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Some aspects of the attitude of teachers towards the introduction
of inclusive education in general education schools

The article contains an analytical review of the scientific literature of the countries of near and far abgoad;
as well as Russian literature devoted to the study of the attitude of teachers towards inclusive ed@ication.
A comparative analysis of the results of a large number of studies has been carried out, wher€ different
positions of teachers have been identified in relation to inclusive education, including in relation to children
with special educational needs and to the introduction of innovations in the educational process_as a whole;
There are a number of factors that affect the attitude of teachers towards the above objects and the'Ways of
solving the current problem as one of the most urgent in the modern educational system. The authors point
out the need for special efforts to change the attitude of teachers to inclusion as a special form of'organization
of the educational process, i.e. Teaching teachers of general education institutions with the involvement of
teachers of correctional and general schools implementing an inclusive approach; previding mformational
and consultative support for this process with the aim of creating a tolerantiattitude\in_society towards
children with disabilities. The formation of a positive attitude of teachers towandsya, system of inclusive
education can be a guarantee of successful implementation and development of inelusive practice.

Keywords: inclusive education, pedagogue, attitude, cognitive component, affective’ component, behavioral
component.

The concept of «attitude» in psychology means «fixed,\ byasome kind of feature, mutual relations of
subjects, objects and their properties. The relationship cambe between changing objects, phenomena and
properties and in the situation of a selected, unchanging objectin its relation to other objects, phenomena and
properties» [1].

Another definition of the concept of «attitudey, 1sifermulated as follows: «This is a stable organization
of motivational, emotional, perceptual and, cognitive processes in application to aspects of the environment.
It is a trained predisposition to respond imfa faverable or unfavorable manner to a given object. Thus, the atti-
tude presents how we think, feel and aét in‘telation to different objects. Attitude is a general assessment of an
object, such as like or dislike» [2].

I.P. Podlasiy considers the€elationship in terms of pedagogy as a reciprocal relationship between the
teacher and the students. «...4avlany factors influence the attitude of the teacher with all the children and with
each individual student, such ag'the,situation in society, economic conditions, the level of public culture, the
professional training ofst€aghers,their morality, the style of communication, and many others». The author
also points out that thelrelationship between the teacher and the students is a very complex issue and, if they
are not properly dosmed,, these relationships can be the cause of the deviant behavior of schoolchildren.
A teacher is first of allia person; therefore he is guided not only by common sense, but also by personal expe-
riences, ambitionsyHe can go on a leash of emotions [3].

In the psychological literature, relationships are viewed as part of interrelated and interdependent com-
pefients, asdchange of one affects the other components. These are cognitive, affective and behavioral com-
ponents. The'€ognitive component of the relationship is knowledge about the object, which is not necessarily
truedor truthful. The affective component of the relationship shows feelings or emotional reactions to the ob-
jectiwhich can change in situ. The behavioral component of the relationship shows a tendency to react in a
specific way to an object or action and represents behavioral intentions. From the point of view of pedagogy,
attitudes also include three components - cognitive, affective, behavioral, the content of which is concretized
in terms of the behavior of the teacher. The cognitive component of the teacher includes all the mental pro-
cesses associated with knowing the environment and oneself. The affective component represents the emo-
tional experiences of the teacher in relation to the students. The behavioral component shows the results of
activities that manifest the personality of the educator. Studying the problem of the attitude of teachers to-
wards the introduction of inclusive education, it is necessary to begin with the consideration of the attitude of
teachers to inclusion as to innovations in pedagogy.
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T.L. Chepel considers inclusive education as «the first innovation in educational practice initiated by
the parents of disabled children and teachers who believe in its necessity not only for children with disabili-
ties but for the entire education in general» [4].

Although, it should be noted that in the history of pedagogy, the experience of «co-education» existed
more than a hundred years ago (the nineteenth century, 1.G. Pestalozzi) and modern inclusion is only a reviv-
al of historical inclusive education [5].

As for the attitude of teachers to innovations, one must take into account that the nature of people in re-
lation to innovations is very different. If some are inclined to innovations, others are conservative and prefer
old and well-tried things.

