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Benefits of the two-way immersion program into language environment
in the conditions of trilingual education of Kazakhstan

Authors considered one of the relevant methods of training of foreign languages — the program of two-way
immersion into language environment. In the article theoretical aspects of the two-way immersion program
into language environment are considered, in particular determination of the essence of the concept and crite-
rions of success of implementation of this program in the educational sphere. This analysis allowed authors to
define advantages of the usage of the two-way immersion program into language environment, its focus on
development of children’s language competencess improvement of quality of knowledge of the second lan-
guage in addition to the first or native language; formation of the secondary language personality, capable to
carry out successful social interaction with other culture. Finally, authors make a conclusion that this program
is effective in the field of foreign-language education and can be successfully realized in the system of trilin-
gual education of Kazakhstan.

Keywords: trilingual education, immersion into language, two-way immersion program into language envi-
ronment, two-way immersion.

Language policy in Kazakhstan is the way of state integration into the world society. This feature is as-
sociated with the implementation of the idea of «Trinity of languages» (2007), when the President in the
message to the nation/of Kazakhstan «New Kazakhstan in the new world» proposed to start multistage plan
of implementation.of this cultural project [1].

The main purpose of trilingual education is to create needful conditions for the simultaneous acquisition
of three target languages in accordance with international standards, namely, Kazakh, Russian and English
languages:Kazakh as a state language, the possession of which contributes to the successful civil integration;
Russian as adanguage that is used officially on a par with Kazakh language; English as a mean of integration
into the world economy.

Handling of language learning requires taking into account the line between the public interest, taking
active measures and creating the necessary conditions from legislative and executive branches, as well as the
opportunities, desires and interests of all country’s residents. The vast majority of population of Kazakhstan
realizes the need of knowing both Kazakh, Russian, English and other foreign languages [2].

Subsequently, a good command of a foreign language will have an impact on the level of General edu-
cation, economy, culture, reputation and prestige of the state, ultimately, high competitiveness in the global
labor market.

Currently, in the conditions of polylinguistic education, there are the main methods and principles of
teaching target languages are defined. The most effective is the principle of two-way immersion, i.e. lan-
guage in the educational process acts as a mean of learning and as a subject of study. Language acts as a
mechanism of integration of linguistic subjects with other subjects, so the primary school subjects «Kazakh
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language and Kazakh literature» and «History of Kazakhstan» is planned to study in Kazakh language, sub-
jects «Russian language and Russian literature» and «World history» — in Russian. The study of subjects
«Informatics», «Physics», «Chemistry», «Biology» in high school, according to the Road map of trilingual
education in 2015-2020, is in English [3].

The above-mentioned lead to the tendency of strengthening English language position. Children,
starting from preschool age and throughout the period of schooling are involved in the process of foreign
language education. This requires the development of new methods, language training programs. In our opin-
ion, the program of double immersion in the language environment (two-way immersion) is one of the actual
methods of language teaching practiced in the world.

The program of two-way immersion in the language environment as a method of language teaching is
the most effective in achieving the goal of trilingual education, in particular studying English language,
namely the formation of a secondary language personality with a sense of respect and understanding other
cultures, able to live in peace and harmony with people of different nationalities.

Thus, the increasing relevance of the use of two-way immersion program in the Kazakh education re-
quires a detailed consideration of this issue, the definition of the concept, as well as the criteria for the suc-
cess of program in the educational sphere.

Language immersion is a method of teaching a second language (not necessarily a «foreign language»
for students, it is also a language that is one of the official in the country), in which the teacher gives instruc-
tions on the pupils’ second language. According to this method, children learn 2 or moere languages at once.
The main purpose of this method is to maintain bilingualism, in other words, to-develop children's language
competence or to improve the quality of knowledge of the second language in addition to knowledge of the
first or native language. In addition, the development of intellectual abilities is also considered to be a phe-
nomenon of bilingualism.

The first modern language immersion programs appeared in the 1960s in Canada, whose main aim was
to improve the quality of French language.

The use of language immersion and studying culture attracted the attention of many scientists
(H.H. Anderson, C.N. Rhodes, D.A. Mathers-Gasparian, T.W. Fortune and D.J. Tedick, M. Bostwick,
T.H. Korppi, F. Genessee, M. Swain, J. Cummins, M. Byram, C. Morgan). Almost all studies were
conducted in the US, Canada, and Western Europe. However, there are still certain contradictions with the
views of researchers, the practical use of the immersion method in the process of teaching of foreign lan-
guage and culture is often unsystematic, without a carefully developed theoretical basis.

