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Model of Foreign Language Syllabus for Master’s Degree  
of Non-Linguistic Departments 

The article describes experience in the organization of educational process on foreign language in the Mas-
ter's degree in non-linguistic specialties by department of European and Oriental Languages of Karaganda 
State University. Author examined models for masters’ preparation of non-linguistic high school, which are 
shaped by a number of parameters: professional specialization, initial level of undergraduates’ preparation in 
the first foreign language, and intensity of second foreign language course, as well as actual market needs. 
Article focuses on modern standards of FLT of Master’s degree students of non-linguistic departments. 
Methods and forms of teaching organization for master's degree have to imitate ways of master’s future pro-
fessional activity, be communicative and problem oriented, aimed getting new result, take into account re-
quired level for mastering material by teachers. Stages of construction program in foreign language for mas-
ter's degree of non-linguistic university are reflected. Stages determine logical sequence of necessary compo-
nents program - goals, content, methods, organizational forms of training and monitoring progress in accord-
ance with goal of teaching. Proposed model of constructing program in foreign language for master's degree 
in non-linguistic university should ensure management process of mastering system competencies in teaching 
conditions, which is close to learning outcomes of professional and level control of organization. The model 
of a foreign language syllabus for Master’s degree based on the competence approach to higher education has 
been described. Principles are identified and substantiated, which constitute methodological basis to devel-
opment of modular teaching program in foreign language for masters of non-linguistic institution. Compo-
nents of modular teaching program are analyzed for foreign language, and methodological recommendations 
on their structural and content organization are formulated. 

Keywords: model, foreign language syllabus for Master’s degree, non-linguistic department, non-linguistic 
specialties, communicative competence, speech activity, professional competence, system. 

 

In line with competence approach to organization of higher professional education, new requirements 
are set for level of foreign language master's preparation, and academic disciplines are assessed on their con-
tribution to formation of professional competence [1; 77]. 

New requirements for higher professional education in modern society are closely connected with one 
of the central problems of pedagogy — problem of education content. Answer to the question «what to 
teach» devote and devoted great attention to educators and practitioners in national science and abroad. 
However, criteria for formation of content education of foreign language in logic modern pedagogical prob-
lems remain unclear. 

B.A.Lapidus’ opinion content teaching practical knowledge of non-native language can be defined as 
«totality of what students need to learn that quality and level of their knowledge of learning language is 
matched to tasks of institution. Teaching content includes experience, and part of such operating skills with 
material in foreign language, which correspond with teaching objectives directly, with final requirements and 
proceeding from methodical meaningful social order» [2; 288]. Consequently, tasks of pedagogy are reor-
ganization of social order in content of general education, also in content of specific academic discipline par-
ticularly. 

In this way, mastering of foreign language communication should promote development of professional 
competence. Hence, goal of teaching foreign language in magistracy is formed system of general cultural and 
professional competencies process of mastering foreign-language communication. 

System competences determine need phased organization of curriculum for master's degree in non-
linguistic university that provides management of development competencies and acting as learning system. 

Stages determine logical sequence of necessary components program - goals, content, methods, organi-
zational forms of training and monitoring progress in accordance with goal of teaching. 

First stage program is based within framework of competence approach is analysis of prerequisites 
aimed correlating competencies formed with future professional tasks of the master for correct targets of 
purpose and content of teaching. 
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Second stage is setting goals of teaching. Accordingly, I.L.Bim’s concept of organizations teaching for-
eign language, effective implementation of learning goals is possible. If there’re communicative orientation 
of learning, learning tasks are allocated in each kind of speech activity, subordination of learning process to 
practical formation of proficiency and skills [3; 6]. 

In this way, establishing a system of general cultural and professional competencies, as masters’ goal of 
foreign-language education occur through acquirement of professional foreign language communication, 
which are perform informative, regularly procedural, reflexive and etiquette functions. 

Informative function is realized through information, research and prognostic skills. Regulatory and 
procedural function is expressed through communicative, organizational, managerial and design skills. Re-
flexive function is expressed through analytical and evaluative skills. Etiquette function is manifested in cul-
ture of business communication. 

The above functions of professional communication allow to specify purpose of learning in tasks of 
business communication. 