According to classification of E. Rogers subjects of innovation can be divided into three groups, where
innovators are the first group who are always ready to new, are interested in innovations and shew adwentur-
ism The second group includes implementers who follow innovators, but more influential afid often become
leaders. And the third group includes hesitating subjects. This is a group of people who ‘prefer traditional
values. They with great difficulty accept innovations, so they restrain the process of implementingiinnovations.

The modern educational space requires from the teacher innovative behavior, a€tivity, and transfor-
mation in pedagogical activity [6-8].

However, at present the results of studies show that the vast majority of teachier§arcaggroup of hesitat-
ing and conservatives, which together with a preference for traditional formis of edugation, pethaps are afraid
of failure, responsibility and risk. But nevertheless they gradually pass from kesistafice to passive, then active
acceptance of innovations. In our opinion, the non-acceptance of inclusive,edueation as innovations is a tem-
porary phenomenon, the teachers of general education schools will gradually begin to take on new roles in
the context of inclusive education.

Foreign experience confirms the existing difficulties. A. de Boer)S. Jan Pijl and A. Minnaert (2011) in
their writings about the attitude of full-time teachers in primarygschool$ and in the process of inclusion of
children with special educational needs, consider the concept of «relation» with its three components: cogni-
tive (belief and knowledge), the affective component (fe€lings) and the active component (predisposition to
act). Summing up, the authors were convinced that mest teachers did not feel competent and confident in
teaching children with special educational needsqln addition, the behavioral component has shown that
teachers have negative or neutral behavioral intentionsyregarding children with special needs. But all teachers
recognized the need for inclusion, justifying this with humanity of intentions [9].

In recent years, a lot of results of studies of the attitude of practicing teachers towards inclusive educa-
tion have appeared in the scientific literature; it mdicates that the success of the implementation of inclusion
depends directly on the positive attitude of teachers towards it.

E. Avramidis & B. Norwich conduct a wide analytical review of the results of research of their col-
leagues to identify teachers' attitudes towards inclusive education [10]: some authors, together with teachers'
attitudes towards education @f children with SEN, determine the specific factors that influence the formation
of negative or positive relationship/to children with SEN and the system of inclusive education in general,
for example, Beh-Pajgoh (1992)FBerryman (1989), Leyser et al. (1994), J.D. Jamieson (1984) and Hannah
(1988) draw attention\to the Jgender composition of respondents, which in their opinion is also of great im-
portance; Berrymani(1989), Center and Ward (1987), Clough and Lindsay (1991), Leyser et al. (1994),
Forlin (1995), Savageand Wienke (1989) consider one of the factors the age of teachers. In their view, teach-
ers with les§gerkiexperience are more inclusive of inclusion than teachers with a long record of work. The
moze,experieficefteachers gain, the more conservative they become.

Otherresearchers, such as Avramidis et al. (2000), Leyser, Volkan and Ilan (1989), Rogers (1987) have
a different opinion. They do not associate pedagogical experience with the formation of conservative positions.

According to Buell et al. (1999), Van-Reusen, Shoho and Barker (2000), Center and Ward (1987), and
Avramidis et al. (2000) teachers express more favorable attitudes and emotional responses to children with
SN in comparison with healthy children.

One of the factors that is associated with a more positive attitude is the availability of ancillary services
in the classroom and at the school level (Cloughand Lindsay, 1991; Meilzand Simpson, 1989). They claim
that the availability of support in the form of resources, training materials, information and communication
technologies, and the assistance of an assistant or tutor in the person of a special teacher contribute to the
development of positive attitudes.

LeRoy and Simpson (1996), Center and Ward (1987), Bowman (1986), Center and Ward (1987),
C. Lindsay (1991), Harvey (1985), also agree with this view, as they indicate that the availability
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of the necessary teaching materials create positive attitudes towards the educational process of children with
special educational needs.

There is another factor - support from the administration and other colleagues, including special educa-
tors (Janneyetal, 1995; Kauffman, LloydandMcGee, 1989; Janneyetal, 1995; P. Clough and G. Lindsay,
1991). Undoubtedly, methodological assistance from special educators is one of the factors that contribute to
successful work with children with SEN.

Chazan (1994), in his review of the literature, came to the conclusion that teachers show greater toler-
ance for integration if «headteachers» support them. A similar view is supported by Center and Ward's
(1987) and Tomas (1985).