However, many scientists interpret the concept of a method of immersion, as well as its application
in practice. For example, Fred Genessi, a world figure in the field of language immersion, in his work
«Learning through two languages: studies of immersion and bilingual education» gives the following defini-
tion «the program is considered to be immersion is necessary that at least 50 percent of the instructions were
given in a second language» [4].

As it stated above, this method of language immersion into environment has its roots since the early
1960s, in the city of Quebec (Canada), where an experimental garden for English-speaking children
was created. The aim of the program was to achieve a high level of proficiency in both French and English,
where the French'language strengthened its rights in the political and economic fields.

Based to the Canadian model, the modern educational system classifies language immersion programs
into several types of language immersion: Total immersion: almost 100 % of the academic hours during
three or four years take place on the foreign language. The studied language is used in almost all academic
explanations. Full immersion is the most common method of teaching. In case of a full immersion, the per-
centage of native and foreign languages is 90/10. Partial immersion: about half of the classes are taught in a
second language. The percentage of partial immersion is 50/50. In partial immersion programs, the group
consists mainly of students who can’t speak on the foreign language or speak partially. Mainly students en-
counter with the language instruction at school. Bilingual, double or bilingual immersion (two-way immer-
sion): half of students’ group consists of native speakers, the rest are native speakers of another language.
Teaching is conducted alternately in two languages.

A distinctive feature of two way immersions is the equal number of native and target language speakers.
Each language is used approximately 50 % of the time. The advantage of bilateral programs is that both
groups of students have the opportunity to communicate with peers — native speakers of the language [5].
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A key goals, objectives, and advantages of the program of bilateral immersion (two-way immersion)
deals many scientists, teachers. However, the full definition of this concept was given by foreign scientists
Christian, Howard, & Loeb; Genesee; Lindholm-Leary.

Thus, according to Kathryn Lindholm-Leary, one of the founders of the program, believes that the goals
of such training are to teach and educate relatively balanced bilinguals and achieve bilingual literacy, which
is acquired consistently (sometimes simultaneously) in both languages [6]. There are 8 criteria of the suc-
cessful realization of program into language sphere.

Table
The criteria of successful realization of two-way immersion program into educational sphere
No. Criteria
1 Programs should provide a minimum of 4 to 6 years of bilingual instruction to participating stu-
dents

The focus of instruction should be the same core academic curriculum that'students in other
programs experience

Optimal language input (input that is comprehensible, interesting, and of sufficient quantity) as
3 well as opportunities for output should be provided to students, dncluding quality language arts
instruction in both languages

The target (non-English) language should be used for instruction a minimum of 50 % of the time

4 (to a maximum of 90 % in the early grades), and English should be used at least 10 % of the time

5 The program should provide an additive bilingual envitronment where all students have the oppor-
tunity to learn a second language while continuing to develop their native language proficiency
Classrooms should include a balance of students from the target language and English
backgrounds who participate in instructional activities together

7 Positive interactions among students should be facilitated by the use of strategies such as coopera-
tive learning

3 Characteristics of effective schools should be incorporated into programs, such as qualified

personnel and home-school collaboration

F. Genesee, in his work «Dual-language Instruction: A Hand book for Enriched Education» and
Calderyn & Minaya-Rowe «Designing and Implementing two-way programs: A Step-by-step Guide
for Administrators, Teachers and Parents» indicate the main problems of the bilateral immersion programs,
tasks, planning further development of the assessment system, as well as planning lessons for the implemen-
tation of this program in the educational process [7].

This program has two types of double immersion. In percentage terms, these two types look like: 90/10
and 50/50. Studies have shown that in the study of English by Spanish-speaking students in the 90/10
program, the results are lower than in the study of English by the same students in the 50/50 program.
It should be noted that such differences are observed only at the initial stage of training. There are no such
differences at the high primary level or in the second year of the second language. Conversely, English-
speaking students in the 90/10 program have higher learning outcomes than those in the 50/50 program. Such
results are recorded at all stages of training.

Analyzing and summarizing the above mentioned authors' definitions, we came to the conclusion that
this program. (two-way immersion) is an educational approach, which includes coalescence of students from
two different language groups and simultaneous teaching two languages and other subjects in these
languages.