Third stage is presentation of goal learning in tasks of master’s professional communication in foreign 
language. Formation skills of foreign language communication occur in various types of speech activity: 
reading, speaking, listening and writing. Hence, the question arises as to what tasks have to set for each type 
of speech activity in order to form skills that characterize masters' communication in foreign language. 

Fourth stage is selection of teaching content. Teaching content considers masters’ innovative and crea-
tive, heuristic-prognostic, organizational character of future professional activity that is built in context of 
this activity, is functional and meaningful for realization of goals set by communicative minimum, integrates 
with content of professional disciplines, ensures variability of communicative and educational professional 
tasks, creates conditions development for undergraduates of research and creative qualities, ability for self-
employment and objective assessment of results. 

Thus, selection of content learning is based on personal and active, professional oriented, integrative, 
systemic and communicative approaches, taking into account the principles of context, minimization, func-
tionality, variability, innovation, interdisciplinary. 

Fifth stage is organization of content teaching. Modular step by step organization of mastering subject 
content is necessary for formation of competency systems, which each module is logically completed piece 
of teaching material that repeats structure of the program. Module offers fragment of content future profes-
sional activity and creates conditions for training methods of this activity. 

In the introductory and teaching stages of module practice work with information, problem solving, 
presentation of material, professional communication. Control stage is focused on obtaining new result dur-
ing process of work on project and combines all types of activities. 

Methods and forms of teaching organization for master's degree have to imitate ways of master’s future 
professional activity, be communicative and problem oriented, aimed getting new result (knowledge), take 
into account required level for mastering material by teachers. 

In magistracy activity is being developed according to given algorithm with output to create its own al-
gorithm of actions in new situations in process of solving problem tasks and work on project. 

Sixth stage is evaluation learning outcomes for forms of intermediate and final control in construction 
of programs. These’s considered as expedient to single out and describe levels of mastering skills in activi-
ties with educational and professional nature that contribute complex manifestation of formed skills in learn-
ing process. They’re identified three levels of skills assessment in master’s key activities: level of under-
standing (reproductive), level of application (transformational) and level of research (productive). 

Stages of construction program in foreign language for master's degree of non-linguistic university are 
reflected in Figure. 
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Figure. Model based a program in foreign language  
for master's degree in non-linguistic institution 

Thereby, proposed model of constructing program in foreign language for master's degree in non-
linguistic university should ensure management process of mastering system competencies in teaching con-
ditions, which is close to learning outcomes of professional and level control of organization. 

Structure of modular program is determined; we proceed to next stage - determination of studying com-
ponents of its modules. In scientific and methodological literature, there are two main forms of learning tra-
jectory: a linear one, which involves sequential study of modules, ramified one, according to which individu-
al modules can excluded or included in training program additionally, based to teachers’ initial level of for-
eign ownership language and individual needs [4; 308]. 

In the context of our study, we believe that linear trajectory of studying modules is priority in relation to 
branched model for following reasons. Firstly, linear trajectory can ensure complexity and continuity of pro-
cess formation and development of students' communicative and cultural competence in another language 
from module to module, from stage to stage of foreign language preparation. 

Secondly, foreign language like an academic discipline is characterized as presence of special attitudes 
from teachers (low level of motivation, poor academic performance, etc.) in a technical college. In this re-
gard administration of university, collective of teachers and teachers themselves are required much hard 
work on formation, develop and maintain positive attitude, interest and motivation of students that they study 
foreign language and culture. To handle this task, it is required to provide optimal conditions for full under-
standing content of program modules within classroom by students, timely monitoring of attendance, moni-
toring in quantitative and qualitative terms their academic progress in the course of studying each module. 

Thereby, motivational function of pedagogical control is realized in conditions of modular learning — 
students are motivated to systematical raise level of foreign communicative and cultural competence. 

Thirdly, linear way of studying modules allows to realize principles of systemic, sequence, differentia-
tion, individualization and priority of independent learning, since blocks of educational material aimed to 

Step 1. Background Analysis. 
social demand → professional areas → professional tasks → competences → skills 

Step 2. Set of teaching goals. 
Aim: Development system of elements of general cultural and professional competencies through mastering foreign communi-

cation. 

Step 3.Determination tasks of education in accordance with functions of foreign professional communication. 
Informative: to teach management of information, explore, forecast;   
Regulatory and procedural: to teach professional communication, organizational, managerial, design skills;   
Reflexive: to form analytical and evaluation skills;   
Etiquette: to form a culture of business communication.

