness of correction can only be achieved by providing high motivation for learning,
involving the child in active interaction with an adult. Emotional involvement provides a natural increase in
efficiency, an increase in the efficiency of the brain, which does not come at the expense of health[5].

All methods follow the didactic principle: from simple to complex, that is, the psychologist builds
tasks from simple to complex with respect to a weak link in the mental functioning of this particular child.
Relying on the "strong" links of mental functioning, the psychologist works on the development of the
"weakest" links of mental activity, while first taking on the functions of the child's weak link, and then, as
already mentioned, gradually transfers them to the child not in one isolated function, but in all verbal and non-
verbal functions that include this link. The transition from simple to complex is carried out according to three
parameters: joint - independent action; mediated by external supports - internalized action; expanded element
-by - element action — collapsed action. It is important that the help of a psychologist who conducts correctional
and developmental classes is always “interactive” in nature: he reduces or increases his help depending on the
child’s progress, that is, he works in the zone of his proximal development. An important feature of remedial
classes is the search for methods of mediating unformed functions, and not their direct training[6].

Thus, the urgent task of today is the development of interaction between neuropsychological and
psychological-pedagogical correctional and developmental centers and a mass school. On: the one.hand, this
will allow the school teacher and psychologist to refer a child in need of help to qualified specialists in a
targeted and timely manner. On the other hand, effective integration into the school team of a child who has
completed a course of correctional and developmental education in a special center, providing him with
optimal conditions that support and consolidate the achieved level of HMF development, is possible only with
close cooperation between specialists from the correctional center and the school.
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THE ACTIVITY OF A PSYCHOLOGY TEACHER IN THE PROCESS OF ENSURING THE
PSYCHOSOMATIC HEALTH OF STUDENTS

The article examines the activity of a psychology teacher in the process of ensuring the psychosomatic
health of students. The authors analyze the factors that have an impact on the psychosomatic health of
adolescents in the educational process of school. Each factor is considered from the standpoint of its
importance for ensuring the psychosomatic health of students, as well as negative disorders resulting from
adverse effects. The conclusion describes the psychological and pedagogical conditions for the prevention and
correction of psychosomatic disorders of adolescents, aimed at the formation of safe and health-preserving
behavior in them.
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