Leyseretal (1994) found that, in general, teachers with extensive experience working with disabled peo-
ple had a much more favorable attitude toward integration than teachers with little or no work expesicnhce.
The findings of some other studies indicate the importance of gaining experience with childfen with SEN\in
shaping a positive attitude toward inclusive education (Leyser and Lessen, 1985, Stainbacks, Stainback®and
Dedrick, 1984; Harvey, 1985; McDonald, Birnbrauer and Swerissen, 1987; Shimman, 1990).

Studying the attitude of teachers towards inclusive education in the course of pragticaljworksy D. Smitt
(1995) found that constant work with special children can fundamentally change previous relationships. Ac-
cording to D. Smitt, the development of the competence of the teaching staff is a k€y“aspeetift the success of
work with children with SEN.

According to Hoffman Elin M. quality of the relationship between teachers and students is always de-
pendent on academic performance and behavior [11].

An interesting idea about the «transformability» of teachers, that is, thelmodel of transformation, is pro-
posed by L. Florian, H. Linklater, K. Youngand M. Rouse [12]. A'he main“idea of transformation is that
teachers must change and acquire the ability to teach all students, ingluding «special» children.

As a result of the study of the attitude of Slovenian teachers|to the inclusion (B.Cagran, M.Schmidt
2011) there was revealed that the attitude of teachers to inclusion‘depends on the type of disability of stu-
dents. Teachers are more sympathetic to students with physical disabilities and less - to students with behav-
ioral or emotional disorders [13].

Analysis of the results of the study of the peeuliarities of the attitude of teachers to the children of pri-
mary school age with a dysfunctional type of development (O.R.Anzhiganova, 2013) showed that teachers
working with children with a deficit type of ddevelopment (shortcomings in the development of the sensory
system) have a low level of adaptability, telerance in relations; negative evaluation of the components of atti-
tudes toward students who have difficulties in learning prevails. Accordingly, they do not always reach an
understanding with children of this gategoryjconcentrate on their poor performance and bad behavior. Such
manifestations radically changed_in relation to students developing in the norm. Teachers tried to understand
them, take into account their feelings and'as a result quickly reached an understanding with them [14].

Yu.A. Koroleva associates) the rejection of the ideas of inclusive education with the existence of an es-
tablished stereotype and_a lack of uinderstanding of the system itself and the difficulties encountered in or-
ganizations of inclusive education [ 15].

We agree with the opinion about the stereotype in relation to the education of persons with special edu-
cational needs, sinceyin all¥spheres of life, healthy people and persons with disabilities or health problems
were separated-Lherefore, their integration into society, the general educational space and the change in es-
tablished stéf€otypes requires considerable time and effort.

A numberd of authors (Yu.S. Piashkur, O.V. Istomina, LV. Khakhalova, E.A. Santuyeva,
SCT. Pozdeyeva)fassert that the teachers of the special (correctional) school are more knowledgeable and
readygfor the transition to a new system of education for children with disabilities as they have a rich experi-
enge of this direction. Teachers of secondary schools are concerned about the issue of teaching disabled chil-
dren‘at the same time with healthy children, because they are negative to the introduction of new education
system, which is due to their unreadyness to change the established system of education with a rich base of
practical and theoretical material [16, 17].

Some teachers associate the reality of the organization of inclusive education with a leading defect in
the structure of child development disorders [18].

The results of the studies of the domestic experience in the implementation of inclusive education show
that primary school teachers have a positive attitude towards the forthcoming work in the context of inclu-
sive education, but there is a lack of necessary theoretical knowledge and practical skills, and there is fear of
the unknown [19].
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Based on the results of studies by foreign and domestic authors, and based on our research, we schemat-
ically reflected the factors influencing the attitude of teachers towards inclusive education, the result of this
relationship and the decision to eliminate the identified shortcomings for a comprehensive perception of the
current problem - the heterogeneous attitude of teachers to the introduction of inclusive education in general
education schools (see Scheme).