Step 4.Determining the content of training. 
Approaches: personal-activity, professionally-oriented, integrative, systemic, communicative. 
Principles: contextual, minimization, functionality, variability, innovation. 

Step 5.Organization of content teaching.

Module:  
1) Purpose of study; 
2) Objectives of study towards objects of theme, professional 
tasks, formed skills;   
3) linguistic and speech material;   
4) subject content - activities + skills: - problem solving;   
- information management; - presentation;   
- professional communication;- development of a new

Organizational forms: 
 individual, group 

Problem and project methods: 
method-algorithm, method-
heuristics Steps: 

- introductory; 
- teaching; 
- control 

Criteria: level of understanding, level of appli-
cation, level of research 

Step 6.Education evaluation: 
Formation elements of general cultural and professional compe-
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teachers with different levels of foreign communicative and cultural competence, which are provided in 
structure of each module-A2, B1 and B2. Thus, teachers have a unique opportunity by themselves, and 
sometimes with teacher’s help, firstly, to assess level knowledge of foreign language with help of specially 
created control materials objectively, secondly, to choose educational trajectory for mastering foreign com-
municative and cultural competence , which correspond to initial level of their foreign language preparation, 
abilities, interests and motivation. There is one more important point. There’re results of final control in first 
four semesters, where kind of technology of inter-level transition is implemented, according to students who 
have demonstrated results that exceed their own in comparison with previous semester, they have opportuni-
ty to move to higher level group and continue learning. In this way, motivational function of pedagogical 
control is realized in conditions of modular learning — students are motivated to raise systematically the 
level of communicative and cultural competence that is foreign-speaking [5; 271]. 

The most common methods and forms allocated by majority teachers are performed in traditional prac-
tical classes, active forms, forms with technology information, technical learning tools, extracurricular forms 
of work (contests, olympiads, conferences, round tables, etc.) 

Traditional forms include practical classes in foreign language, which are characterized by stringent se-
quence of introduction learning material sufficiently, subsequent development in exercises and assignments, 
which leads to teacher’s domination, as a result decreasing in amount of students’ individual work. Unlike 
traditional forms, active forms (communicative-role games, classes-discussions, creative workshops, debates, 
talk shows, presentations of creative works and projects, etc.) are distinguished by high level of activity on 
students’ part, oriented for pair or group work of students. At the same time, with drawbacks of active forms 
are included complexity in formation of evaluation criteria, additional requirements for audiences in con-
ducting classes, and difficulties in compensating for missed classes [6; 7-11]. 

Preference is unjustified only traditional or only active forms, since it is necessary to maintain harmoni-
ous balance between forms of instruction and use in an appropriate amount individual, pair and group work 
of students both in classroom and in extracurricular time, thus building process of teaching in foreign lan-
guage on basis of mixed forms. 

Application model of modular program are developed on basis of proposed algorithm, allows to solve 
such important problems in aspect of improving quality teaching in foreign language of technical college 
students as a continuous development and control of formation students’ communicative and cultural compe-
tence in all stages of their preparation in university; structuring content of teaching foreign language in form 
of modular blocks, modules, learning elements and subelements of modules, taking into account areas and 
situations of foreign-language communication, communicative intentions, needs and abilities of future grad-
uates of technical university; minimization time costs associated with mastering teaching content, thanks us-
ing mixed forms of teaching and built system rationally of students’ independent work with educational ma-
terial of modules, implemented at extracurricular time. 
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Г.К. Тлеужанова, Д.Е. Абдикерова, У.Л. Кшеновская  

Тілдік емес жоо-дағы магистратурада шетел тілі бойынша оқытудың  
үлгісін əзірлеу бағдарламасы  