The main three criteria of the definition of a two-way program are: first, the program includes the same
number of students in two groups; second, these groups are combined into a single group according to the
majors and the third, this program involves the study of majors in two languages.

Despite the advantages of this program in the system of foreign language education, its implementation
causes teachers a number of difficulties of pedagogical and organizational nature.

Firstly, teachers have to understand the purpose of the program and satisfy that goal. In addition to the
philosophy of the program, which is based on the belief that students must learn two languages and become
multilingual and multicultural, the main role plays subject knowledge. The future teacher should have a wide
range of teaching methods and strategies.

10 BecTHuk KaparaHgmHckoro yHusepcurteTa



Benefits of the two-way immersion program...

Secondly, the teachers of the two-way immersion programs emphasize the importance of knowledge of
cultures and languages, i.e. future teachers should have basic knowledge of the second language and its cul-
ture.

And thirdly, teachers of this program should have the ability to work with parents of different groups.
However, working with a parent can create a number of difficulties with realization of this program.

It is noteworthy that teachers help students to learn languages through these languages themselves. Im-
mersion into language environment allows students to understand importance of languages. The difficulty of
teaching is the rational use of two languages in the classroom, as well as the use of the translation method,
which disturb the natural flow of the teacher's speech. However, this method, translation method, it
is possible to use in oral and writing translation and interpretation in high school. Thus, for example, as part
of the international education Program in secondary schools in Cambridge, Massachusetts conducted:lessons
of medical and legal translation, thereby preparing students to future employment in areas‘where you need
knowledge of two languages [8].

The main work of teacher, who works with two-way immersion program, it is necessary to conduct
the lesson the available level but at the same time try not to make the learning process too easy for native
speakers. They should develop two lesson plans: first, the teacher draws up a lesson plan for the host student,
and then reviews and makes adjustments. Thus, it is taken into consideration the knowledge and experience
of the students of the two groups, the necessary materials changed radically for lessons’ usage, creation of
necessary teaching methods for non-native language students, as well as tools for evaluating learning.

The next main problem of the two-way program is the use of the necessary teaching methods, as well as
the ability of orientate in them. As you know, there are many methods of language skills development.
Among them, the most effective methods are full physical response techniques, memorizing texts, simula-
tions, interviews, group projects, etc.

For example, in the 50/50 school programs of the year of Schaumburg, Illinois, the method of
full physical response is used mainly in primary school, because it allows students to develop receptive
language skills. Also, the use of the method based on experience is effective at the initial stage, since it con-
tributes to the acquisition of language skills by studentsin the process of completing tasks [9].

Teachers have to master all techniques and choose a method, depending on the goals. However,
teachers apply all these approaches and techniques, changing them so increase student. Planning lessons, it is
necessary to set not only the subject purposes, but also language purposes. However, the goals for native and
non-native speakers may differ because the'levels of language proficiency may differ.

The main advantages of the program in the educational sphere of Kazakhstan include:

— full immersion in the language environment of the target language, thereby mastery English language
at a high level, without compromising the knowledge of the native language;

— the possibility of improving vocabulary, namely idioms, expressions, which are used by native speakers;

— the need for communication in a non-native language significantly increases the pace of speech. The
main difficulty in studying any language is the language barrier. It disappears with fully immersion into lan-
guage;

—as well as«the formation of individuals’ intercultural competence, i.e. interaction with people
belonging to different cultures.

Having regard to the above said, it can be concluded that the program of two-way immersion,
as a method of teaching languages, is effective in the field of foreign language education, and can
be successfully implemented in the system of trilingual education.
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Ka3zakcranaa ymrisai OltiM 0epy asicbIHAa TUIAIK opTara
Oipereii eny 0araapJ/iaMacbIiHbIH APTHIKIIBLIBIKTAPbI