Factors affecting the attitude of teachers towards in- Result

clusive education Separation of the posi-
- gender characteristics; tions of the teaching staff
- age features; _— > in relation to children
- work experience; with SEN and inelusive
- work experience with children with SEN; education, as tef'innova-
- level of satisfaction with their work; tions in education
- motivation;
- wages;

- ability to transform;

- level of self-esteem;

- information readiness;

- emotional acceptance;

- level of tolerance;

- level of support from colleagues (including special peda-
gogues) and the administration;

- level of material and technical equipment of the educa-
tional environment;

- readiness for innovation;

- level of theoretical and practical preparedness;

- presence of motives for professional growth;

- amount of work of the teacher

Determination of the strategy of work
with the pedagogical collective
Pdrpose, objectives, methods, means, forms
and content of work on the formation of a
positive‘attitude towards the implementation

ofinclusive education

Scheme. The attitude&fteachergitowards the implementation
of inclusive education in comprehensive schools

So, we can conclude that special efforts are required to change the attitude of teachers towards inclusive
education as a special form of organization ofithe educational process; as well as teachers and the administra-
tion of educational organizationss aré\loeking for help in working out the mechanism of interaction between
all participants in the educational ptecess, Where the central figure is the child.

Therefore, it is advisable tosdefine a clear strategy for educating teachers of general education institu-
tions, including in the internship program, training seminars with the involvement of teachers of correctional
institutions and generdl edugation, implementing an inclusive approach; provide information and consulta-
tive support for the,implementation of inclusive education with the aim of creating a tolerant attitude in soci-
ety towards childrenjwith™disabilities; encouraging innovative research among teachers in the education and
upbringing processes associated with inclusive education. Thus, the formation of a positive attitude of teach-
ers to a systempofinclusive education can be a guarantee of successful implementation and development of
inclusive [practice
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J.AMxytuna, 5. [lanek, A.P.PeimxanoBa

Myrasimmepainskaansl 0iiM OepeTiH MeKTenTepre HHKJIK3UBTI
Oinim Oepyi eHrizyre ereH KATbIHACTAPBIHBIH KeKe acneKTijiepi

Makafaza nefabor-mMaMaHIApbIH MHKIIO3UBTI OimiM Oepy yzepiciHe IereH KaThIHACHIH, MIKipiepi MeH
KO3KapacTapblH 3epITeyre apHalfaH aJblC JKOHE JKAKbIH IIETENIK, COHJAH-aK OTaHIbIK FHUIBIMU
§ricOMeTTEepre® capanTaMaiblK LIONY JKacanibl. bipkatap 3epTreyiepre CalbICTBIPMalbl Taliay dKaca
OTBIpbIN, MyFaTiMACpAiH WHKIIO3UBTI OiTiM Oepy JKyileciH eHri3y MoceneciH/ieri yCcTaHaThIH YCTaHbIMAAPHI,
OliM @My KaXeTTUTIKTepi epekiie Oanamapra, OutiM Oepyaeri HMHHOBalUWsUIapFa JAEreH KaThbIHACTAPhI
CHIATTAJI/bl; aTAJIFaH HbICAHAapFa MyFaliMIep/iH Ke3KapacTapbl MEH OFaH dcep eTeTiH Oipkarap daxropiaap
KeNTipinai skeHe Oyl OimiM Oepy »kyiieciHIeri ©3eKTi Macene peTiHJe KapacTHIPBUIBIN, MIENIy JKOJIaphI
YCHIHBUIABL. ABTOpJIap MYFaNTiMAEpAiH WHKIIO3UAFa OiTiM Oepy yaepiciH YHBIMIACTBHIPYABIH epeknre Typi
peTiHzie Kaparl, OJap/iblH 03 KO3KapachlH 63repTy/e apHaibl bIHFail MEH TOCUIIEP/iH KOKETTUIINH IoJenaei
KeJIT, JKaJIbl OiTiM OepeTiH MekeMelep il MyFaliMIepiH JaspibIKTaH OTKi3yAe apHabl XKoHEe MHKIIIO3MBTI
JKaFmainap JkacajraH OKaimbl OimiM OepeTiH MeKTenTepIiH MyFaliMAepiH KaThICTHIPYIbIH MAaHBI3bIH
KepceTe/li; AeHCayIblK MYMKIHIIr mekTeysi Ganagapra AereH Te3iMi ce3iMIi KajbINTacThpy MaKCaThIHIa
aTanFaH YIEpiCTi aKmapaTThIK-KEHECTIK TYPFBIJaH KaMTaMachl3 €Ty KaXeTTUliriH aitaael. [legarorrapabiy
MHKJIIO3UBTI OiniM Oepyre IereH >KarbIMAbl KO3KapachlH KaJbINTACTHIPY HMHKIIO3UBTI TOKIPUOSHIH COTTI
CHTI31TyiHE Kemis 0oJa anajbl.