Мақалада Қарағанды мемлекеттік университетінің еуропалық жəне шығыс тілдері кафедрасы 
магистратурада шетел тілінен тілдік емес мамандықтарға оқу жоспарын ұйымдастыру тəжірибесі 
баяндалды. Авторлар тілдік емес жоо-ның магистранттарды дайындау үлгілерін қарастырды, құралған 
көрсеткіштерімен есепке алынған реті: кəсіби мамандандыру, магистранттарды бірінші шет тілінен 
дайындаудың бастапқы деңгейі жəне екінші тілді білу қарқындылығы, сонымен қатар нарықтағы 
қажеттіліктердің маңыздылығы. Тілдік емес жоо-да шетел тілін оқытудың қазіргі талаптары 
сипатталған. Магистратурада оқыту ұйымының əдісі мен нысаны магистрдің болашақ кəсіптік 
қызметіне ұқсас болуына тиіс, коммуникативтік  мəселеге жəне жаңа нəтиже алуға бағытталған, білім 
алушылардың материалына сəйкес меңгеру деңгейіне қарай ескеру қажет. Тілдік емес жоо-ның 
магистратурада шетел тілі кезеңдерден құралған бағдарламасы камтылып көрсетілген. Бағдарламада 
логикалық бірізділіктің қажетті компоненттері білім беруге қойылған мақсаттарына сəйкес кезеңдерде 
беріледі — мақсаттар, мазмұны, əдістер, оқытудың ұйымдық нысаны жəне бақылаудың қолжеткізген 
нəтижелері. Тілдік емес жоо-ның магистратурасында шетел тілі құрылым модельнің бағдарламасы 
ұсынылған, оқу шартта құзырет жүйесін меңгеру үдерісі қамтамасыз етілді, білім берудің кəсіптік 
жəне кезеңдік нəтиже бақылау ұйымы жуық болады. Тілдік емес жоо-дағы магистратурада құзыретті 
тəсілдің шарты мен жоғары кəсіби білім беру ұйымына үлгі əзірлеу бағдарламасы ұсынылған. 
Сонымен қатар шетел тілін модульдік оқыту арқылы əдістемелік негізінде қағидалар анықталып, 
дəлелденген. Шетел тілін модульдік оқыту бағдарламасының компоненттеріне талдау жасалған, 
əдістемелік сипаттаманың ұйымдастыру құрылымы жəне мазмұны тұжырымдалған. 

Кілт сөздер: үлгі, тілдік емес жоо, магистратураға арналған шетел тілді бағдарлама, тілдік емес 
мамандықтар, коммуникативтік құзырет, сөйлеу əрекеті, кəсіби құзыреттілік, жүйе. 

 

Г.К. Тлеужанова, Д.Е. Абдикерова, У.Л. Кшеновская  

Модель разработки программы по иностранному языку  
для магистратуры неязыкового вуза 

В статье изложен опыт кафедры европейских и восточных языков Карагандинского государственного 
университета им. Е.А. Букетова в организации учебного процесса по иностранному языку 
в магистратуре на неязыковых специальностях. Авторы рассмотрели модели подготовки магистров 
неязыкового вуза, разработанные с учетом ряда параметров: профессиональной специализации, ис-
ходного уровня подготовки магистрантов по первому иностранному языку и интенсивности курса по 
второму иностранному языку, а также актуальных потребностей рынка. Описаны современные требо-
вания к иноязычной подготовке магистров неязыкового вуза. Методы и формы организации обучения 
для магистратуры должны имитировать способы будущей профессиональной деятельности магистра, 
быть коммуникативно и проблемно ориентированными, нацеленными на получение нового результа-
та, учитывать требуемый уровень освоения материала обучаемыми. Отражены этапы построения про-
граммы по иностранному языку для магистратуры неязыкового вуза. Этапность задает логическую 
последовательность необходимых компонентов программы – целей, содержания, методов, 
организационных форм обучения и контроля достигнутых результатов в соответствии с поставленной 
целью обучения. Предложена модель построения программы по иностранному языку для 
магистратуры неязыкового вуза, которая обеспечивает управление процессом овладения системой 
компетенций в учебных условиях, приближенных к профессиональным, и организацию уровневого 
контроля результатов обучения. Представлена модель разработки программы по иностранному языку 
для магистратуры неязыкового вуза в условиях компетентностного подхода к организации высшего 
профессионального образования. Выявлены и обоснованы принципы, составляющие методологиче-
скую основу разработки программы модульного обучения иностранному языку магистров неязыково-
го вуза. Проанализированы компоненты программы модульного обучения иностранному языку, 
сформулированы методические рекомендации по их структурной и содержательной организации. 

Ключевые слова: модель, неязыковой вуз, программа по иностранному языку для магистратуры, 
неязыковые специальности, коммуникативная компетенция, речевая деятельность, профессиональная 
компетентность, система.  
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