ABTOpIIap MIeTeN TINAEPiH OKBITYABIH ©3€KTi 9icTepiniy 0ipi — TiAiK oprara Giperei eHy OarmapiaMacsiH
KapacTeIpbl. Makanaga Tk opTara Oipereil eHy OaraapiaMachlHbIH TEOPHIBIK KbIpJIaphl capaiaH[pl,
aTam aiiTcak, aTajfaH YFbIMHBIH MOHI MeH OuTiM Oepy camacblHAa OCbl OaFfapiaMaHbl iCKe achIPy/bIH
TaOBICTBUIBIK JICHreli aHBIKTaNAbl. ATaIMBIII capaiay KenTipinreH OargapiaMaHbIH apThIKIIBUIBIKTAPBIH,
OHBIH OananapAblH OOMBIHIA TIMIK KY3BIPETTUTIKTI JaMBITyFa OaFbITTaFaHABIFbIH, aHa TUTI MEH OipiHIIi
Tiare OalIaHBICTBI OUTIM JCHTeWiH KOFAPBUIAYBIH, ©3T¢ MOJCHHET OKUIICPIMEH OHAW KapbhIM-KaThIHAC
JKacayra KaOiJeTTi KOCTUII TyiIFa KaJbINTAacaTHIHBIH alKbIHAAyFa MYMKIHAIK Oepai. XKammel, aBropiap Oyt
OarmapiaMa IIETTUIMIK OuTiM Oepy canmackiHIa THIMII skoHe KaszakcTaHHBIH ymITuI OutiM Oepy KyieciHae
OHTAMJIBI JKY3ere acybl MYMKIiH JI€T€H KOPBITBIH/IbIFA K.

Kinm coe30ep: yurringi 6iniM Gepy, Tingik opTara eHy, TUILIK OpTara Oipereil eHy Garmapiamachl, eKiXKaKThl
CHY.

b.A. XKermuc6aesa, A.K. Ocnanona, /[.B. JIpsxoB

IIpenmymiecTBa NPOrpaMMblL IBYCTOPOHHEI0 OTPY:KeHUs B SI3bIKOBYIO
cpeay B YCJIOBHMAX TPeXbs3bI9HOI0 oOpa3oBanus Kazaxcrana

ABTOpaMH PacCMOTPEH OJMH M3 aKTyallbHbIX METONOB OOy4YEeHHsS HHOCTPAHHBIM S3bIKAM — IIPOrpamMMa
JIBYCTOPOHHETO IIOTPY)KEHHS B SIBBIKOBYIO Cpelly. B cTaTbe NpoaHaIM3MPOBaHBI TEOPETHYECKHE ACIIEKThI
HpOrpaMMBI JIBYCTOPOHHETO IIOTPY)KEHHSI B SI3BIKOBYIO Cpely, B YacTHOCTH, OMpEJeNeHHE CYIHOCTH
HOHATUSL U OINpPENENICHHE KPUTEPHEB YCIENIHOCTH pEealH3aldi TaHHOW IPOrpaMMEI B 00pa3oBaTENbHOM
chepe. JlaHHBII aHANN3 TO3BOJIMI aBTOPaM OMNPENEIHTh IPEHMYINECTBA HCIOJIB30BAHUS HPOTPaMMBI
JIBYCTOPOHHETO TIOIPYKEHMS B S3BIKOBYIO CPEIy, €€ HAllPaBICHHOCTH Ha Pa3BUTHE S3BIKOBBIX KOMIIETCHINI
JieTeil, TOBBIIICHNE Ka4ecTBa 3HAHUI BTOPOTO sA3bIKa B JOIOJIHCHHUE K 3HAHUAM [IEPBOTO MIIM POJIHOTO S3bIKA;
(hopMHpOBaHUE BTOPUYHON SA3BIKOBOW JIMYHOCTH, CHOCOOHOHW  YCIEIIHO OCYIIECTBIATH COLHAIBHOE
B3aMMOJICHCTBHE € HOCUTEJSIMH HMHOIl KyIbTYpbl. B IieoM, aBTOpBI AeNaloT BBIBOA O TOM, YTO AaHHAs
nporpamMma siBisietcst 3 QexTHBHOI B 00JaCTH HHOS3BIYHOTO OOpa30BaHHS M MOXET ObITh YCICLIHO
peanu3oBaHa B CHCTEME TPEXbsI3bI9HOr0 oOpa3zoBanus Kazaxcrana.

Kniouegvie cnosa: TPEeXbA3BIMHOE O0pa3oBaHHE, IIOTPYKEHHE B S3BIK, IporpaMMa JByCTOPOHHErO
MOI'PYKCHUS B SI3BIKOBYIO CpEJly, IByCTOPOHHEE IIOTPYKEHHE.
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