Kinm coe30ep: mnkmo3usTi Oinim Oepy, menmaror, KaTblHAcC (Ke3Kapac), TaHBIMIBIK Kypaymibl, ad(eKTUBTIK
KOMITOHEHT, MiHE3-KYJIBIK KOMITOHEHTI.
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JLA lllkytuna, 5. Jlanek, A.P.PeiMxanoBa

OTaenbHbIe acCeKThI OTHOIIEHUS YUnTeell K BHeIPeHHI0 HHKJIIO3UBHOIO
o0pa3oBaHus B 0011e00pa3oBaTeIbHbIE HIKOJIbI

CraThsl CONEPXKUT aHAINTHICCKHH 0030p HayUHOH JIUTEPATyphl CTpaH ONMKHETO M JAJBHETO 3apyOexbs,
a TaKKe OTEUECTBEHHOH JMTEPaTyphl, MOCBAIIEHHONW H3YYEHUIO OTHOLICHHS MEAroroB K HHKIIO3UBHOMY
oOpazoBanuto. IIpoBeneH CpaBHUTENbHBIH aHAIW3 PE3yAbTaTOB OOJBLIOTO psila HCCICAOBAHHUU, TIae
BBISIBJICHBI Pa3JIMUHbIE MO3UIMH YYHTENeH 10 OTHOIIEHHIO K MHKIIO3MBHOMY OOpa30BaHMIO, B TOM UHCIIE
K JIETSIM C 0COOBIMH O0Opa3oBaTENbHBIMU MOTPEOHOCTSMHU, M K BHEIPCHUIO MHHOBALUI B 00pa3oBaTEeIbHOM
nponecce B nenoM. OTmedeH psa GakTOpOB, BIMSAIOMNX HA OTHOLICHUE YUUTENCH K IIePeUHCICHHBIM BbIIIIe
00BeKTaM, M pPACCMOTPEHHI ITyTH PpEIICHUs CIOXKHUBIIEHCS IPOOIeMbl, KaK OJHOM M3 aKTyaJBHBIX
B COBPEMEHHOI 00pa3oBaTeIbHON cucTeMe. ABTOPHI yKa3bIBAIOT Ha HEOOXOJUMOCTD CIIEIMAIBHBIXAYCHIIit
JUISL M3MEHEHMs] OTHOIICHUs y4WTelel K MHKIIO3MH Kak oco0oil (opme opraHu3amuu 0Opa30BaTEIILHOTO
nporecca, T.e. 00ydeHHe IeIaroroB 001meo0pa3oBaTeNIbHEIX yIPEIKACHUI ¢ IPUBJICUCHUEM II€aroroB, Kop-
PEKIIMOHHBIX U 00111e00pa30BaTEeNIbHBIX LIKOJ, PEATH3YIOINX HHKIIO3UBHBIN 10AX0[; obecrieyeHue nHPop-
MAIMOHHO-KOHCYJIbTaTUBHO TOJUIEPIKKH JTAaHHOTO IpoLecca ¢ Lenblo GOPMHPOBAHUS TOJICPIHTHOTQROTHO®
HIeHHs! B OOIIECTBE K JETSIM C OTPaHMYEHHBIMH BO3MOXKHOCTSMH 310pOBbs. DOpMHUPOBAHIE HO3UTHBHOTO
OTHOILIEHHUS TIEJIarOroB K CHCTEME MHKIFO3MBHOTO 00pa30BaHUs MOXKET CTaTh I'apaHTOM YCMEITHORO, BHEAPE-
HUS ¥ Pa3BUTHUS HHKIIFO3UBHOH ITPAKTHKH.

Knrouegvle cnosa: WHKIIO3UBHOE 06pa3033HHe, neaaror, OTHOLICHUC, KOTHUTUBHBI KOMIIOHCHT,
a(i)(i)eKTPIBHLIfI KOMIIOHCHT, TTOBEJICHYCCKUY KOMITOHCHT.
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